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	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
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A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	
	☒
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	☒
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	☒
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	
	☒
	



























	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I was able to analyse the data well and research strategies to address next steps.



	I found it difficult to write in an academic style given the nature of the assignment.











Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.
	The research was conducted in a small Church in Wales school situated in a village in the South-West of Wales. 162 pupils attend the school and a low amount of pupils receive free school meals (My Local School, 2017). All pupils reach the expected level in the core subject indicator in Key Stage 2 (My Local School, 2017). The school and its staff will not be named in this assignment in order to ensure confidentiality and anonymity (United Kingdom Government, 2018). 
	This study will focus on the learning of one focus child. After a conversation with the class teacher, a learner was selected based on their attendance and current attainment. The study focuses on one female year 6 pupil from a classroom which consisted of 26 year 6 pupils and 4 year 5 pupils. The learner is 11 years and 2 months old and has a reading age of 11 years. She has a high attendance rating of 97%. The learner has currently been working at a level 4 standard but the teacher has targeted the pupil to reach a level 5 by the end of the academic year. Child A is a popular member of the class and is well liked by her peers. She enjoys participating in the school’s Can Actol for the Urdd Eisteddfod and is a keen member of the school choir. Recently, Child A demonstrated grit and determination when she challenged herself to complete every activity at the residential visit to Glan Llyn.
	In order to ensure the learner’s anonymity and confidentiality, they will be referred to as Child A. This study will explore Child A’s learning through several different areas of evidence in order to assess their holistic development, which is important given the current emphasis placed on the development of the child as a whole in order to meet the four purposes of the new curriculum (Donaldson, 2015). From this analysis, logical next steps will be identified for the learner and suggestions will be made on how these next steps can be facilitated by the teacher. 


Methodology 
Design
	The Mosaic Approach (Clark & Moss, 2011) was the main methodology applied in this study. This is a multi-method approach which focuses on the experience of the child. It encompasses several approaches which Clark and Moss (2011) claim are child friendly and allows for their learning and learning preferences to be explored. It also allows for logical next steps in learning to be identified and addressed. This is in line with the research guidelines published by the British Educational Research Association (BERA) (2011) as they specify that the researcher must comply with Articles 3 and 12 from the Rights of the Child (United Nations, 1990). Article 3 involves the best interests of the child being at the centre of all actions which affect children. Therefore, research undertaken must be done for the greater good of the child. This study is being conducted with the best interests of the child at the forefront of its aims as it aims to explore how the child learns and identify next steps to develop her as a learner and move her learning forwards. 

Participants
	Child A is female and is 11 years and 2 months old. She has a reading age of 11 years. The child was selected for the study after consulting the class teacher using the purposeful sampling method which Koerber & McMichael (2008) explain involves the researcher selecting participants based on the qualities they possess. The child was selected because she is currently targeted for a higher level than the level she is working at and therefore, this study would be of benefit to the learner. The criteria also included the necessity of obtaining informed consent to conduct the study in the school from the class teacher (See appendix A). Another key element of the criteria was the child providing informed assent because children are not able to legally consent (Dockett, Perry & Kearney, 2012). The child provided verbal assent (See Appendix B). Moreover, BERA (2011) state in their research guidelines that the informed consent and assent must be provided voluntarily and without duress. This is part of the Nuremberg Code (United States Government, 1947). It was ensured that the child knew that they did not have to participate and could withdraw at any time, in line with BERA (2011; United States Government, 1949). 

