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Chapter One: Introduction 
1.1- Aim  
Estyn (2018) suggest that children should be invited to explore moral and spiritual concepts and 

dimensions in order to aid their personal search for meaning. The primary aim of this research 

project is to explore how religious education (RE) could potentially influence and impact upon key 

stage two children’s moral and spiritual development. It is the author’s belief that RE could help 

develop ‘healthy and confident individuals’ and ‘ethical and informed citizens’ in line with the new 

curriculum (Donaldson, 2015, page two). 

Another focus area of the research project shall be to explore how questioning strategies could help 

children’s understanding of RE by probing deeper thinking skills. Schön (1987) coined the phrase 

‘reflective practitioner’. Throughout this research project, the author aims to become a reflective 

practitioner by gathering primary research in a given elective school and then enhancing these 

findings with personal experiences and evidence of secondary research. Then, the author shall 

correlate the research and draw conclusions in order to improve their professional practice. 

1.2- Rationale 
The author possesses a background of being both personally educated and having worked in 

Catholic education. Further, the author has profound interest and enjoyment in delivering RE during 

professional teaching experiences. Personally, the author has studied Philosophy and Biblical 

Studies at Advanced Level. It is the author’s personal belief that the knowledge gained from the 

research project combined with personal knowledge could potentially inform and hereby improve 

future teaching and learning experiences. The author is intrigued by spiritual and moral 

development theories and shall endeavour to make close reference to these throughout the research 

project in order to satisfy the overarching question of the research project. 

1.3- Hypothesis 
DCELLS (2008b) suggest that spiritual and moral development are essential aspects of RE, 

therefore should be identifiable within lessons. It is the author’s belief that effectively planned and 

delivered RE lessons could impact upon a child’s spiritual and moral development. However, from 

experience in professional settings, the author believes that some teachers are nervous about 

delivering RE and some children do not have a profound interest in learning about RE. Also, the 

author believes that children sometimes have a limited awareness of how they are developing their 

moral and spiritual understanding during RE lessons. The author believes that RE can be an 
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invaluable subject within the primary school sector. However, the author is aware there are some 

legal issues surrounding the deliverance of RE and this topic shall be explored throughout the 

research project. To be most effective, teachers need to engage with research and enquiry (BERA, 

2014). The author hopes to either contradict or affirm these hypotheses during the research element 

of this project.  

1.4-Overview 
This research project shall take a deductive approach whereby hypotheses shall be deduced based 

upon existing theory. Then the author shall design a research strategy which should help conclude 

the hypotheses. Firstly, this research project shall be accomplished by writing an introduction 

highlighting the aims and rationale. Secondly, the literature review chapter shall define what RE is 

and how it has been valued within the curriculum. The chapter shall also illustrate the various views 

on RE that have been established by academics and theorists throughout the years. When 

investigating the literature, there shall be key areas explored in order to achieve the research project 

aims which include researching spiritual and moral development theories. Thirdly, the methodology 

chapter shall highlight the approaches and methods utilised to complete the primary research. The 

primary research shall follow a qualitative approach, which shall consist of semi-structured 

interviews and observations. The semi-structured interviews could help to gather in-depth views 

from participants. Penultimately, the results obtained from the primary research shall be presented 

in the results and findings chapter. Also in this chapter, there shall be a comparison of the secondary 

research that was completed within the literature review chapter to the findings of the primary 

research. Finally, the conclusion chapter shall attempt to summarise all the findings of the research 

project. The completion of these chapters shall consequence in receiving an overall understanding 

as to whether RE can impact and influence children in key stage two’s moral and spiritual 

development.   
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Chapter Two: Literature Review 
2.1-Overview 
Brookfield (1995) suggests that teachers can improve their reflective skills through four critical and 

interconnected lenses, one of which includes what can be discovered from researching wider 

educational literature. Furthermore, to create a purposeful and well researched context, all research 

projects depend upon secondary sources (Welsh Government, 2015a). Throughout this chapter, 

there shall be an overview of the development of RE within the primary school curriculum. Also 

within this chapter, there shall be an exploration of theories on children’s moral and spiritual 

development. 

2.2-Historical review 
Prior to the Education Reform Act (Her Majesty's Stationary Office, 1988) there existed defined 

study areas for each examination subject, but no compulsory curriculum (ACCAC, 2003). One of 

the two only compulsory subjects was Religious Instruction and Collective Worship which differs 

slightly from RE. Bastide (1992) suggested that the Education Reform Act (Her Majesty's 

Stationary Office, 1988) gave fresh energy into RE. 

In order for the curriculum to become harmonious, the Religious Education Council of England and 

Wales became established in 1973 (Religious Education Council of England and Wales, 2019). 

