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Catalytic Leadership

1)
Luke, J. S. (1997) describes a catalytic leader as somebody who can make desisions without having to seek permission to do so.  These individuals may be involved in organisations and the community, who can promote the cause and encourage the involvement of others. 
The idea of leadership being authoritative is being challenged by catalytic leadership where there is an influence of change where people do not rely on a position of power (Luke, J.S. 1997).
Zachery (2011) models an example of a catalytic leader being somebody who can progress, create or motivate the improvement of others abilities to lead.  By encouraging catalytic thinking from others, people are able work towards improving organisations and motivate others to d things they would not usually do without the help from a catalyst.  
Many people often working In a role where leadership is required, such as early years professionals.  However, the majority do not feel comfortable as a leader.  It is thought that the reason for this is that the definition of a leader is sometimes misjudged. A discussion with early years professionals about the expectations of leadership, lead to the belief that many people understand leadership as ‘being in charge’ and as an authoritative figure, whom many felt uncomfortable taking up that position(Clark, 2012).  The children’s workforce development council tells early years professionals that by leading practice In the workplace, they will inspire other practitioners around them (CWDC 2010).   Clark, (2012) explains that this then caused insecurities of professionals in a leadership role.  To support professional’s in their confidence in these roles, critical reflection is required of experiences and assumptions in the workplace.   Hadfeild, Joplin and Needham. (2015) Explains that leadership cuts to those who have a professional concern in the early years and whom take on a leadership role.  These people are responsible for good practice within their setting and must ensure quality leadership. 
An example of a catalytic leader who inspired and still inspires people to make changes, is Ella Baker.  Ella Baker dedicated years to building organisations, encouraging social change through growth and empowerment. Although she was not considered a serious political figure at the time, Ella still became an organiser and advocate for Afro-American activism (Payne, C., 1989).  Parker, (2020) describes Ella Baker to have advocated communication practices whilst leading social justice with communities. Ella baker participated In supporting social justice through the community and other groups, emphasising the importance of participation.
Ella Baker grew up harangue stories of her grandparents who were enslaved and took inspiration hearing of them fighting back if they had the chance. Stories of community support and determination encouraged Ella Baker to make a change and shared her belief that is she should make a change f she was able to do so.  Ella baker began her journey into activism and as an intellectual and political organiser when she began University.  Baker stated ‘I didn’t break rules but I challenged ruled’ (1977), later becoming a more rebellious version of herself and inspiring many others through catalytic styles, being part of the root of an implementation of change within the black community and social justice (Patricia S, Parker 2020).
Similarly to Ella Baker, there were others who stood up to make change following experiences in their own lives and stories of others.  Following the World War Two, the people of Reggio Emilia fought to not experience another war and to protect their children.  Women were a fundamental part of this movement.  Beginning In 1860, the first preschool of Reggio Emilia opened for children whose parents lived in poverty, another following in 1913, however, Fascist regime in 1938 meant these preschools were closed down meaning children missed out on these opportunities.   Following the war, the women of Reggio Emilia opened their own preschools where many others followed. Men and women both helped to build these, later being funded and providing many opportunities and experiences for their children.  The people of Reggio Emile standing up for the rights of their children inspired and continues to inspire people worldwide (Reggio Emilia Approach 2022).
Catalytic Leadership styles can be used within a range of factors where change and improvement is needed. Sociological factors which affect people such as poverty, sometimes need people who are able to work together to encourage positive change.  
There are many sociological factors that could affect children in their Early Years.  An example of one is poverty, and the experiences and challenges of growing up in an economically  disadvantaged area (Maholmes, V., 2014).   According to Wagmiller and Adelman, (2019) Children who grow up in poverty are of inherent vulnerability to family transitions, frequently moving and changing schools which have less funding and to grow up in disadvantaged areas.   Children in poverty typically grow up in homes with fewer resources and cognitively stimulating materials and parents may struggle raising a child in through these challenges experiences. Children who experience poverty in their childhood, are less likely to escape it in their adulthood, as it can have a long lasting effect where these children grow up following patterns they have Witnessed through their lives. 
There are many other sociological factors that may affect children.  Another example is witnessing a parent abuse alcohol which can then lead to the exposure of  childhood abuse, neglect and a dysfunctional household.  These are known as adverse childhood experiences (ACEs) (Dube., Et al., 2001).  Experiencing ACEs, can lead to impacts on future physical and mental health, the can cause leave people at a disadvantage when building relationships further on in life (national Health Service, 2023). 
