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[bookmark: _GoBack]This assignment will use a global perspective to refer to local and global policies regarding education. It will critically discuss barriers to education within a chosen country and compare educational barriers for those living in Wales. The country that will be chosen is India. Looking at the poorest parts which include Mumbai in particular the slum area of Mahul. As a practitioner this country was chosen as it was thought it would be interesting to find out if education can be obtained in such difficult and extremely challenging circumstances. This assignment will demonstrate an awareness of the barriers facing universal education and will provide an understanding of how governments and organisations address the barriers and deem to overcome them. It will provide a critical appreciation of the value and importance of a sustainable global education community. It will link the findings to article 28 of the UNCRC (United Nations Convention on the Rights of the Child). It will look at statistical evidence to support the assignment such as reports theories and frameworks and will discuss the findings.
“The heart of global education is enabling young people to participate in shaping a better, shared future for the world.” (The Global education project,2012)
When considering globalisation, it can be defined as the following. It is an increasingly interconnected world where increased trade and cultural exchange has been a significant component in this. Therefore, the results of globalisation have resulted in increased goods and services. Although globalisation is not a new concept it has increasingly developed over the past 50 years. In the new globalised world, there has been recognition of companies such as McDonalds worldwide. In the new global economy dependence on globalisation has become greater. (BBC co.uk,2014)
When looking at the term global education and perspectives many features can be classed as playing an important part. A global education includes interdependence and globalization which provides an awareness of the vast, social, economic and political links between people and nations and the affect changes have on one another. In addition, identity and cultural diversity can be discussed. It is the ability to be able to think with complexity whilst retaining a unique sense of self and being true to one’s self. This is being aware of one’s own culture and being open and accepting of others. Social justice and human rights is the knowledge of the impact of inequality and discrimination and the ability to tackle this. Which includes standing up for rights as a human and global citizen but also equally possessing the ability to respect the rights of others. Peace building and conflict resolution can be addressed. Understanding the need to build up positive relationships and trying to find a way to negotiate peace to avoid conflict or trying to build ways in which it can be resolved. In recent years sustainability has been acknowledged. Drawing attention to how we can meet current needs without damaging or diminishing tomorrows world for future generations. Peterson, et al (2015, pg. 1.) acknowledges that “Conflict, poverty, breaches of human rights, and environmental sustainability are everyday issues for global citizens today, old and young”
Therefore, to have a global perspective is to have an inclusive outlook which incorporates the entire world. Global sustainability is also a principal factor and the United Nations have set 17 goals as being part of a global sustainable world. These include no poverty, zero hunger, good health and well-being, quality education, gender equality, clean water and sanitation, affordable clean energy, decent work and economic growth, industry, innovation and infrastructure, reduced inequalities, sustainable cities and communities, responsible consumption and production, climate action, life below water, life on land, peace, justice and strong institutions, and partnership for the goals. Although these goals can only be seen as positive in reality they will not be achieved in many parts of the World. It will be an on-going battle to achieve sustainability globally. Hicks et al (2007, pg.104) states that “Sustainable development thus starts from the premise that we are facing a major dilemma: how to reconcile the development needs of the poor and disadvantaged and at the same time address the environmental needs of the whole planet and the needs of future generations”
Looking into education and its value, particularly on a global level it often means different things to different people. Many may see it as academic whilst for others education may be shaped by life experiences. Most see it as a way of learning within a formal school setting. It is also often viewed as a way of bettering oneself and gaining knowledge to escape routes of poverty. This includes being able to achieve a better job and financial status. It allows for hope that things will improve and get better. However, for some it is deemed as being of little value. One example of this is within the setting. As a practitioner it was observed that a child had aired there was no point in coming to school. The very fact he was there were due to legal requirements only. This is compulsory education whereby it is the law to attend school. He explained that when he left school he was going to work with his father in the family’s scrap business and therefore education was of no benefit to him because the skills he needed to do this had been taught by his father who had come from a generation of scrap merchants. This could be classed as incidental education where the process of passing knowledge, skills and traditions is passed from one generation to another. Indeed, they were happy to continue in this way and judgement of this would be a negative viewpoint. Although one factor to take into consideration is that education provides more choices rather than one set path. Indeed, Piaget cited in psychology today (2018) stated that “The principle goal of education in the schools should be creating men and women who are capable of doing new things, not simply repeating what other generations have done.” Education by certainty allows for development and the ability to have the knowledge to make choices. Knowledge allows a person to be informed and to make respectable and wise decisions to be able to flourish and develop.