Their common priority was to discover ways for representatives of varying faiths to work together 

to promote their common interest of a richer provision for RE (Religious Education Council of 

England and Wales, 2019). 

The Education Reform Act (Her Majesty's Stationary Office, 1988) required local education 

authority to establish a Standing Advisory Council for Religious Education whose aim would be to 

offer advice on the teaching of RE, in agreement with their locally agreed syllabus (Grigg and 

Hughes, 2012). Each Standing Advisory Council for Religious Education comprises four 

representative groups: Christian and other religious denominations, the Church of England, 

teachers’ associations and the local authority (Ofsted, 2010).  

Orchard (1994) observed that RE often delved to far into the moral area at the expense of the 

specifically religious. To remedy this and demonstrate continuity it was deemed necessary to  

introduce cohesive schemes of work. Which was consequently how the locally agreed syllabus 
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became established. Non-faith schools deliver RE in line with their locally agreed syllabus. In 

contrast, many faith schools do not need to follow the locally agreed syllabus, and can alternatively 

deliver their own syllabus. The requirements for the RE curriculum arrangements in local authority 

schools are decided upon at regional levels (Teece, 2001). At a national level, the RE Council shares 

best practice. The Religious Education Council for England and Wales introduced a strategic plan to 

promote effective RE and secure suitable resources for RE (Ofsted, 2013). 

2.3- RE in the present curriculum  
Currently, RE contributes to the Basic Curriculum that children are entitled to explore, and must be 

delivered alongside the National Curriculum (Vale of Glamorgan Council, 2008; Bastide, 1992). RE 

currently focuses on understanding humanity’s quest for meaning, exploring aspects of multicultural 

awareness, and developing pupils’ own interpretations towards life and religion (DCELLS, 2008b). 

Thus, it could be suggested that RE allows pupils to explore spiritual and moral dimensions in 

which to help inform their own search for meaning and purpose (Estyn, 2018). Currently, RE should 

be delivered through the interrelationship of three core skills (DCELLS, 2008b).  The three skills 

are engaging with fundamental questions, exploring religious beliefs and teachings, and expressing 

personal responses (DCELLS, 2008b). 

It could be suggested many teachers are conflicted about how to assess a subject that involves 

spiritual development combined with varying beliefs and opinions (Ofsted, 2013). During the 

Education Reform Act (Her Majesty's Stationary Office, 1988) there became considerable debate 

regarding assessment of RE. It could be suggested that due to the somewhat private nature of 

religion, there is difficulty in assessing children’s spiritual development. According to National 

Curriculum Council (1993) schools are advised not to assess pupils' spiritual and moral 

development as this could be regarded as disrespectful or intrusive. However, schools should ensure 

the curriculum and aspects of school life are allowing opportunities for spiritual and moral 

development (National Curriculum Council, 1993). 

During RE, every child is entitled to an experience which is both academically challenging and 

personally inspiring (Religious Education Council of England and Wales, 2013). Independent 

(2015) suggested that the Welsh Minister Huw Lewis proposed to transform RE into Religion, 

Philosophy and Ethics. Lewis (2015, cited in Independent, 2015) suggested that there would be a 

commitment to allowing children to explore ideas surrounding ethics and citizenship. However, 
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some could contradict this suggestion and recommend that such concepts are explored throughout 

subjects such as Personal and Social Education (DCELLS, 2008c) or in a cross-curricular manner 

through Education for Sustainable Development and Global Citizenship (Welsh Assembly 

Government, 2008).  

Without the inclination to question, and without the excessive use of imagination, children may lack 

motivation to learn, therefore hindering their intellectual development (National Curriculum 

Council, 1993). RE should encourage children to explore philosophical, ethical, and spiritual 

questions in a reflective and analytical manner that stimulates further questioning and debate 

(DCELLS, 2008b). Wright (2015) suggests that every topic in RE should start with an enquiry 

question that is open ended but has a concept at the centre. 

2.4- New curriculum changes 
Moving forward, RE now exists within the Humanities Area of Learning and Experience 

(Donaldson, 2015). Donaldson (2015) proposes that in the new curriculum the national expectations 

for RE should remain a statutory requirement. Grigg (2015) suggests that there is a need to model 

the kind of enquiry and reflective thinking that lies at the heart of RE while demonstrating respect 

and sensitivity. In terms of provision and progression, Estyn (2018) suggest that RE lessons help 

pupils to become ethical, informed citizens of Wales and the world (Donaldson, 2015). 

