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	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	     
	Student ID number:
	

	Programme:
	Physical Education and Outdoor Adventure Education 

	Module:
	Curriculum Adventure

	Module code:
	BMOE6002 
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Dr Nalda Wainwright
	Internal Verifier:
	

	Assignment Title:
	Problem Based learning assignment

	Word count (or equivalent):
	2500

	Submission deadline:
	
	Return date of provisional marks & written feedback:
	

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  











	Module Learning Outcomes 
(from module syllabus)

	
· critically evaluate the importance of adventure to individual learning, personal development, society and work;

· critically analyse a range of different teaching and learning strategies appropriate to adventurous learning;

· negotiate a range of learning opportunities to underpin adventure in the whole curriculum;      

· critically analyse the role of adventure and the outdoors in the development of children’s physical literacy







	
TASK DESCRIPTION



Working collaboratively research relevant information and develop questions to discuss that respond to the following problem. 

The following job has been advertised.
Temporary post, one year: Work with the physical education department of TSD secondary school. 
The Covid19 pandemic has emphasised the importance of physical activity for supporting a healthy immune system. Added to this the outdoors is deemed a safer space to reduce transmission of the virus. 
In light of this and changes in the Curriculum in Wales, the PE department of TSD secondary school are seeking support to develop the Health and Well-being AoLE in the school in a way that supports physical activity with an emphasis on use of the outdoors. Applicants need to demonstrate an understanding of Adventurous Activities and outdoor learning.
 Prepare a paper for the senior management team of the school outlining how the school grounds could be developed to support adventurous activities and outdoor learning. Your paper needs to demonstrate how the changes will contribute to the development of physical literacy, and health and well-being.

Your paper is an individual piece of work.  You will be working together throughout the module to support each other’s learning however the final paper needs to be your own work informed by the your group discussions and research.



School ground development proposal

Dear Sir/Madam, I am writing to you in regards to the development of your playground. I have thoroughly researched past, current and future plans for the national curriculum of Wales alongside a wide range of literature and relevant information regarding areas in which I believe are necessary to improving the development of your pupils. Throughout this paper, I will be demonstrating my plans for the playground of the Trinity St David secondary school. These plans are directly linked to supporting the pupil’s development following their primary education prior to secondary education. The ground development plans I have formulated are to provide for the pupils development of their physical literacy, health and well-being and humanities and expressive arts (hwb.gov.wales, 2019).

Louv (2008) describes in his paper that children growing up in the modern era are experiencing a nature deficit disorder. This is not a medical disorder, more so a change in the relationship to the natural world. Louv (2008) explains that he performed an experiment on a group of children who stated they were bored. He suggested they should go out into the field and play for two hours. The children were surprised and initially asked what they can do outside for two hours but upon coming back, the children explained that they had a great time, from climbing the trees, chasing each other and playing games they had just created through affordances. Gibson (1977) explains that affordances are what we perceive we can do with an object or environment. The reason for this is due to the need for outdoor based learning in education as explained in the new curriculum for Wales placing emphasis on outdoor activities and opportunities to partake in adventurous activities (WAG, 2020).  Kohn (1999) explains that education has strayed from people formulating their own ideas and playing an active role in the process of their own learning through the format of memorising facts and lesson that are not engaging. My proposals enable the pupils to develop their physical activity, health and wellbeing and other areas of Donaldson’s (2015) 6 Areas of Learning experience whilst being engaged in the process. This will be done through having a range of areas that enable pupils to engage in a variety of activities, platforms to perform expressive arts and a designated outdoor education section. Having this will allow the pupils to engage in experiential learning, develop physical literacy and enhance their health and wellbeing and develop their knowledge around different cultures and history in accordance with the agenda of the national curriculum. 

