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A Critical Case Study Surrounding the Trauma of Poverty and Reflective Analysis.

[bookmark: _Int_BCWgxD6f]This essay explores the impact of poverty, neglect, and Felitti et al. (1998) Adverse Childhood Experiences (ACEs) on child development, focusing on Amira, an eight-year-old girl navigating significant challenges in her home and school environments. Using Gibbs’ (1988) reflective cycle as a framework, this analysis will evaluate the social worker's role in addressing Amira’s needs while reflecting on the importance of resilience and self-care in managing the emotional demands of such cases. Amira’s erratic school attendance, withdrawal from peers, and caregiving deficits, such as being left alone and unfed, were compounded by unsafe living conditions and her mother’s excessive alcohol consumption. Intervention by social services resulted in Amira being placed with her grandparents, providing an opportunity for stability and recovery. According to Gibbs’ reflective cycle (1988), understanding and processing the emotional challenges faced by the social worker is critical. Supporting Amira involves addressing her experiences of poverty, neglect, and trauma, which requires a nuanced, trauma-informed approach rooted in attachment theory (Bowlby, 1988) and ACEs research (Felitti et al., 1998). In the United Kingdom, 4.2 million children live in poverty, with minority ethnic families, larger households and lone-parent families disproportionately affected, perpetuating cycles of disadvantage (Hayre & Pollock, 2022). Poverty, conceptualised as the inability to meet basic needs, is further exacerbated by systemic inequities that undermine developmental outcomes for children (Lansford and Banati, 2018; Hughes et al., 2021). This reflective framework will also assess how the social worker can balance professional and emotional demands while maintaining resilience, ensuring effective intervention for Amira’s recovery.
[bookmark: _Int_cPDyjYti]Felitti et al. (1998) ACEs framework has been instrumental in identifying key risk factors impacting child development, such as neglect and parental substance misuse, which are associated with emotional dysregulation, relational difficulties, and long-term developmental challenges (Puma et al., 2024). However, Messmer (2023) critiques this framework for oversimplifying the complex interplay of cultural, social, and systemic factors, advocating for a more nuanced perspective (Firoozmand, 2024). Baxman (2024) suggests integrating Bowlby’s (1988) attachment theory with the ACEs (Felitti et al., 1998) framework to provide a deeper understanding of relational disruptions (Baxman, 2024). Thus, this integration underscores the importance of stable caregiving relationships in fostering resilience (Hernandez, 2020).
[bookmark: _Int_tSUMLDOG]Collings et al. (2022) emphasise that effective trauma-informed care must align with children’s cultural and familial contexts, ensuring interventions resonate with their lived experiences and values (Guevara, 2022). Diab & Al-Azzeh (2024) reinforce this perspective, who propose that addressing structural inequities alongside relational factors is crucial for promoting inclusive and sustainable recovery (Henshaw, 2022). Such culturally responsive practices enhance the relevance and impact of interventions, particularly in communities where systemic inequities perpetuate adversity (Guevara, 2022).
For Amira, targeted trauma-informed interventions are essential (Brown et al., 2023; SAMHSA, 2014). Strategies such as fostering caregiving stability within her grandparents’ home (Knight, 2020) and incorporating culturally sensitive practices (Collings et al., 2022) are critical. For example, integrating her heritage into daily routines supports her emotional well-being and identity development (Lansford & Banati, 2018; Guevara, 2022). These approaches align with SAMHSA’s (2014) guidelines, which advocate addressing both structural barriers and relational needs to promote recovery (SAMHSA, 2014). Thus, this dual approach not only supports Amira’s immediate needs but also fosters systemic change, building resilience and ensuring long-term well-being (Brown et al., 2023; Lansford & Banati, 2018; Knight, 2020).
Amira’s circumstances highlight the intersection of poverty, familial instability, and neglect, underscoring the urgency of holistic interventions (Hughes et al., 2021). Her erratic school attendance reflects the instability of her home environment and its detrimental effects on her educational engagement (De Pedro et al., 2020; Wilkinson and Pickett, 2020). Weissberg et al. (2021) note that behaviours such as withdrawal and reluctance to engage with peers often indicate chronic stress and trauma, necessitating immediate and informed support (Brown et al., 2023). During a conversation with a trusted nursery teacher, Amira disclosed frequent periods of being left alone without adequate food, highlighting the severity of her neglect and the urgent need for trauma-informed and culturally responsive interventions (Brown et al., 2023; Knight, 2020).
