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Lesson Study 1 Appendices

21 February 2020 11:51

Appendix 1 - Lesson Study 1 Plan

LU d iffieerie it 52 mte noe stroctures, including comples se mte nces
showing re bBtioms hips of time, orcalse.
Lesson Plan Phase 1 Lke the full rmnge of punctistion to g uide the reader incomplex
Leszon Plan —Step 1 CynllunGwers —Caml sentences.
meanimgful links to: | ¥0C - Incidemalwekh.
StOle T tEacEr TelEsa CATE L EvaTS [Chms: | Emerb —vears Cross curriculr Numeracy - To be able to 15e effective time mamgement
- n Fesporsibilities
AoLE OI'SLIIJ}EI(I e | Date: ] 03/02/20 Persoral Targets (Linked © QTS and dentied inweskly review)
Lesson FooLs: Expanding semences. [Reseanch moduk ksson) L - o .
Tl &R Exphoiting s ubject dEciplines inareas of karning — Develbpsound knowledge and
Meaningfullinis to | Englgh- _ ) unvde rstanding of re kevant pedagogies and diciplines withinard ac ross subject conte m,
curriculum Sracy - speaking - Develop their ability to 152 8 wide mnge of

of karni !l -1 kubrthe nd pbrs inde pende nthy and Btel.
symiEx structures, vocabul ry and terminckgy intheir k. &reas of karning and cress-curic Ul rthemes, and plrs independently and apprpriate).

LEtening - Lsten ca refully to prese mations using techniques to
reme mber the main points, &.5. making notes, summarksing.
Lsten to others, asking questiors and responding to both the
conte nt and the speakers’ viawpoints.

contribute to Broup decussion, Eking some resporsibility fior
completing the @sk well.

Buid onand developthe deas of others ingroupd o ssions, e.g.
bry a5 king questions to explore further, offering more deas .
Reading - Reading strategies - u5e 8 ange of strateg ies to male
meaning from waords and sentences, including knowlkedee of
phonics, word roots, word families, sy e, text organkationa nd Differentiation- understanding and experience of hig hexpectations and effective
prior knowiedge of comet. practice in meeting the needs of all karners, whatevertheir different needs.

Real life authentic comte kts - The stude nt-teacher demomstrates a sound undestanding
wfthe wse of real life, authe nti comtexts for karning bzing provided asa retuml partof
the karning experience. This extz nds and enhances the karner's cuttural, linguktic,
religiows and socic-economic expe rie nee and illstrates confide mta pplications of conce pts
andabstracts in practice.

Chalknge and expactations - Providing appropriate kvek of chalk nee and expacBtions
for the mnge of studemabilities and char@cterstics, highly motieating kamers to
achiewe.

Identify how punctuetion re Bbes tosemence structure and how
meaning & comstructad incomplexsemences.

Writing - Meaning, purposes, readers — write witha clear _ __ _ _
purpose, showing corside mtion for the reader, e g. by ¢ hoosing [ Learning Gbectives fo s on Learning- W5 accessible vorabubin:

appropriate vorabulbry and prese ntationa |devices. | Pupik willlearntoexpand semences sing anadjective, when, whe e, why and how.

ke the characte rtic features of a range of continuows and non-
COMLNUOLS texts in their writing, beginning toadapt theirstyle to