RE should provide children with valuable experiences that contribute to each of the four core 

purposes (Donaldson, 2015). Wales Association of Standing Advisory Councils for Religious 

Education (WASACRE) and National Advisory Panel for Religious Education (NAPfRE) Working 

Group (2017) suggest that RE in the new curriculum should be divided into three interrelated key 

skills which are; awareness of life experience and questions raised, beliefs, teachings and practices, 

and exploration and personal response. 

Throughout education, there should be a celebration of the different and diverse cultures within 

Wales (Welsh Government, 2011). According to Estyn (2018) most pupils in Wales have a secure 

understanding of the practices and varying beliefs of different religions. However, a study by 

McCreery (2005) suggested that RE did not effectively teach people about the diversity of people’s 

backgrounds. There is some suggestion that RE could be misinterpreted as being based upon 

promotion of a particular faith, rather than developing pupils’ respect and understanding of different 
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religions (Donaldson, 2015; National Curriculum Council, 1993). RE is not about imparting beliefs 

but helping children make sense of the World (Copley, 1994). RE could help children develop a 

range of concepts, skills and attitudes required to prepare for adult life and promote their spiritual, 

moral, and cultural development (Davies, 2004). 

2.5- Theories on moral and spiritual development 
The school curriculum should promote the spirit and moral development of pupils and prepare them 

for the opportunities, responsibilities and experiences of adult life (Bigger and Brown, 1999). When 

developing the whole child, personal development can be just as important as academic attainment 

(Eaude, 2008). Personal development could arguably be shaped by factors such as moral and 

spiritual development. Spiritual development is accompanied by moral development as a result of a 

growth of awareness of self, in relation to others (WASACRE and NAPfRE Working Group, 2017). 

Ofsted (2010) suggested that RE sometimes makes a positive contribution to aspects of pupils’ 

moral development, in relation to the appreciation of the diverse nature of society. However, RE’s 

contribution to aiding pupils’ spiritual development is sometimes limited (Ofsted, 2010).  

Many view RE as an opportunity for personal, spiritual and moral reflection (Dinham and Shaw, 

2015). Most schools recognise the importance of the spiritual and moral dimensions of the 

curriculum (National Curriculum Council, 1993). Spiritual and moral issues are intensely personal 

(Roberts, cited in Best, 2000). The English curriculum possesses Spiritual, Moral, Social and 

Cultural Development, which is an over-arching curriculum responsibility that encompasses 

personal development across the whole curriculum (SMSC The National Quality Mark, unknown 

date; Seymour, unknown date). 

2.5.1- Spiritual Development 
Sutherland (1994, cited in Best, 2000) suggested that it is correct to expect RE to have a major role 

in promoting pupils’ spiritual development. Fowler (1981) sought to discover the developmental 

process in human faith and thus developed the Stages of Faith (Appendix One). At key stage two 

age, children could be in the ‘Mythical Literal’ stage (Fowler, 1981). During this stage children 

would accept existence of a deity, appreciate other’s viewpoints, and regard beliefs and moral rules 

literally (Fowler, 1981). Further, during this stage children would begin to separate out the real from 

the make believe (Fowler, 1981). 
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Gay (2000) suggests that schools have been uncertain about spiritual development because of 

conceptual difficulties with the term. Many suggest that there are varying aspects of spiritual 

development. These could include relationships with others, search for personal identity, response to 

complex experiences, and encounters with moral choices (National Curriculum Council, 1993). 

Deprivation of spiritual development, may cause children to have difficulty co-existing with others 

(National Curriculum Council, 1993). Ofsted (2010) suggested that practitioners should ensure that 

RE promotes pupils’ spiritual development by permitting for reflection on the implications of 

religion and belief upon their personal lives.  

The word ‘spiritual’ can evoke religious feelings of prayer and relationship with a divine being 

(Bigger, unknown date cited in Bigger and Bowen, 1999). Duff (2003) concluded that spiritual 

development is defined under three broad concepts; awareness, self-knowing and transcendence, 

which are religiously neutral. Further, spiritual development relates to how children acquire insight 

into personal existence, development of beliefs and focuses upon self-reflection (Roberts, cited in 

Best, 2000). 

2.5.2- Moral Development  
Ofsted (2013) perceived RE as having a significant role in promoting social cohesion and the 

virtues of empathy and respect. Kohlberg (1971) proposed Stages of Moral Development 

(Appendix Two). Possibly, children of lower key stage two age could be in the ‘Pre-conventional 

Morality’ Stage whereby they do not have a personal code of morality but one that is based upon 

standards of adults and the consequences of adhering to or breaking rules (Kohlberg, 1971). 

