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	Student Self Evaluation Form 


This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
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D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I felt as if the way that the essay is set out is a strong point along with the literature involved. From the start, the reader will be able to know exactly what this essay is about.


	· More media (pictures, graphs)
· [bookmark: _GoBack]More relevant quotations.




	Student’s Name
	Ross Young
	Date
	14/04/18

	Student’s Signature
	Ross Young
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Assignment title - Write a critical and analytical essay that discusses your practitioner research ‘lesson study’ in relation to a chosen field.  

The Enquiring Teacher - Does open ended questioning help to produce extended answers?
Purpose of The Research
This research project will explore and discuss a certain topic that my partner and I were interested in and decided to study. The issue that interested me, and something that I wanted to find out more about was questioning. I wanted to find out whether open-ended questioning helped to produce extended answers. My partner and I believe that questioning within the classroom is an important aspect of the students learning. We believe that the right questioning can help develop their knowledge and critical thinking. This was supported by Arslan (2006) who stated that the right questions help teachers and students learn off one another. The purpose of this research study is to help me as a trainee teacher develop my questioning and Assessment for Leaning (AFL) within the classroom setting. Cambridge Education (2018) stated that AFL is an approach that schools use to improve student performance. Students become more involved within their learning process which can improve their confidence, along with giving the teacher sense of the students understanding. I want to improve and develop the way that I ask questions so that I can help teach the students in the best possible way, as in my experience, I feel as if this is an area that could be developed. During my professional teaching experience this is something that I noticed that was limiting them to become the best possible learners.  


Research Context
The research will be conducted in two schools. School A is on the outskirts of Swansea. There are 220 pupils aged from 3-11 years old at the school, including 36 part-time pupils in the nursery. The class that the research will be conducted in has 29 pupils with 9 of them having additional learning needs. Approximately 27% of pupils are eligible for free school meals. School B is also in Swansea but is situated within a small close-knit community. There are approximately 175 pupils aged 2-11 years old and Based on figures from 2010 inspection report there are approximately 47% of pupils are entitled to free school meals and approximately 35% of pupils who are designated as having special educational needs. My partner and I discussed the possible research questions that we could choose but we both agreed that one of the most important ones was to do with questioning. We felt that this area is an important part within a classroom, so we wanted to find out more. As teachers questioning is used throughout the lessons so therefore questions can be put to better use with the way that they are asked. Open-ended questions allow the learners more time to think of their answer rather than asking closed questions all the time. With closed questions the students reply with one-word or short answers. We want to be able to develop the students answers by asking them questions that they will have to extend. Our research question is “Does open ended questioning help to produce extended answers?”.  The research study aims to find out whether that open-ended questioning can give the student’s a better chance to respond to the questions. It will identify whether the questions asked by teachers, develop the students understanding. The research will be carried out in two different classroom settings, where questions have been planned previously for the researcher to ask, and the other researcher will observe and take note. 