A subsequent home visit revealed severe neglect, including unsanitary living conditions and a lack of basic necessities, such as a mattress and clean bedding, which posed significant risks to Amira’s physical and emotional well-being (Brown et al., 2023; Knight, 2020). Afifi et al. (2022) identify caregiving incapacity, exemplified by Amira’s mother’s excessive alcohol consumption, as a critical factor contributing to elevated ACE scores and increased developmental risks (Arnold et al., 2023). Without timely intervention, Amira faces the likelihood of long-term challenges, including chronic health issues, mental health disorders, and socio-economic instability (Kirkbride et al., 2024). Placing Amira with her grandparents, as informed by Bowlby’s (1988) attachment theory, offers an opportunity to stabilise her environment and support her recovery through consistent and nurturing caregiving. Moreover, these measures address her immediate needs while laying the foundation for long-term resilience and stability (Knight, 2020).
Kurian (2023) emphasises that empowering caregivers through culturally informed strategies significantly enhances their ability to provide stable, nurturing environments for children recovering from trauma. Hariyati et al. (2024) argue that incorporating Amira’s cultural strengths into caregiving practices fosters her sense of belonging and reinforces her identity and heritage, both of which are essential for building resilience and supporting emotional recovery (Lansford & Banati, 2018; Brown et al., 2023). Gallou (2022) suggests that specific interventions, such as integrating cultural traditions into daily routines or engaging in storytelling sessions centred on her family’s heritage, create a sense of continuity and emotional security. Bunten (2024) highlights that strategies reflecting family traditions and cultural identity effectively bridge the gap between trauma-informed care and cultural sensitivity, promoting Amira’s long-term stability, emotional well-being, and self-esteem (Gallou, 2022).
Amira’s circumstances exemplify the compounded vulnerabilities faced by children living in poverty, underscoring the need for trauma-informed interventions that address both immediate and systemic factors (Bunten, 2024). Akram and Hassan (2023) stress that effective care must simultaneously prioritise Amira’s immediate needs for safety and emotional stability while addressing systemic inequities. such as limited access to resources and opportunities, that perpetuate adversity (Islam, 2024). Embedding Felitti et al. (1998) ACEs-based interventions within a culturally responsive framework can advance Amira’s recovery by fostering resilience and sustainable well-being (Frederick et al., 2021).
Knight (2020) emphasises the importance of culturally sensitive interventions in fostering trust and honouring Amira’s heritage within her home and wider community. Smith et al. (2022) underscore that trauma care aligned with a child’s lived experiences, traditions, and family dynamics supports emotional and psychological recovery while addressing systemic gaps in care provision (Murphy & Luthar, 2022). Islam (2024) highlights how tailoring interventions to the unique cultural and familial context of the child enhances their relevance and effectiveness (Smith et al., 2022). Horne-Shuttleworth et al. (2024) advocate for integrating Amira’s cultural identity into caregiving and educational strategies, such as incorporating culturally significant symbols or traditions into activities. These approaches foster Amira’s sense of belonging and self-worth, which are essential for building resilience and achieving long-term recovery (Veesar et al., 2024).
Lee et al. (2021) highlight the cumulative effects of poverty and elevated ACE (Felitti et al., 1998) scores on child development, as reflected in Amira’s case. Her experiences of neglect and familial instability illustrate the intersection of deprivation and trauma, such as being left alone without adequate food while her mother struggled with substance misuse (Veesar et al., 2024). Chronic stressors like food insecurity, inadequate housing, and inconsistent caregiving often hinder physical, emotional, and cognitive development (Gallegos et al., 2021). Kearney (2021) proposes that such instability disrupts essential developmental processes, prompting children to adopt survival strategies like withdrawal or erratic attendance. However, Keels (2023) emphasises that recognising these behaviours as adaptive responses to distress is critical for delivering compassionate and informed care.
Blitz et al. (2020) argue that culturally sensitive, trauma-informed care can address Amira’s immediate needs while fostering her engagement and sense of security. Involving Amira’s grandparents in caregiving plans that align with their cultural values strengthens their caregiving role and promotes trust and consistency (Blitz et al., 2020). These collaborative efforts ensure that Amira’s recovery is grounded in both cultural relevance and evidence-based practices, enabling her to build resilience, thrive within her new caregiving environment, and better understand her new circumstances (Alkhaldi et al., 2024).
