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Introduction
“When I was 5 years old, my mother always told me that happiness was the key to life. When I went to school, they asked me what I wanted to be when I grew up. I wrote down ‘happy’. They told me I didn’t understand the assignment, and I told them they didn’t understand life.” 
(John Lennon cited in Goodreads, No date).
The aim of this handbook is to provide information and guidance to assist early years practitioners in order to support the development and needs of the child when supporting and facilitating transitions through an early years setting.
Current practises, theories, and guidance on implementation of such applications to aid the process of a more seamless and holistic transition from different settings, classes and stages. The methods and techniques identified within the handbook are transferable and have numerous fundamental frameworks to build off and can therefore be adopted and adjusted throughout each transition of the child depending on the specific needs of the individual.
The definition of the term transition according to Cushman (2022) transitions are changes within one's life including moving classes or schools or changing positions within a setting. These transitions can often create difficulties and challenges for the child when integrating into a new setting. Conkbayir and Pascal (2014) also state that a transition can be referred to as any form of change that may occur within a child's life. This may include change in school, setting, class, family move, birth of a sibling, or parental separation. 
Parentzone Scotland (2022) suggest that the transitions children face during early childhood can be facilitated and supported with the aid of both parents, early years setting staff members and those working in partnership.
Vogler et al (2014) cited in open learn (2017) states that there three forms of transition. These are Horizontal, vertical and education- associated. A horizontal transition is regular change of location or activity. Such as going to the dinner hall, or playground. Vertical transitions are less frequent events that occur in an educational setting such as changing classes, starting a new after school club, moving from primary to secondary school. The final transition: education-associated refers to changes that are not based within an educational environment. These include, moving houses, living in two separate households with parents that are no longer together, divorced parents, and new siblings. Such transitions have a profound influence on a child and although less formal can often determine the well-being and behaviour of the child. 
Within this handbook there will be emphasis on the transition of the child from nursery to reception within a school setting. 
'Let’s embrace the opportunity to help children develop patterns of behaviour that they can draw on throughout life'. 
Patel (No date).
The Needs of the Child

The needs of the child are of paramount importance within any childcare setting and understanding a child’s development and the needs a child has at various stages within their lives is crucial in order to enable a holistic approach to best practice and a supportive, safe environment for the child. One key theorist of a child’s needs is Maslow. His Hierarchy of Needs theory (1943) underpins and influences the practices within many settings today. The below diagram indicates the pyramid form of his hierarchy. Maslow determined that the lower level within the hierarchy must be met before the subsequent higher levels can be fully fulfilled. 
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                                                               (Source: University of Reading, No Date)
Maslow’s hierarchy can be applied to approaches within any educational setting in order to support the needs of the child. The first level of Maslow’s theory identifies that the child’s physiological needs must be met to progress to the next stage of safety. This level of basic fulfilment provides the child with an understanding that if they are provided with food, access to water and a safe environment to play that they can express concerns or feelings then they will in turn feel loved and are provided with a sense of belonging. Inclusive practice within a school enables friendships, equality and support provisions to provide the child with the tools to be motivated and encourage positive self-esteem.  
TES (2019) states that schools today offer the children the opportunities to take part in team building activities, peer groups to support other younger children within the school, and circle time. Schools may alternate seating arrangements in order to promote alternative friendship groups, school committees for community and eco partnerships. This sense of belonging to a community both in school and outside provides the child with the confidence to progress to the final stage of self-actualisation. This can be fostered within school using reward charts such as Dojo points or pupil of the week. These are given for good behaviour, completing challenges, and helping/ being kind to others. As a key worker providing positive affirmations and encouragement as well as providing constructive feedback for the child to progress, this also enables the process of developing self-actualisation where the child feels able to achieve their full potential.  
The fundamental basis for Maslow’s theory is that a child’s basic needs must be met in order to progress to a higher cognitive function. The importance of having physiological, safety, love and belonging with needs consistently available leads to the many theories of attachment. Many children within an early years setting may have formed close attachments with other member of staff, be reluctant to leave the parents/carers, or have additional learning needs. It is therefore important for a key worker to be aware and recognise that each child is unique and has varying needs. The influence of the child’s level of attachment can often determine how smooth the transition will be from one setting or class to another. 
The transition from part time (morning/afternoon) nursery into full time reception can be a difficult step for many children. Going from two and a half hours to six and a half hours can be very traumatic and leave the child feeling alone and vulnerable. As a key worker ensuring care and compassion during this period of readjustment is crucial in order to build trust and foster a child-centred approach. Welsh Government (2022)
Within the core of the education sector there is an overarching importance placed on the needs of the child regarding the agreement formed by the United Nations Convention on the Rights of the Child (UNCRC, 1989). Of the 54 articles, there are a number that directly influence the way within which we as practitioners operated and offer support and nurture to the children in our care. These can be adhered to by adopting many of the key principles within early years settings. Such as listening when a child has something to say, taking the time to respond with enthusiasm and interest.

