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Bilingualism or Multilingualism is the occurrence of speaking and understanding two or more languages (Smart Words, no date).  BBC news reported their findings that in 2014 it was estimated that over 95% of the British population are English monolingual speakers, in Wales 21% also speaking Welsh. There are several Celtic languages within the United Kingdom, with Welsh being the only Celtic language that enjoys an official status. Statistics highlight that the majority of the world’s population are multilingual. Two thirds of children globally are brought up in bilingual environments. It is sometimes assumed that “English is enough”, but in global terms only 6% of the population are native English speakers and 75% speak no English at all (Taylor, 2014, p1).  
Kuhl (2010) describes babies as “citizens of the world”, from her research she has found they can discriminate all the sounds of languages they hear around them. Therefore, supporting the notion that languages are best learnt at an early age, Bialystok’s (2011) research has shown that speaking two or more languages on a regular basis from a young age can have a positive effect on the brain. Bruce (2011, p12) agrees with Kuhl’s stance as the children involve themselves in their culture through fluent languages and cultural aspects of learning through their play and environment. Vygotsky (1962) viewed children’s play as being essential, he proposed that through play children created their own ‘Zone of Proximal Development’ they set their own challenges and goals, with support from a more knowledgeable other, called ‘scaffolding’ (MacBlain, 2018), his methods help children learn and grow, with their attempts to speak the language being rewarded helping to build their confidence. Muller (2016) states that “there seems to be a general consensus that languages are best learned at a young age”. Children in general learn languages naturally, while discovering the world around them. Adults find languages significantly more of a challenging. Muller (2016) summarises the need to “investigate to what extent age affects the acquisition of different language skills in formal settings and interpret the results in the context of teaching methods, learning mechanisms and neurodevelopmental changes”.
 The Curriculum Cymreig is in place to help children  understand and celebrate their culture by living and learning in Wales, but also “to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country” (2003, p2). The Foundation Phase (2015) in Wales supports the Curriculum Cymreig by developing children’s understanding of their cultural identity through all Areas of Learning. Children learn to value different languages, objects, sounds even tastes that are fundamental in Wales today. As they grow, being bilingual can be beneficial with better job opportunities, smaller class sizes, health benefits and opens doors within society as you can communicate with people from other cultures (Bonfiglio, 2017).    
Bilingual children are exposed to two or more languages, Gort (2019) from Ohio State University believes this helps them become “creative and flexible learners”. This supports Donaldson (2015) discussion within the Successful Futures report which discusses the need for children to become creative thinkers (Welsh Gov, 2015). There are two types of bilinguals, sequential and simultaneous. Simultaneous bilinguals are “exposed to two languages at very early age (from birth - 3 years) and develop two separate, but connected linguistic systems” and sequential bilinguals, “learn one language first, then are introduced to a second language (after age 3) and often have a home language that differs from the language of instruction at school” (Gort, 2014). De Houwer, states that “children under the age of six learn language without formal instruction”, she believes “through interactions with bilingual individuals children can learn and comprehend as many languages as they hear” (2009, pp2-4). Skinner (1953, cited in Lindon and Brodie, 2016, p142) proposed that “children learn to speak, because their parents systematically reward correct versions of language and do not reward mistakes, as positive reinforcement strengths learning”. Dr Mordsley (2017) credits rhyme, repetition, and rhythm as a positive tool to learn a language. She states, “simple, repetitive songs are often the first steps in learning language – their rhyming and rhythmic structure helps babies, and children and adults too, to remember and retain words”. 
The bilingual activity involves repetition and rhymes to build on the early bilingual language development for early years children. Ticw the bear encourages children to speak Welsh, practitioners can be proactive by re-creating the same activities that he enjoys in his stories. Ticw can be a positive symbol for the children by helping them understand the culture with books and special days throughout the year. During the activity, the language was naturally progressed which can be supported by Thorndike (1874) and  Piaget’s (1929) theory that trial and error have positive learning outcomes, children receiving positive experiences will connect these to continue to try again (MacBlain, 2018). Maslow (1970) endorses a holistic approach to education and learning, he believes the complete physical, emotional, social, and intellectual qualities of an individual impact on their learning, by being sensitive to their needs and rewarding their attempts to speak other languages positively will build self-esteem (McLeod, 2018). This holistic approach is important to consider when supporting children with English as an Additional Languages (EAL) or Welsh as an Additional Language (WAL). EAL/WAL or any additional language children need an inclusive environment to support their development, with staff understanding the different stages the children go through to learn to speak. Arnerich (2018) believes “understanding these stages is crucial” it helps us appreciate “the rate at which children learn” and help all “practitioners to make the right choices for every child”. An inclusive setting needs to consider how they can best support the child, multi-agency working is a good start, involving the health visitor and parents to encourage communication and support. EAL/WAL in early years is firstly, ensuring the children are comfortable in their new setting, then making sure they have plenty of learning opportunities for them to develop. Maslow (1970) states when children feel secure and all their basic needs are met, they can thrive and develop (McLeod, 2018). Focusing on listening activities will allow children to absorb the language and grow in confidence, repetition is good for children of all abilities, but especially for children who have EAL. Story sacks and other non-verbal cues will help to ‘scaffold’ their understanding, visual timetables or visual prompts can help too. The Welsh Assembly Government (2016) published Inclusion and Pupil Support guidance encouraging working together for inclusion, with extra training and support for staff. 