Feldman and Shwartz-Ziv (2024) highlight that Destitution, defined as the inability to meet basic physical needs such as food, clothing, and housing, places children like Amira at a significantly heightened risk of adverse outcomes (Hayre & Pollock, 2022; Kirkbride et al., 2024). Morales et al. (2023) emphasise that prolonged deprivation severely compromises immune function, growth, and overall health, increasing susceptibility to chronic illnesses (Arnold et al., 2023; Rook, 2022). Additionally, Kivimäki et al. (2023) document the psychological toll of such deprivation, including heightened risks of anxiety, depression, and post-traumatic stress disorder. Amira’s withdrawal and disengagement exemplify these effects, as instability and neglect undermine her social and emotional development (Arnold et al., 2023; Rook, 2022).
[bookmark: _Int_1WcEkKUZ]Furthermore, Bowlby (1988) stresses that children facing neglect often struggle to form secure attachments, further hindering their relational capacities and resilience (Alpuğan, 2024). Parker (2024) advocates for tailored interventions that incorporate cultural nuances into attachment and caregiving practices, which can strengthen Amira’s relationships, foster trust, and build resilience within her support network (Parvin et al., 2024).
Camacho and Henderson (2022) underscore that the long-term effects of poverty and Felitti et al. (1998) ACEs extend beyond childhood, shaping developmental trajectories that perpetuate cycles of disadvantage. Sanz (2024) observes that children exposed to chronic adversity, like Amira, often underperform academically due to disrupted attendance, difficulty concentrating, and unmet emotional needs (Brewer-Smyth, 2022). Uddin (2023) highlights that systemic discrimination and cultural insensitivity exacerbate these inequities, disproportionately affecting children from minority or marginalized backgrounds Uddin (2023) highlights that systemic discrimination and cultural insensitivity exacerbate these inequities (Johnson, 2024). Singh (2024) calls for culturally responsive educational strategies that foster belonging and cultural affirmation while addressing academic underperformance (Johnson, 2024). 
For Amira, immediate educational and emotional support is crucial (Johnson, 2024). Cooper (2024) emphasises that trauma-informed educational practices reflecting Amira’s cultural background can create inclusive environments where she feels valued and supported (Woodman et al., 2023). Woodman et al. (2023) further identify systemic inequalities, including limited access to quality healthcare, inadequate social safety nets, and discrimination, as compounding the adversity faced by children like Amira (Duncan et al., 2023). Johnson (2024) notes that implicit biases within social and educational systems often result in inequitable resource distribution and misinterpretation of behaviours as defiance rather than distress (Hayre & Pollock, 2022). Davis (2023) argues that these systemic barriers perpetuate intergenerational cycles of disadvantage, underscoring the necessity of trauma-informed care integrated with systemic reforms to reduce poverty and inequity (Duncan et al., 2023). 
Smith et al. (2022) advocate for culturally sensitive systemic interventions that engage the community to address both immediate and long-term challenges (Murphy & Luthar, 2022). For Amira, implementing reforms such as culturally inclusive educational practices, equitable mental health access and anti-discriminatory policies is pivotal for her recovery (Diab & Al-Azzeh, 2024). Hughes et al. (2021) highlight that Amira’s case demonstrates the importance of addressing her immediate needs while also considering the broader systemic factors that shape her experiences (Alsughier, 2024). Moreover, recognising her behaviours as adaptive responses to chronic adversity,  rather than as defiance or disengagement is crucial for fostering a compassionate and effective approach to her care (Suh, 2022). Moreover, Hughes et al. (2021) argue that interventions must confront structural inequities to break cycles of disadvantage, thereby creating pathways for resilience and well-being (Akram & Hassan, 2023).
Abdel-Malek (2021) notes that trauma-informed practice provides a comprehensive framework for supporting children like Amira by prioritising safety, trust, and empowerment as core components of recovery (Knight, 2020). Trauma, conceptualised as a biopsychosocial phenomenon, disrupts neurobiological processes, impairing emotional regulation, relational capacities, and coping mechanisms (Van der Kolk, 2014; Hughes et al., 2021). Amira’s transition to her grandparents’ care offers an opportunity to establish stability and predictability, both of which are critical for her recovery (Bowlby, 1988; Knight, 2020). Effective trauma-informed care, however, requires collaboration among caregivers, educators, and social workers to create a consistent and emotionally attuned environment (Collings et al., 2022). Furthermore, integrating culturally responsive practices that honour Amira’s heritage and lived experiences fosters trust, strengthens her sense of identity, and ensures interventions resonate with her familial and cultural context (Elbanhawy, 2024). This approach not only addresses her immediate needs but also lays the foundation for her long-term resilience and stability (Elbanhawy, 2024; Alsughier, 2024).