Overview of Literature Review
From personal research, it has been noted that there has been a lot of literature supporting questioning within an educational setting. A lot of this information has deemed to be effective and useful when looking at this research project. Literature states that, the interaction between teachers and the students is the most important aspect of the classroom stated by the University of Cambridge (2012). Whether it is by helping the students develop their basic skills or guiding them in the right direction to have a better understanding of a problem. The University of Cambridge (2012) added to this and stated that teachers use questioning for many reasons. For example, teachers use it to engage the students, check their understanding, to stimulate their existing knowledge and add it to their new understanding. The University of Cambridge supported Arslan (2006) who also stated that the use of questioning within the classroom is used to involve the students within the lesson, allows the opportunity for the students to share their ideas and thoughts. Questions are crucial parts to the students learning. According to Arslan (2006) when a teacher is using the questioning technique, it should include a balance of certain things. It should have a balance of convergent and divergent questions. Convergent questions stated by Ebert (et al, 2011) are the ones that have one correct answer, so these are classes as closed questions. Divergent questions on the other hand are the ones that make you think a bit more. They are used to encourage all students to get involved and have their say, which are called open-ended questions. They are used to stimulate students thinking and creative skills. On the other hand, according to Gast (2018) teachers use the questioning technique to create an active style to the students learning. They use questioning as part of an assessment of their teaching and the students learning. They use it to judge the best structure for their teaching. From this they are then able to make the adjustments needed for next time. Despite this, Gast (2018) stated that when teachers ask questions, there has been research the states that they only wait 0.9 seconds before they ask for an answer. To develop the students answers they need to wait for longer, allowing them time to think and develop what they are going to say. Allowing more time will improve their thinking. Gast (2018) followed this on by explaining a few different questioning approaches that you can use with schools. One that is used frequently is called ‘time out’ which is also known as ‘talk partners’. This technique is used when a talk asks a question to the whole class and allows time for the students to turn to the person next to them to discuss and share their ideas for a few minutes. From this they will have to come up with an answer combining their answers. This is a benefit as it allows them time to form an answer rather than having to answer straight away. On the other hand, the use of talk partners can sometimes be at a disadvantage. One student may take over and not allow the other student to have a say. This can influence that student’s confidence which could affect their involvement in the future. If teachers want to use questioning within their lessons, they need to know how to use it in the correct way. Arslan (2006) again stated that the interaction between students and teachers can enhance student achievement if asked the right questions, according to Arslan (2006) teachers spend more of their time asking convergent questions and these are the questions that can get answered on the spot. To really test the students, teachers need to spend more time asking divergent questions as it can show the teacher whether the student has understood the concept. Not only this, but open-ended questions can help develop critical thinking skill stated by Bright Education (2015). Critical thinking is something that students are encouraged to do within every subject and open-ended questions is a good way of developing it. Another benefit of using open-ended question according to Bright Education (2015) is that it can help improve the student’s vocabulary. The student’s will have to think creatively and solve the questions by themselves. Open-ended questions are more powerful that open-ended questions allow the students time to consider their answer. 






