	Targedau / Targets 
	Sut rydych wedi gweithio ar hwn / 
How you have worked on this 
	Ceir enghraifft ar / 
An example can be found on.  

	Targed/Target 1 
	Proof read your assignment 
	I made sure I was aware of this on this assignment 

	Targed/Target 2 
	Have a wider range of reading 
	I have accessed a wider variety of reading sources for this assignment – mainly journal articles

	Targed/Target 3 
	Make better use of paragraphs
	I have structured my reflection more successfully on this assignment













ECAD6013 – The Learner: Who am I Teaching?
Supporting your discussion with theory, practice, and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/her learning during one particular transition period (horizontal/vertical).
Part 1.
Darcy Thomas is a nine-year-old, year five learner who has lost several members of her family in a relatively short space of time. The first relative Darcy lost played a significant rile in her life, her aunty who was like a nan to her; only living five doors down, Darcy saw her every day as Aunty was Darcy’s caregiver while her mum was at work. After the passing of her aunty, Darcy experienced the loss of her grandad, uncle, and step-nan; all within a year. Darcy is a sensitive and literal character (see one page profile, part 2) who seems well connected to her emotions. Due to her experiences, Darcy feels more secure being close to mum now and suffers some anxiety when mum is not present. Having been through such trauma, Darcy feels she struggles to maintain focus on her classwork, particularly Numeracy. Darcy is a fictionalised name purposely adhering to her privacy rights. Moreover, the allocated support workers and peers including her school for overall anonymity (UNICEF, 2019; BERA, 2018).


Initially, Darcy seemed to be coping particularly well, after the loss of her aunty, using her own coping strategies to manage day-to-day routine with a proactive outlook, despite the traumatic experience she had been through. Darcy would try to take a positive approach to her thinking and talk about how aunty is with her everywhere she goes now. However, Darcy’s transition progressed as she lost multiple members of her family. The impact of this decreased her ability to maintain tenacity of her own coping strategies, as she struggled to see passed the reality of the trauma she was experiencing. An increase of evidence shows children may experience grief later to when the loss of a loved one occurs (Childhood Bereavement Network, 2017; O’Connor, M-F, 2019). In view of this, it seems likely that Darcy’s ability to implement her own coping strategies, may have been due to her late processing of what she had experienced. Moreover, each relative she lost may enhance the feeling of grief and the ability to maintain composure. Although Darcy has periods of positivity, she negatively expresses how she feels that everyone is dying, and she did not have much family left now. Throughout the school day Darcy has moments where she is happy and moments where she is sad. Research suggests this may be a normal part of the grieving process and known as ‘puddle jumping’, which seems the most likely comparison to Darcy (Winstons Wish, 2020; Ehmke, 2016). However, Ehmke (2016) may agree that according to O’Connor (2019) grief is a complex process that seems to have many layers which need to adapt post bereavement. This may suggest, Darcy’s areas of adaption may differ to others, hence may be apparent not all individuals grieve in the same way. 