Erickson et al. (2020) suggest that Amira’s heightened stress responses, shaped by chronic neglect and familial instability, can be mitigated through trauma-informed strategies emphasising predictable routines and stable caregiving (Cabrera, 2022). Humphrey (2022) adds that predictable caregiving structures foster a sense of safety, which is crucial for children like Amira recovering from trauma (Murphy & Luthar, 2022). Furthermore, interpreting Amira’s withdrawal and disengagement as adaptive responses rather than defiance aligns with SAMHSA’s (2014) trauma-informed care principles, which promote understanding and compassion over punitive approaches (Brierley-Sollis, 2022; Suh, 2022). Hughes et al. (2021) emphasise the importance of viewing such behaviours as distress indicators (Blitz et al., 2020). These principles align with Maslow’s (1943) hierarchy of needs, which asserts that foundational needs for safety and security must be met for emotional and cognitive development to occur (Maslow, 1943; Lee et al., 2021). Additionally, Humphreys et al. (2022) underscore the importance of caregiver regulation as a modifiable factor in promoting resilience and recovery in children exposed to early adversity (Akram & Hassan, 2023). Brewer-Smyth (2022) propose that incorporating culturally informed caregiving techniques, such as integrating familiar traditions into Amira’s daily routines, reinforces her sense of stability and connection to her heritage, further supporting her recovery (Guevara, 2022).
Henshaw (2022) highlights that trauma-sensitive interactions in caregiving and school environments are crucial for alleviating Amira’s distress and fostering recovery (Diab & Al-Azzeh, 2024). Collaborative efforts among caregivers, educators, and social workers are pivotal in building consistent, emotionally attuned support systems (Mahoney et al., 2021). Alsughier (2024) asserts that culturally sensitive practices, such as integrating Amira’s heritage into interventions, can promote trust and inclusivity, enabling her to rebuild emotional stability (Guevara, 2022).
Brewer-Smyth (2022) argues that addressing systemic barriers like poverty and discrimination is essential for Amira’s recovery (Camacho & Henderson, 2022). Akram and Hassan (2023) emphasise the importance of multi-agency collaboration in addressing root causes of instability, including familial addiction and limited resources (Puma et al., 2024). Interventions such as addiction recovery programmes for Amira’s mother and financial support for her family can reduce stressors and create stability (Hayre & Pollock, 2022). Policy reforms, including access to affordable housing and mental health services, provide a foundation for addressing both immediate and systemic challenges (Kirkbride et al., 2024).
Guldin and Leget (2024) suggest that grief theories complement trauma-informed care by addressing emotional challenges linked to loss and change (Worden, 2008). Worden’s (2008) model and Klass et al.’s (1996) Continuing Bonds framework offer practical tools for helping Amira adjust to her new caregiving environment (Ridley et al., 2020). Developmentally appropriate activities, such as memory books and storytelling, can help Amira process grief and reinforce her cultural identity (Brown et al., 2023). Combining grief models with trauma-informed approaches supports emotional resilience and identity development (Elbanhawy, 2024).
Educational settings play a vital role in Amira’s recovery by offering stabilising routines and supportive relationships (Masten, 2021). Trauma-informed school practices create safe spaces where Amira can rebuild trust and reengage with learning (Weissberg et al., 2021). Individualised Learning Plans (ILPs), providing tutoring and counselling, address her academic challenges while fostering confidence and stability (Ellison et al., 2020). Flexible approaches tailored to Amira’s needs are critical for her long-term development (Horne-Shuttleworth et al., 2024).
[bookmark: _Int_qRTTtoAz]Fields (2024) emphasises social-emotional learning programmes that build emotional regulation and interpersonal skills, addressing relational challenges caused by trauma (Blitz et al., 2020). Strategies such as mindfulness and culturally inclusive practices foster resilience and recovery (Kearney, 2021). These approaches enable Amira to engage effectively in school, develop positive peer relationships, and build a foundation for lasting growth (Weissberg et al., 2021).