Although factors such as the ones explained above have a negative impact on people and communities and can be seen as obstacles for organisational outcomes, people must be open to changes and be willing to accept and help towards transformations (Appelbaum, S.H., Et Al., 2015).
An example of somebody being given a platform to make a change for the better, is Frank Field who was asked by the prime minister in 2010 to prepare an independent review on poverty.  This review hoped to answer a question on how to prevent poor children becoming poor adults.  It was concluded that the UK should firstly address the issue of children living in poverty and how changes can be made to give these children better chances as adults.  Recommendations were set out in their review to accomplish set goals.  These were to establish how the country is able to create more equal lives outcomes for children, and to work with parents to achieve these goals.  Another recommendation is to support the policy which supports the coverage period of the womb to five in the ‘foundation years’ (Field, F., 2010).


2)
Rocio Cifuentes is the children’s commissioner for wales.  The role of the children’s commissioner is to be the voice of children’s rights and to explain the importance of them to others. Roche, J. (2001) explains the importance of children’s rights and shares a belief that they should be treated with equality and encouraged to be independent beings.   Affects of  decisions made from the public and welsh government, are to be reviewed by the children’s Commissioner for the rights of the children in wales.  Rocio Cifuentes is able to support children and young people with their rights under the United Nations Convention on the Rights of the child, gather what is important to children and young people, offer advice to children and young people regarding their personal rights and is able to influence the government in how they plan to make changes to the lives of children and young people in wales.  The Children’s Commissioner supports every child and young person up to the age of eighteen, twenty one if they have been in care, or twenty five if they have been in care and are still In education.  (Children’s Commissioner for Wales, 2023).  Rocio Cifuentes was appointed as the Children’s Commissioner for Wales in April 2022, where she will stay posted for seven years with the role of promoting and protecting children’s rights in Wales.   The Children’s Commissioner for Wales Team includes Andy Wallsgrove- head of practice, Sara Hermin- Head of Communication’s and Performance, Rachel Thomas- Head of Policy and Public Affairs, Tony Evans- Head of Finance and Amanda Evans- Head of Human Resources (Children’s Commissioner fr Wales, 2023).
Focusing on one Children’s Commissioner report-  Sam’s Story- Children’s Commissioner Wales (2017) , which aims to listen to children and young peoples experiences of bullying.  It is explained that peter Clark who was the first Children’s Commissioner in 2003, stated in an annual report that the topic of bullying commonly cuts in conversations with children and young people.  Following this, the current welsh assembly government at the time introduced the ‘Respecting Others’ guidance which aimed to address and offer support for bullying within schools.bullying Is defined as a recurring act of hurting somebody with intention where the victim is made to feel defenceless.  Bullying can occur in forms such as physical, verbal and indirect,  Recently prioritising the prevention of bullying through guidelines, a review occurred on the ‘Respecting others’ guidance, in which Peter Clarke supported by informing the Welsh Government of his experiences of ensuring bullying in the present is better understood and encouraging more schools in the prevention of bullying throughout wales.  To support this, in 2016, discussions of children’s experiences of bullying were had with over two thousand young people In primary and secondary schools.  Major factors of the causes of bullying included being different, including ethnicity, poverty, disabilities and gender and isolated, where children may feel they have no strong friendship connections.  The most popular and effective solution to bullying was speaking to a trusted adult.  A more recent, invasive form of bullying is cyberbullying, which occurs mainly in secondary schools, this type of bullying often co-exists with physical ad verbal bullying. This investigation  made it clear that schools must have anti-bullying policies throughout Wales, which before 2005, they did not have.  However until 2017, bullying is still a widespread concern. The aim of this report is to prepare schools, staff, parents, and pupils, to prevent and challenge any forms of bullying.  Although these policies have now been put in place and improvements have been made, this report analyses the impact bullying still has on children and young people. To encourage this begging with early years, children must be taught the importance of good relationships and solutions for conflict and when to recognise and be able to challenge bullying.  These anti-bullying approaches are to be carried out throughout the new curriculum.  Children’s rights are protected through the United Nations Convention on the Rights of the Child (UNCRC), this ensures all children within its protected are safeguarded from discrimination, are able to voice their views and opinions, be taken seriously and have their best interests cared for.  The UNCRC also gives children a right to be safe, survive and thrive (UK Government 2010). Similarly to the belief that a children’s right to be safe and survive are crucial, Maslow’s Hierarchy of needs symbolises the physiological needs must be met before a child can meet any other needs.  These Physiological needs include food, water, liveable environment, clothing and shelter.  The following part of the hierarchy of needs is Safety Protection and Security, where children should not feel threatened by family, friends or strangers.  (Huitt, W., 2007).   However, there was a disappointing discovery that during Peter Clarks first year as Commissioner, where he wanted to learn children and lung peoples views… a considerable minority of the children and young people disclosed that they did not feel safe in their school and community. These children commonly experienced exclusion, name calling and eve physical abuse.  These children were found to struggle more with their mental health. 
