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Under the concept of ‘Belonging’, my class of mixed Reception and Year 1 children have been reading the story ‘A New Home for Spark the Dragon’ by Jess Webb and Michael Sheen. So far, they have discussed what a home means to them, what makes a house a home and what a home needs to provide shelter. They have taken Spark the dragon home with them to show him where they live and to think about what he will need for his new home. The children have also been enthusiastic about using the small construction toys such as Lego and Plus Plus to build small scale homes for Spark.
The new Curriculum for Wales places heavy emphasis on an integrated, experiential approach to learning, providing children with meaningful experiences which will allow them to make meaningful links between their learning (Welsh Government, 2023). Additionally, the Early Years framework (Welsh Government, 2024) emphasises the importance of building secure attachments with effective communication and interactions, calling them fundamental to education in Wales. 
For these reasons, I decided to carry out a cooperative task with myself as facilitator and guide. I devised a nature-based session whereby the children could build a home for Spark outdoors, in a more natural surrounding and in keeping with the location of his home in the story. My aims were for the children to have fun, to work cooperatively creating a shared structure and for everyone to contribute orally.
Following Joseph Cornell’s Flow Approach (Cornell, 1998), I planned an activity which would allow the children to work cooperatively to create a home using construction equipment designed for outdoor use. The overall structure of the lesson began with the ‘Awakening’ session whereby the pupils were able to run around and explore, become energised and collect a single jigsaw piece. They then needed to find the others who complete their puzzle who then became their team. 
Following this activity, I planned to focus the children’s attention by implementing a ‘sit spot’ time, asking the children to use their senses to calm and focus them before moving on to the direct experience. In their teams the children were to collect the equipment required and create a single shelter per group. Finally, I wanted the children to have the opportunity to share inspiration, by reflecting on what they had done and seen. I intended this session to be structured to lead the children through the experience. 
My role as facilitator in the task was to explain the rules, keep a time-check and try to ensure participation from everyone. There is a fine line between children needing boundaries and guidelines for an activity and providing the autonomy for children to learn in an uninhibited, unstructured environment. 
The children were randomly selected from my class, a mixed ability group with varying levels of individual need. Some of the children involved are very quiet and shy and need encouragement to work outside their friendship group. Others need to be able to move around freely and sometimes find the classroom environment restrictive. Incorporating heavy moving and physical activity, and including movement breaks, was an ideal scenario for this group. The risk assessment I completed was minimal, mainly relating to slips, trips and falls. Being off site would have allowed for more physical activity and measured risk-taking than this environment provided, and I would have had to allowed for lifting and carrying injuries, as well as the potential of injuries due to climbing and exploring. 
Although I tried to keep my language light and playful and tried to use less instructional phrases the nature of the activity made this difficult at times. Greg Bottrill uses phrases such as ‘Let’s gather together to do…’ ‘Let’s spend time together…’ to invite the children in and although I tried to incorporate these into my practice I still revert to a ‘bossier’ type vocabulary on numerous occasions. I was acutely aware of interfering in the children’s play and so tried to give the children time together in between adult instructions. This would allow them to explore, have conversations with each other, communicate and foster relationships. Dr Stella Louis (2025) recommends allowing children to achieve things through ‘good struggle’, which can be managed just through small suggestions from an adult.
Unfortunately, the children had no real autonomy over their choice of building materials or the purpose of the structure. Ideally, I would have used a wider range of resources and provided children with the opportunities to find their own resources. However, due to time and staffing constraints we were unable to go offsite and so had to use just our green space instead of our nearby wooded area.
Overall, my aims for the task were met. The children in my class are used to cooperative working and despite a few instances of children within a group starting off building their own thing, ultimately each group produced one structure between them which they were all able to describe and discuss. Randomly selected children worked happily together, and all children spoke out loud to their peers during the activity, which was another of my aims. During their reflection time (which was not filmed) the children expressed positive comments about their own builds and those of the other groups and there was an emphasis on the additional features such as the swimming pool that many said they would include in their build next time. 
Ideally, I should have allowed the children to have time for free choice play during my activity as the activity was too adult directed. I would like to carry out a similar session with the groups whereby we use the wooded area behind the school, and the children have more autonomy over their materials and found resources. I believe this would allow for a truer nature-based play session, although I do believe there were clear benefits to me undertaking this activity outdoors – the freedom to run and explore, the ‘authenticity’ of building a dragon’s home in the area he is likely to live, and using nature as a way of calming the children to prepare them to focus both on the task and on their reflection. Everything is better outdoors!
My ideal follow up would involve creating a permanent small, wooden structure in the woods for Spark to visit, decorated using natural materials found nearby. This would be a feature of our Forest School sessions and woodland walks and really give the children a sense of realism and achievement. 
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Lesson Plan
Objective : Work cooperatively to build a shelter for a (toy) dragon.
Aims : To work cooperatively with the members of their team
To build a shelter with walls and a roof which Spark would fit into
To talk about what they had done and discuss the work of others
To compliment other team members

Health and WellBeing - I can focus my attention and am aware of being able to do this.
Health and WellBeing - I can recognise and follow rules and norms in the groups and situations in which I take part.
Science and Technology - I can design while I make and communicate about what I am making.
Language and Literacy - I am beginning to ask and answer questions to clarify my understanding.