Beames et al (2012) suggests that outdoor adventurous activities normally do not take place in school ground due to heightened risk and perceived beliefs that outdoor education should take place away from school. However, this leads to issues regarding funding, transportation and administration which often result activities such as these rarely being done. Engaging in this outdoor adventurous activity is suggested to be essential to the proper development of an individual. Gill (2007) explains that while child protection is of the up most importance, supervisors/guardians must realise that allowing a young person to engage in risk taking activities allows the individual to learn how to assess and respond to risk effectively. Furthermore, a developmental rationale for allowing risk taking is that it builds an individual’s character through facing adverse circumstances where there is a potential for the person to experience loss or injury. These potential negatives have been shown to develop adventurousness, entrepreneurialism, resilience, self-reliance and importantly is a part of living a satisfying meaningful life (Gill, 2007). Allowing this aligns with Donaldson’s (2015) belief that alongside discipline-based learning, it is important to aid a young person to develop the knowledge and skills necessary to function and face the adversity of everyday life.
The first area will be mainly focused on developing the pupil’s physical development, risk perception, and inter-personal skills through non-traditional, more adventurous activities. This area is located on the upper left corner of the image located in appendices 1. This is a large area that enables pupils to engage in a large variety of activities.  The first activity that I propose should take place here is climbing. On the walled sections of the enclosure there could be a traverse wall with climbing holds. A traverse wall simply means that the users will be climbing sideways rather than straight up meaning it is much safer and can be used without a belayer and reduced supervision at playtime. Websites such as Climbing wall solution (2020) can build these traverse walls for £529.72 per 1.5 metre section. Alternatively, the school could make this a fun project for pupils to make the supportive walls and holds themselves in wood working lessons and potentially save money and create designs that they may not typically do in woodworking developing their creativity. Having this section, it is also possible to develop the pupil’s literacy and numeracy skills. The climbing holds can also have letters and numbers on them, this can make for a variety of games to be played engaging users problem solving skills and creativity. This can be included in the Climbing wall solution (2020) package for an additional £35.98 for a set of holds. However, this could also be easily made by pupils in lessons such as arts and crafts further engaging the pupils with other areas of the curriculum. This enclosed area could also be host for other activities such as traditional sports and alternative activities such as slack lining, orienteering, problem solving games and more. Activities such as these mentioned can improve pupil’s health through developing physical literacy, energy for movement and enthusiasm for activity by using their body in effective ways that traditional sport alone may not (Physical education in the National Curriculum for Wales, 2020). As Jurbala (2015) explains, there is no clear definition of what a physically literate person can do, however, physical literacy can be described as a person being competent to use their body through developed fundamental movement skills through having a variety of activities that challenge the mind and body to work holistically. 
Ferguson (2013) explains that incorporating orienteering within this area is a fun, low budget way to encourage fitness, confidence and adventurous attitudes within school grounds. This activity can also be an opportunity to leave school grounds under supervision of staff allowing the pupils to experience different landscape within their education. This activity can take place in any grounds; however, this area is a good open space for people of all abilities to learn due to the stable and even terrain. Orienteering can develop necessary skills for all sorts of activities; from hill walking to driving a car. This skill will also open opportunities to occupations such as national park ranger, the military and search and rescue teams. 
Under the new curriculum there is an emphasis for pupils to be given the skills and knowledge they need to lead adventurous fulfilling lives. These skills for key stage three pupils include climbing, canoeing and orienteering (WAG, 2020). Incorporating this area will allow pupils to develop the skills they need to develop through to their key stage 4 education which increases the challenges 
Through the incorporation of a variety of activities, young people will have options to peruse non-traditional activities which they are potentially more suited to, allowing them to continue in their journey, both in and out of school, to lead healthy, fulfilling lives as confident and resilient individuals (hwb.gov.wales, 2019).

The second area is focused on the humanities and expressive arts Area of Learning Experience (hwb.gov.wales, 2020). I propose that the school develops an outdoor stage and or theatre on the grass land area next to the leisure centre as seen in Appendices 1.  The architecture could be built through the use of natural resources such as wood. As Wardle (1997) expresses, wood is a very useful building material as it is in abundance, can be sustainably sourced, is inexpensive and is easy to repair. The stage could also be partiality developed by pupils studying woodworking allowing them to be involved in a project that they can visit every day and feel accomplished that they helped to develop the architecture. Having this theatre outdoors will allow young people to be more engaged when direct attention is required. This means that through the display of different shows that may take place on this stage, viewers may be more attentive and engaged in the show as it is in an outdoor environment (Berman et al, 2008).  There are different options for the seating however using natural materials such as log stumps or wooden benches would add to the experience and benefits of the audience being exposed to nature.
The expressive arts cover five areas of discipline: art, dance, drama, film and digital media and music. Having this stage where all of these disciplines can be portrayed in an all-inclusive manner no matter the ability, race, sexuality, gender or religion of an individual.  This will be an area where histories of all cultures can be expressed and portrayed engaging the learners physically, socially, and emotionally whilst nurturing their well-being, resilience and self-esteem. From these experiences, students are given the knowledge they need to become informed, ethical citizens in Wales and the world (hwb.gov. wales, 2019). This stage also offers pupils to share their creativity between each other, this platform does not need to just be for academic time, it can also be used in playtime or extra curriculum activities where pupils can create their own displays of expressive arts. Rupert (2006) explains that students who participate in arts learning frequently have greater academic achievement in other subjects. Students participating in the study of arts have been proven to have more developed reading skills, language development and writing skills. These students are also seen to have a tendency to have more community involvement, spend time more productively and are more engaged in lesson time. Hayward et al (2013) expresses the importance of providing education towards developing young people’s digital literacy, explaining that this is just as important in the twenty-first century as literacy and numeracy. Donaldson (2015) further expresses the need for this explaining that digital competence should be cross-curriculum and that young people should have the opportunity to develop high levels of competence in all of these areas. This stage could also host films created by students and show them to other people in the school as a tangible purpose of developing these literacy skills. As well as these benefits, hwb.gov.wales (2019) say that engagement with the expressive arts enhances employability through individual learning to use their resources and time in order meet deadlines which develops skills such as time management.