Key findings from this report evidenced some suggestions that there should be more consistency through schools in the local authority  communities in Wales, as data has been very diverse. In response, professionals asked the welsh Government to provide and offer leadership to guide schools through the current issue, and local authorities suggested improvement for the ‘Respecting others’ guidance.  Concerns were also raised regarding accuracy throughout Records of incidents.

Throughout ‘Sam’s Story’, many recommendations are given in preventing and addressing bullying.  To go along with this report, there are also lesson plan resources available for primary and secondary schools.  There are interventions available in the reception of bullying.  These include ‘Children’s commissioner for Wales: The Right Way’, which is used within the UNCRC and is a framework for people working with children ad young people, with the hope of providing help for public bodies in including the rights of children and young people in aspects for decision making, policies and practices. Another intervention available ‘Olweus Bullying Prevention Program’ which was first developed in America which offers components of a comprehensive approach across Schools, classrooms, individuals and communities. (Welsh Government, no date).  Children’s rights through the United Nations Convention on the Rights of the Child must be protected while children are at school.  If a child is experiencing bullying, these rights are being failed. Through the UNCRC, children have the right to be treated equally, be protected from violence, abuse, neglect and bad treatment, right to an education, t survive, develop and have an identity (Agenda, 2017).
The Children’s Commissioner report ‘sam’s Story’ offers recommendations of how improvements can be made.  
One recommendation made is for schools in wales to follow the child rights based approach in education.  It is said that to will promote culture and supports children through learning about their rights to respect others rights.  The ‘action on Bullying’ report from Estyn in 2014, there were lower instances of bullying in schools that strongly taught and believed in children’s rights and ethos, where children were aware of their rights being respected, equality was valued and diversity was promoted. ‘The right way to education’ by the Children’s Commissioner offers a practical guide to meet these approaches.   It Is important to inspect if there are any limitations regarding these recommendations, and difficulties we may face when implementing them (Children’s Commissioner for Wales, 2017).  There are seven principles of a child rights-based approach, these are dignity, interdependence and indivisibility, best interests, participation, non-discrimination, transparency and accountability and life, survival and development (Unicef United Kingdom, no date). Difficulties of implementing this may occur when some children have not yet experienced ‘rights’ and find it difficult understanding these new changes. Although these children can widely benefit from this approach once the understanding ad acceptance has been provided, many people may find it difficult accepting this change (CSC Staff, 2021).
Another recommendation is that children can benefit from opportunities such as circle time where they are able to reflect and discuss relationships and behaviours from peers.  It is suggested that this should be adapted beyond foundation base and sessions should be created between to enable children and young people to carry this on throughout their education. Zaghlawan, and Ostrosky (2011) suggests tat circle Time offers many leaning opportunities that they can carry throughout later years such as listening, taking turns, and positive interactions. Through this study it was discovered that a few children had negative feelings on circle time and expressed that it takes too long. There are however a few limitations when implementing the strategy such as a lack of understanding and a lack of implementation. Bustamante, A.S. Et Al., (2018) states that during circle time they have discovered there to be far more teacher talk than child talk, and not enough back-and-forth conversations and open-ended questions. Instructions during the activity were described as low, as was child engagement.  To effectively implement this within schools, educators should not allow valuable learning time to be taken up through the first activity of the day whilst it is consumed with children’s behaviour and self regulation. Instead a positive way would to be to introduce it in small groups, so children do not have to sit and engage for a long period of time. 