According to Kohlberg, during the pre-conventional morality stage children would believe in the 

rules of the authority figures such as teachers and would regard the rules as absolute (Kohlberg, 

1971). Moreover, Piaget (1932) suggested two main types of moral thinking, one of which is 

‘Heteronomous Morality’ where people regard morality as obeying other people's rules, and view 

them as fixed. Possibly, children of upper key stage two could be in the ‘Conventional’ stage of 

morality, whereby they continue to accept the rules of authority figures, as they feel that this is 

necessary to maintain positive relationships and order (Kohlberg, 1971). 

Moral development, like spiritual development, involves several elements (National Curriculum 

Council, 1993). Personal morality can combine the beliefs of individuals, values of the religious 

groups to which they belong, and the laws of society (National Curriculum Council, 1993). Similar 
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to Kohlberg, Piaget (1932) deduced that children’s ideas regarding rules, moral judgements and 

punishment tended to vary as they grew older.  Everyone has the right to choose their beliefs and 

moral position (Talbot cited in Best, 2000; UNICEF, unknown date). 

2.8- Conclusion 
To summarise this chapter, RE could be viewed as valuable to helping children to become 

imaginative and reflective individuals, and responsible citizens who could potentially make a 

positive contribution to society (Webster, 2010; Donaldson, 2015). Further, it could be argued that 

from the various suggestions throughout this chapter it could be argued that RE has been shaped 

throughout the years to become more multicultural, in reflection of a diverse society (Davies, 2004). 

It could be argued that despite the numerous curriculum changes, many aspects of RE have 

supplemented children’s spiritual and moral development. Moreover, it could be suggested that RE 

could have a lot of flexibility with regards of what to teach (Elton-Chalcraft, 2015). 

It could be argued that despite the varied amount of primary research available to the author there 

seizes to exist a piece of work that poses a question similar to the author’s research project title. 

This chapter’s secondary research shall be compared and contrasted to the primary research in 

chapter four in an attempt to remedy the gap that exists in research. 
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Chapter Three: Methodology  
3.1-Overview  
It was of fundamental importance that the appropriate methodology was utilised when obtaining 

primary research. The author examined benefits and limitations of many methods before selecting 

which would be the most beneficial. Also, when selecting methodology it is integral to ensure 

selected methodology will permit the author to obtain data in an ethical manner. Arguably, it could 

be difficult to comprehend if children’s moral and spiritual development is being impacted upon by 

RE in such a limited time period. However, by using observations and interviews, the author can 

base some judgements and conclusions. 

3.2- Ethical implications  
Researchers should act with both honesty and integrity (Grigg, 2015). When obtaining primary 

research throughout the research project, the author endeavoured to adhere to BERA Guidelines 

(BERA, 2018). Also, when obtaining data the author complied with the Data Protection Act 1998 

(legislation.gov.uk, 1998) where all contributors became informed that they should remain 

anonymous within the results and findings chapter of the research project. 

Ethics can support important social and moral values (Resnik, 2015). One of the core aspects of 

research integrity includes honesty, open communication, and demonstrating respect for all 

participants (University of Wales Trinity Saint David, 2017). At all times, respect was shown to all 

participants. In order to demonstrate how the author shall endeavour to adhere to ethics, an ethics 

form was completed prior to undertaking the primary research at elective school (Appendix Three). 

3.3- Interviews 
Researchers should endeavour to ensure that potential participants understand what is involved in 

the study, what they shall be expected to do, and what shall happen to the information they provide 

(BERA, 2018). BERA endorses the United Nations Convention on the Rights of the Child 

(UNICEF, unknown date) and ensures the best interests of the child are the primary consideration. 

Children who are potentially capable of forming their own views should be allowed to express those 

views, commensurate with their age and maturity (BERA, 2018). In order to select children who 

would be willing participate in the interviews, the author asked the class teachers to kindly elect 

children who were asked politely if they wished to contribute to the research project. Then, the 

selected children had the process of the interview explained to them while adhering to the 

aforementioned guidelines.  
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Hughes and McCrum (2003) suggest that it is beneficial to ensure there is a gender balance with the 

interviewees. The author interviewed one male and one female pupil from each key stage two class. 

The author utilised a standardised interview schedule (Appendix Four), in order to obtain sufficient 

data. However, the author would often deviate from the schedule creating the interviews to become 

unstructured. The author sometimes encouraged children to answer the questions and interpret them 

how they wish. McLeod (2014) suggests that unstructured interviews are flexible, and questions can 

be altered depending on the respondents’ answers. Also, unstructured interviews generate 

qualitative data through the usage of open-ended questions (McLeod, 2014). Also, there could be an 

increase of validity as the interviewer has the opportunity to search for a deeper understanding and 

search for clarification (McLeod, 2014). It was this free flowing and somewhat relaxed style of 

interview that the author wished to achieve. Also, the author interviewed the school’s RE co-

ordinator and various members of staff in a similar semi-structured manner following a varied 

interview schedule (Appendix Five). 