The final area I propose to you is a dedicated outdoor education section of school grounds. As Louv (2008) explains, young people that are exposed to natural setting often experience enhanced cognitive function and lower stress levels. Louv (2008) also expresses that young people need connection to outdoor natural environments to reach their optimal level of cognitive function and physical ability. These positive affiliations with nature can be described as biophilia. This term is best described by Kellert (2005, p. 50) as “a complex of weak genetic tendencies to value nature that are instrumental in human physical, material, emotional, intellectual and moral well-being’’. Kellert (2005) further explains that should young people not be exposed to natural environments an individual can develop biophobia. This can lead to an individual viewing nature as a disposable resource and having feelings of discomfort and avoiding natural environments all together. With this in mind, it is important to dedicate an area for students to develop their knowledge and relationship with the natural environment. This area of knowledge is also expressed by the WAG  (2020). Under the physical education curriculum for wales. Pupils developing from keys stage 3 moving into key stage 4 should be given the opportunities to participate in activities that increase their awareness of the natural environment and understand issues like sustainable development and conservation. The area chosen has a water feature where I propose there could be an implementation of wildlife where the pupils can gain an understanding of biodiversity. Through just ensuring that there is clean water in the water feature it can be habitable to wildlife such as newts, frogs, dragonflies, snails and more (Royal Horticultural Society, 2020). Other features can be implemented such as butterfly banks. Engaging students in helping to develop these areas will be an empowering way in which pupils can have a hands-on approach to their education (Danks, 2012). This is further expressed by Donaldson (2015) explaining that pupils should be engaged in their learning and enjoy the process. 
The rationale for the layout of the outdoor education section is supported by a study performed by Nedovic and Morrissey (2013). The researchers intended to find natural materials and structures that young people had the most positive reaction towards. Their findings suggest; integrating a teepee can be a good way in engaging a young person in a creative process; replacing concrete paths with mulch can lead to increased physical activity and motor development; planting of greenery revealed feelings of calmness, relaxation and an interest in the environment with people taking time to stop and appreciate the greenery; flower plantings showed again to make individuals feel calm and also take time to appreciate fine details about the flowers which led to developing social interactions between people. These are some excellent examples of some features that can be implemented into the area delegated to the outdoor education section. The teepee is an excellent way to be able to deliver learning even when the weather is poor as it offers shelter from the elements and is more affordable than other options such as yurts. WAG (2020) states pupils should develop on the skills that they learned throughout key stage 3 and through moving into key stage 4 should be learning to increase their knowledge of different skills and apply them in increasingly challenging situations. This can be implemented with the trees in the area, they offer an excellent place for students to practice tarpology and other form of shelter building. Howard-Jones, Winfield, & Crimmins (2008) also express the need for young people to experiment and play with different equipment, if the environment allows them the capacity to think creatively, this is inherently the process of learning. Teaching in an outdoor environment also improves memory retention (Berman et al, 2008), this means that other teaching such as numeracy and literacy also have every right to be taught in this area and could lead to a better understanding. Through incorporation of these features, pupils will be given the opportunity to develop into confident and healthy individuals that are ready to lead fulfilling lives (Hwb.gov.wales, 2019).
In conclusion, this paper has given the school many areas in which you they can potentially adapt the school grounds in accordance with the new curriculum in the wishes to offer the children the best education possible. Through offering pupils a natural educational setting, students will be able to feel empowered and enjoy their education. This has been a common theme throughout the research. Children and young people learning in the outdoor are more engaged in the process. This means that young people enjoy the learning process more and that they actually want to learn as it is not boring to them (Nedovic and Morrissey, 2013). This paper has also suggested different ways in which the school can offer fun activities to develop young people physical literacy and adventurous skills in order for them to lead healthy, fulfilling lives outside of school (Hwb.gov.wales, 2019). Another theme within this paper has been the need to give students more freedom. Supervisors should be more lenient with pupils allowing them to experience risk for the vast benefits that this has on the rest of their lives (Gill, 2007). 
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