Lesson Study Design
The methodology used within this is a lesson study research. According to The Department for Education (2009) a lesson study first originated in Japan. It is a where a group of teachers/researchers work together to plan, observe and discuss the lesson. The lessons study will usually have a focus, and thus lesson study will have a focus on the use of questioning. This was supported by Dudley (2011) as he states that a lesson study is a ‘highly specified’ form of classroom research which looks to develop the teachers practise, along with the students learning. The researchers look to record their findings over a period of lessons, then discuss what the key features of that lesson was and make the necessary changes. Dudley (2011) follows this on by adding that the lesson study looks to develop and improved teaching techniques and how the pupils are progressing. It is a good way of learning the appropriate methods to use for assessment for learning (AFL). When conducting a research study, there are many methods that you can use. Methods such as interviews, questionnaires, observation and focus groups. The methods that we will be using, which we found the most beneficial for the research that we will be doing are interviews and a focus group activity. 
According to Valenzuela & Shrivastava (2018) interviews are used when they are trying to find out certain information from someone. Interviews are usually face to face, so the interviewee can pursue and have an in-depth conversation. Interviews are classed as a qualitative research method as it is designed to target a range of people on a specific topic, according to QRCA (2018). The use of qualitive research can give you more descriptive results which is one of the reasons why my partner and I chose interviews. We felt that this is the best way for us to gather our results from the question that we are trying to find out. This was supported by Mack (et al 2005) who stated that the qualitative method of interviews is the use of open-ended questions, therefore allowing the students to think of their own answers rather than forcing them with closed questions which will be a fixed response. QRCA (2018) stated that there are many benefits of using interviews as a qualitive research method. The students that are getting interviewed can build on each other’s comments. Interviews are used to engage the participants more, which can enhance their answers. This will help us give us a better understanding of the question we are trying to find out. On the other hand, conducting interviews can have its disadvantages. According to QRCA (2018) they can be time consuming as you will have to write down everything that the interviewee is saying. Not only this but for it to be success, you need to ask the right questions relating to the topic. My partner and I will have to spend some time thinking of the right questions to ask.
 The second form of methodology that we decided to use was the use of a focus group activity. The National Science Foundation (2002) stated that focus groups are a mix between both interview and a participant’s observation. The aim of the focus group is a problem-solving activity. The students would be working individually to answer some questions. Focus groups are used to enhance the topic discussion which will be able to give us the data needed to answer our question. The method of focus groups allows discussion and focuses on the student’s behaviour, attitudes are more importantly their responses. The National Science Foundation (2002) added to this and stated that the focus group technique has been used within education a lot recently as it is a tool for lessons within the classroom. Focus groups are also a qualitative research method. Mack (et al 2005) stated that focus is a good way of capturing information, the use of focus groups influences the participants to share their ideas which is what the research is all about. The focus group participants will be chosen as a sample. Sampling is the process of selecting participants from the population (Mcleod, 2014). In this case, it is the students who are taking part within this research project. Within this research project there will a sampling method used, this is called convenience sampling. Mcleod (2014) stated that convenience sampling, also known as opportunity sampling is where you pick participants who are available and willing to take part on that day. furthermore, this type of sampling is out of the researchers control as you are not able to tell who is going to be in on that day, therefore this type of sampling must be used. From the participants available on the day, they will be a mixture of abilities taking part ranging from higher, middle, and lower attainment. This is known as purposive sampling. According to Crossman (2017) this is where you be selective on who takes part within the research project. Prior to the lesson, we will discuss who will be taking part which will be chosen from different attainment levels.
The aim of the lesson study is to improve the student’s responses to questions that have been asked, this was done through observations. According to Cohen & Crabtree (2008) observation is a data collection approach used by researcher. They use their sense to examine participants within a natural situation. Observation is where you as the researcher, watch what the participants do and note down anything you observe such as behaviour or anything the participants say. During this research project, a structured observation was used. This is the process of collecting certain data according to previous discuss. (Kalpesh, 2013). What this means is that prior to the observation, the observer knows exactly what they are looking for. Structured observation is a benefit when the researcher is looking for direct information from the participants. According to Kalpesh (2013) the benefit of using a structured observation is that it is easy to do as you know what sort of things you are looking for. On the other hand, Mcleod (2015) stated that when participants know they are being watched, this can make them act differently which can affect the research project.
During the lesson study, the observer will be scribing the participants responses on an observation grid that was created especially for this research project. The observation grid consisted of 4 different sections, they are as follows; 1-word answers, short answers (2-10 words) and extended answers (10+ words) and the last section would be questions asked by the children. Using this grid will enable us to use it as a tally chart. Each time a child will say 1-word answers or any of the other sections, the observer will make a mark within the relevant box to show. We can then use this data to help write out our analysis on whether open-ended questions can extend answers. Once the focus group activity has finished, the researcher will then ask some post activity questions. For example, the researcher will find out what they enjoyed about today’s lesson, how could the researchers make It more enjoyable for next time and what didn’t they like about the lesson. The questions being used are from following a strategy called ‘Blooms Taxonomy. This was created by someone called Dr Benjamin Bloom in 1956 which was used to help promote and develop higher levels of thinking within education. Kelly (2018) stated that within Blooms Taxonomy there are six different levels, going from the most basic to the most complex. As teachers Kelly (2018) believes that we should use the questions from all six levels to get the best out of our learners. In support of this, Clark (2015) goes on to say that in the mid-nineties. It was revised by a former student of bloom. They made some changes to the names of the categories. They did this as they felt that it reflects more on an active form of thinking and in they suggest that it is more accurate. The picture below shows the original Blooms Taxonomy, and the revised Blooms taxonomy.
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Ethical Considerations
When a research project takes place, there are many ethical guidelines that you need to take into consideration. BERA (2011) stated that the educational researchers should respect all the participants involved within the activity. “All participants should be treated fairly, sensitively, with dignity, and within and within an ethic of respect and freedom from prejudice” (BERA 2011, p5). What BERA (2011) meant by this is that no one should be judged on their age, gender, race and many more. The researchers will make sure that all the participants within the research will understanding the process that they will be a part of. They will know what the research is about and how the results from the research, are going to be used. Therefore, they will have voluntary consent, which means the participants can choose whether they want to be a part of the research project or not. All participants will be informed that they have the right to withdraw for any reason at any time. All researchers according to BERA (2011) will comply with article 3 and 12 of the united nations convention on the rights of a child stating that all actions that involve the child will be in their best interest. Not only this but children have the right to form their own view and express it freely. The researcher will recognise the participants privacy therefore the data that is shared will be confidential. If any data wanted to be shared, BERA (2011) states that the researcher must get the permission off the participants and if they do, must make sure that the data is stored securely. The ethical issues that are stated by BERA (2011) relate to the University of Wales Trinity St David (2018) ethical guidelines. Within the ethics form that had to be complete prior to the research. The ethics form stated that all participants will be informed on what the research is about and that it is voluntary so if they do not feel comfortable taking part, then they do not have too. Again, the ethics form supports BERA (2011) as all participants have the right to withdraw from the research at any time. Furthermore, no names will be mentioned so it will protect the names of the participants involved.