engage the reader, Lsing imBgiration whe re appmoprite. SUccess CIerE feark linked toeach learning | AS5e55 Mt of FUPIE Learning
Procfread their own workand thatof others, asessing itand Objective mnd e ted to the process antfor product | Bvidenz
making appropriate recomme ndations for improyve ment; <t earning | [ihat e the EarmE s ooyt dofprod we -
edit/red mft work toshow progression. to Ien rning |
Revie and improve writing, explining why they have made Pupik canexplin whatanadjctive &. Pupik toverbally explin whatanadjecthe
changes. B then include themin theirsemences.
Structure and organsation - we parag mphs, which lavea main
deaand rebted detaik. Pupik cancreate bomger, richersemences [ 8OLD-Toexpand sing anadjective,
LangLBge - Use 8 ppropriate voca bulary, inlud ing subject-s pecific using the 'expanding semences’ technique. | when, where, howand wiy, forall
wordsand phrases. 5& MMenoes. . o
choose and Lse 8 wide range of adve nturols and imeginative SILWER —Toespand sing anadject ive,
wocabubsry with inc reasing prect ion. when, where, howand wiy, for three
miriting - & mmmar/punctuetions pe lingfandwriting - Prod we 5e Mences. ) o
kemible, cursive Fandwriting with inreasing flue noy. BRONZE - Toe:pand 1sing anadjective,
craft their writing by usirg the standard forms of Englsh. e n and whe re for 3 se e noes,
Tirmea actinithes,naet hodology /ey Conce pts Pupil Tasks Resources

7Emire [Teachar's Rok = inclding key teaching points, [PupiE’ rok =inclding differentiation, ergagamant in [Includirg Health and Safety

differertiation strategies and key question) formative assessment and homeawark) ] Liire e it

[Frior ta lesson, explain research activity ta P,
HAand advise they will work ontable with Whiteboard
H.J obsarving., Request assent prior to

Ex di t i
lasson, 'Ne' back up pupil if any of others Panding sentances pp

Dpaning

F_"-ES_E absart). "W Bs
[with links I'WE pans
P AATE: Dudd Lius, 20 Shisefrar 2020 Literacy bonls
l=zarning) .
20 mi LO: To expand sertences,
mire
{ by

Ensure WMBE are on table prior to lasson,
Wirite GPE/B lewels on WEB prior to lesson,

Open'Expanding sentences’ ppt.

Explain to pupils thattadaywe will belaoking at
making oursentence bigger and better by uging | Pupilsto listento lesson explanation,
adjectives and answering when, wheare, why and
hiaini,

Openslide Zland 4) andshow pupils sentence =
e stood outside for 20 minutes', then reveal

edch building block to make sentence even Fupilsto respond with idem for the adjective,
better. whan, where, why and how when cold called,
Cold call and ask pupils for an ideaforsome of Pupilsto build when mked,

the arrows Cbuild # appropriate),
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Mo hands-up/ cold call LA, M and HA - ask
pupils for their wiew as towby they think this
technique i a good one for building
santances. Encourage reactions to responses,

Opanslide 5 < advise pupils they are gaing to
wiatk in pairs to build an even bettarsentence
using WBs. Fupik to take it in turns to write
each part of thesantence. Show'l ate a cake'
santance and display allthe components that
pupie needto inclide, Puttimear on board and
give 2minutes,

Aftar 2ming cold call 2 or 3 pupils to read outtheir
santances. Award 'dojos’ as appropriate.

Openslide 6 and show pupik what they need to
doto achieve gold, sikver and bronze. Ask pupik
to close their eyves and hands up for eachto see
whao i aiming farwhat.

F & & to give outliteracy books.
Openslide ¥ with sentences.

Advise when pupils complete thesa, they =hould
oreate their own sentences.

Pupilstorespond to cold call and react (asres,
disagree, build on)to responses.

Fupilstowork in pairs to expand sentence using
adjactive, when, where, why and how.

Fupilstoread outtheirsentencestothe class.

Fupilstoselect levelthey are going for.
Ask any questions about task —hand-up.

Teachirg
& Care
Learning
AEmire

MCE —Epeak tol & Land give them 'adjective’
tamk sheet and explain theyshould write the
sentences intheirbook and fill in blanks with
'describingwaords'— model first with them
[supply teacherto provide tak suppart)

MICE = Checkinwith MAT pupils taking part in
researchtak to ensuretask is understood.

J & Ltowart on differentiated adjecthve task with
support fram supphy.