Darcy’s educational journey in terms of cognitive, physical, and social development currently poses no cause for concern. Her trajectory consistently boasts an expected level for her age according to Gov.UK (2023). Due to Darcy’s recent transitions, she has been subject to posing a response and adaption to what she has experienced. Bowlby and Parkes posed a theory of stages of grief, shock and numbness; yearning and searching; disorganisation and despair, and reorganisation and recovery. Considering Bowlby’s theory Darcy seems to sit between stage two and stage three (Maciejewski, PK, et al, 2007). However, the theory has been critiqued for the possibility of grief not following a ‘prescribed sequence of stages’ (Shaver, P.R and Fraley, R.C, 2008) adding more strength to O’Connor, M-F’s (2019) concept of different areas of adaption. Darcy’s homelife with her mum and her older brother is loving and nurturing. The need for emotional protection from her mum is present, and for Darcy may be vital in her progression through Bowlby’s stages of grief theory (Maciejewski, PK, et al, 2007), or to recover affected areas that require adaption (O’Connor, M-F, 2019). Additionally, according to David, et al (2015) Bowlby and Gerhertz agree a child triggers their mother’s emotions as a result of a mother loving her child. However, Bowlby’s attachment theory is critiqued for its focus on a child having other issues for example, children that are previously experiencing challenges to learning or sickness. Therefore, he was critiqued for the lack of reference to a child who had merely spent most of the time with their mum and their reaction to them being left with another caring figure. Gerhardt (2004) believes a child feels intertwined to their caregiver if the caregiver expresses love to the child. This love will motivate the caregiver’s need to nurture the child when they are sad. This is the nature of regulation (David. T, et al, 2015). In view of this, it is not difficult to understand why Darcy may have formed attachment issues with her nurturing mum and may possibly explain Darcy’s current inability to self-regulate. It may be sensible as a teacher to take the time to understand the trauma Darcy has experienced. Slainte and Poustie (2019) explain that a traumatic event that affects the wellbeing of a child is an Adverse Childhood Experience (ACE). Although bereavement is not on the devised list of ACEs, they believe bereavement fits in the same bracket as parental divorce/separation. They consider an ACE has a negative impact on a learner’s wellbeing and their educational attainment. However, HWB (2017) report continuing debate of just how chronically bereavement impacts a child as an alternative to the representation of more of an acute kind of trauma. A sensible analysis of both views comparing to Darcy’s current situation concludes a personal belief. The separation of a child and a loved one through a relationship/marriage breakdown may be similar in some ways to Darcy’s experience. Darcy has been suffered separation from a loved one who while her mum worked was her caregiver daily. Moreover, with the separation from each relative that passed in the months after Darcy’s aunty, increased the level of impact to Darcy’s trauma levels. The conclusion of analysis based on the research poses enough strength for consideration of support in school. The severity of impact on Darcy’s emotional wellbeing should be monitored to allow implementation of appropriate support. Darcy’s negatively impacted emotional wellbeing may act as a barrier to her learning hence, reflecting on Slainte and Poustie’s (2019) research have negative effects on her educational progression. 


A meeting was constructed at the beginning of half term with attendance of Darcy’s direct stakeholders, the teacher, Darcy’s mum, Darcy, and an allocated support member of staff Miss Frank. Darcy and her teacher worked well in collaboration to create a one-page profile (see part 2). It is advised by Pembrokeshire County Council (2021), that all pupils should create a one-page profiles. Its purpose being a foundation of support that may underpin a more comprehensive support programme for children if needed. This correlates with Donaldson’s vision of the principles of curriculum design. The principles of the curriculum outline the need for an element of response to what an individual requires each day. An inclusive element outlining the rights to ‘high-quality’ education, maintaining communication with direct and indirect stakeholders. An element of subsidiarity building trusting bonds with key stake holders. Moreover, an element of management, being accountable for ensuring implementations are enforced using knowledge gained from assessment (Donaldson, 2015). Having finalised Darcy’s one-page profile, a support plan was developed in collaboration with Darcy and all stakeholders attending the meeting. Darcy contributing to her own support plan may be vital. According to Estyn (2019), pupil voice and participation is key to the effectiveness of progression. Key factors that allow a smooth experience of the development of a support plan are ensuring Darcy can understand the language being used, that she has a choice and chance to participate, she is respected, there will be positive outcomes for her, she will be involved in feedback, and an opportunity to make adaptions to best meet her needs and positively move forward. Having Darcy’s mum involved in decision making creates a ‘bi-directional’ influence according to Bronfenbrenner’s Microsystem of his ecological model (Gray and Macblain, 2015). This suggests mum and daughter can effectively communicate to devise solutions together. Moreover, the bi-directional theme overlaps with Bronfenbrenner’s Maesosystem where Darcy and her mum communicate with teaching staff. Mum has arranged for Darcy to attend group sessions with a support focused indirect stakeholder, Sandy Bears.Sandy Bears is a Welsh Government piloted charitywho focus on supporting children up to the age of 18 who have suffered beraevment. Their aim is to provide a reduction in ‘emotional difficulties and the potential to reduce the possibility of illness in adult life. They also aim to reduce the chance of poorer educational attainment by working together with the bereaved children to support them through their grieving process. They highlight the importance of ensuring their team are well educated in the field of wellbeing to be fully equipped to support the children (Sandy Bear, 2023). The arrangement is supported by the teacher who will communicate with Sandy Bears to further support Darcy. This may strengthen Darcy’s support mechanism by utilising Bronfenbrenner’s Exosystem as another ‘bi-directional influence’ to improve her emotional wellbeing. Darcy and her mum will attend group session with Sandy Bears which will take place one afternoon a week away from the school premises. The limitations of this may be the work Darcy will miss while she is at the Sandy Bears meetings. It may be sensible for the teacher to allocate time during the day where Miss Frank can support Darcy with catching up on the work she has missed. The first level of Maslow’s Hierarchy of Needs is Darcy’s access to basic physiological needs such as, water, food, and clothing. This level has always been well established. Level two expresses how safety and security is enhanced by positivity surrounding an individual’s family and social ability. This level had also been well established prior to Darcy’s experiences. The third level of Maslow’s model expresses love, and belonging being enhanced by positivity surrounding an individual’s friends, family, and sense of connection. This model seems to give evidence to Darcy having a negative impact on her sense of belonging due to her third level being compromised. For example, Darcy’s second level has provided security by having positive relationships and social interactions with her family. Although the loss of loved ones saw a decline in Darcy’s sense of connection therefore, negatively impacting her sense of belonging. Level four expresses self-esteem being enhanced by confidence, achievement, and gaining others respect. Having a structured support plan will aim to make improvements to Darcy’s second and third level of the model. Giving Darcy the respect and the power of opinion will allow her to rebuild trust in those in her school environment while she is away from mum, moreover her sense of belonging. The intended outcome would be for improvements to be made towards Darcy’s barrier to learning, emotional wellbeing hence, provide the opportunity to maintain her standard of attainment (Mcloed, 2023). Darcey may then with an accurate level of support in school using the bi-directional influences reinstate her personal Hierarchy of Needs and realign her Ecological Systems. 