Lesson Study 1 And Analysis
The first was carried out in a reception class, before the focus group activity took place, the researcher’s aim at the start of the lesson was to get consent off everyone within the class to see whether they wanted to take part or not which relates to BERA (2011) ethical guidelines as all participants should be informed on what the process that they will be a part of. From this, the researcher was able to gather participants for the focus group making sure that he had mixed ability. For the participants, they were all fully engaged from the start as the researcher explained the lesson in an engaging way. This is important as according to Stephens (2015) this is one of the hardest challenges that teachers will face. Teachers must be able to motivate their students which will help them to be engaged which will lead to student achievement. Leading on from this, it is the teacher’s role to motivate the children as much as possible at the start of the lesson which can help their concentration levels throughout the whole day. Teacher enjoyment and confidence stated by Stephens (2015) has shown that it has a positive impact towards the students. Stephens (2015, cited in Teven ad Mcroskey 1997) found that students who realise that their teacher cares about what they are teaching believe that they can learn more, and in a better way. Not only is student engagement important, but the use of critical thinking within focus group activities. the lessons study forced the children to really think about what they were looking for, they had to think about what they were going to say when the teacher asked them. This was supported by the National Education Association (NEA, 2018) who states that children who think critically, can lead to them developing other skills such as a higher level of concentration, more in depth analytical ability and an improved though processing. This links in with what Donaldson (2015) goes on to say within his ‘Successful Futures’. he states that the Welsh Government, along with other countries across the world have recognised the time for change and ensure that our young learners develop skills that they will need for them to be capable learners within the 21st century. one of the skills being able to think critically. 
As stated before, the strategy that was used during the focus group activity was called ‘blooms taxonomy’. From using the ‘Blooms Taxonomy’ we were able to think of open-ended questions. With the first two pictures, the teacher allowed time for the participants to look at the pictures and think about what they were going to say. The teacher went to each participant and asked them to tell them what they think about the picture. Going to each participant allowed the observer to scribe the information that was being said. Not only this but it allowed each participant equal amount of time. From the data, it showed that the answers that the participants were giving for the first two pictures were short, and even one-word answers. Some participants found it hard to talk about the pictures when the teacher did not ask any questions relating to it. When moving onto the last two pictures. The ones where the teacher had specific questions to ask, this allowed the participants time to think about what was being asked, which enabled them to give an answer in an extended form. The teacher would allow time for the participants again, to study the pictures and then would ask some open-ended questions. Some of the questions were; where do you think this is? what can you see in the picture and have you ever been here before? This helped the participants form an answer in a better way which was more detailed. within the reception class, when the teacher was asking questions relating back to the last two pictures. The participants were answering the questions in an extended way by relating it back to their own personal experience. For example, one picture was off a beach. The participants were relating it back to the summer holidays when they went to the beach with their family. They extended their answer by saying what they had for food down the beach, what games they played and when they went in the sea. Just from asking specific questions, it was evident that they were more engaged and wanted to tell you more. After this lesson was finished, my partner and I discussed some ways on how we can improve this lesson ready for lesson study 2, these will be discussed within lesson 2.