Fupik to mwatk independenthwriting sentencas in
their lteracy books choosing lewelto war to =
information on whiteboard,

Sbdme, pear,whiteboardizlidas, previous wok
can be used tao halp.

Literacy bools
Whiteboard = Question slide

Float support all other pupils — azk open
questions. Provide formative feedback by
guestioning pupils choices and praviding options
to pupils who may strugglewith ideas.

KW - to support A and pupils on table.

IMCE- Ask pupils to self assess at the end of the
lesson,

Plenary
10 mins

Ask pupils to swap books with partner and peer
assess sentences,

Ask pupils if anyone’s work should be awarded a
dejo.

AT Pupils (part of research module to complete
Success criteriaf target setting matrix.

Classto peer assess using purple pens,

Literacy books
Dojo app
Purple pens

Appendix 2 - Lessron Study 1 Powerpoint
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ExpandingSentences

when where and why,

| ‘We stood outside for twenty minutes. |

LO: To expand sentences

Expand semences Lsing adjectives, who, wiat |

infe stood outside for twenty
miserable minutes.

This morning we stood
m outside fortwenty miserable
rinutes.

This marningwe stood on the

pavement infront of the
school for twenty miserable

rinutes.

This marningwe stood
shivering on asnow-covered
pavementinfrontof the
school far twenty miserable
minutes.

This morningswe stood
shivering on a show covered
pavement in front of the school
for twenty miserable minutes,
while the fireman investigated
Ithe cause of the fire alarm.

Pass the sentence on...

In pairs /threes s hare a whiteboard and extend
this sentence...

late a cake.

Appendix 3 - Lesson Study 1 Reflection

Reflection

Brookfiel's 4 krees 1005 with Gibbs 1088

Going for Gold!
GOLD - To expand using an adjective,
when, where, how and why, for all
sentences.

SILY ER- To expand using an adjective,
when, where, how and why, for three
sentences.

BROMNZE - To expand using an adjective,
when and where for 3 sentences.

‘with each stage of the cycle, wecancorsider Brookfield's 4 lkmes;

seff, Pears, Students, Schobrship

Description: wWiat beppened?

Lesson pln attachad below:

= Structured ksson wsing modelling demomstration;

twalks dea)

-some pupis strongerat ths than others.
to how they can improwe.
and good amswersfwork.

targets baing achieved.
s Support prowided to

= Pupik remained on task throughout ksson.
how and why ineach semence.

anth.

At APTENVear Shiviee |k Y Lite ey Lit Lasson Se mence Buikling.docx

‘adjactive, whan, where, why and how' approach - kesson chasen on back of rasearch (Impac

= Questioning during ksson input —asking pupib to buid on deas and semences.
= Encouraging teamwork and colbboration (pairs and threes)

= Live feedback and marking during main sk — AFL prowiding pupib with clardirection as
= Dojo points and amezing bow prizes awarded to pupik who dspByed effort, ergaeement
= Bools marked immediataly after kssonand feedback keped —akng with stars based on
ALM pupik and differentiated task provided — buiding to broree kvl

= Pupi hooked into ksson and keento share ideas for semtence starter during input.

= Pupik worked in pairs to create ownsemence during ksson input - some work well ingr
oups, others ks 50 = pupil keen toshane their samances with tha cBss.

= Most pupik completad at kastsikerorgol et by including adjective, whan, whare,

= MAT pupik started to make progress on contriding own semences and thinking independ

= MAT pupik abk to set parsoral argets on the back of the ksson.
= Pupik abk toadvie peers waw and EBIduring plerary.

Screen clipping taken: 21/02/2020 12:01
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Expand these sentences!
1. The car was parked.

2. They saw a bird.
3. ¥eran to the door.
4, He picked up the remote control.

5. | smiled at the baby.