Vygotsky (1962) said “A child first seems to use language for superficial social interaction, but at some point, this language goes underground to become the structure of the child’s thinking” (cited in Issa and Hatt, 2013, p112) here he is referring to children starting at a setting when they appear to not comprehend the spoken language but there is a strong probability they are processing it in their first language before responding. This is routine when children are submerged in a setting where another language is used constantly. For example, Mudiad Meithrin specialise in Welsh-medium for the early years, “it aims to give every young child in Wales the opportunity to benefit from early years services and experiences through the medium of Welsh” (no date). Baker says that in an effective nursery setting where children spend time playing with peers and engaging with knowledgeable adults, the immersion language is beneficial in creating a bilingual child (2014, p142). 
Learning more than one language is an asset to everyone, being bilingual allows the brain to switch between two different languages. Speaking a foreign language improves the functionality of your brain by challenging it to recognise, negotiate meaning, and communicate in different language systems (Merritt, 2013). Also known as “code switching”, “moving from one language to another within a sentence or across sentences” (Baker, 2002, p168). For instance, asking for a crayola azul instead of a blue crayon, requires code switching, this skill links to an ability called executive function of the brain. A study has found that “bilingual children showed more activity in areas of the brain related to executive functioning which governs tasks such as problem-solving or shifting attention” (Osborne, 2016). Ford (2014) reports findings from a longitudinal study by Harvard University confirming that “learning additional languages increases critical thinking skills, creativity and flexibility of the mind in young children”. She also states that bilingual children outscore monolingual children on verbal and maths standardised tests, showing that “learning an additional language is a cognitive activity not just a linguistic one”. Trautner (2019) looks at the advantages of a bilingual brain, she states “bilingual children may have a superior ability to focus on one thing and change their response, easily indicating cognitive flexibility”. She also expresses that when a bilingual child tries to communicate, the languages in the brain “compete”. “The child must select one and suppress the other, which requires attention and the ability for the brain to be flexible, which is possible at this early age”. Trautner (2019) continues that this forces the brain to “resolve internal conflict, giving the mind a workout that strengthens its cognitive muscles”. Bilingualism is also thought to help develop divergent thinking, the concept to think outside the box. Divergent thinking is a thought process used to generate creative ideas by exploring many possible solutions (Educalingo, 2019). This consequently supports Donaldson’s (2015)  independent review on the curriculum and assessments in Wales, from his findings a new curriculum is being processed. It will have six ‘Areas of Learning and Experience’ with the purpose to support children and young people aged three to sixteen, it will help them to be “ambitious, capable learners, ready to learn throughout their lives”, “enterprising, creative contributors, ready to play a full part in life and work”, “ethical, informed citizens of Wales and the world” and “healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Early Years Wales, 2019, p8). 
In the words of Luk (2011) "bilingualism is an experience that shapes our brain for a lifetime" (cited in Kamenetz, 2016). American researchers have revealed that “the cognitive and neurological benefits of bilingualism extend from early childhood to old age as the brain more efficiently processes information and staves off cognitive decline”. The research also found that the attention and aging benefits are not limited to people who were raised bilingually they are also seen in people who learned a second language at a later stage (Marian and Shook, 2012).  The Welsh Government’s Welsh Language Strategy Cymraeg 2050 (2017), says our vision is to increase Welsh speakers to one million by 2050. They plan to increase numbers by supporting parents to use the language at home, provide more Welsh-medium nurseries and schools to help children feel confident to use Welsh. They state, “Everyone has a part to play – the Welsh language belongs to us all, and everyone can help build a truly bilingual Wales today and for future generations”. 
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