Lesson Study 2 And Analysis
Before the lesson study begun, the teacher again had to pick participants to be involved. Again, these were picked on mixed ability. Not only this but the teacher had to make sure that the children wanted to be a part of this study. The participants had to be engaged so the teacher had to make the introduction to the lesson fun and exciting and explain it in a way, so the participants would want to be involved. Lesson study 2 was taken place within a year 2 classroom. Prior to this, my partner I discussed how different the answer would be between a reception and year 2 class, which we prepared for by adapting some of the previous questions asked within lesson study 2. The lesson was in the same format as the previous one. First, we showed two pictures and allowed time for the participants to think about what they say, this was followed by a discussion. Again, the teacher would explain how important it is for one person to speak at a time, which would allow the observer enough time to scribe what was being said. From the data, it showed the same results as lesson study 1. When children were not asked any questions, they were finding it hard to think of their own answers. They would be saying one word and short answers. These pictures were followed by the last two picture which again, the teacher would allow time for the participants to look at them. The teacher would then ask a set of questions relating to them pictures. The answers that were said were extended, the participants showed that they can extend their answer with some help from the teacher. A change that my partner and I discussed was follow up questions. We felt that asking follow-up questions enables the children to extend their answers even more. This relates to Thomas & Thorne (2009) higher level thinking. Higher level thinking is where the person telling you something by restating the facts by connecting them to memories, which relates to follow-up questions. This was supported by Elias (2014) who stated that asking question, then waiting for a response, then following up that question with another can help deeper understanding and thought. The second question that you ask can help create a higher level of cognitive response. The second question can lead the participants into tell you even more. With regards to follow up questions which relate to higher order thinking skills. Another approach that relates to it is something called metacognition. According to the Education Endowment Foundation (EEF, 2018) this is known as students thinking about their own learning. Following on from this, is it known to work well within group situations as it enables students to support each other and think through discussion, relating back to our focus group activity. If one participant said what they did down the beach, this would activate another participants memory of what they did so they would want to include it in their answers. After both lesson studies were finished, my partner and I discussed how a lot of the extended answers related back to personal experience. All participants were able to us an experience from the pictures, this made the participants feel comfortable in answering the questions. When the teacher would ask a question, “have you been here before?” taking about either the beach or the park, the participants had to activate their prior knowledge to answer. All participants wanted to tell the group about their experiences. My partner and I believe that the use of focus group activity was the best way for our research question along with the way that the data was recorded within an observation grid. As a focus group is a continuous strategy, the grid a was of recording data quick and efficiently without missing any important details. It enabled all the participants to take turns to talk. If this research project was to take place again, next time when creating an observation grid there will be a section for personal experience. This was a big part of the participants extended answers. Most of the participants extended answers to the open-ended questions were related to personal experience, therefore we believe this is necessary.