Evalation: What was good and bad about your experience
self

My exparience was owerall @ positive one as the pupik demomstrated karning throughout and
when marking books pupik ckarly showed undarstanding in their samterce comtruction. The only
negative | felt throughout the kesson was my need to fave to bring pupik back to @skas thay were
chatting or fussing and noke kveb were mbed. It was ako imeresting that pupik did not fully link
their Ergets to the success criteria that was set, which 1am keento formally explore more fully,

Pear

Hladvised that ksson was a positive exparience and was very enpoyable from the perspective of
secing my bzhaviour maregement, pace and pupil imeraction. She abo enjoved the experience of
beirg inanaother [wery different), school and obserding akte rrative cohort of MAT pupik. Hiadvsed
that there was nathing bad about herexparience.

Stidets:

Fupit dplyed very posithe respomes to the ksson and enjoyed it as they were ablk to e their
imagiratiors and comstruct their own deas. PupiE were extremely keen to shane their samances
with the whale clBss [apartfromone chid) and did so with enthisEsm. Only one pupiE dEpByad
a ek of confidence in reltion to reading their semences to the clss — which they advied was
parthy bacawse they didm't want to speak in from ofeweryone and partly as they did not feel
confident about their sameances - howewer when | marked the semences they were good and
achieved siker kval.




Feelings: Describe feelings and e motiona | resporses
self

Ifelt generally positive about most aspects of the ksson as pupis were engaged throughout the
ksson input, mainwskand perary. | foissed onemsuring my ksson input was 8s sweindt as
possibke with quality 3sks for pupis to develop their undersanding. The cBss B quite a3 el
ane with lots of persoralities and fissing [ths & normall and 1did heve to be quite vocal at times
1o bring the noke and chatter kwebl down —akthough a kot of the chatting was about the
semtences that they were writing. 1 was possibly trying to reignthe cBss ina littk too muchand |
need to be comciows of not being too MAshonthe pupis, particulrly i the noBe & born from
enthusasm.

I particulrly enjoyed hearing the sentences that pupis hed comstructed in their pairs/threes
during the ksson input, helped me Mentify whether pupik were undestanding or needed more
support. Eventhough | hed expBined one \skokarly to pupik and fad jist modelled what |
wanted them to do, some pupik decided todothe opposite and write individual sentences,
ratherttan build one ong semence. | found thi frustrating, as it feek like pupis arem't Istening,
jist hearing, the refore are struggling to apply what | leve exphlined to them.

25 | undertook lve marking, prowiding time by feedback [aFL), el prowd that so mamy pupik
were ablk to wse the buiding blocks tBught in the ksson to help them buid their se mences.

Pupik were responding well to my support which ako made me feel confident that the lesson was
going welland achieving is desired goal.

&l pupik [all barone who opted out when asked] asked 1o share one of their semences during
the plerary, did sowith corfidence and clrity, demomstrating strong gragy,and communication
skilk, demomstrating stromg understanding from the cless which made me feel mppy and
corfident that pupik hed shown karning and undersanding.

AmbysE: How doyou make sermse of the experience ? E8 research

self

During the ksson | was comscios of the three pupis being observed and wamed to ersure |
incorporated their input into the kessonas much as possible, finding the right balBnce 5o not to
owerly include. | wsed questioning techniques during my ksson input and inclwded allabilities in
thi. | was weryaware of one the MAT pupik being more wocal than the other two, 501 emsuored,
that | questioned all three during input, ths however & normal for my kssors. During the lkesson, |
tried to feedback to the majority of the cBss on the workthat they were doing, 1did not prioritee
the observed pupik. | wasako very comciows during the pkrary to sekct a variety of pupiks to
read their semtences out, 8gain some MAT pupil were more enthsestic and keeparthan others.
| dom't fael that |approached my questioning and sekection and differently toa non-research
based ksson, it was simply that | was mare corsciows of engaging the observed pupik.