3.4- Observing children 
Whilst observing children, practitioners could reflect upon questions that could lead to an 

evaluation of the provision and the different pedagogical approaches used (DCELLS, 2008b). 

During the observations, the author witnessed aspects of good practice that could arguably help 

inform future practice. Morrison (1993 cited in Cohen et al., 2007) suggests that observations can 

help researcher to gather data on the interactional setting and pedagogic styles. The author noted the 

research using a case study style and observational notes. 

However, there are some cautions about the methods of observations, such as bias. Researchers may 

only choose to observe secular parts that would aid their research. To prevent this the author 

endeavoured to observe all aspects. Lowland (1971, cited in Cohen et al., 2007) highlights the 

importance of recording observation notes as soon as possible after observation. 

For the majority of the observations, the author took the role of a non-participant observer. The 

observations took place within classrooms in what is known as a ‘natural’ setting (Cohen et al., 

2007). During one lesson, the author became invited to participate in some of the activities, 

transferring the author to the role of participant observer. The author willingly obliged and engaged 
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with the activities. This situation provided opportunities for the author to question children as they 

were undertaking the activities. 

3.5- Conclusion 
While researching children’s development, Piaget (1932) utilised qualitative research, through 

methods of interviews and observations. As one of the pioneers of exploring children’s 

development, the author believed it could be advisable to use similar methodology. Obtaining 

primary research was integral to informing and potentially supporting or contradicting the author’s 

secondary research discussed in chapter two. Conducting the research in an ethical manner was a 

high priority for the author and this priority was adhered to throughout the research project. The 

author sometimes utilised observations and interviews simultaneously, as then the author could 

utilise first-hand experiences and support them with interviewees’ suggestions (Cohen et al., 2007). 
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Chapter Four: Results and Findings 
4.1-Overview 
The purpose of this chapter is to analyse the primary research obtained during the author’s elective 

experience in a large primary school in the South Wales area. For purpose of context, the author 

wishes to note that the school was a non-faith school. The author prioritised obtaining a range of 

responses from both practitioners and children to inform the aims and overall outcome of the 

research project. One of the main focuses of being a reflective practitioner includes having an active 

focus on using evidence to reach informed judgements (Pollard and Tann, 1987; Pollard, 2014). The 

author presented their results and findings in a report, which became presented to the school’s 

senior leadership team (Appendix Six). 

4.2- How RE could impact upon children’s moral development  
During interviews, children were invited to respond to what ‘moral development’ meant to them, 

before being provided with clarification of the definition. The children interviewed were key stage 

two age, and all arguably demonstrated tendencies in accordance to Kohlberg’s Moral Development 

Stages (1971). The children believed that RE could help them gain a better understanding of 

‘making good or bad choices’, and this was a recurring phrase mentioned by five out of the eight 

children interviewed. At Stage Four, children understand the importance of Maintaining the Social 

Order and have become aware of the rules of society (Kohlberg, 1971). One child discussed how 

stories from religious books read to them during RE taught them about moral decisions and ‘how to 

make good decisions and be an all-round good person’. 

One child produced an excellent response and deduced RE could ‘help them understand their 

friends’ varied cultures and beliefs and why they choose to do things like celebrations and festivals’. 

RE could help children develop values that promote the understanding of respect and empathy, 

which are vital for our diverse society (Ofsted, 2013; Davies, 2004). Another child discussed that 

they enjoy RE because it helps them ‘feel closer’ to their friends as they can ‘understand their 

religions better’. Most of the children concluded how it was ‘normal’ to have different beliefs to 

their friends. During Stage Two called Individualism and Exchange, children recognise that there is 

not just one correct view and different individuals have unique viewpoints (Kohlberg, 1971). Estyn 

(2018) highlighted that children are aware that RE helps nurture respect for the similarities and 

differences between individuals. Further, children who are developing morally are becoming 

Page !  of !17 60



1601574

responsible citizens who demonstrate respect towards others and understand people's traditions 

(Erricker, unknown date a). 

Schools could encourage children’s moral development through their carefully planned ethos 

(National Curriculum Council, 1993). The elective school documented their ethos in their school 

policy and their ethos included dimensions and aspects of moral development. Practitioners may 

recognise that all religions have a moral dimension, however, only learning about that aspect is not 

sufficient (Teece, 2001). All teachers interviewed concluded that RE could definitely aid children’s 

moral development. One practitioner suggested that RE was ‘potentially one of the best subjects to 

develop children’s moral understanding’. Erricker (unknown date a) suggested that children who are 

developing morally could be confident individuals who possess secure values, and distinguish right 

from wrong. 

