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The Role of Storytelling in Supporting Children’s Literacy and Digital Skills: A Reflection on Practice
Introduction
Storytelling is a powerful way to help young children develop communication, imagination, and early literacy. Through stories, children learn new vocabulary, begin to understand sentence structure, and connect emotions with language. In my simulated practice, I explored two different types of storytelling with children aged around three to six years. The first was a traditional reading of “The Tiger Who Came to Tea” using different tones of voice to bring the story to life. The second was a digital storytelling activity using a YouTube-style video of “The Puzzle Monkey”. These two contrasting sessions allowed me to consider how traditional and digital storytelling can each support children’s oracy, reading, writing, and digital literacy. Although the sessions were filmed without children for safeguarding reasons, I reflected on how children might respond based on theory and good practice in early education.
The Benefits of Storytelling from Pre-birth to Seven Years
 Storytelling begins to have an impact even before a child is born. Babies can hear voices in the womb and may recognise familiar sounds, which shows that early language exposure starts very early. After birth, hearing stories helps babies feel secure and supports bonding with adults. As children grow older, stories help them learn new words and understand how events link together.Between the ages of three and seven, storytelling supports listening skills, confidence in speaking and understanding of emotions. Vygotsky (1978) explains that children learn language through interaction with others, and storytelling creates those shared moments. Bruner (1986) also suggests that stories help children make sense of their experiences. This shows that storytelling supports communication and early literacy throughout the early years.
 Traditional storytelling – The Tiger Who Came to Tea
When I read “The Tiger Who Came to Tea”. I aimed to make the story engaging by using expressive voices for each character. I imagined the children sitting on the carpet, looking at the pictures, and predicting what might happen next. Using different tones of voice helped to hold their attention and made the characters more memorable. I also paused at points to “ask” questions such as, “What do you think the tiger will do now?” which encouraged the idea of conversation and turn-taking.
If children were present, I think many would have responded with excitement or laughter, especially when the tiger eats all the food. They might have joined in with repetitive phrases or pointed to pictures. This reflects Bruner’s (1986) idea that children learn through active participation in shared meaning-making. Storytelling gives them the chance to rehearse language and connect words with actions.According to Vygotsky (1978), language develops first through social interaction before it becomes an internal skill. Even though this session was simulated, I could see how expressive reading supports social learning: children copy tone, rhythm, and phrasing, helping them develop speech patterns and understanding of narrative.In terms of literacy, traditional storytelling builds foundations for reading and writing. Listening to stories introduces children to sentence patterns, story structure (beginning, middle, end), and vocabulary beyond everyday speech. It also encourages imagination and empathy, as children imagine how characters feel. Whitebread (2012) suggests that imaginative play, including storytelling, helps children practise self-regulation and creativity.I also reflected on the importance of environment. Sitting with a physical book allows children to see text direction and page layout, supporting print awareness. Gestures such as running a finger under words or pointing to illustrations link spoken and written language. These small actions promote early reading skills, as noted by the Department for Education (2021) in its guidance on communication and language development. If I were to do this activity in a real setting, I would extend it by inviting children to retell parts of the story or act it out with props. This would develop oracy further and connect storytelling with play.
Digital storytelling – The Puzzle Monkey
For the digital activity, I used a YouTube-style animated story called “The Puzzle Monkey” The video included music, sound effects, and bright animations. I introduced it as though I were showing it to the children on a tablet or screen, saying things like, “Let’s see what the clever monkey is up to today!” Throughout, I pretended to pause and ask the group what might happen next or to help the monkey solve a puzzle.In a real classroom, I imagine children would be very engaged because of the visuals and interactivity. Digital stories appeal to different learning styles especially visual and auditory learners. Marsh (2010) explains that digital media can enhance literacy by providing multiple modes of meaning: words, images, movement, and sound.I also thought about how children might demonstrate digital literacy. For example, they may pretend to tap the screen or point to characters, showing awareness of how technology works. Plowman and Stephen (2007) argue that young children develop digital competence through guided interaction with adults. This means practitioners play a key role in modelling safe and purposeful technology use.Digital storytelling can also support comprehension and sequencing skills. The animations help children follow the order of events, and sound effects highlight emotions or important moments. However, I realised that it’s easy for digital content to take over if adults don’t guide discussion. To balance this, I would pause the video regularly and ask questions that link back to language: “Why do you think the monkey is happy now?” or “What might he do next?”