Peer

I wonderad whethar having my peer obsenving three pupil would cause anuniswal set of
behaviours, resporses from them, would they change their normal demeanour or attitude o
work? It didm't appear that way, and the pupik just Bot on with their workas normal. Throug hout
the ksson | was imrigued to understand i my peer bed made amy unique observations that would
surprise me asshe was closer to the three MAT pupis throughout the ksson, whikt | wes making

Screen clipping taken: 21/02/2020 12:01

Action FlEn: Based on reflection, what could youdo inthe future?

= Broaden questioning during input, askdesperquestions [@hthough |
do ths, sometimas time & anBswe, 858 forus for me & 1o make my input shorter].

= comtinoe 1o foo s on behaviour and emsure pupik are on @5k - but do pot over-do the.

«  Create more chalenging activity for MAT pupik; only madel during input, askthem to
create OWIN SeMtences LSING structure ghen.

= Develop pupik orgay skilk and speaking/presenting in fromt of the class, asking pupik 1o
extend semences ol

= Emcourage pupik to read their workout lowd to dentify fluency and whether it canbe
made better.

= Askpupis to reviewfeedback from previows kssoms and emsure ths & applied to wark,
partculrty amything in relbtion to punctiation and presenation.

Screen clipping taken: 21/02/2020 12:02
Appendix 4- Lesson Study 1 Interview Transcript (MCE)

Inte rvimw Questions MCE Lesson

MCE: Have chatamongst youmehesabo ut how you fekt the kemaon we nt today.

P:lfound it rmally fasc inating.

A bt was fun.

A:¥eah itwas really fun.

A:Because you could make upyour own things.

MCE: Whatdo you like 3bout making up your own things?

A:Vou can use your imagination. Yea, it's allabo ut youl

MCE: O k. anything 2k you want to add?

Ak just ks it meore fun,

MCE: Whatabout the structure then, howdid you fa=lthe structure went?

3#:Good. Bacausepou justadd more important inf rmtion.

A eah.

P:¥oucan justadd wod to fill it in.

A:To make it mo re int=resting, When, where, why, how and thenan ad jctie . And then its your
own 5e ntences, made up.

MCE: Have you 2ve ruzed thatappreach before to buitd your sentence?

A:Fmsurs wedid inpear &,

All-eah,

A: it was like sus ps meas wellwhere we had s=niencesad then wewould =y dot, dot, dot.and we
had to make upthe rest.

MCE:Ooh we did suspens=didntwe...

All=eah.

MCE: 5o do pou thinkthis & llowed on from Bstwesks b=som?

A emah,

P:ls kind of o pposit=to umshort santances

Al peah,

Picos forsus mnse o u couldde short smntance and kng semtenceas

Azand =lizE.

P:=ah.

Aithere was =l in my s=mt=nces,

MCE: Ok 5o | think you have touchad on thi alrady but & thereanything youwanted to add about
what pou thinkyou karntin the le=on?

3:1hearnt how to exmnd my sentence and make ita bit knger.

MCE: 5 did pou think you we e ghien 5o me new ways of kaming how to do that today?
A:Veah.

MCE: P & &7

A: | dafiniteby naed toadd me redemcription in my santances

P: | pro knbly nead to add bette r praanttion

A:pmah, zame, that's pro kbl e ne of mine. Pr=antation.

MCE: 5 the fgety, you came upwith, {handed them back} how d d you dec e to choose your
=pacific hgets?

A:1 ooked through my beokand | just thought ‘what co uld | improve onand whatwoud make it
better’.

MCE: &nd whatdid you come upwith?

A litthe it mere dexcription, maore unctuation and @ Jittle mo ceardjscthons,

MICE: DK, and 5o did you referto thesuccsscritera atall?

A:ah, peah,

Screen clipping taken: 21/02/2020 12:07
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rmyseHf avaibbl to the whak chss.

SchoBrship

and being observed.

The Hawthorne Effect was a8 key comsideration throughout the kesson, were pupil beaving
authentically oradjusting their betaviour as they knew they were Bking part ina research kesson

conchsion: what genealspecific conchsions can be drawn?