Darcy has been open about her struggle to focus on times with her classwork, particularly numeracy. Moreover, her tendency to get frustrated and withdraw (see part 2). Dyregrov, et al’s (2020) research reports a reduction in educational performance due to bereavement being a ‘significant challenge’. They found evidence that may suggest affected areas of learning are lack of motivation, concentration, and memory storage. However, their research seemed heavily focused on the loss of a parent. Due to the amount of time Darcy spent in her auntie’s care while mum was at work leads to a belief in the possibility of similarities between the connections she had with aunty and mum. To support Darcy with this it is important to assess her progression and emotional wellbeing during classwork tasks. The teacher makes formative assessment strategies that Darcy may relate to or is likely to spark engagement. For example, Darcy will have traffic light pop up colourful characters which she can erect to alert the teacher if she needs support. Post task self-assessment of her work will be carried out to see how Darcy felt she did (see part 2). Sharma, et al (2016) explains how self-assessment can boost motivation and level of interest, therefore improve critical thinking, and enhance performance. Peer assessment will be another method that can be used giving Darcy’s peers the opportunity to show her respect. Her peers will provide two areas of her work they really like and constructively one area of improvement. According to Boon (2018), children often find it difficult to figure out if they have reached set goals with their work which may suggest it easier to analyse the work of a peer. Having a clear outline from the teacher of the lesson intention and success criteria will allow peers to assess the success of the work more effectively. This may help make improvements to Darcy’s affected layers of Maslow’s Hierarchy of Needs Model by gaining respect, recognition, and constructive critique from her peers. It is vital to assess Darcy’s emotional wellbeing regularly throughout the day. The teacher will benefit from regular wellbeing check-ins (see part 2) upon arrival to school, after lunch, and before going home again, building on forming a trustful teacher-pupil bond. To assess Darcy’s emotional wellbeing throughout the day the teacher has created a strategy based on Darcy’s love for football. Darcy will have check-in football cards (see part 2) to signal if she needs general support, or immediate support. This will give Darcy the opportunity to ask for early support in a discreet way which will give her the opportunity to use the regulation station, see Miss Frank, or her chosen support peer, Lexi. Peer support may be a good strategy for Darcy to access early support to avoid the point of withdrawal. Lexi was chosen as Darcy’s peer support due to her previously formed bond. Lexi is a peer Darcy feels comfortable to communicate with when her emotions are unbalanced. Peer support may allow for being able to relate ideas and concepts better than you would an adult therefore, may better support your learning journey (Department for Education, 2017). A regulation station was suggested to provide time to regulate Darcy’s emotions. According to Estyn (2022), regulation areas in the classroom with access to calming resources may encourage ‘readiness to learn’ moreover give the chance to language required to encourage discussion regarding emotions. This suggests Darcy may if Darcy gets frustrated or withdraws, time in the regulation station may allow Darcy the time she needs to regulate followed by potential willingness to participate in learning again. The teacher suggested using a positive reinforcement technique to encourage Darcy’s behavioural goals. According to The University of Kansas (2023), positive reinforcement allows an opportunity to reward positive behaviour, therefore, make it more likely positive behaviour will continue. Similarly, behaviourist Skinner’s ‘instrumental conditioning’ theory.  He believes the mind can be trained to behave an intended way by using a stimulus at the time the desired behaviour occurs (Gray and Macblain, 2015). According to Palmer (2006), Chomsky heavily critiqued Skinner’s concept, expressing a potential difference in response between that of a human in comparison to an animal. That being said, with Darcy struggling to self-regulate and focus in class and incentive to continue using positive behaviours may be worth trying. 

