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Academic Scrapbook (1500) words: With reference to classroom observation and practice, demonstrate an understanding of the effective application of three educational theories. Reference academic literature as appropriate.
This academic scrapbook will provide information on three educational theorists, B. F Skinner, Dr Maria Montessori and Lev Vygotsky. It will provide information on each theory, demonstrating an understanding of the effective application within an educational setting using relevant academic literature, classroom observation and practice and a critical evaluation.  
[image: Skinner Box illustration operant conditioning][image: Image result for b f skinner]Burrhus Frederic Skinner, born March 20th, 1904 was an American psychologist and social philosopher. Skinner believed that human behaviour is dependent on consequences of previous actions. His work based on the effectiveness of both positive and negative reinforcements have had a significant influence on how schools implement strategies to promote positive behaviour for learning. Skinner believed that to understand a person’s behaviour, one must first look at the motivations of a person’s actions and the consequences that follow. He named this approach Operant Conditioning. Skinner, according to Mcleod, S. A (2007), was influenced by the works of Thorndike’s (1898) law of effect and conducted experiments on rats where he used food as a reward for desirable behaviour. According to Grace, (2017) the food was delivered automatically through a hatch. After some time the rat would approach the hatch as soon as it heard it open, associating the sound of the hatch opening with the arrival of food. 
Once this behaviour had been established, Skinner installed a lever to the hatch, which, when touched would dispense food. After one touch of the leaver the rat understood that his action provided nutrition and would continue to push the lever to receive more food. This experiment provided an understanding that the sound of the hatch opening became associated with being fed and had influenced the behaviour of the rat. Skinner then stopped providing food to the rats when they touched the lever. This resulted in the rats becoming disinterested in the lever and the hatch. 
Skinner (1938) uses the term operant conditioning which means to essentially change behaviour by providing reinforcement after the appropriate response has been achieved. In his work, Skinner (1938) identifies three different types of responses which follow behaviour. Neutral operants, reinforcers and punishers. 
Neutral operants are a response from a situation which does not increase or decrease the likelihood of the behaviour being repeated, reinforcers increase the likelihood of repeated behaviour, which can be positive or negative, and punishers decrease the probability of repeated undesirable behaviour.
Within my education setting there are provisions targeted at improving undesirable behaviours in KS3 and KS4. Every Friday afternoon pupils are given ‘social hour’. 
[image: Image result for bishop gore development block]This time is used to provide young people with the freedom to socialise, play games and develop their social, emotional and interpersonal skills through interaction with peers and adults in a more informal environment. During this time, if their behaviour throughout the week has been desirable, they are offered snacks and hot drinks. This uses Skinners theory of operant conditioning (1938) and provides the pupils with positive reinforcements to reward good behaviour and increase the probability of this behaviour being repeated. If pupils’ behaviour is undesirable, games, snacks and hot drinks are not offered. According to Skinner (1938) this is classed as negative reinforcement which will also strengthens behaviour. 
Skinner (1938) suggests that punishments cause increased aggression, fear and does not lead to desirable behaviour. Within this provision, sanctions such as detentions are not given. Staff overseeing the provision understand that these sanctions have not had an effect on the behaviour of the pupils and do not provide an incentive to adjust undesirable behaviour. 
Skinners view on punishments could be seen as too sympathetic and lenient. Schools have a limited amount of resources to implement sanctions and detentions seem to be the only option. I disagree with this as I believe that restorative dialogue would be more beneficial. Dix (2017) agrees with Skinners view on punishments. He argues that a restorative follow up would be more effective in changing behaviour.  

[image: Image result for dr maria montessori]Dr Maria Montessori developed a theory of education based on scientific research and observation of children from birth to adulthood. Montessori (1909) proposed that education should be child-centred and child-lead. She held the view that the child has a natural thirst for knowledge and has the ability to initiate learning, providing that the learning environment is prepared, supportive and engaging. 
[image: Image result for bishop gore development block]Within my education setting there is an initiative called the Development Block (DB). During the DB, pupils’ timetables are collapsed for a week to allow time to apply and develop new learning and subject skills to cross-curricular thematic projects. Pupils are placed in mixed ability groups and are given a challenge menu which comprises of over forty tasks. They are provided with iPads, pens, paper of all different colours and sizes, art and craft resources and a large and suitable environment. Pupils are encouraged to choose which ever tasks they find most engaging and interesting, discover new information, work in groups, pairs or individually and present their work, verbally, through posters, presentations, artwork or written documents. Teachers and support staff facilitate the leaning that is being undertaken and support and encourage pupils as they progress.  