Another strength of digital storytelling is inclusivity. Children who struggle with attention or language can still engage through images and sounds. It can also introduce children to global stories and cultures, broadening their understanding of the world. However, I must consider screen time and ensure digital tools complement, rather than replace, face-to-face storytelling.
Comparing the two approaches
Reflecting on both activities helped me see clear differences and overlaps. Traditional storytelling felt slower and more personal. It allowed for imagination and deeper social connection. Digital storytelling, on the other hand, felt faster and more visually stimulating. Both support literacy, but in different ways.When I compared them, I realised that “The Tiger Who Came to Tea” supports oracy through conversation and expression, while “The Puzzle Monkey” develops digital awareness and multimodal comprehension. In practice, a balanced approach might be best: using traditional books to build imagination and emotional language, and digital stories to extend vocabulary and media understanding.The EYFS (DfE, 2021) emphasises communication and language as a prime area of learning. Storytelling directly supports this by helping children listen, speak, and understand. Adding digital storytelling also aligns with early learning goals for technology and understanding the world.
Because my activities were filmed without children, I had to imagine their reactions based on previous experience and theory. This made me think more carefully about planning and observation. I realised how important it is to watch for subtle responses facial expressions, gestures, or attempts to repeat phrases.I also reflected on my own confidence. Using expressive voices at first felt awkward, but once I started, it felt natural and fun. This reminded me that practitioner enthusiasm directly affects children’s engagement (Cremin et al., 2014). When adults show enjoyment, children mirror that excitement.Planning the digital story made me more aware of safety and purposeful use of media. It’s easy to think of technology as a distraction, but when used intentionally, it can enhance learning. I would make sure to discuss online safety and appropriate use even in early years settings, as suggested by Livingstone and Smith (2014).Finally, I thought about how storytelling links to inclusion. Some children might respond better to books, others to screens. Offering both gives every child a chance to engage in a way that suits them.
Conclusion
How the Activities Promoted Oracy, Reading, Writing and Digital Literacy

Both storytelling activities supported children’s communication skills in different ways. During the traditional reading of The Tiger Who Came to Tea, I encouraged prediction and discussion by asking questions and changing my tone of voice. This would support oracy because children would have opportunities to speak, take turns and express ideas. Listening to the story also helps children develop concentration and understanding of sentence structure. Repeated phrases in stories can encourage children to join in, which builds confidence in speaking.

In terms of reading development, sharing a physical book supports print awareness. Children can see how text is laid out on a page and begin to understand that print carries meaning. Stories also introduce new vocabulary that children may not hear in everyday conversation. This helps build language foundations for later independent reading. Writing skills are also supported through storytelling, as children can retell stories, sequence events and eventually create their own narratives. Even pretending to act out parts of the story develops imagination and narrative thinking, which are important for early writing.

The digital storytelling activity supported digital literacy as well as language development. Watching a YouTube-style story introduces children to multimedia texts that combine sound, images and movement. Children today are growing up in a digital world, so it is important that they learn how to engage with technology in a safe and purposeful way. During the digital story, I needed to pause and ask questions to maintain interaction. This showed me that technology works best when guided by an adult. Overall, both activities promoted different but equally valuable literacy skills.

This reflection showed me that both traditional and digital storytelling play an important part in supporting children’s communication, literacy, and digital skills. Reading *The Tiger Who Came to Tea* helped me think about how voice, expression, and shared attention support oracy and imagination. Using “The Puzzle Monkey” highlighted how digital tools can motivate children and develop awareness of technology. Together, they offer a rich balance of experiences. I learned that storytelling is not just about reading but about interaction, creativity, and relationship-building. In future practice, I want to combine both methods to give children varied and meaningful ways to explore language.
Through completing these activities, I became more aware of my own language skills. When I used different voices in the traditional story, I realised how much tone and expression affect engagement. At first I felt slightly uncomfortable, but I became more confident as I continued. In the digital storytelling session, I noticed that I needed to pause the video and ask questions so that interaction was not lost. This made me reflect on how important it is for practitioners to model clear and expressive language. It also reminded me that technology should support communication, not replace it.
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