Children should be encouraged to justify their opinion about a particular dimension of a belief 

system in comparison to another belief system, and support using evidence (Elton-Chalcraft, 2015). 

One teacher utilised questions to probe children’s deeper thinking about the topic of the after life. 

Children were provided with a corresponding task in which they compared various religions’ beliefs 

and drew comparisons. Arguably, this activity evoked children’s moral and spiritual development as  

it embedded their understanding of other people’s religions and opinions. Children were observed 

discussing in a ‘think, pair, share’ assessment for learning manner, various opinions on religions. All 

children seemed engaged and when approached by the author were able to discuss how the activity 

was helping them to further enhance their moral development and empathy towards other religions. 

4.3- How RE could impact upon children’s spiritual development  
The children interviewed all arguably demonstrated signs in accordance to Fowler’s Stages of 

Spiritual Development (1981) as all children interviewed discussed how RE could help teach them 

about a divine being. At key stage two age, Fowler (1981) concluded children all usually 

acknowledge the existence of a God. During the interviews there became a reoccurrence from the 

interviewees using the word ‘God’ in their responses whereby it could be concluded that children all 

perceived spiritual development as becoming more understanding of religious deities. Moreover, 

during interviews, children were invited to respond to what ‘spiritual development’ meant to them, 

before being provided with clarification of the definition.  Four out of eight children concluded that 

RE would ‘help them with their understanding of God’. One child articulated that RE is ‘clearly 
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linked’ into spiritual development because it is ‘mostly all about religions and praying’. The 

majority of teachers suggested that RE could influence children’s spiritual development. Whereas, 

one teacher concluded that RE would be the ‘most paramount subject’ for aiding children’s 

spirituality. 

During one lesson observed, children were witnessed attempting to achieve the lesson objective of 

separating the real from the make believe in pairs. Fowler (1981) suggested that during the 

‘Mythical Literal’ stage, children should begin to identify and understand the difference between 

real and make believe. Hence, this lesson was aiding children to become more spiritually aware by 

solidifying understanding of what was real or make believe. Hereby, also arguably developing their 

critical thinking skills. Estyn (2018) suggest that pupils consolidate their thinking and reasoning 

skills in RE lessons. Erricker (unknown date b) suggested that children who are developing 

spiritually are successful learners who possess enquiring minds. 

Furthermore, in another lesson observed, children were exploring and consolidating understanding 

of a religious festival through creative activities. The author was able to take the role of 

participating observer and question children as to whether they found the activities enjoyable and 

academically stimulating. The emphasis upon providing pupils with first-hand experiences of 

religion combined with the exploration of other faiths, has increased interest levels amongst pupils 

(Davies, 2004). Hereby, this enquiry-based learning and constructivist approach the author 

witnessed arguably provided children the opportunity to structure understanding of their moral and 

spiritual development. One child suggested that they would ‘much prefer to be learning RE in a fun 

way like this’. When the question of ‘what is the purpose of this activity?’ was posed, one child 

replied ‘to help teach us about other religions or help us make decisions of what religion we would 

like to be a part of’. Ofsted (2013) suggest that when children demonstrate imagination and 

creativity in their learning their spirituality is being developed. 

4.4-How RE is represented within educational settings and delivered  
Some schools make explicit reference to moral and spiritual development within their RE policies 

(Appendix Seven). Practitioners in the elective school suggested that they enjoyed delivering RE, 

however, sometimes it was a difficult subject to plan for due to its sensitivity. RE currently consists 

of an open and exploratory approach but parents possess the legal right to withdraw their children 

(DCELLS, 2008a). One teacher suggested that this withdrawal could potentially hinder a child’s 
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moral and spiritual development, however, ‘respectfully it is the parents choice’. About a half of 

primary teachers lack confidence in teaching RE (Religious Education Council of England and 

Wales, unknown date). Three out of five teachers interviewed suggested that they were not 

confident when delivering RE. One teacher articulated they feared planning RE incorrectly and then 

having to address misconceptions. Also, another teacher suggested that if RE is planned incorrectly, 

it could have a ‘detrimental impact’ upon children’s moral and spiritual development. It could be 

argued that it is undesirable for pupils to be withdrawn from any lesson, but some parents are 

concerned about poor practice or biased teaching in RE (Lichten, 2018).  

