[bookmark: _Int_p6VHGEcA]Critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

A critical incident in teaching is any moment, in a learning environment, that can be assigned meaning and consequently become subject to both philosophical and psychoanalytical analysis or deconstruction. According to David Tripp, critical incidents are “produced by the way we look at a situation: a critical incident is an interpretation of the significance of an event” (Tripp, 2012, p.8). The purpose of such analysis into what might be mundane or everyday incidents in the classroom is to provide teachers with a better understanding of their practice. This allows teachers to reflect on the multitude of factors, (whether this be social, behavioural, or environmental, for instance) that might have an impact on their learners, teaching methods, and general approaches within the learning environment. 
With attention to current literature and aforementioned factors, one recurring theme that can be observed both in theory and in practice is that of behaviour, in particular, resistance to learning. Resistance to learning does not necessarily denote a child refusing to engage with the set work in a literal sense. Instead, it is an umbrella term used in this case to signal that a child is engaging in behaviours that allows themself, and/or their peers, to resist learning, whether that is passive or forthright. It is imperative to understand the nuances of terminology in relation to behaviour theory and the development of its’ key concepts. 
[bookmark: _Int_xivoHZ4n][bookmark: _Int_AW1nar01]Whilst this will be further addressed within the discussion of literature and its’ ideological progress throughout the last hundred or so years, it must be drawn to the reader’s attention at this stage that the use of the term ‘behaviour’ will coincide with ‘resistance to learning’. This use of the term ‘behaviour’ is to be used as a neutral expression without positive or negative connotations as to overcome issues of unconscious bias relating to ‘disruptive behaviour’, as will be discussed shortly. 
[bookmark: _Int_6PC1u2Vb]Furthermore, it is not the position of this work to label behaviour, nor is its purpose to criticise the classroom teacher’s actions in the classroom. Instead, the examples used in this body of work to discuss resistance to learning will be used to, firstly, demonstrate possible motivations behind the behaviour and how to maintain awareness of a plethora of factors causing it. Secondly, to critically reflect upon the teacher’s approach that took place within the environment. Thirdly, to provide alternative methods to managing resistance to learning from other perspectives linked to pedagogical theory. 
The Critical Incident: Resistance to Learning
Child X entered the classroom late. They disrupted other learners and misunderstood the task so could not complete the set work. Instead of asking for help, they continued to disrupt their peers and when the teacher addressed the behaviour, Child X denied the behaviour and began to raise their voice at the teacher. The teacher calmly asked Child X to step outside for a moment to ‘reset’ and return once they felt ready to learn.
The Context
This case study contains several complicated pedagogical moments and concepts. By evaluating the context of the classroom as a part of the behaviour in question, we can see how this might have impacted the incident and thus address some of them. The incident occurred within a fourth period year 9 classroom. The teaching group entered the lesson sporadically following a Physical Education lesson, not allowing the teacher to welcome the class together, set the task as a group, and causing intermittent disruption to the lesson.
Another point to consider later in the analysis is that the teaching groups in the school are mixed ability. Had the incident occurred in an ability-set classroom environment how might the teacher’s methodologies in managing the incident may have been different? Or how might have the incident occurred differently? 
[bookmark: _Int_onb0qOWc]It should also be considered that there has been a relatively large intake of students over the last year, increasing from 524 in 2022, to 670 by October 2023. Many of these new intake students are children who have moved to the school to attain a fresh start from their last school. In many cases these are children who have come from backgrounds that may be deemed more socio-economically challenged than many of their peers. This is reflected through the percentage of students eligible for free school meals (see figure 1). As of 2022, this percentage was at 29.9%, almost a third times as many as both the Local Authority, 21%, and the National Average, 20.4%. (https://mylocalschool.gov.wales/, 2023). Whilst the lack of data for 2023 means that we cannot be sure if an increase in enrolled students means an increase in eligibility, the eligibility has been steadily increasing since 2016 and has, since then at least, remained higher than average. 