· Article 3:  states that the best interests of the child are of paramount importance. 
· Article 6:  ensures the child’s right to life, and that all must been done to ensure the full potential and development is achieved. 
· Article 12: The views and feelings of the child must be taken seriously and considered. 
· Article 13:  All children have the right to freedom to express thoughts and opinions. 
· Article 28: Every child has the right to education. 
· Article 29: The educational setting must encourage each individual child’s abilities and respect the rights of the child and parents/carer regarding culture and environment. 

UNICEF (No Date).
    







       
     


It is interesting to note that part of the vertical transition’s theory by Volger et al (2014) have been influenced by the theorist Jean Piaget. According to Open Learn (2017) Piaget’s theory of child development informed the process of transition timing when staring stages of the educational system. 

Piaget believed that all children experienced four cognitive stages of development and therefore determined the age they were ready to start school. The four cognitive processes according to Cherry (2022) are: 
· Sensorimotor: Birth – 2 years (Creche settings)
Sucking, grasping, basic cause and effect, listening and looking.

· Preoperational: 2 years – 7 years (Flying Start, nursery, full time school)
Developing language skills, learning to use pictures and words alongside objects.

· Concrete operational: 7 years – 11 years (Junior age within school age 8 -11)
More logical and organised thinking develops, reasoning and understanding of others feeling. 
· Formal operational: 12 years + (Secondary school)
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The Role of the Adult
As a practitioner it is important to provide a positive role model for those within your care. As well as forming a secure secondary attachment with the child it is the duty of the key worker to also promote standards of behaviour. 
Through connections and social interactions promoted within an early years setting the Welsh Government (2022) suggests that as practitioners it is important to encourage positive relationships in a stable and safe environment to foster and create self-esteem and resilience. 
It is also suggested that modelling a positive, fun environment and showing an interest in the interests of the child to promote curiosity. Using knowledge and understanding to plan and observe each child to facilitate and engage their development. The Welsh Government (2022) states that key workers should:
· Make adaptions to plans or activities depending on the needs and interests of the child/children.
· Apply an understanding of child development in daily tasks.
· Use observations of child/children in order to facilitate planning for future learning.
· Develop thinking and encourage independence use repetition to practices skills.
· Observe patterns used by the child/children when behaving as they explore.
· Support and encourage the child/children challenging themselves, becoming more independent, taking part in suitable risk-taking activities, confidence building tasks and resilience. 
Theorist Vygotsky determined that’s a child’s development consists of the interactions with others and the exploration of an understanding of the world around them and their reality. Willan, Parker-Rees, and Savage (2004). 
Vygotsky’s theory of proximal development (1978) displays that when developing skills as well as discovering and directing their own learning it is also the role of the adult to guide and facilitate their understanding and learning experience. It is the role of the key worker to provide a scaffold to enable varied rich experiences for the child/children to develop. 
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Dowling (2010) suggests that there are several methods a practitioner can adopt when working with children. These are:
· Actively promote the use of feelings. Show that it is okay to have many feelings. Talk and discuss as individuals or in groups settings. (This is often done in schools in circle time or peer review).
· Consider ways to help the child/children to develop methods of coping. Talking about how to approach a difficult situation. (Discussing ways to express emotions when feeling anger or sadness, using authentic experiences for the child to develop and understanding of the world around them) Welsh Government (2022).
· Observe and listen to how the child/children deal with events or situations in order to promote new or improved ways of approaching challenges/tasks.
· Provide clear and concise planning and guidance for activities
· Establish good communication and relationships with parents, carers and other multidisciplinary agencies. 
· Develop knowledge and understanding of the needs of the child/ children as well as policies and procedures within the setting and external (Government, safeguarding, health and safety and SEN). Familiarise with circumstances of the family and child’s environment outside of the setting. 
· Provide the child/children with a plan of activities for the day. Introduce a clock and refer to it throughout the day. 
· Ongoing training, support, recruitment and induction for staff. Working together as a team, communicating and creating a positive and friendly environment. These things also encourage the child/children to work together. 
· Establish environments within the setting that enable the child/children to express feelings (Having a quiet corner and space for a child to be on their own to reflect.
Let the child/children have time and freedom to express feelings in a varied range of activities (Having a toy that’s passed around during circle time for each child to have their voice heard, the use of a worry monster where a child may write or draw something the scares or worries them and the monster eats it while they talk about it). Providing images and displays where emotions are seen and shared. Utilise books based around emotions and feelings. 
Within early years settings many of Bowlby’s theories can be put into practice, as stated below in Conkbayir and Pascal (2014): · Ensuring there is a key person working alongside each child. (Creating a secure secondary attachment figure that is consistent).
· Working with parents/carers to promote a positive transition from home to setting. (Partnership and communication to form a bridge between home and early years setting).
· Supporting the child’s attachments with a positive ethos. (Providing nurture and encouragement for the feelings and emotions of the child in order to
· Understanding the correlation and effect of attachment and the well-being of the child in later life.
· Encouraging and supporting parents/carers to create a secure attachment. This is particularly important if there are difficulties within the home environment.