To support Darcy’s progression with her classwork, the support plan (see part 2) outlines the importance of outdoor learning wherever possible. As stated in Darcy’s one-page profile, Darcy loves being outdoors. According to Mann, et al (2021), research and evidence shows how wellbeing is positively impacted by through a connection to nature. Although, the pedagogical benefits are vague. I light of this; Darcy may engage more in an outdoor space given that is where she is happy. Moreover, the positive effects it will have on her wellbeing. Over the half term block the teacher has posed an intended strand two of the Statement of What Matters for Darcy’s learning. In all lessons constructed by the teacher this Statement of What matters must be implemented and progress using the appropriate description of learning, progression steps for Darcy (HWB, 2019). It is important that progress of the support plan is assessed midway through the half term. This involves a short meeting with `Darcy and her mum to see how they think the support plan is working and any adaptions need to be made to enhance its effectiveness. At the end of the half term a meeting will take place with the teacher, Darcy, her mum, and Miss Frank. Darcy’s mum will have the opportunity to reflect on questions she answered in the first meeting and assess the impact of the support plan. Darcy will have an opportunity to voice her views and feelings on how she feels her half term went with the support plan in place (Council of Europe, 2014). This meeting will also give the teacher time to reflect on the strategies and methods used. ‘Gibbs’ Reflective Cycle’ may be the most appropriate method of reflection, giving the opportunity to learn and plan for progression (The University of Edinburgh, 2020). 

Working in a school setting and collaborating with learners that may have barriers to their learning can be challenging therefore, best practice requires efficiency if efficacy is to be achieved. Communication with learners and their family requires the teacher’s recognition of their own accountability, to consistently provide equal opportunities to learn. Collaboration with key stakeholders must be maintained (Gilbert, 2012). It is vital the teacher identifies their responsibility regarding the legal rights of the child. Collaborating with colleagues and taking advantage of every opportunity to make improvements to good teaching practice for innovative, authentic outcomes. It is paramount the teacher’s knowledge of wellbeing is of a high standard for the most effective outcomes and smooth progressive consistency of each transitional phase (Le, et al, 2018). Being a reflective teacher allows adaption of teaching styles or strategies used to meet the needs of individual learners (The University of Edinburgh, 2020). Personally, the consensus weighs largely on a need to care for each learner for any chance of them making ethical decisions and being kind to those around them (Smith, 2020). Creating supportive documents and plans that use a learner’s strengths to increase their self-esteem may create a better potential for encouraging motivation and restored self-value (Cunningham, 2023). However, supportive documents require clear descriptions of the barriers to learning and the aims to progress. These documents must be reflected on to make provision for any adaptions needed to make for better teaching practice. Honouring the vision of the National Curriculum taking a holistic, inclusive approach to nurture learners for opportunities to secure positive outcomes for learners’ attainment and individual development. Moreover, will potentially encourage learners’ ability to relate themselves to the Four Purposes that underpin the National Curriculum which in turn, will produce individuals that have solid values and morals who make good decisions (Welsh Government, 2020).


Part 2 – One page Profile
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Part 2 – Darcy’s Support Plan.
7 Week Half Term Plan.

* It is paramount that this support plan is upheld, and Darcy receives the support outlined below upon each and every school day. 

	Name: Darcy Thomas
	School year: Year 5
	Vertical transition: Multiple Bereavements
	Barrier: Emotional Wellbeing:
Over the last 2 years, Darcy has lost 4 members of her family.


