Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice.

It is of paramount importance that a teacher has a comprehensive understanding of child development, and takes a holistic approach to child development. A holistic approach means that they consider all aspects of child development instead of taking a reductionist view of only considering one area. This essay will be considering cognitive, social and physical development and the role of the teacher in aiding Ella to develop these areas. Guldberg (2009, p.91) states that “children’s outlook and aspirations will be influenced and shaped by the adults in their midst”, showing just how important the role of a teacher is. Furthermore, Vygotsky argues that “a good teacher should expect more of the child that it is capable of today without adult guidance” (Guldberg, 2009, p.91). This is an example of the importance of the role of a teacher in aiding cognitive development.

Cognitive
According to Piaget’s stages of cognitive development, Ella is currently in the preoperational stage. This means that she should be able to think symbolically, however at this stage she would tend to be egocentric and struggle to see things from other people’s perspective. This is shown in her pupil profile as it states that she has difficulty in understanding how decisions may affect both herself and others. However, Piaget’s stages may not be the best way to measure a child’s cognitive development, as he based his theories on the observation of his own children. One theorist who disagreed with some of Piaget’s theoretical points is Vygotsky. Whereas Piaget argued that children pass through specific stages of learning and can only reach a stage when they pass a certain age, Vygotsky argued that you cannot separate learning from the social context and disagreed with Piaget’s rigid view. One part of cognitive development in which Piaget and Vygotsky had different views is language acquisition. Glazzard (2010, p.61) states that Piaget’s studies “concluded that a child acquired language as if by magic once the child reached a certain stage” where as Vygotsky’s work “suggests that language development is an interaction between the environment and the pupil’s cognitive skills”.
In order to aid Ella’s cognitive development, Vygotsky argues that her teacher should give her challenges that put her in the zone of proximal development (ZPD). Guldberg (2009, p.90) says that “at the core of the concept of the ZPD is the need to provide children with constant challenges, but challenges that are manageable”, and that in fact a good teacher is someone who expects more of the child than what they can do without adult guidance. The writer went to a Bridging day in a school on the 23rd of October 2024 and saw how the teachers implemented this theory into their classroom. The children were given ‘chili challenges’ and the aim was for them to put themselves in the stretch zone, another name for the ZPD. Furthermore, students took on the role of the more knowledgeable other (MKO) by acting as ‘chili challenge experts’.
Another way in which Ella’s teacher could further her cognitive development is by using operant conditioning principles and giving Ella positive reinforcement to encourage correct behaviour. In a Bridging day, the writer saw an example of this being played out. One girl in a reception class showed her teacher a piece of writing that she had done, and the verbal praise given by her teacher made her feel incredibly proud of her work. This would make her more likely to want to challenge herself and put herself in the ZPD so that she would receive that positive reinforcement from her teacher. However, this type of positive reinforcement may not work with every children as the child was not given a physical reward such as a sticker. It may be that the child needs to have a strong relationship with the teacher in order for the verbal praise to be enough of an incentive.

Social
Ella currently shows some signs of the need for improvement in her social development. Her profile states that she is not always happy to separate from her mum each morning. Boyd and Bee (2014, p.334) looked at the work of Bowlby and Ainsworth on attachment and discussed how a mutual pattern of responding from parent to child is the “key to the development of affectional bonds and attachments”. For example, if the baby cries then the parent will often respond by picking them up. According to Bowlby the child then forms a set of expectations for future interactions with that person, and he coined the term internal working model to describe this (Boyd and Bee, 2014). This could suggest that Ella may simply be slightly behind in her social development and still expects a certain response from her mum when she goes to school in the morning. One way in which Ella’s teacher might be able to help Ella with this issue is by creating a timetable for the day and adding more structure into Ella’s morning routine at school. Indicating a change from one area or activity to another might help Ella to adjust in the mornings to the change from home to school (Farrell, 2012). Additionally, using Pavlov’s classical conditioning principles may also be of benefit. If Ella’s teacher creates a happy and welcoming atmosphere right at the start of the school day and there is consistency in who meets her at the door then Ella might associate that happiness with going to school. In a Bridging day on the 9th of October 2024, the writer went to a school who implemented ‘morning natters’, where the children simply had their milk and a chat in the morning. This type of activity could be beneficial for Ella as it would be a positive experience for her to look forward to in school.
Furthermore, by looking at Ella’s pupil profile it is shown that she may struggle in her social relationships with peers. The profile states that she plays on her own a lot and that she is sometimes reluctant to share resources during play activities. This is an issue as, according to Guldberg (2009), friendships are incredibly important for social and emotional development as well as a child’s general well-being. A possible strategy that Ella’s teacher could use, particularly to encourage Ella to share, is operant conditioning, either through positive reinforcement or negative punishment. When Ella successfully shares she could be given a reward such as a sticker, and when Ella does not share she could have something taken away from her such as ‘free time’. This means that when either one of these is given, it strengthens the behaviour of sharing. According to Glazzard et al. (2010, p.97), “pupils often respond more positively if they have the opportunity to choose their own rewards” and “a reward or star chart is often all that is needed to motivate”. ELSA sessions might also be beneficial for Ella, particularly in the form of LEGO therapy and friendship groups.
Engaging in fantasy play would also be helpful for Ella’s social development. It gives children to opportunity to make sense of the world around them and act out different real world situations, exploring social roles and relationships (Guldberg, 2009).