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Figure 1: A graph showing Free School Meal Eligibility of School X, 2016-2022, https://mylocalschool.gov.wales, 2022
The discussions within the analysis will attempt to discuss these points further and will pertain directly to how contrasting ideologies of behavioural theories can be attributed to the case study and how that might inform a teacher’s approach to overcome a child’s resistance to learning. For example, how the incident may have been informed by a high-octane Physical Education lesson prior to this one; or whether it was a result of conditioned behaviour, that being the child behaved a certain way as a psychological response to a trigger. Theories, such as behaviourism or constructivism, will enter the discussion as the incident is deconstructed. As will, reference to recently emerging theories, such as the development of medicalisation in relation to behavioural theory, and how this has impacted educational approaches to resistance to learning. 
The Literature
[bookmark: _Int_mvqAqjnm][bookmark: _Int_YNQ4I8yY]The literature pertaining to behaviour within pedagogical theory is vast and well established. In understanding behaviour, it is first imperative to understand the types of learning theories and how these might be applied to the concept. Learning theory is multifaceted and complicated, with many schools of thought and ideologies often having interlinking ideas or developing out of one another, such as Vygotsky’s take on Socio-Constructivism advancing Piaget’s Cognitive-Constructivist approach. There are several broader schools of thought worth discussing before taking a more in depth investigate literature regarding resistance to learning in particular. These broader theories will not only apply context to the latest literature, but also provide a firm foundation of understanding with which to discuss other possible approaches to resistance to learning in a practical learning environment. 
[bookmark: _Int_pLlp1yyr]Behaviourism, as established by John B. Watson, states that behaviours develop as a result of interaction with external stimuli. Naturally, the theory then argues that internal influences, such as inherited or psychological factors, have little influence on behaviour (Graham 2023). Popularised by radical behaviourist B. F. Skinner in the mid-twentieth century, the theory has received much academic attention and remains to prevalent in educational theory today alongside newer theories, displaying its persistent value to educational practitioners.
[bookmark: _Int_YgVxwLI1]What, then, does Skinner’s behaviourism entail exactly? In the 1930’s, Skinner proposed his ‘Theory of Operant Conditioning’. Operant Conditioning argues that behaviours are the effect of either reinforcement or punishment. As a result, appropriate behaviour will likely become practice, and inappropriate behaviours should then occur infrequently. Skinner demonstrated this theory with animal studies, which caused controversy within the field. According to Stavroula-Thaleia Kousta, Noam Chomsky’s review of Skinner’s Verbal Behaviour “became more influential than the book itself” as he “claimed that human behaviour and more specifically language are infinitely more complex than the types of animal behaviour Skinner had studied” (Kousta, 2009, p.19-20).
As the concepts of behaviourism fell out of fashion, the cognitive revolution arrived. This was a significant move from studying external stimuli and instead drew its focus further on the mind and internal influences on learning and behaviour. Cognitivism emphasises that the learning process is inextricably linked to prior understanding and creates more meaningful connections between current information and existing information. For example, allowing a learner to actively participate in the creation of rules and expectations of a classroom enables them not only to draw upon their prior experiences of what is acceptable within a learning environment of what but also enables them to comprehend the consequences of undesirable behaviour before it occurs, as opposed to behaviourism which instead punishes or reinforces behaviour as it happens.
[bookmark: _Int_O2jfEH1R]As proposed by Jean Piaget in response to Behaviourism, cognitive development theory has its own advantages and disadvantages within a behavioural context. The main issue that many psychologists have with Cognitivism is the heavy comparison between the mind and a computer. On this, Tonnessen and Upptad (2015, p.28) maintain that there is a “sharp division between cognitive skills and activities on the one hand and emotions, drives and needs on the other”. This highlights the dichotomy of an analytical theoretical approach with fundamental human needs. How can we fully understand what influences behaviour if we are to only consider one aspect of the human experience?
[bookmark: _Int_umZg53l2]Similar to cognitivism, the constructivist theory also relies on the adoption of new knowledge onto previous schema. Where it differs however, is that the relation between the two should draw upon real-life contexts and experiences, thus allowing students to draw meaningful and emotional links between new and existing knowledge in a more impactful and reflective manner. For constructivists such as Vygotsky, the blending of environmental and psychological factors within a learning experience is detrimental to the behavioural outcomes. 