	Darcy Thomas Background Overview.
Darcy Thomas is a kind and sociable character. Over the course of the past two years; Darcy has suffered bereavement of 4 loved ones in her family. Darcy has lost her uncle, step-nan, grandad, and her aunty (who was like a Nan to her). The loss that mostly resonates with Darcy is the loss of her aunty who lived a few doors away and spent a part of everyday with. Darcy’s aunty passed away first which initially she seemed to be coping with, however the more people Darcy lost the more she began to struggle with the loss of her aunty. Darcy has made comments such as ‘I don’t have much family left now’ and ‘what happens to me if you die mum’. The loss of family so close to Darcy, and the mass of the loss has had a huge impact on Darcy’s emotional wellbeing and her focus during school. 

Darcy lives at home with her mum and 15-year-old brother. Darcy is very close to her nan (mums mum) but worries about her dying. Darcy stays with her dad, step-mum, and one-year-old brother one night every other weekend. She loves going to see her little brother but finds it hard spending the night away from mum. 
Darcy used to love going on sleepovers and school trips, however since she has been suffering bereavement, she wants to be close to mum. 

Due to the nature of Darcy’s experiences and the impact it is having on her emotional wellbeing a support plan has been created to improve Darcy’s emotional status and maintain educational progression.

	Activities

Darcy must be regularly monitored and checked on to see progress is being made in the given task.

	Key Direct Stakeholders:

· Darcy’s family
· Darcy’s peers
· Chosen peer support: Lexi John
· Allocated Support Teacher: Miss Frank

Key Indirect Stakeholders:

· Sandy Bears – One afternoon a week session with external support agency Sandy Bears






	Assigned wellbeing areas – 

Indoor

Regulation Station – An area in the classroom Darcy can go when feeling sad to prevent or at the point of meltdown. Here there are beanbags and soft chairs, colouring books, fidget toys, and wellbeing reading books. It is vital Darcy has access to this when required. Darcy must have time to regulate her emotions when frustrated or sad.


	Aims:
· To create awareness of emotional status in the moment.
· To understand that thoughts and feelings change upon different experiences.
· To provide understanding of the importance of accepting support early during task.
· To recognise what needs to be done to make a bad experience better in the future.
· To understand appropriate ways to respond and act.

	
	

	Support Required:
	Intended support
	Measuring progress - Formative
	Links to curriculum

	Overall support

This must be done as an assessment of how the support plan is allowing Darcy to progress positively with the strategies being used. 

	An assessment at the beginning to indicate where Darcy is at. 

A mid-half term short meeting with Darcy, Darcy’s mum, and the teacher.

An assessment at the end to indicate where Darcy is at post support even with any changes that needed to be made. This will indicate if the support given improving Darcy’s emotional wellbeing and learning experiences. Moreover, if support is required moving forward. If the support plan requires any changes to make further improvements to Darcy’s emotional wellbeing and learning experience.
This also allows for any strategies that did work to remain in the support plan moving forward.
	At the beginning of the half term block: 
Assessment is carried out through in person communication (meeting with) the class teacher, Miss Frank, and Darcy and her mum. Together, a support plan will be created.
A questionnaire form will be given to Darcy’s mum to be completed to gather where she believes Darcy is emotionally at, at home and in other environments. For example, meltdowns. Moreover, the questionnaire will also focus on what support her grown up feels is needed for Darcy to progress. For example, a teacher Darcy can go to. 

Mid half term short:
This is a short plenary meeting with Darcy and her mum to see how the plan is working. If there is anything that is working well and if there is anything that is not working well.

At the end of the half term block:
A meeting will take place with Darcy and her mum, the teacher, and the Miss Frank.
A follow up questionnaire is completed by Darcy’s mum to provide reflection of the first questionnaire and the opportunity to revisit the same questions and provide updated answers. 

	Intended Statement of What Matters for overall half term learning:
Health and Wellbeing:
How we process and respond to our experiences effects our mental health and emotional wellbeing.

	
	
	
	Description of learning
PS2
· I can understand how and why my thoughts, feelings, and actions change in response to different experiences.
· I can notice and communicate my feelings.
· I am beginning to notice when I need help to manage my feelings.
· I can reflect on the way that past events and experiences have affected my thoughts, feelings, and actions.
· I can ask for help from people I trust.
· I can anticipate how future events may make me and others feel.