[bookmark: _Int_Y2g7bQSo]Mazzeo and Bendixen (2023) highlight the role of community-based interventions in addressing broader needs, such as social isolation and access to extracurricular activities (Sanz, 2024). Structured programmes, including art clubs and sports, provide Amira with opportunities to build confidence and social skills (Pacheco et al., 2022). Participation in such activities reduces isolation and fosters emotional resilience, creating pathways for Amira’s sustained growth and well-being (Hayre & Pollock, 2022).
Moreover, community-based parenting support programmes are integral to equipping Amira’s grandparents with the knowledge and tools needed to provide consistent, trauma-informed caregiving (Osman, 2020). Merrick (2020) highlights that these programmes foster stable caregiving environments attuned to the needs of children recovering from trauma (Veesar et al., 2024). Black et al. (2023) advocate for incorporating evidence-based strategies into these programmes to enhance caregivers’ capacity to nurture children like Amira, offering a reliable foundation for emotional recovery and long-term stability (Proulx et al., 2021). Ultimately, these community initiatives not only address Amira’s immediate needs but also create a holistic framework that bridges educational, familial, and community resources, fostering sustainable pathways for her recovery and development (Alsughier, 2024).
According to Brewer-Smyth (2022), trauma-informed care prioritises safety, trust, and empowerment as critical components in addressing Amira’s multifaceted challenges, including complex trauma, poverty, neglect, and familial instability (Camacho & Henderson, 2022). Camacho and Henderson (2022) highlight the profound impact of Felitti et al.’s (1998) ACE framework, as evidenced in Amira’s unsafe living conditions, lack of basic necessities, and her mother’s alcohol misuse (Black et al., 2023). Parvin et al. (2024) note that such adverse circumstances correlate with developmental delays, emotional dysregulation, and a heightened risk of long-term mental health issues (Veesar et al., 2024). Horne-Shuttleworth et al. (2024) assert that these realities may evoke emotional responses in professionals, including sadness, frustration, or vicarious trauma, necessitating resilience-building and reflective practices to ensure ethical and effective support (Suh, 2022).
Bourke et al. (2024) suggest that balancing empathy with professional boundaries is vital for ethical decision-making and emotional sustainability (Collings et al., 2022). For instance, Amira’s disclosure of being left alone without food, reflecting severe neglect, may elicit strong emotional responses from the social worker (Bourke et al., 2024). Similarly, Lee et al. (2021) emphasise that unannounced visits revealing unsafe and unsanitary conditions, such as the absence of basic bedding, intensify the emotional strain on practitioners (Lee et al., 2021). Woodman et al. (2023) propose that supervision and peer support are essential for processing these experiences constructively, enhancing professional resilience (Banks et al., 2020). Structured systems, as noted by Banks et al. (2020), alleviate emotional stress and equip social workers to remain focused and effective in their practice (Blitz et al., 2020).
Keels (2023) highlights that multi-agency collaboration introduces additional complexities, particularly when coordinating trauma-informed Individualised Learning Plans (ILPs) with educators. Effective communication and alignment with shared trauma-informed principles are essential for successful collaboration (Mahoney et al., 2021; Blitz et al., 2020). Smith et al. (2022) stress the importance of integrating culturally sensitive guidance for caregivers such as Amira’s grandparents, blending their cultural values with evidence-based caregiving strategies (Abdel-Malek, 2021). Veesar et al. (2024) argue that such approaches foster trust, consistency, and cultural relevance, ultimately enhancing the effectiveness of interventions (Abdel-Malek, 2021).
Jamatia (2023) underscores that addressing systemic inequities, such as securing financial assistance or advocating for community resources, can present additional challenges (Feldman and Shwartz-Ziv, 2024). Poverty-related barriers, as noted by Morales et al. (2023), exacerbate developmental risks for children such as Amira. Bisbey et al. (2021) advocate for equitable access to resources, emphasising the need for persistence and emotional resilience when navigating bureaucratic challenges (Kivimäki et al., 2023). Rook (2022) illustrates how ensuring access to after-school programmes, educational support, and psychological care requires balancing these systemic challenges with Amira’s immediate needs (Bisbey et al., 2021).
Despite these challenges, observing Amira’s progress, such as her reengagement with peers or adjustment to her grandparents’ care, can provide a profound sense of professional fulfilment (Abdel-Malek, 2021; Bunten, 2024). Bunten (2024) highlights that witnessing positive outcomes reaffirms the transformative potential of trauma-informed care and motivates practitioners (Ismail, 2023). Moreover, Ismail (2023) emphasises that these successes underscore the critical role of social workers in fostering meaningful change in Amira’s life (Alsughier, 2024).