The Development Blocks encompass many of the initiatives that Montessori (1909) included in her theory of education. According to the American Montessori Society,  the ‘Components necessary for a program to be considered authentically Montessori include multiage groupings that foster peer learning, uninterrupted blocks of work time, and guided choice of activity’. Within the DB, although not multi-aged, pupils are placed in mixed ability groups to encourage peer assessment, less able pupils can learn from the more able and talented and more able pupils consolidate their learning through teaching others. There are no lesson times and pupils aren’t made to pack everything away until the end of the day. This gives pupils longer periods of time to fully immerse themselves into a project uninterrupted. Lastly, although tasks have been prepared, pupils have free reign to choose which challenge they would like to undertake and have the freedom to document their learning through which ever medium suits them. 
A criticism of the Montessori method is that there is too much freedom in the classrooms. According to OurKids (2017), Montessori stated that there is “A place for everything and everything in its place”. This shows that within the freedom of the classroom and the activities available there is order and structure. Pupils will know where to find the items if they wish to continue with that task at another time. OurKids states that ‘freedom and class structure work in a collaborative manner’. 

[image: Image result for vygotsky]Lev Semyonovich Vygotsky, born in 1896, was a Soviet psychologist who developed a sociocultural theory and approach to cognitive development. Vygotsky (1978) believed that in order to explain how individuals develop, you first need to have an understanding of the social and cultural environment in which they are raised in. McLeod (2014) states that ‘Vygotsky's theories stress the fundamental role of social interaction in the development of cognition (Vygotsky, 1978), as he believed strongly that community plays a central role in the process of "making meaning."’. This means that social context has a direct impact on cognitive development. Vygotsky’s theory (1978) provides two overarching principles, the More Knowledgable Other (MKO) and the Zone of Proximal Development (ZPD).
The MKO refers to a person who has more knowledge on the subject area than the learner. This does not need to be an adult; a child who has grasped a concept could be the MKO to their peer. McLeod (2014) states that Vygotsky ‘views interaction with peers as an effective way of developing skills and strategies’. 
The ZPD refers to the gap in a learners’ knowledge which means they would be unable to complete a task without direction or instruction from a MKO. The ZPD is the space and potential to move from what is not known to what is known, enabling the learner to develop skills which they will later be able to use independently. According to McLeod (2014), ‘This is an important concept that relates to the difference between what a child can achieve independently and what a child can achieve with guidance and encouragement from a skilled partner’. 
Within my education setting, a high-level transition into adulthood provision (ELEV8) has been set up. Pupils referred to this provision have been identified as have social, emotional and behavioural difficulties due to lack of social development, trauma or a statement of SEN and have been removed from mainstream lessons due to their inability to cope and manage their behaviour. As part of ELEV8’s package of support pupils are offered alternative curriculum which better suit their needs and provide discussions and tools to overcome [image: Image result for SWEET qualification]barriers to learning. The alternative curriculum is facilitated by a member of staff who has knowledge and understanding of each pupil in the group, their backgrounds and personality. Vygotsky (1978) felt this was important and believed that an understanding of cultural background was integral to understanding development. The staff are also trained and experienced in delivering the qualifications. According to Vygotsky (1978), the staff member would be the MKO, facilitating and providing pupils with a deeper understanding at the ZPD. However, often if a pupil is absent during a lesson, the learner who has already completed the task is asked to provide information and guidance to that pupil, who is then able to competently complete the work. The learner who provides the guidance is also benefiting from this by reinforcing the information they have previously learnt. 
Criticisms of Vygotsky’s suggest that his work is too dependent on cultural influences and guidance from a MKO. Rogoff (1990) disagrees with Vygotsky’s theory and believes that developing observation and practical skills would be more beneficial.   
In conclusion, this assignment has provided information on three educational theorists, demonstrated an understanding of the effective application of the theories within an educational setting, with reference to classroom observation, practice and relevant literature.  
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