 




Partnerships
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The term partnership when relating to the early years provision consists of, parents/carers, social services, Health visitor, physiotherapist, support worker, SEN worker, ALN worker, Safeguarding officer, and service/support centres.
All partnerships within the early years sector are to enable to best quality of care and support available for the child and family. Early Years Matter (No Date) identifies that both parties should feel valued and able to contribute fully, to provide the sharing of often sensitive information in a secure manner and to be ensured that the needs of the child are met and provided for. 
Building and maintaining a positive working relationship between the key worker and parent/carer are of key importance in order to ensure open lines of communication are active to establish partnerships and working together for the child. 
Edwards (2002) suggests that it is important to find out about the child’s home environment, culture, any language difficulties, religious beliefs, and the interests of the child. This holistic approach to the child will enable the staff/key worker to have a full and clear picture of the child outside of the setting and how to form a relationship based on the knowledge provided by working in partnership. Having such information from the parent/s carers enable the setting to highlight and areas of concern or that may need additional support as well as forming a bond with the child. Within the foundation phase in order to transition the child/children and get to know them setting often have an all about me week. The children are asked to create a poster with family photos, interests, hobbies, and favourite toys. 
The Welsh Government (2022) states that the curriculum and its implementation enable practitioners to share knowledge, understanding and acquired skills in order to continue professional learning and development. Working together with partners in order to facilitate and support the needs of the child/children within the setting as well as the planning process for activities and support when required. 
The Welsh Government (2022) also present that having an open-door policy within a setting encourages open communication between staff and parents/carers. This provides a space where information can be shared and discussed in a safe and comfortable manner. Recognising that other agencies many be required and referred to is also a key role within the childcare and educational sector. 
Dowling (2010) states that the direct contact between the parents/carers and the setting influences the way within which they feel supported and equally this interaction and working together can be largely affected by the home environment and the level of support the child gets outside of the setting. 
Many settings offer varied methods of communication, such as newsletters, Schoop messaging platform for individual classes, teacher emails, Hwb messenger, reading diaries, and parents/carer evenings. 
Working in partnership with multidisciplinary teams is a vital part of ensuring the best quality of care and provision is provided to the child/children and families.  
The Children Act (1989) cited in Willan, Parker-Rees and Savage (2004) required the partnership of professionals and agencies to working together and create collaboration strategies in order to build relationships, co-operate and assist in the provision of care for children at risk. The basis of many of the reforms and bills presented was to improve the communication between multi-disciplinary teams, one such bill was the Children Bill (2004).

‘For a partnership to be effective, everyone needs to see how they fit into the partnership and what they bring to it in terms of an agenda, motivation, emotion, information and ways of working’.
 Willan, Parker-Rees and Savage (2004, p.136).