Schools should provide a daily act of collective worship for all children, with the aim to help them 

develop morally and spiritually (Estyn, 2018). Children at the elective school were invited to pray at 

before departing school at the end of the day. In contrast, in faith schools, children are invited to 

pray several times a day. Therefore, it could be argued that despite the elective school being non-

faith staff endeavoured to provide pupils with a daily experience that could help contribute to their 

moral and spiritual development. 

Effective planning is essential if RE is to be delivered well (Davies, 2004).  The author became 

presented with various lesson plans and mid-term plans at the elective school. The teachers kindly 

took time to explain how children would be developing their moral and spiritual during the lessons. 

One teacher mentioned how they often endeavoured to specify on ‘either the moral or spiritual 

element of RE’, whereas there is sometimes occurrence of the two dimensions being developed at 

once. 

4.5- Questioning strategies  
One feature of outstanding teaching of RE is questioning that challenges children to explore and 

engage with the deeper meaning and significance of religion (Grigg, 2015). According to 

WASACRE and NAPfRE (2017) throughout RE, children shall be helped to become enterprising, 

creative contributors when encouraged to think creatively in relation to difficult questions 

(Donaldson, 2015). The author witnessed how effective questioning skills and strategies enabled 

children to relate RE to personal experiences. McCreery et al. (2008) suggested that one of the key 

principles when teaching RE is to draw upon similarities between children’s experience and the 

specific religious experience. One teacher used open-ended questions to ask the children to share 

their personal experiences of different religious festivals from varying faiths. The author observed 
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an increased engagement and enthusiasm when children were sharing their experiences (Appendix 

Eight). The children all listened intently to each other’s opinions hereby aiding their moral 

development and empathy towards other religions. 

As mentioned in the author’s elective report, the author witnessed first-hand how RE could impact 

upon children’s analytical thinking skills. In an interview, one teacher suggested how Bloom’s 

Higher Order Thinking questions could be utilised to probe deeper thinking on religion. Hereby, it 

could be suggested that if teachers select suitable questioning strategies to be deployed during RE 

lessons, children’s cognitive capacity is being developed as well as their moral and spiritual 

development. One child articulated that they enjoy when the teacher gives them a ‘big question’ at 

the beginning of RE lessons as it ‘really makes me (them) think’. The child was arguably making 

reference to when a teacher poses an overarching question to and then the lesson is devoted to 

explore deeper the significance of the question from a moral or spiritual stance. 

4.6- Observations of guest speakers and educational visits  
RE is not limited to the classroom. Guest speakers and educational visits provide positive first hand 

experiences for children. Faith leaders are often keen to share their practices with local schools 

(Bastide, 1999). One of the limitations however depends upon the faith leader’s ability to 

communicate well with children (Bastide, 1999). Children in the elective school were visited by the 

local priest. The author observed the children listening intently with a sense of awe and wonder. The 

faith leader could be briefed beforehand with the aims of the visit, and pupils could be helped to 

prepare suitable questions for the speaker (Davies, 2004). Arguably if pupils are unprepared, the 

visitor’s presentation may provoke awkwardness, failing to achieve respect and understanding for 

other cultures and religions (Davies, 2004). This could potentially have a detrimental impact upon a 

child’s moral development as they would not be demonstrating empathy and understanding towards 

other religions. Grigg (2015) suggests that meeting and speaking to faith leaders could potentially 

help bridge the gap between cognitive and emotional learning. 

Educational visits could arguably be perceived as enquiry based learning and a constructivist 

approach whereby pupils are developing their moral and spiritual understanding for themselves. It 

could be argued that effective teaching of RE could foster community cohesion by developing an 

appreciation for diverse faiths (Ofsted, 2010). Another way of boosting community cohesion and 

links to the wider community is organising educational visits to places of worship. Places of 
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worship can have the potential to evoke feelings (Davies, 2004). It was evident from observation 

that when the children undertook the educational visit to a local church, it had a powerful and 

emotive impact upon them. Bastide (1999) highlighted one of the aspects around the idea of 

spiritual development is a sense of awe, mystery and wonder. Children were observed gazing 

around the building with an eager sense of amazement and curiosity. One child eagerly suggested 

that ‘this is the house that God made’. Thus, it could be argued the educational visit had an impact 

upon the  child’s spiritual development as they begun to acknowledge the existence of a religious 

deity. Which as Fowler (1981) suggested, children in the mythical-literal stage would begin to 

acknowledge an existence of a divine being. 