	
	
	
	Four purposes
Enterprising Creative Contributors:
· Think creatively to reframe and solve problems.
· Identify and grasp opportunities.
Ambitious capable learners:
· Can communicate effectively in different forms and settings, using both Welsh and English.
Health confident individuals
· Are building their mental and emotional wellbeing by developing confidence, resilience, and empathy.
· Know how to find the information and support to keep safe and well.
· Take measured decisions about lifestyle and manage risk.
· Form positive relationships based upon trust and mutual respect.
· Face and overcome challenge.
Ethical informed citizens
· Understand and consider the impact of their actions when making choices and acting.


	Emotional support

Darcy has periods of the day were she feels sad and needs time to regulate.

Raffle tickets are given out to those in the class who have well done moments and can be used to recognise when Darcy identifies when she needs help (Raffle drawn at the end of each week and a small prize is won).
	It is extremely important ongoing observation of Darcy’s emotional wellbeing is undertaken. 
Monitoring how Darcy is feeling and taking immediate action when she indicates it is needed is vital to avoid a situation where Darcy melts down or shuts down.

Darcy must have access to Lexi John or Miss Frank if she indicates she needs to and be allowed to wait in the regulation station where there are calming resources and comfort for her to regulate.


	1. Use the whole class verbal wellbeing check in system (Dw I’n hapus diolch, dw I’n iawn diolch, dw I’n drist) to gage how Darcy is feeling coming into school and in from breaks/lunchtime/before home time.
2. Darcy has a personal wellbeing ‘I am feeling’ cards below which are used throughout the day to gauge where Darcy is emotionally at. If Darcy presents this card the appropriate support must be given.
Wellbeing check in football cards- 
Yellow card = I am happy
Yellow card with a x2 on it = I am ok
Red Card = Sad. I may need time in the regulation station and ask me if I need support from Lexi.
The Whistle card = I am not ok at all. I need Miss Frank immediately. Please let me go to the regulation station while I wait.


	

	 Classwork based support

· Darcy gets very frustrated when she cannot focus enough to complete work independently due to her lack of focus and concentration.
· Often when Darcy gets frustrated, she goes into withdrawal and will not communicate of carry on with a given task.

Raffle tickets can be given to Darcy if she has worked well even though she has been getting frustrated she stuck at it.
	It is important to intervene early by giving Darcy the emotional support she needs, when she indicates she needs it during given tasks, to avoid reaching the point of meltdown.

For numeracy activities Darcy must have support from the teacher or LSA if needed. Darcy is not confident with numbers and struggles to focus in this area of learning. If Lexi (a higher ability than Darcy) has finished her work and Darcy is indicating, she needs help Lexi may go to help her.

Outdoor learning must be taken advantage of and given as an option before the regulation station as often as possible if Darcy indicates she is finding her work too hard. She may relate better to her work if she is in an environment where she is happier therefore learning can continue. If a learner in a higher ability group has finished their work maybe Darcy would like them to go outdoors and support her with her work too. 
	For her classwork sessions Darcy has traffic light emotion pop up triangles at her desk. 
Green symbolises: Dw I’n hyderus (I am confident)
Orange: Gwirio arnaf (Check on me)
Red: Dw I ddim yn swir (I am not sure)
Darcy can pop which ever triangle up as necessary as she is doing her work.

Self-assessment will be used to allow Darcy time to reflect on her learning experience and indicate her own thoughts on what she feels must be done to move forward.
A two stars one wish peer assessment method will be used to show encouragement and respect for Darcy’s work from her peers and support in the form of advice to move forward, hence make progression in her work.
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What makes Darcy happy:

* I love being outdoors.

* | like swimming, dancing, football and all
sport.

* | like writing stories and reading books.

| like to have one friend or adult | can rely
on for support if | get sad.

| like having roles and responsibilities.

* |like to be respected and valued.

* | am happy when | am achieving goals.

* | am happy when | have time to think
about decisions | make.

How Darcy likes to be supported:

* Please support me with my numeracy.

* Beaware if | get frustrated it may be
because | want to do work
independently but am finding the work
too challenging and may need more
thinking time.

* Please allow me to have access to my
allocated peer (Lexi John) or allocated
support staff (Miss Frank) if | am sad to
regulate my emotions.

* Remind me | can do it and you believe in
me to raise my self-esteem.