Constructivism is often critiqued for its’ lack of structure within its discovery-based approach to learning. The reliance on students forming their own constructs can lead to misconceptions which can then become harder to overcome the longer students hold onto them (Krahenbuhl, 2016). However, it has had proven success in some areas, particularly through promoting personal agency and critical thinking skills. Chadwick (2014, p.10) recognises these strengths, stating that “Cognitive science reaffirms the idea that people build a mental representation that imposes order and coherence on experience and information so that learning is interpretive”. Despite this Krahenbuhl (2016, p.101) asserts that “even radical constructivists […] acknowledge that individuals cannot construct meaning that is far off from the general societal consensus”. 
[bookmark: _Int_TeNLRsnr]In many ways this is similar to Bandura’s social learning theory. However, Bandura (1977) emphasises the importance of modelling behaviours as crucial to learning development. Modelling allows for the positive autonomous aspects of constructivism to be used within the classroom whilst providing an example of the desired behaviour. The expectation that everyone in the theoretical classroom is subject to the same standards and expectations and display such standards should, in theory, minimise undesirable behaviour due to social expectation.
Similarly, there are other theories of learning and behavioural development such as humanism, connectivism, and experientialism although these theories are more closely related to learning as opposed to the application of behavioural studies. 
The classic theories can be applied to ideas surrounding resistance to learning and can base them in trusted pedagogical development theory. However, applying modern literature can offer new insights and approaches. This literature will be discussed further in tandem with analysis of the critical incident, providing academically supported solutions to pedagogical problems as they arise. Despite this, context for said literature must be discussed first. 
One recurring theme is that of the ‘medicalisation’ of behaviour studies. Medical diagnoses can aid in explaining why a child might behave or learn the way they do and as a result are able to provide teachers with a different framework of how they might approach resistance to learning. According to Macleod (2010, p.100), “a medical approach towards behaviour “assumes that there is a norm of behaviour from which any deviation is viewed as a result of pathology or disease which requires treatment”. Despite its’ popularity in academic discussions, some theorists believe that “the medicalisation of troubling behaviour […] creates a ‘label of forgiveness’ which removes blame” (Macleod, 2010, p.101). This then removes the learner from the behaviour and then, as Macleod continues, “there would be little point in engaging with them in discussion about […] the consequences of it” (2010, p.101). There is some discussion on the validity of medicalisation as a behavioural theory, but it is often reductive and refuses to acknowledge the complexities of individual needs, describing conditions such as ADHD as a “social construct” (Macleod, 2010, p.101). This is particularly problematic in creating an inclusive and safe learning environment that addresses resistance to learning based on an individual needs. In relation to this case study, empathy towards individual needs should be at the forefront of discussion.
Analysis of the Case Study
	Tripp (2012, p.29) states that “to treat ‘bad behaviour’ without trying to discover its causes can be both ineffective and harmful”. Further than that, to term a behaviour ‘bad behaviour’ without understanding the underlying influences can be harmful. Both the terms ‘bad’ and ‘disruptive’ in relation to behaviour is problematic for several reasons. There are natural negative connotations to this phrasing which can create unconscious judgements and bias before the root of the behaviour can be found, often having social implications for the learner as well as impacting their relationship with their own education (Macleod, 2010). 
Secondly, ‘disruptive’ or ‘bad’ behaviour is subjective to the teacher, the environment, and the class. Disruption in a classroom can range from low-level noise, misunderstanding, or questioning to more intense stand-offish behaviours that may or may not include violence, emotional outbursts, or even poor classroom management. How any given teacher on any given day interprets and reacts to the behaviour is dependent on both external and internal factors. 
[bookmark: _Int_Ate2uuxQ]Similarly, we must also consider misunderstanding. What might be labelled as “disruptive”, could easily be a misunderstanding on part of the teacher, such as a learner finding difficulty in completing the task that has been set. It may even take the form of a miscommunication between the teacher and the learner, as anybody who works with children might agree, they can often be unpredictable. This essay quotes the term ‘bad’ or ‘disruptive’ behaviour with a degree of trepidation for these reasons and uses the phrase within context of other academic literature because of this; instead, we choose to use the term ‘resistance to learning’ as it encompasses such behaviour but without the connotations.