4.8-Conclusion  
The research collected during electives helped contribute to the results and findings in this chapter 

and has been compared with the secondary research. It could be deduced that it is a general 

consensus that people believe that RE could have both an impact and influence on children’s moral 

and spiritual development. Also, it could be argued that children have a good understanding of how 

their moral and spiritual understanding can be developed throughout RE lessons. It could be argued 

that RE has the powerful ability to enhance children’s exploration of their own personal moral and 

spiritual development.  

Also, all research collected following visits to and by the school, could be analysed with a view to 

improving future studies, and to develop the children’s knowledge and enthusiasm. 
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Chapter Five: Conclusion  
5.1- Overview  
The ultimate aim of this research project was for the author to gain a better understanding of 

whether RE impacted upon key stage two children’s moral and spiritual development. Throughout 

this chapter, the author shall conclude the findings elaborated upon in the previous results and 

findings chapter. The author conducted this research project in a deductive manner and shall now 

conclude the hypotheses by discussing the research strategies and relevant findings. 

5.2- Conclusions  
RE makes an important, although not exclusive, contribution to moral and spiritual development 

(Welsh Office Education Department, 1994). In relation to the hypothesis discussed in chapter one, 

the author concluded that effectively planned and delivered RE lessons could definitely impact 

upon a child key stage two’s spiritual and moral development. Moral and spiritual development 

opportunities are certainly not restrained to RE, however, the subject most definitely aids itself to 

their development (Bastide, 1999).  

During the Cambridge Review, Alexander et al. (2009) concluded that primary education is a moral 

pursuit for children. The author was able to conclude in a deductive manner that RE if planned and 

delivered effectively can have an impact and influence upon children’s moral and spiritual 

development. Thereby, it could be concluded that RE is of fundamental importance in terms of 

aiding children on their moral pursuit (Alexander et al., 2009). It could be argued children have an 

innate sense of awe and wonder which could be developed through the exploration of moral and 

spiritual dimensions of life during RE lessons. 

The methodology selected suited this research project and undoubtedly attributed to the research 

project’s overall outcome. However, the author would have wished to have had some more children 

and teachers to interview as this could allowed the findings to become more varied. Furthermore, 

overall the author was satisfied with the outcome of the primary research.  

5.3-Informing future practice 
Reflective practice is designed to help improve practice (Welsh Government, 2015b). With the 

author’s personal background in Catholic education, it was extremely interesting to witness good 

practice of RE within a non-faith primary school. It is the belief of the author that this research 

project has been invaluable for professional development by informing and hereby potentially 
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improving professional practice in the future. The author gained understanding of how to potentially 

foster and encourage children’s engagement through emotionally and intelligently stimulating 

activities and expressing interest in children’s personal experiences. 

This research project has been invaluable for the author’s own understanding of how RE could be 

utilised to help children become ‘healthy and confident individuals’ and ‘ethical and informed 

citizens’ (Donaldson, 2015, page two). By furthering their multicultural understanding who are able 

to understand how to make good choices. Further, the research project has provided the author with 

experience of refining the invaluable skills of observing children and understanding how important 

it is to ensure that pupil voice is valued. The author has deduced how important it is to engage 

students through effective questioning strategies to probe deeper thinking. Further, the author has 

gained understanding of how important it is to allow children to use a constructivist approach and 

utilise enquiry based learning during RE lessons. Whereby, pupils can construct meaning for 

themselves through and build upon their moral and spiritual development. 

6448 words 
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Appendix Four- Interview Schedule For Pupils 
  

Interview Schedule For Pupils 
• Explain purpose of research and BERA guidelines. 

Context  

• What does religious education mean to you? 

• What is your opinion on religious education?/Do you enjoy religious education? 

• Do you think good questioning can help you think more about RE? 

New Curriculum 

• Do you think religious education could help you become ‘ethical and informed citizens’ and 

‘healthy and confident individuals’? 

Moral Development 

• What does moral development mean to you?(allow children to provide answer) 

• Provide definition of moral development 

• Could RE help your moral development? 

Spiritual Development 

• What does spiritual development mean to you?(allow children to provide answer) 

• Provide definition of spiral development 

• Could RE help your spiritual development? 
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Appendix Five- Interview Schedule For Staff 
Interview Schedule For Staff 

• Explain purpose of research and BERA guidelines. 

Context  

• Do you enjoy teaching RE? 

• What is your opinion on religious education? 

• Do you feel confident when delivering RE? 

New Curriculum 

• Do you think religious education could help children become ‘ethical and informed citizens’ and 

‘healthy and confident individuals’? 

Moral Development 

• Do you think RE could help children’s moral development? 

Spiritual Development 

• Do you think RE could help children’s spiritual development? 
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Appendix Six- Report on RE at elective school 
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Appendix Seven- RE policy 
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Appendix Eight- Case study
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