Looking at education inequalities between two counties the practitioner will look more in depth between education in Wales and of that in the slum areas of India. Concentrating on poverty. The Joseph Rowntree Organisation (2018) defines poverty as when a person’s resources are not sufficient enough to meet their minimum needs. The Global Citizen Organisation (2018) concludes the following are universal barriers to education. A lack of educational funding, untrained or a lack of teachers, no schools, limited learning materials, the exclusion of children with disabilities, being the ‘wrong’ gender, being in a country of conflict or threat of conflict, distance from home to school, hunger and poor nutrition, and expense of education.
The UN general assembly adopted the UNCRC convention to try and tackle these issues and it opened for signature on 20th November 1989. It came into force on 2nd September 1990 and it was signed by many nations. Both Britain and India signed the convention. The UNCRC is a legally binding international agreement which sets out the rights of each and every child. This includes rights such as civil, political, economic and social and cultural rights. Regardless of race, religion or ability. It includes 54 articles on children’s rights and how governments should make them available. It is also a human rights treaty which helps organisations support children. (Save the children, 2018)
[bookmark: _Hlk513650082]In alignment with the UNCRC (United Nations Convention on the Rights of the Child) Article 28 states that “You have the right to education”. Article 28 of the UNCRC says that children and young people have the right to education no matter who they are, regardless of race, gender or disability; if they’re in detention, or if they’re a refugee.
Wales is a country in south-west Britain and has a life expectancy of 65. In 2018 and as a researcher this came as a shock. Although reasons given are the increase of diabetes and obesity. Education in Wales is compulsory from the ages of 5 to 16, with around 466,500 attending state schools. It consists of the foundation phase for all 3-7-year olds, 7-10 in key stage two and comprehensive from 11-16 years. Wales has a system of community comprehensive schooling delivered through English, Welsh, bilingually or in a faith setting. (Wales.com,2018). Wales has a population of 3.063 million. Consisting of approximately 1,595 schools. One of the many barriers facing educational attainment in Wales is poverty. Although Britain is a wealthy country nonetheless poverty still exists. Reducing poverty on attainment in Wales is one of the priorities of the Welsh government and there is a wide gap between the classes. This is evident on the attainment gap between those pupils in receipt of free school meals because of a low income. The Welsh Government (2016) agrees that “The attainment gap between those learners eligible for free school meals (FSM) – a commonly used, but not exclusive measure of potential disadvantage – makes itself evident through a child's time in school.” The Welsh government have acknowledged that one in four children in Wales are classed as living in poverty. The Welsh government aim to eradicate it by 2020. The UNCRC article 26 states “you have the right to help from the government if you are poor or in need.” The successful futures aim for a curriculum that will fit in with the globalised world. It is being developed with the aim of being embedded throughout Wales by 2022. It was developed after the Donaldson report which deemed the current curriculum not fit for the modern world. The Welsh Government (2017) state that “Advances in technology and globalisation have transformed the way we live and work”. The Welsh government also acknowledged in 2017 that “girls out performed boys in the reading tests in all national curriculum year groups.” Estyn recommended that schools in Wales should try to raise attainment for literacy in boys. Many strategies have been put into place within Wales to try and tackle poverty in schools such as breakfast clubs to provide children with something to eat before they attend schools. Schools with a high number of pupils in receipt of free school meals can also receive a pupil deprivation grant to try and reach educational attainment for disadvantaged children. Programmes such as flying start help to support those families who are disadvantaged prior to their children starting school by providing free access to childcare and health visitors. The RAISE (Raising Attainment and Individual Standards in Education) allowed for a budget of 32 million in 2008 to provide literacy support and extended curriculum support throughout Wales. Student funding has been provided to support students in low income families to stay in education after the age of 16 by providing fortnightly payments to the student. The links between poverty and educational attainment is often thought because of the aspirations, attitudes and behaviours of disadvantages children and their families. Family involving, and mentoring is becoming increasingly common as a supporting strategy is tackling poverty. However, although the plan is to eradicate poverty in Wales by 2020 the reality of doing so is unlikely. This was admitted in 2016 by the communities’ secretary in Wales who acknowledged that although progress had been made by the Welsh Government it did not have the power to make significant changes to reach the goal. Stretched funding has been given as a hindering factor. One question that needs to be asked is are the Welsh Government doing enough to tackle poverty in Wales?