Tripp states that:
“If bad behaviour is in fact an understandable response to an underlying problem, it is a symptom of a problem, not the problem itself. If the student is then punished for the bad behaviour, the symptom will often disappear, but the original problem may be compounded”
[bookmark: _Int_uk3Xspci]It is therefore, both clear and crucial that we must understand what factors might cause resistance to learning within the learning environment. To find such meaning, we must first deconstruct the incident. Here, it must be noted that analysis is subjective, and context is given based on what was understood about the child in later discussions.
The incident began with the child entering the classroom late. When addressed and asked why, the child stated that they had come directly from a P.E. Lesson and that there were more students on the way. Unfortunately, because the of the lateness, the teacher had to continue with the lesson as half of the class had already arrived and there was some low-level noise and lack of focus in the classroom. Because of this the child in question missed the instructions for the task. They also entered a classroom which was already unfocused, setting an atmosphere that might have signalled to the student that they, too, did not need to immediately focus. The initial behaviour might have been caused by the learner’s “uncertainty regarding whether a teacher will behave consistently with expectations” (Cheseboro and Lyon, 2020, p.136) as the class were already behaving in a way that was not in line with the teacher’s expectations. As the teacher was unable to set expectations out at the start of the lesson to the entire class, and as the children were in year 9, there might have been a level of expectation from the teacher that went unspoken as they should already, in theory, know how to behave in this classroom setting. 
According to Chesebro and Lyon (2010, p.137) student resistance in the form of “actively resisting the teacher’s expectations” is combatted in the classroom through a “variety of constructive and destructive strategies and that student responses are related to teacher behaviours”. We see this in practice here. The teacher was frustrated that students were arriving late and was also frustrated with the disruption that was being caused within the classroom. This could have set the precedent for the later interaction and then the further resistance from the student. 
However, the teacher did dedicate time to cover the task again for the student in particular devoting their attention to that student needs in that moment. Despite this, the student remained unfocused and did not understand the task. This could be because the initial interaction triggered an internalised response within the child, such behavioural responses develop “as a legitimate response to situations they encounter outside school” (Nash et al., 2016, p.169).
[bookmark: _Int_EJnWGTc8]As the incident continued and the child continued to resist learning by talking to other class members and remaining unfocused and distracted. Bru argues amongst other factors that a students perceived cognitive competence of oneself can cause disruptive behaviour. The child, having misunderstood the task, could have been troubled with “fragile academic self-esteem” and therefore “reluctant to invest much effort in academic tasks” (Bru, p.24). One response, according to Bru (p.24), is that “some pupils choose to dawdle instead of remaining on task”, as we see here with Child X. It could be that the child was responding to internalised fears of failure or criticism. It is known that Child X is dyslexic and has therefore struggled academically in the past. The dyslexia diagnoses require the child to wear specialised glasses which caused them to be bullied in their previous school. It is a combination of factors here that caused the resistance to learn, firstly the self-perceived cognitive competence, and secondly A trauma response based on a fear of peer reaction to the necessary learning aid. As Wentzel (1989) discovered, young people tend to be more concerned with peer approval in schools than their day-to-day education.
[bookmark: _Int_hmHt6e9G]As the teacher addressed the behaviour again, they did so calmly yet assertively. The teacher’s ‘sensitive responsiveness’ (Taylor, 2010, p.84) was not well received by the child, despite it being a de-escalating measure. As a result, the student’s reaction caused the teacher to ask the child to stand outside in the corridor to ‘reset’. This is a measure taken by the school that allows the children time alone, and outside of the environment within which the incident occurred, to think and to either calm themselves and re-enter when they were ready or go to pastoral. 
Participants of Chesebro and Lyon’s study (2010, p.146) often “credited effective teachers for modelling a composed response” to incidents in the classroom. By remaining calm and offering the student a solution and time to decide their next steps, the teacher-maintained respect and expectations within their classroom whilst simultaneously addressing the student’s individual needs. Such responses from teacher minimise student stress and enables the “class to return it’s focus” (Chesebro and Lyon, 2010, p.146). This was demonstrated within the case study as the class continued to work, and Child X returned to the classroom, despite the previous tension, and returned to the task at hand. 