Uddin (2023) asserts that the social worker’s role in implementing trauma-informed strategies is vital for fostering Amira’s safety, trust, and stability. Collaborative efforts with her grandparents and school are essential for creating a supportive environment conducive to her recovery and long-term development (Gallegos et al., 2021; Henshaw, 2022). These interventions, as outlined by Alsughier (2024), address both the immediate and lasting impacts of Amira’s ACEs, highlighting the transformative potential of social work in promoting resilience and well-being (Murphy & Luthar, 2022). Suh (2022) further emphasises that witnessing Amira’s progress reinforces the social worker’s meaningful role in her recovery (Mazzeo & Bendixen, 2023).
However, as Gallegos et al. (2021) point out, the emotional challenges associated with cases like Amira’s should not be overlooked. Research highlights the risk of secondary trauma and burnout for professionals working with severely neglected children (Smith, 2021; Brewer-Smyth, 2022). Cole et al. (2024) note that without proactive self-care strategies, such as mindfulness and reflective practices, social workers may become overwhelmed, compromising their effectiveness (Mack, 2020; Pretorius, 2023). Regular supervision and peer discussions are therefore essential for emotional processing, professional guidance, and resilience building, ensuring social workers remain effective and motivated in their role (Mack, 2020; Millette, 2023).
Mack (2020) advocates for action plans focusing on resilience and self-care for social workers engaged in challenging cases like Amira’s. Regular supervision and peer discussions offer supportive spaces for sharing challenges and seeking advice (Millette, 2023). Pretorius (2023) suggests mindfulness techniques and tools for managing secondary trauma, such as relaxation activities and reflective journaling, to support emotional well-being (Joseph, 2022). Joseph (2022) also emphasises establishing work-life boundaries and engaging in relaxation activities to sustain professional growth and motivation (Johnson & Long, 2020). Kumari et al. (2021) highlight the importance of celebrating milestones in Amira’s progress, which fosters a sense of accomplishment and reinforces the social worker’s commitment to her recovery (Silver et al., 2021).
In conclusion, Amira’s case highlights the profound impact of poverty, neglect, and trauma on child development, emphasizing the critical need for trauma-informed care rooted in the ACE framework (Felitti et al., 1998) and enriched by grief theories, educational strategies, systemic reforms, and cultural sensitivity. Addressing Amira’s immediate needs through tailored caregiving and targeted interventions establishes a foundation for her recovery while respecting and affirming her cultural and familial identity. Complementary models, such as Worden’s (2008) Tasks of Mourning and Klass et al.’s (1996) Continuing Bonds, offer structured, developmentally appropriate, and culturally sensitive methods to address her grief, fostering a sense of security, mitigating long-term risks, and promoting emotional resilience.
Supporting Amira’s transition to her new home and school requires a holistic and collaborative approach. Trauma-informed school practices, including Individualised Learning Plans (ILPs), flexible support measures, and nurturing peer relationships, will ensure Amira feels safe and supported in her learning environment. Culturally responsive caregiving strategies, such as incorporating storytelling and family traditions, can strengthen her sense of identity and belonging while addressing her emotional needs. These interventions provide Amira with a structured framework for understanding her new circumstances and preventing further developmental harm.
Overcoming systemic barriers, including poverty, educational inequities, and limited resource access, is equally crucial for achieving sustainable progress in Amira’s development. Culturally responsive practices empower communities, foster inclusivity, and enhance resilience, cultural pride, and emotional stability in Amira’s recovery process. Employing critical reflection through Gibbs’ (1988) reflective cycle provides social workers with a structured framework for navigating challenges, refining intervention strategies, and delivering compassionate and effective care (Gibbs, 1988; Abdel-Malek, 2021).
Additionally, the social worker’s resilience and self-care are vital for sustaining their ability to support Amira effectively. Strategies such as regular peer supervision, mindfulness practices, and establishing work-life boundaries can help process the emotional impact of disclosures and prevent burnout. Reflective practices and celebrating Amira’s progress reinforce professional motivation, ensuring the social worker maintains their capacity to provide ethical and impactful care.
Ultimately, Amira’s case illustrates the interconnectedness of trauma-informed care, the ACE framework (Felitti et al., 1998), systemic reform, and professional resilience in achieving transformative outcomes. This holistic approach not only addresses Amira’s immediate needs but also establishes a pathway for her long-term development, reducing the risk of trauma-related challenges in later life and promoting sustained mental and physical well-being.
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