Working in Partnership Benefits
· Holistic support for families and child
· Consistent information and advice for relevant sources
· Shared workload and information
· Range of different views and wider perspectives offered
· Shared and common goal 
· Support offered from various agencies                     Early Education (No Date)
   






                                      



Interventions

Interventions within an early years setting are pivotal to ensure the needs of the child and families are being met. Effective education requires the key worker to fully understand that children rapidly develop and need stimulating and engaging environments within which they can flourish, evolve creativity and knowledge of the world around them. Providing rich and stimulating experiences with emphasis on the unique child, focusing on their skills and talents can be seen within the New Curriculum which is seen as individualised to the child. University of Wales Trinity St David (2022). 
The New Curriculum as stated by the Welsh Government (2022) has four core purposes in order to support and develop learners to achieve the goal of becoming:
· Ambitious – Driven, questioning learning, problem solving and researching and evaluating, communicating effectively, developing a knowledge base with ideas and opinions.
· Healthy – Building positive well-being, confidence, empathy and compassion for others, gaining knowledge to keep them safe and well, formation of positive and healthy relationships based on respect and trust, being physically active and aware of the benefits.
· Ethically informed – Respecting the rights, cultures and religious beliefs of others, being aware and of their culture and society, form views based on gained knowledge and research, understand their human rights, be aware of there impact on others. 
· Creative and enterprising – Expression of ideas using different forms of media (art, drama, singing, dance), utilise skills to help others, problem solve using creative methods, create and develop ideas based upon knowledge and understanding. 









Within a reception setting and throughout the transition from nursery to reception having a clear intervention strategy is imperative to ensure no child is disadvantaged or excluded. 
Opportunities for learners according to the Welsh Government (2022) should be available across the curriculum and should promote, reading, writing and listening skills, problem solving skills, use and application of numeracy in everyday life, and have the ability to use various technological applications to communicate when learning to understand the world around them. 
Providing a challenging, play based environment is at the core of the Welsh curriculum, offering children the space to take risks in order to experience an authentic world around them through discovery and wonder. There many such interventions a reception setting can offer to enable the child/children to have purposeful experiences. Exploration of school grounds, looking for and observing mini beasts, making mini beast hotels after discussing the types of environments they like, role play with a mud kitchen, using real metal pots and pans, cutlery and China. All of these can promote a real-world experience for the child, exploring a range of social, emotional, physical, cognitive and behavioural responses.
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Observing children within a setting, using such information alongside the above curriculum and having in place intervention and early identification strategies to support all children at the earliest stage are of the highest importance to ensure a positive and happy learning experience can take place. Conkbayir and Pascal (2014).
According to the Early Intervention Foundation (No Date) schemes for effective early support can be implemented in a variety of ways with a setting. These can be in the form of development plans within the class, home visits, parent/teacher meetings in school, and out of school support programmes. The Early Intervention Foundation also states that evidence has shown that if effective and early interventions are in place the improvements of the child can be seen not only throughout childhood but also into adolescence. 






Proposed Outcomes
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When discussing all the categories within this handbook it is important to as Practitioners to ask what the desired outcomes of the interventions, learning, development, knowledge and understanding should be. When culminating and collaborating with various methods, strategies and interventions the transition from Nursery to reception should be smooth and less traumatic for the child and family.
The Welsh Government Foundation Phased framework (2015) determined that the outcomes should encourage children to use their imagination, enjoy the learning experience and be a creative thinker. This in turn makes the process more enjoyable and effective. 
There are numerous programmes around the world that offer alternative perspectives on the education system and its concepts. New Zealand is one such place that has adopted a curriculum that encompasses how embracing diversity and experiencing their own culture and society as child can have a rich impact on the learning process. The document entitled Te Whariki meaning mat, interwoven based upon principles and goals. Ministry of Education (1996).  
There are five fundamental strands of the Te Whariki outcomes, these are: 
· Well-being
· Belonging
· Contribution
· Communication
· Exploration

Collaborative practices between children and adults as well as guidance and individual exploration. The mission for children was, ’to grow up as a competent and confident leaners and communicators, healthy in mind, body and spirt, secure in their sense of belonging and in the knowledge that they make a valued contribution to society’ (New Zealand Ministry of Education, 1996, p.9 cited in Willan, Parker-Rees and Savage, 2004, p.79). 
This pedagogy is also seen within the Welsh curriculum framework. Early Years Wales (2022) states that having a holistic approach to the practices within the curriculum and settings including the four core purposes as discussed within the Interventions section of the handbook enables and ensures the needs and rights of the child are being met and focus is on the five areas of development. These areas are:

· Communication
· Belonging
· Well-being
· Exploration
· Physical development

Supporting and promoting the areas of development will aid the learner to become confident, gain a sense of identity and well-being, communicate effectively with others, be inclusive, understand and respect other cultures and religions, contribute positively to society, feel confident to explore and develop further.

‘A system which encourages and fostered creativity beyond the written word would, at the very least, give all children more options. At best, it could revolutionise our understanding of what real learning is all about!’. 
Willan, Parker-Rees, and Savage (2005, p.116).
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