[bookmark: _Hlk513651194]India is a country in south Asia. It has a population of 1.23 billion and has more than 1.4 million schools and 230 million enrolments. It has a life expectancy of 68.35 years. It has a complex schooling system and is funded by both the public and private sector. The schooling system consists of four levels. Lower primary between 6-10 years, upper primary between 11-12 years high 13-15 years, higher secondary 17-18 years. The millennium development framework showed that India crossed the cut off target of 95% which was deemed as the marker point for the 2015 target of universal education. This was first developed in September 2000 when world leaders joined together at united nations headquarters to adopt the United Nations Millennium Declaration which meant a global partnership working together to eradicate poverty by 2015. Several policies introduced by the Indian government are aimed at raising standards in education. Two prominent policies include the Sarva Shiksa Abhiyah (SSA) in 2001 and the Right of children to free and compulsory education (RTE) act of 2009. It came into force on April 1st, 2010 allowing for free educational provision for all children aged between 6-14 years. These have allowed education to rise in households where education priorities were not available before. These include the literacy level continuously rising and education in schools being monitored. The retention of children in school was a target to overcome. The eighth all India school education survey increased spending and expansion of the school education system. However, whilst these measures were seen to be in force in some parts of India conflicting reports seem to portray a different picture. The guardian (2014) found that “Poor state education in India threatens the futures of millions of children”. Many barriers exist that prevent education in India for many. In rural India particularly, many families face extreme poverty. In 2015 the literacy rates in urban areas was 86% compared to 71% in rural areas. Children are relied on to assist the family in rather than going to school setting out to search for work to bring in extra income. Cregan et al (2014, pg. 129) states that “The value of children is frequently framed in terms of what benefits”. The slum areas consist of households in extreme poverty. Children often walk barefoot to school past polluted water and littered areas. Often this can be a 40-minute walk in these challenging conditions. Schools are often made from shacks with no adequate safe water or toilet facilities available. Although funding from the SSA has helped to improve conditions in some schools there is still a long way to go. Lack of funding has been given as a reason for this by the government. In the poorest slums in India there is no educational system at all. The UNCRC article 28 states “you have the right to an education” Life for people dwelling there is very grim indeed. There is no sanitation and sewage spills out onto the streets. The UNCRC article 27 states “you have the right to a good enough standard of living”. The New Leam (2018) states that “Residents of Mahul say that the condition of life is so bad here and that they often feel their lives in the slum they had been in before was a little easier.  No electricity, no clean water, no healthcare, no education and no transportation have made living in Mahul extremely unhappy for those who have had to rehabilitate here because of the lack of a choice”. The gender gap between boys and girls in India is a barrier to education. UNCRC article 28 states “you have the right to education regardless of gender.” Priority is given to the males of the family regarding education and this is often due to cultural beliefs. Scroll.in (2016) recognizes that “In India, millions of girls face an uphill struggle when it comes to getting an education. From financial constraints to unsupportive communities to rigid and suffocating gender roles and even demotivating classrooms, there are a number of hurdles that girls have to overcome.” The literacy rates in India in 2015 for females were recorded as 2.2% compare to males of 4.5%. Child marriage is also a concern for girls in India. UNCRC article 36 states “you have the right to protection from any kind of exploitation.” India has the highest number of child brides in the world. Resulting in 27% being forced into marriage before their 18th birthday. Girls are sometimes viewed as a burden and so are transferred to their husband early on in some communities. They are also often sold to their husbands alarmingly. Shockingly this can be from the age of 12. (Girls not bride’s organisation, 2018).  The New York times (2018) reported on a stopped forced marriage in India in 2018 and reported the desperate poignant plea of a young girl who stated “I will not marry sir. I want to study”. Once girls are married their duties are to their husbands and to bearing children. Their education is not a factor. Health concerns are a contributing barrier to education for street children in India whereby many are living with HIV. They are often shunned by schools because of the fear and stigma connected to HIV. Education for these children is sometimes not available.
In conclusion, this assignment has looked at global perspectives on education and what this entails. It was found that by having a global perspective it allowed for an all-encompassing and inclusive education. It was also shown that a sustainable global community consists of meeting the needs of everyone where people are happy and there is minimisation of damage to the environment. It was found that the policies drawn up by the government in both Wales and India did have some positive effects on educational improvements. However, it was also found there was a long way to go in ensuring effective education for all. One of the most significant findings was that poverty was a major contributing factor as a barrier to in education in both Wales and India. Another important finding was although both countries had signed the UNCRC it was not carrying out all its duties, particularly in India whereby children were shown to be living in extreme poverty and danger. The UNCRC article 28 stated that “children and young people have the right to education no matter who they are, regardless of race, gender or disability; if they’re in detention, or if they’re a refugee”. However, it was found that in India girls were less likely to receive an education than boys. It was interesting to discover that whilst the literacy levels of girls were lower in India it was the boys who were lower in Wales. The research has thrown up many different questions in need of further investigation. One investigation to be highlighted is whether the governments are receiving enough funding and is it being put to best use? The findings also provide an interesting contrast of the term “poverty”. Which has shown to be of stark contrast between Wales and India. Another interesting finding was although India has significant poverty the life expectancy there was 68.35 years which was higher than Wales of 65 years. Taken together, these findings suggest that education connects the world globally and it can be a route out of poverty. But for it to be successfully embedded governments should work together to ensure that it can be provided particularly in countries that need extra support in achieving this.
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