Sociological factor- mental health
There are multiple factors tat could affect a child’s life and upbringing.  Currently focusing on one sociological factor, which is children’s mental health.  The study and knowledge of children’s development has increased over decades.  It is understood that biological and environmental factors have an affect on children’s cognitive, physical and social development.  This study sparked the need for family centred services and laws focusing on children’s social and emotional problems, which are hoped to be improved by the early Childhood mental health programmes.  The majority of problems children and families face are identified within early years settings, however the efforts within these settings to create a support system for the children and families have not been as fast growing as hoped (Knitzer, J,M 2000).  Mental health affects 10-20% of children ad adolescents worldwide.  NHS Wales (2021) says in 2021, 17% of children in England experienced some sort of mental health problem.  An opinion is stated that support for children’s mental health falls behind in low-income and middle-income countries (Kieling, C., Et Al., 2011).  
Housman, Doesum and Santvoort (2009) explains that children are more likely to suffer with their mental health if their parents also have mental health problems as many studies over the past two decades  have shown these children have a higher psychiatric risk throughout their lifetime. The Netherlands have introduced a preventive program for children whose parents suffer with their mental health to support the children, parents and their families.  A vast amount of the populations parents suffer with mental health issues, meaning their children need support in preventing these possible outcomes of poor mental health. 
Student have found that mental health in children can be caused from Adverse childhood experiences (ACEs), this is the exposure of traumatic events at a young age.  An intervention called the ‘ACEs movement’ has expanded overtime in the United States.  Wales and Scotland later introduced awareness and studies on ACEs, and England are following with their own strategies (Turner, 2019).
Campbell, Morley and Catchpole (2016) explains how early trauma in children such as domestic violence or the failure to nurture an infants brain, can result in these traumas being embedded deep into the brain , it is close to impossible to change or improve them.  Over the past decade, interventions to provide support creating a relationship between career and baby, have become widely popular.  This type of intervention is preventative of any problems that may arise if there were to be a lack of nurture and strong relationship.  Interventions can be important through the early years of life as the child’s development during these years are setting stones for the  rest of their lives.  These years are the foundations of how in the future, these children will respond to threats and make relationships.  Building relationships is a vital part of a babies life, as it encourages their development. They instinctively reach out and respond to their caregivers, and adapt when they have to. This factor even remains after the early yeas.  These relationships encourage the child to find a sense of identity, self esteem, appreciation for others, ethical behaviour and self control.   The child’s developing neurobiological structure is affected depending on relationships and quality of caregiving. 
The United Nations Convention Rights of the Child- Article 19, states a duty of child protection from all forms of abuse ad exploitation and to support carers and families in preventing this
Over the code of recent years, changes to the structure of funding have been made, to allow more flexibility for local authorities to sped the funding, as little funding n the past has meant early interventions have been delayed (UK Parliament 2018).
People trained as metal health first aiders (MHFA) are able to recognise signs and symptoms of mental heath, these people can then approach those who are struggling and offer support, and resources available to help them (Mental Health First Aid USA, 2021).
Emotional Literacy Support Assistant (ELSA) is used commonly in schools and with younger children.  Teaching assistants are trained to utilise this programme, to support the emotional needs of pupils. This approach is now used widely across Britain and has proven that children are happier and more engaging with their learning in school when they know their emotional needs are being cared for (Hampshire county Council, No Date).
Interventions and early years services should start in the early years of a child to support them and parents/families, reducing any risk of major interventions needed later through childhood as a result of ACE’s, child mental health, however, many parents struggle accessing these interventions and early years services.  A study figured that young parents and parents of another culture would have more difficulties accessing these services (Action for Children, 2021).
Campbell, Morley and Catchpole (2016) voice the concerns of scientists and clinicians of the roles of psychiatric diagnosis Through metal health services. In the United Kingdom, the British physiological society are aiming to stop psychiatric diagnosis, add suggesting that evidence does not support the model being used, and a ‘relational’ model of care is instead suggested. Psychiatric diagnosis fail to Find the causes and usually go by behaviours the person portrays, and how this links with an illness, resulting in an inadequate treatment.  If a child were to be diagnosed with a mental lens’s, their expectations on future achievements are instantly lowered, contributing to further issues such as self doubt.  There also seems to be no improvement In mental health outcomes, and chronic conditions such as schizophrenia are more commonly diagnosed than they used to be. These cases of chronic illnesses are mainly diagnosed in young people. Many believe diagnosing mental health at young ages is stigmatising and problematising, however it I argued that people who do not agree with the psychiatric diagnosis, ca prevent those who need struggling, accessing the help they need and by intervening and helping young people who are struggling, further health issues can be prevented, such as their mental health continuing to determinate, or this lading to issues such as obesity later in life. 
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