Research Findings
From the data findings, it was evident that asking open-ended questions can extend a child’s answer. The data showed us that when children are not asked any open-ended questions by the teacher, their answers are very limited. Following on from this when the teacher does ask a set of open-ended questions you can see the children’s responses extend. Open-ended questions usually start with; who, what, where, when and why. By starting the question with these words can influence the children’s answers. They can tell you a lot more which includes their own personal experience. This was supported by PNC (2017) who stated that when children are asked open-ended questions, it allows them to engage within in-depth conversation, use a variety of language and vocabulary to answer the question and allows them the time to think more critically on how they are going to extend their answer. After conducting this research, for my class this means that they will all be expecting open-ended questions. As literature has suggested that it can help develop them into critical thinkers. I believe that conducting this research project has showed me the importance of questioning within a classroom. This was supported by TESS (2018) who states that teachers use questioning to check a children’s understanding. Not only this but it’s about assessing their progress. This relates to the focus group activity as we allowed the children to talk about two of the pictures without any questions, and then seeing the different in their progression and understanding when questions were asked. When asking open-ended question, it’s important to remember to allow enough time for them to respond. Allowing a few seconds for the children to think about how they are going to answer which can have a positive effect on their achievements. TESS (2018) stated that allowing time for an answer can increase the length of the children’s response, the number of pupils offering their responses and a positive interaction between all children as they can share ideas. Following on from this, your response to the participants also has a big impact on them and how they act within the focus group activity. The more positive you are when responding to an answer, the more the participants will want to speak again. TESS (2018) supported what Wright (2012) said about praise, he believes that teacher praising their student can be a motivator for them to learn. This can then influence academic achievements and performance.
Conclusion and Recommendations
To conclude this essay, as you can see questioning plays a big part in education today as it is a vital tool to help check student’s understanding. Not only this but it’s a way of helping the students develop basic skills. As stated above, the University of Cambridge (2012) believe that teachers use questioning not only to check understanding and develop skills, they use it to engage the students from the start. Questioning is a way of grabbing their attention which can influence their involvement within the lesson. Prior to this research project, my partner and I discussed how we can be the best possible teachers and one reason was questioning. We wanted to improve the way we ask questions, which can have a benefit on the way that the students answer them. This was supported by Gast (2018) as he stated that questioning is an assessment of the teaching and the students learning. Looking at the results from your lesson and whether the student has understood the lesson, you are able to make the relevant and necessary changes ready for next time. We decided to use a focus group activity to help us gather the information on whether open-ended questions can extend answer. Reasons for using a focus group activity is that it is a fun, and engaging way of allowing the participants to be involved. It’s a way of allowing each participant to have their say. This was supported by The National Science Foundation (2002) as the use of a focus group activity is a quick and easy way of gathering information and it can help influence the participants to share their ideas. On the other hand, a limitation to the focus group activity is that one participant may take over which can affect the other participants. If they see that one participant is sharing their ideas more than others, it can knock their confidence speaking in front of others leading to them keeping their ideas to themselves. While the focus group activity was taking place, the observer was writing down whether the participants would be saying short answers. Followed by how many times the participants would be saying an extended answer. From the results we were able to see whether open-ended questions can extend answers. 
Furthermore, during the focus group activity the lesson was being observed to see whether open-ended questions extend students answers. Observations have been seen to be a benefit as you are able to collect data easily and quickly, on the other hand when students know they are being observed, it can affect the way they act. The open-ended questions asked were taken from Blooms Taxonomy, as Kelly (2018) stated using Blooms Taxonomy is a way of developing higher levels of thinking. As stated above in research findings, it was evident that open-ended questions had a big impact on the way the children answer. The children felt more confident when questions were asked, which extended their answers.
 When looking at the results from this research project, it can be argued that the results collected can be generalised in a wider environment if the teacher has a good understanding of questioning. For children to answer in an extended way, the educator must use the correct terminology and be confident when questions students. This was supported by Hall (2016) who states that teachers who use the right questioning within the lesson, has been known to be effective towards pupil achievement. Blooms Taxonomy is a strategy that I will be using within my future career, as this research project identifies the benefits it has on students learning. In addition to this, is also enables me as a teacher, to take into consideration the pedagogical approaches I use in teaching and reflect on how I am going to check their understanding and to ensure high quality teaching. Therefore, because of this research project, I have been able to address and evaluate my teaching techniques and has allowed me to identify important assessment for learning strategies that I can use to extend children’s answers to develop high quality teaching and learning. 
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Appendices
Appendix 1 – lesson plan
	Name of Trainee(s):  Richard Lewis and Ross Young               Date:  26/3/18 – 27/3/18

Session Ref: Research Project Data Collection

Class: Reception/year 2                Class Size: 22/29                     Age: 4/5 Years/ 6 and 7

Personal Targets in relation to QTS: S1.3 They demonstrate combinations of professional characteristics which aim to motivate and inspire learners and secure their intellectual and personal development.
	Focus Planning:

Internet Safety

	WALT: 

Talk about things from experience and share information.
	WILF: 

Speaking audibly.
Use words, phrases and simple sentences.
Asking questions.
Express what they like and dislike.

	Hook: 

The activity will be outlined to children once they have checked in and settled on the carpet (details below). We will be taking part in a fun activity today looking at and discussing different pictures.
 
All children will be given a label with their name on it, so they can vote to decide if they would like to take part in the activity or not.  This will be done prior to assembly.

Focus group will be decided from the children who voted ‘yes’ and have returned a consent form. 

	Vocabulary:

Who are you?
Pwy wyt ti?

Well done/da iawn

Sorting/grouping

Find/search

How many?

Similar/same

Colour/draw/write

	Resources Used:

Assent box’s
Pictures
Observation grid
	Questioning

See sheet attached for list of questions.



	Introduction: 

I will inform the children of the mixed groups and will briefly outline the activities for the afternoon, I will then put a group on each activity ensuring all groups get a chance at each activity.

	
	
	

	[image: Image result for cartoon wizard no background]Group: Wizards (H.A)
	Group: Dragons (M.A)
[image: Image result for cartoon dragon no background]
	[image: Related image]Group: Knights (M.A)
	[image: Image result for cartoon fantasy elf no background]Group: Elves (L.A)
	
	
	

	Main Activity:
A focus group of mixed attainment (around 4-6 pupils) will be selected from children who have returned consent forms allowing participation. Group will be decided during morning assembly.