Materials
	Qualitative data was collected because it has been argued that this form of data is most appropriate to educational research as it allows for insight into the classroom, coherence and for idiosyncratic ideals to be explored (Eisner, 2017). Opposing this argument, Cohen, Manion and Morrison (2017) suggest that as there is no defined criteria for data analysis the true findings may be overlooked. However, the Mosaic Approach allows for an individual’s idiosyncratic learning preferences to be explored and therefore findings should not be overlooked as the learner’s views and preferences have been explored with the learner and therefore have been taken into account. Moreover, the researcher was aware of the subjective quality of the quantitative data and tried to ensure that they were objective and refrained from letting personal views interfere with the study. Under the data protection act (2018), all data collected on Child A will need to be kept secure and it must be ensured that the child and school must not be identified in order to ensure confidentiality and anonymity.
	A semi structured interview was conducted with Child A after the learning walk in order to gain further insight into their views on learning. Given article 12 of the Rights of the Child (United Nations, 1990) and Estyn’s current recommendations of good practice (Estyn, 2016), this was an important part of the process as it allowed for the child to voice their views and to have them considered. This is also an important aspect of BERA (2011). The questions asked had been pre written (See Appendix C), in order to minimise the risk of asking leading questions which would not have been ethical and could have resulted in false findings (Bell, 2010). However, they were asked in any order as was relevant and natural on the learning walk. A potential issue with the semi structured interview was that social desirability bias hay have occurred and resulted in the child providing answers they thought they should rather than being honest about their own views. To minimise this risk it was ensured that the child knew to answer honestly. BERA (2011) states that the researcher has the responsibility to ensure that participants are treated fairly, sensitively and are not exposed to prejudice. Moreover, they must feel at ease and not be put in a situation which risks emotional or physical harm (BERA, 2011; United States, 1949). In line with this, questions were asked naturally on the learning walk which occurred in an environment which they felt comfortable in. 
	Similarly, the observation notes (See appendix D) collected could have been affected by social desirability bias and the Hawthorne effect (Gillespie, 1991) as the child may behave differently or in a way they think they are supposed to if they realise they are being observed. In order to minimise this risk the researcher observed the child in an unobtrusive way.
	Child A’s work (See Appendices E, F, G, H, and I) was levelled using the National Curriculum level descriptors for mathematics and numeracy (Welsh Assembly Government (WAG), 2016b) and English and literacy (WAG, 2016a) and wellbeing was explored using the Personal and Social Education (PSE) framework (WAG, 2008). Consent to take and use photographs was obtained from the head teacher (See Appendix J) and it was ensured that the child’s parents had provided consent for photographs to be taken. Child A was listened to reading by the researcher and this was recorded on a reading record (See Appendix K). A possible limitation to this is that the reading record is subjective and based on the opinion of the researcher. In order to minimise this risk, the researcher tried to ensure that comments made were solely about the reading they had listened to.

Procedure
	Once informed assent had been obtained from the child and informed consent had been obtained from the teacher, data was collected following the three stages of the Mosaic Approach which are gathering documentation, piecing together information and deciding on continuity or change (Clark & Moss, 2011).
	Information was gathered from a range of different sources as the Mosaic Approach suggests with its many tiles of information (Clark & Moss, 2011). The researcher observed the child in a number of different setting including in the classroom, on a residential visit and on an educational visit to the national park. A learning walk was conducted in order to explore the learning spaces in the school and which ones were most important to her. An informal interview was also conducted with the child to find out more about them and their preferences. Child A’s work was also collected in order to see what level they are working at. 
	Once data had been collected, it was analysed using the attitudes, skills and knowledge (ASK) model (Nottingham, 2013) in order to piece information together in a meaningful way which would provide an insight into the child and the learning taking place. This is of importance as Watkins, Carnell and Lodge (2007) note that too much focus has been placed on superficial terms rather than the key elements of learning. Moreover, the four purposes of the new curriculum (Donaldson, 2015) highlight the importance of the child being active in their learning and clearly state that they need to develop a range of qualities in order to be successful individuals. Therefore, the child’s attitudes, skills and knowledge need to be developed in order for them to fulfil each of the four purposes. By organising the data collected into the areas of the ASK model (Nottingham, 2013), the child’s areas for development will be clearly identifiable. 
	Finally, once the data had been analysed, the third part of the Mosaic Approach (Clark & Moss, 2011) was completed. This involved identifying logical next steps for Child A and the tools which would be used to support the learner. 