Physical
By looking at Ella’s pupil profile, it is clear that there are areas for improvement in regards to her physical development. Currently, her profile states that she is able to hold a pencil with a splayed four finger grip, however she has not yet established a hand preferences and she cannot imitate zig zag lines. These activities are examples of fine motor skills, which involve the use of the small muscles in the hands and fingers. Furthermore, Ella’s profile states that she can come up and down steps whilst holding an adult’s hand, she cannot hop on one foot, she sometimes appears unsteady on her feet, and she cannot catch a bounced ball. However, she can throw a ball overhand. These activities are all examples of gross motor skills, which involve the use of the big muscles in the arms and legs.
In order to help develop Ella’s fine motor skills, her teacher could implement Dough Disco into their classroom. Dough Disco is a fine motor skill exercise that helps children strengthen the muscles in their hands and fingers whilst having fun. The program uses fun songs and dances to engage the children whilst they carry out different actions with Play-Doh, such as squeezing the dough. Dough Disco was developed by Shonette Bason when she noticed that the children she was teaching were struggling with their writing (Spread the Happiness, 2024). According to the Spread the Happiness (2024) website, “she used dough because everyone loves dough and disco, the music stimulates our ‘happiness chemicals’ which in turn impact on memory”. Bason studied brain development and she discovered that the fine motor skills, and the brain’s control of the fingers, are one of the last things that develop in childhood development. Therefore, she created Dough Disco. During a Bridging day on the 13th of November 2024, the writer was able to watch a Dough Disco session. This was incredibly insightful and showed how fun the children found the sessions to be. However, the writer noticed that not all children were fully participating. This suggests that unless Dough Disco is done in small groups where the teacher is able to see how each child is doing, it may not be entirely effective for all children. These particular children may benefit instead from fine motor skills interventions, which were carried out in this school.
Ella may also need extra help in developing her gross motor skills. One way in which this could be done is through forest school. Forest school is an educational approach that takes place in a natural environment and is typically learner led. The writer was able to experience forest school on a Bridging day on the 13th of November 2024, and was shocked at just how many risks the children were taking. From climbing trees to carving wood, forest school provided an opportunity for the students to explore the natural environment whilst also developing their gross and fine motor skills. This risk taking is a positive thing, according to Guldberg (2009). She argues that if children are not provided with the opportunity to take risks then it can seriously harm them in the future, as they will not have learnt how to appropriately deal with challenges and dangers.
Supporting physical development in education can have a very valuable effect on children, and, according to the Education Endowment Foundation (2023) can have an affect of five months additional progress if approaches supporting this development are implemented in schools. They also found that “positive impacts have been shown for early literacy and mathematics as well as other areas of the curriculum, such as geography and science”. This shows that not only do physical activities have a positive effect on a child’s physical development and their gross and fine motor skills, but they can also have a positive effect on a child’s cognitive development.
Overall, Ella’s teacher could implement several strategies to aid her physical development. School fitness initiatives could be of benefit, such as ‘a mile a day’ which the writer witnessed on a Bridging day, or simply having fine motor skill focused activities all throughout the classroom, so that her fine motor skills are consistently being developed. Dough Disco would be an incredibly positive implementation.

In conclusion, there are many ways in which Ella’s teacher could aid her development. The methods mentioned in this essay would be beneficial for each area of Ella’s development, and they are supported by theories and research.
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