The activity will consist of looking at four pictures (2 beaches and 2 parks).
The first two pictures (1 beach, 1 park) will be given to children to look at and discuss with only closed questions being asked by the teacher.
Responses will be recorded by an observer who will not be taking an active part in the activity. (See observation grid for recording details). 

The next two pictures will be given to children to look at, but this time will be asked open ended questions in hope of receiving extended answers from the pupils.
Again, responses will be recorded on accompanying observation grid.
The aim of this activity is to see how open-ended questioning can help children think more critically and relate to personal experiences.

*After lesson study 1, my partner and I discussed some ways on how we can improve this lesson ready for lesson study 2*


	
	
	

	Additional Adults used: 
1x Observer – Not taking part in activity 
	
	
	

	Independent Learning Opportunities:
Relating to personal experiences.
	
	
	

	Plenary:
Toward the end of the activity I will ask the children if there is anything else they would like to discuss about any of the pictures.
What did you learn?
What has this made you think about?
How does this make you feel?

	
	
	

	Curriculum Coverage: 
Literacy – Oracy 
	Assessment for learning:
Effective questioning throughout the session.

	Literacy

Talk about things from their experience and share information.
Express what they like and dislike.
Speak audibly.
Answer open ended questions related to their own experiences.
Take part in activities alongside others with some interaction.
Exchange ideas in group discussion.

	Numeracy

N/A

	DCF

N/A

	Thinking
Activating prior knowledge.
Thinking logically.
Forming opinions and making decisions.
	ESDGC

N/A
	YCC

See pictures attached.


Appendix 2 - Open ended questions for focus group activity.
 
Some of the open-ended questions that will be asked in Part 2 of the focus group activity are as follows: 
 
Non-specific questioning: 
1. What do think of this ...? 
2. Why do you think this...? 
3. How did you decide...? 
4. Where do you think...? 
5. Who do you think...? 
 
Specific questioning: 
1. Where do you think this is? (pointing at pictures). 
2. How do you know this? 
3. Can you tell me something you remember about...? 
4. What clothes did you wear?  
5. What did you do there? 
6. Who do you think these people are doing?  
6. Where do you think they have been?  
7. Where do you think they are going? 
 
These open-ended questions will help encourage critical thinking which should provide an increased cognitive response from pupils. 
 












Appendix 3 - Assent from Children
Following the consent forms completed by parents for children to take part in our research project we are required to provide the pupils with the opportunity to decide whether they would like to take part or not.
We have decided to provide the pupils with a stick or label with their name on. 
We will outline to pupils what we will be doing throughout the day i.e. focus group activity looking at and discussing pictures in a relaxed environment such as the school classroom/hall/stage or even outdoors. 
Following our introduction pupils will be asked to place their label into Box ‘Yes’ or Box ‘No’ which will be created ahead of time and will be clearly labelled. It will also be covered to ensure their decisions are not affected by others. 
Once we have established the students who have voted yes (meaning they are willing to take part) we will select mixed ability groups to take part in the focus groups activity.
We are aware that this might take up a bit of time allowing each group to vote however we believe this is a fair way and allows children to independently decide whether they would like to take part or not.

No
Yes







Richard Lewis
Date: ____________
Signed: ____________

Ross Young
Date: ____________
Signed: ____________

[image: Image result for langland beach]Appendix 4 - Pictures used within the focus group activity
[image: Image result for caswell beach]


[image: Image result for cwmdonkin park swansea][image: Image result for parks]




	



Appendix 5 - Questions that will be asked to the participants/researcher after the activity.
 
Questions to build rapport 
· Did you have a nice lunch? 
· How are you feeling today? 
· Are you excited for the Easter holidays? 
Focus group questions 
· What did you enjoy about today’s lesson? 
· If I was to teach this lesson to another class, what would you change? 
· How could I make it more enjoyable? 
· What didn’t you like about the lesson? 
· How did you feel about us asking you questions about the pictures? 
· Do you like the way that we took it in turns to talk? Why? 
At the end of the lesson I will ask questions to the researcher (student teacher/partner) 
· How do you feel the lesson went? 
· Were the children engaged? 
· Do you think you the lesson activity was suitable for the research question? 
· What could we do differently next time to help influence cognitive response even more? 














[image: ]Appendix 6 – observation grid lesson study 1

Appendix 7 – observation grid lesson study 2
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