Analysis of Child A as a learner 
	The data collected will be analysed in this section using the Attitudes, Skills and Knowledge (ASK) model (Nottingham, 2013). In order to analyse Child A’s attitudes the data must be explored to find information about her open-mindedness, curiosity, desire to succeed, resilience and self-regulation (Nottingham, 2013). Exploring what the data illustrates about Child A’s attitudes it is apparent that she demonstrates some curiosity about learning. Looking at her “know, want to know and learnt” (KWL) grid (See Appendix E) from the beginning of the class topic “Heroes and Villains” it is clear that she is able to assess her own knowledge and come up with her own questions about the topic. On the learning walk Child A showed the researcher the school council displays and said that she is part of the eco-council. She was enthusiastic about having a responsibility and this showed her desire to succeed both in her learning and in her role. Moreover, whilst on the learning walk, when asked to show the researcher her favourite display she took the researcher to the corridor display that her class had done and said she liked it because “my work is on this display and I think I did really well this lesson.” This shows that the learner takes pride in her achievements and enjoys celebrating her work. She is able to be open minded and can approach situations both in the classroom and outside of school with an open mind that is ready to learn about what ever opportunity may arise. This has been demonstrated in topic lessons where she has participated in activities to familiarise with the topic and explored the new topic from several perspectives. On the recent residential visit to Glan Llyn Child A demonstrated her ability to be open minded as she did not react to any of the activities negatively and gave them all a try. Her resilience and self-regulation were also demonstrated at Glan Llyn when she completed the high ropes despite being fearful of them (See Appendix D). 
	However, in the semi-structured interview (See Appendix C) which took place during the learning walk, she said that “my spelling is bad.” This suggests that she has a fixed mindset (Dweck, 2007) with regards to her spelling and it could be argued that her resilience and open-mindedness are lacking with regard to her ability to spell words. Moreover, relating back to PSE framework (WAG, 2008), this suggests that in order to prepare Child A for lifelong learning she needs to be encouraged to take responsibility for her learning and to work on areas of development rather than see them as permanent flaws. Despite this weakness in her current attitude, she regulated her emotions well whilst on the high-ropes in order to complete the course. She demonstrated self-regulation on the bus on the way home as well as she was feeling unwell but did not let her emotions rule her behaviour (See Appendix D). On the learning walk, it was interesting to note that Child A pointed out a map of the school (See Figure 1 below) and said her favourite areas of the school were the classroom “because I feel safe there” and the outdoor area “because there are pretty gardens and I can play with my friends.”
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Figure 1: Map of school with Child A's favourite areas circled.

	In order to analyse Child A’s skills, her intellectual, social, communicative and physical skills must be explored from the data collected (Nottingham, 2013). Analysing her social and communication skills, Child A has demonstrated an ability to talk and listen to others with confidence in a range of contexts such as in classroom discussion, in group work tasks and outside of school such as our class residential visit to Glan Llyn.  She adapts her speaking to the purpose of the situation such as when she conveyed her opinions about the school on the learning walk and when she discussed the history of the last invasion of Britain with her group in a thematic topic lesson in order to re-enact parts of the history (See Figure 2 below). Overall, her oracy best fits a judgment of level four (WAG, 2016a). A possible area for improvement is that she uses some appropriate standard English but her vocabulary could be improved. Moreover, her confidence with her spelling is a target which she identified herself on the learning walk. 
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Figure 2: Child A and her friends re-enacting scenes from the history of the last invasion of Britain.

	


	Exploring her intellectual level of literacy, Child A’s reading age is 11 years which is on par with her actual age. Moreover, she researched the author Roald Dahl as homework and effectively located information about him from a range of websites and used them effectively to inform her own writing of a non-fiction information portrait about the author (See Appendix F). When reading her book she is able to read fluently and can make inferences about what may happen next in the book (See Appendix K). However, she has not demonstrated her ability to make inferences. Overall, as a best fit judgment her reading is currently of level four standard. 
	Exploring her writing as seen in her extended writing on Roald Dahl (See Appendix F) Her writing is imaginative and clear but is not very lively. She is able to organise her writing appropriately for the purpose and can express her opinion in the text and support it with some reasons. She uses a variety of sentence structures and her spelling is usually accurate. She organises her work clearly into paragraphs and uses a range of punctuation accurately. However, she does not use very interesting vocabulary. Interestingly, when exploring texts (See Appendix G) Child A struggled to think from an alternative point of view.
	Similarly, her mathematical intellectual skills are currently a best fit judgment level four. When set a rich thematic task to find the grid references of key areas of the last invasion of Britain and work out the distances between them (See Appendix H) she was able to provide a four figure grid reference, read the scale on the map and convert from centimetres to Kilometres correctly, using the scale. In other work (See Appendix I) she has demonstrated her ability to identify appropriate approaches and tried different strategies for different questions such as knowledge of place value, times tables, chunking and other strategies. She is also able to check her work. She demonstrated an understanding of place value and could apply this knowledge when finding 10% of a quantity. She was also able to apply this to find 15% of a quantity through the chunking strategy. It is interesting to note that at the end of this lesson, when the child wrote about the way she worked she stated that she worked in a pair. She has also been observed working in pairs on several occasions (See appendix D).
	Her physical intellectual skills have been demonstrated both in the classroom and on our residential visit to Glan Llyn. Child A was able to participate in the range of physical activities at Glan Llyn both on and off the water (See Appendix D). She also applied her physical intellectual skills in a topic lesson in which pupils worked in groups to re-enact images associated with the history of the last invasion of Britain (See Figure 2). As is evident in the image Child A was able to arrange herself into several different poses in order to recreate scenes. However, on a walk through part of the national park, she misplaced her footing and fell in some mud during the walk (See Appendix D).
	Finally, exploring Child A’s knowledge it is apparent that she is able to identify the key facts learnt in the lesson as she consistently places them onto her information grid after the lesson in topic (See Appendix L). In maths lessons (See Appendix I) she has demonstrated her knowledge of concepts and was able to select appropriate strategies in order to answer different questions. She was also able to think about these strategies and identify their use in real world situations. This demonstrates her knowledge and level of understanding of the strategies. Child A has demonstrated her knowledge of ideas and was able to be creative and think of poses in order to re-enact scenes from the last invasion of Britain (See Figure 2). Unfortunately, Child A has not had the opportunity to demonstrate her knowledge of figures recently. 
		Although next steps have been identified, it is important to note that the study has some limitations. In particular, the attainment levels provided for the child in this analysis may not be accurate as there was not much evidence to consider to base those levels upon. Ideally there would have been more work to level in order for a more accurate best fit judgement to be made but due to the time constraints of the study and the class commitments to extra-curricular activities there has not been much teaching time recently. Moreover, due to the time constraints of the study, Child A was only worked with for a few weeks and the researcher may have learnt more about Child A if there had been more time to spend with her to explore her learning. Using the mosaic approach was interesting as it is aimed at the early years (Clark & Moss, 2011). However, it worked well as a data collection method as the child was seen from different perspectives rather than only in terms of her academic attainment.  