Discussion
As outlined above, there were many strengths regarding the teacher’s approach to child X’s resistance to learning. In particular, the ‘reset’ was found to be highly effective in re-engaging the child and including them in the lesson. By allowing the child to re-enter the lesson by their own accord, the teacher gave the child the autonomy to make the decision to do so. As previously discussed, autonomy is integral to constructivist theories and has been found to be highly effective in aiding the child’s development. From a social perspective, the child’s decision also meant that they remained included within the peer group. This relates to humanist theory, addressing the child’s social needs. Furthermore, it also meant that the child did not fall behind with schoolwork, meaning that academic progression was still maintained.
	There are other approaches that might have been adopted during this incident that could have de-escalated the incident sooner, such as providing the child with a clear set of expectations at the beginning of the lesson. Of course, with the staggering of students into the classroom, this might be difficult. Yet, establishing standards from the offset and as each student enters the classroom, whilst tedious, in this situation, it allows the teacher to keep control over the environment and displace distractive behaviour. This feeds into Bandura’s social learning theory, as students can notice expected behaviour based on that of their peers.
[bookmark: _Int_HKmgdY9K]If “challenging behaviour is an expression of need”, then it is integral to notice the signs that a student needs help (Nash et al., 2016, p.170). Addressing misunderstanding with empathy as soon as a child displays a lack of focus might deter challenging behaviour in the classroom. Furthermore, approaching any situation with empathy is integral in any learning environment as it is not always clear what the student’s home life is like. By modelling an example of a trusted adult and providing a safe space for learning, teachers can provide stability in a child’s life where they may not have it elsewhere. As Nash et al., (2016, p.170) explains “high levels of the stress hormone cortisol are also present in children who cannot rely on their parents as primary sources of safety”. This is not to say that Child X would have related to this, but it is integral to be aware of these things because sometimes, try as we might, we just cannot know.
Conclusion & Recommendations
As outlined in the body of work, the key principle in overcoming resistance to learning should be promoting a safe and consistent environment for learning. Whilst in practice this could be difficult as disruptions arise in the classroom, it is the teacher’s job to stay the course on that front. Being an empathetic and reflective practitioner allows for this.
[bookmark: _Int_fn7z6U6e]These solutions relate directly to several of the professional teaching standards including adapt teaching to respond to the strengths and needs of all pupils; manage behaviour effectively and ensure a good and safe learning environment; set high expectations which inspire, motivate and challenge pupils; and promote satisfactory progress and outcomes by pupils. Allowing a child, the autonomy to fulfil their own social and educational needs encourages learners to take responsibility for their own studies. Meanwhile, remaining consistent establishes the safe environment rooted in mutual respect whilst also demonstrating expected values, attitudes, and behaviours.
It is crucial to understand the needs of all pupils and to be able to facilitate them, as well as understanding the external and internal influences on behaviour and learning. Using a system such as Class Charts allows the teacher to anticipate the mood of a class or a student prior to their lesson, so making use of such facilities can aid practitioners in deterring behaviour before it happens. More importantly, however, such system provides an awareness for the practitioner instantly, allowing the teacher to adapt and prepare for behaviour. 
Resistance to learning is undoubtedly complex and by no means binary. Its greyscale can include both external and internal factors. It can be influenced by a medical diagnosis, or it could be a direct result of an energetic sports lesson. Understanding that behaviour is multifaceted and often unpredictable is the best way to equip teachers with the ability to overcome resistance in their classroom and provide children with positive and successful learning experiences. 
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This case study will deal with such complicated themes and concepts. It will evaluate
Puplls of statutory school age (ages 5-15) known to be eligible for free school meals. the context of the classroom as a part of the behaviour in question and how this might have
impacted the outcome of the incident. For instance, the teaching groups in the school are
2016 2017 2018 2019 2020 2021 mixed ability. Had the incident occurred in an ability-set classroom environment the
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children who have moved to the school to attain a fresh start from their last school. In many
cases these are children who have come from backgrounds that may be deemed more socio-
economically challenged than many of their peers. This is reflected through the percentage
of students eligible for free school meals (see figure 1] As of 2022, this percentage was at
29.9%, almost a third times as many as both the Local Authority, 21%, and the National
Average, 20.4%. (https://mylocalschool.govawales/, 2023 ). Whilst the lack of data for 2023
means that we cannot be sure if an increase in enrolled students means an increase in
eligibility, it is clear that the eligibility has been steadily increasing since 2016, and has since
then at least remained higher than average.
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