Next Steps 
	Throughout the process of analysing the data, areas for improvement were identified from different sections of the ASK Model (Nottingham, 2013) and will be addressed below. To summarise, Child A has developed some positive attitudes towards her learning but needs to develop her open-mindedness and resilience particularly when working on skills which she perceives she is weak at, such as spelling. In terms of her skills, Child A has demonstrated both creative and practical physical skills. Her communication and social skills are flourishing but she currently has a limited vocabulary and would benefit from expanding it in order to be able to use it orally and when writing. She has also identified spelling as an area of her literacy which could be improved. Her intellectual skills are developing well and she is able to write at a best fit judgement level four standard. In numeracy tasks she has demonstrated several skills and now needs to work on applying her knowledge of place value to decimal numbers as well as whole numbers and thus reach part of the level five descriptor. Summarising her knowledge, Child A needs to be provided with opportunities to work with figures. 	
	Beginning with Child A’s attitude for learning, it is suggested that she needs to improve her open-mindedness and resilience in order to improve her capability to take responsibility for her own learning as part of the PSE framework (WAG, 2008). A possible strategy to facilitate this would be to use growth mindset (Dweck, 2007). Growth mindset (Dweck, 2007) is the theory that people can have a fixed mindset which involves them believing that they are unable to improve or they can have a growth mindset which allows people to believe that skills can be developed overtime (Dweck, 2007). Arguably, Child A has a fixed mindset in relation to her ability to spell and may benefit from changing her attitude to that of a growth mindset. Supporting Dweck (2007), studies have found that children that have a growth mindset are able to work harder and achieve more (Good, Aronson & Inzlicht, 2003; Blackwell, Trzesniewski & Dweck, 2007). This would enable Child A to overcome her previous failures and rather than see them as negatives she would instead see them as first steps in her learning (Maxwell, 2012). The benefits have also been recognised by Estyn (2017), they reported that implementing a growth mindset has enabled schools to successfully change pupil’s attitudes towards their learning. By teaching children to apply positive vocabulary from the growth mindset approach to all learning activities and building up the ethos across the school, pupils achieve better outcomes. The Education Endowment Foundation (EEF) (2018a) have shown that pupils that received growth mindset intervention made an additional two months progress in literacy and numeracy. However, it must be acknowledge that these findings did not have a high level of statistical significance. Therefore, it can be argued that enrolling this ethos out across the school would not only help Child A and other pupils to develop their attitude towards learning and improve their resilience and open mindedness, but it may also improve their academic achievements generally. 
	Analysing Child A’s skills it is apparent that she needs to address some intellectual targets in literacy and numeracy. Although the aim of this study is to enhance the holistic development of the child, it is also important to set high expectations of the child academically and Griffiths and Burns (2014) note that children that are set high expectations excel in their learning. Therefore, it is important to set next steps in learning for Child A which relate to the curriculum levels and aim to move her attainment up to the next level. A target of importance related to Child A’s numeracy skills is to apply her knowledge of place value to decimals - which is a level five skill, as she has already proven that she can apply it to whole numbers - which is a level four skill. In order to facilitate this target the child needs to understand place value and be aware of how to apply it to different situations, including when working with decimals (EEF, 2017). In order to develop this understanding the child would benefit from the teacher modelling applying the knowledge of place value to decimals. Modelling is an instructional strategy which allows for the approach to be demonstrated by the teacher whilst children observe. However, it can be argued that this approach leaves children passive rather than active in their learning. This would not be ideal given that children need to be actively engaged in their learning (Donaldson, 2015). However, modelling the behaviour would allow the teacher to scaffold the learning (Bruner, 1978). Moreover, this is a key element of direct teaching (Hattie, 2009), which involves a clear success criteria, the teacher modelling how to carry out steps and assessing understanding through the lesson. Donaldson (2015) acknowledges and supports this pedagogical approach.
	Analysing her literacy skills a target of importance to move her forwards is to improve her spelling and vocabulary. Being able to spell an increasing number of words would improve her confidence in her literacy skills and having a richer vocabulary would enable her to reach some of the aspects of the level 5 literacy descriptor. In order to facilitate this, Child A needs to be provided with opportunities to collaborate with others in speaking and listening tasks which have been found to extend pupil’s vocabulary (EEF, 2018b). Collaborating with others would allow her to work with someone else which has been identified as a way that she prefers to work (See Appendices D and I). Moreover, Vygotsky (1962) argued that children learn through social interaction. In order for Child A to be exposed to new vocabulary the teacher needs to teach new vocabulary and expose the child to a language rich environment (EEF, 2018b). It is vital that the child is active in learning new vocabulary (EEF, 2018b). Moreover, it has been found that educating pupils about morphemes develops their vocabulary and also improves their spelling (EEF, 2018b). Using helpful displays to support Child A with this is supported by theories such as Vygotsky (1978) and the Zone of Proximal Development (ZPD) as the display would help scaffold the learner to reach her next step. Therefore, approaching these targets together through the use of a language rich environment and supportive displays (Vygotsky, 1978), collaborative work (Vygotsky, 1962) and modelling (Bruner, 1978) aspects of vocabulary and spelling such as morphemes, as suggested by the EEF (2018b), would enable the child to actively work on both of her next steps in literacy.
	Finally, in order to develop her knowledge Child A now needs to be provided with opportunities in order to demonstrate her knowledge of figures. This can be implemented by the teacher ensuring figures are planned into topic lessons in order for Child A to experience working with figures and demonstrate a knowledge of key figures related to topic such as the date of the last invasion of Britain. Moreover, given that Child A expressed positive feedback about her work being on displays it will be important to celebrate her work and achievements in future lessons in this way. This is supported by visible learning (Hattie, 2009) as the theory argues that by displaying pupils progress in a visual way learners are motivated by their achievement and the positivity of their success.


Conclusions 
	To conclude, the study has enabled me to explore the holistic development of the child, which is of crucial importance given the emphasis the new curriculum in Wales places on the development of the child as a whole (Donaldson, 2015). Upon reflection, it has enabled the me to explore assessment for learning and develop next steps which set high expectations of the learner which has been argued to be of key importance in moving the learning forwards (Griffiths & Burns, 2014). I have also been able to identify strategies to implement to facilitate the child to fulfil their next steps. Whilst exploring possible strategies, the strengths and limitations were examined and this allowed me to strengthen my knowledge about different strategies and why they may be effective. Looking forward, I will now be able to support Child A to strive towards her next steps and be able to research and implement strategies to support future children in their learning and development. Moreover, when supporting future learners I will be familiar with the research process and will be able to research new innovative strategies which is part of the new professional standards of teachers in Wales (WAG, 2018).
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Appendices
Appendix A
Letter to obtain informed consent from the class teacher. Names and signatures have been covered to ensure anonymity and confidentiality. 
[image: C:\Users\user\Documents\Scan0085.jpg]



Appendix B
Preamble read to the focus child in order to obtain verbal informed assent.
I am learning how to help children develop as learners. If you want to, you can help me to find out about your school and learning by showing me around the school, answering some questions and letting me see how you work best. You do not have to do this and can say no if you want to. If you do decide to take part you have the right to decide that you do not wish to take part anymore and can tell me and I won’t ask you anymore questions to do with this research and you will not receive any consequences as it is your right to decide if you take part or not. If you are willing to take part let me know.

Appendix C
Semi structured interview questions. Interview Questions
1) What do you remember doing when you were this age?
2) Do you have any responsibilities within the school?
3) What do your responsibilities involve?
4) What would you have put on this display if you were in that class?
5) Which is your favourite display?
6) Where is your work?

























Appendix D
[image: C:\Users\user\Documents\Scan0084.jpg]Observation notes. 












Appendix E
Introduction to topic – KWL grid.
[image: C:\Users\user\Documents\Scan0083.jpg]




Appendix F
English – writing a non-fiction information text on researched person of choice from Wales.
[image: C:\Users\user\Documents\Scan0079.jpg]
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Appendix G
English – evaluation of non-fiction information texts.
[image: C:\Users\user\Documents\Scan0082.jpg]




Appendix H
Topic – finding grid references for key areas related to the last invasion of Britain on an OS map and working out the distance between them.
[image: C:\Users\user\Documents\Scan0078.jpg]

Appendix I
Maths – percentages of quantities.
[image: C:\Users\user\Documents\Scan0077.jpg]
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Appendix J
Consent to take photographs from the head teacher.
[bookmark: _GoBack][image: C:\Users\user\Documents\Scan0090.jpg]

Appendix K
Reading record.
[image: C:\Users\user\Documents\Scan0087.jpg]




Appendix L
Topic – learning grid. [image: C:\Users\user\Documents\Scan0088.jpg]
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Prifysgol Cymru Canolfan Addysg Athrawon

Y Drindod Dewi Sant De-Orllewin Cymru
University of Wales The South West Wales
Trinity Saint David Centre of Teacher Education

RE: Primary PGCE student assignment: permission and confirmation that work has
been undertaken in school for assignment ‘School Development and Pupil Progress’,
Summer 2018.

Dear class/senior mentor,

For the university module named above, trainees are required to identify one learner within the class in which they
are based and, over the course of the Professional Teaching Experience, explore their learning in detail. The evidence
that they need to gather could include:

e observation;

e asking the learner to identify places/things that help him/her learning;

e discussing what helps the pupil learn and how they feel about learning with the pupil and/or teacher;

e collecting samples of work which might show something about the learner’s progress and development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at least two other
areas of the curriculum to gain an holistic picture of the child. They then suggest the next steps for the learner, and
indicate how these will be achieved. Trainees are expected to undertake this work independently whereever possible,
and have been given ethical guidelines to follow (although undertaking the work above would be in line with typical
classroom practice). The trainees have been asked not to reveal the identify of the learner or the school within their
assignment. Students have been asked to:

1. Seek permission for this work (by consulting with the class teacher and learner)

2. Provide verification that the work has taken place.
We would therefore be grateful if you could confirm that permission has been sought and that tasks have been
undertaken by signing below:

STUDENT NAME (PLEASE PRINT): (hoyeIntte [ aiorence

SCHOOL NAME (PLEASE PRINT): S ,mttul V-C-P School

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT):

Jessica GriEFILTHS

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):

If you have any queries regarding this, please contact the Programme Lead Helen Lewis : h.e.lewis@uwtsd.ac.uk
Many thanks in advance,

FHlpwss

—

Helen Lewis, 5.3.18

SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT
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Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David

Consent form for taking photographs and filming

Trainees must gain the following written consent of the head teacher before taking

photographs, filming or audio recording learners.

I agree to ( Narlode, LCLUJT SN (L as a representative of SWWCTE to:
Take photographs \/

Take video/

Tape-record / (Tick accordingly)

Name of Head teacher S. VAUGALA A Signed \ '

Name of school S\i&\:&i V- C. P . cheol .

To be completed by the trainee:
If I am granted such permission, I agree to abide by the ethics embodied within the GTCW
Code of Conduct and will not distribute any such material to audiences beyond the University

authorities without their permission.

Name of trainee: (o lote [ ouseen ce .

Signed: —@o&

Telephone number: () 732 22326 .
Email address: | 700 (=4 @ 4pesieszt Shocdent - vwtsal -ac - UK

Programme (e-g—BAEd/ PGCE Primary/PGEE Secomdary):
Date: 24./04/i8
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The South West Wales
Centre of Teacher Education

Name of _mm_.:m_‘“x,.m,_& s

C11b

Reading record

Reading age (if known):

Date Title of book and page numbers read | Type of book e.g. fiction, play, poetry | Comments (e.g. reading for enjoyment, recognition of words,
understanding of text, interpretation, range of reading)
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