= Mot pupik kzen to share deas forsentance s@rter during input.

why in each sentence.

= MAT pupik able to set personal bespoke fargets on the ckof the ksson.
= Pupik abk to advise pres WWWand Bl during plenary.

= Pupik genemltywarked well insmll groups; mis and kee n to shane deas with chss.
= Mast pupik completed at kastsikerorged @t by including adjective, when, where, howand

= MAT pupik strted to make progress on contriving own sentences and thinking inde pe nde ntly.

MCE: Have you been wo rking o those tagets before?
Acypes,

MCE: 5o whatdo pou think the bsson gave yo u today if o e alrzady bren wo rking on those
targets before?

A:l learnta litthe bit more about adjecthss, cos | gotso me good wo nh that |can ptin my
sentencesand they'reallstuck in my head like a libmry

MCE: Ok, Anything o u want to add?

A:ub-uh.

MCE:so, you're ha ppy with your tagets.

A:tm happy.

MCE:fantastic.

MCE: Whataboutyou F?

B just boc kdl threugh mmywerk to see what | nasded to improve...

HI: Did you koo thro ugh thawe ko u did oy o 1 the we rkyou did befo re?

F:lloo ked at the work todayand | oo ked atso me of the Alma {predio us kesso ns) work as well.
MCE: Sadid you find that these t pets you @ me upwith, we re they pradominantly, or rmally lsed
on todayarwers they linked towhat yo u'vedane tefore, ordo youthink they wene maintyabout
today?

P: M:inh' about today but the better ha writing and presentation we re from before.

HI: Do you thin k the @rgets you ¢ rted were specific to today’s kesson or youcould use ina ny piece
afwork?

F:Um, you can use themin any piece of work, | think, k=case you couldge over the top in
description and youare abays suppesad tade it Etter.

MCE: 5 will you use thess Bigets perha s in other subjects tee? {pupk ned ! o uweuk, What
subjects?

P:Topi. %u said about Geography fpupik recalling conversatio na bo ut Geogr phy e n panned
Bterin the weskh

MCE: Ah pes, our besson Bterinthewesk.

A:oh, Fmso exited!

MCE: Ok, anything ke pou want to add?

P: Mo, that's fin=.

MCE: %, these @gets, howdd yo uselecttherm?

1 Erm, |just keoked thieugh my werk to se=what um, what | could do better,

MCE: Ok whatdd you come upwith?

:4dd more description, use different adverks and like kind of 1me better answers.

MCE: Did this succems criteria helpyo u e ntify thoseorwas it main by your own work?

H:Um, it helped me=a littl.

MCE: Because, you're showing me that pou ke liese pou ac hisved allof those 5o when yo e koked
atthose [MCE pointing to sweess critera/ tanget sheeth, pou've branable to bokatyourworkand
rebte themto the sucomm critera?

X:Veah.

MCE: ks thare anything you want to add? Do you thinkyoucan use your Gmets 2 bawhare in othe
lezzans?

W, in ltamey. Topic.

MCE:Ok. And have pou worked on those @gets before?

H:Yeah.

MCE: 50 they'te not new. Ok, Hawe any of youco me upwith brand new @ gets after today?



MCE: 5o what was wre ng with your punctuatio n?

¢ was 't adding many co mmas,

MCE:(Lh |s=2. S, that’s bacausewe we r=writing b ngar santencas 5o you only nazded one full
stop,didn't pau 5 o u needed to de iy where yourcommas needed to g,

A:Veah. | used excbmation markas well

MCE: O h great, 50 you used different punctuation.

MCE: 50 do you thinkyou know what you need to do next to improve your ks ming, whatdo you
think, hawe a chata mo ngst youmaboes,

P:lnzed to do all my mgets!

A:mah, same, complete ingand jist e ing there and to de.

Hl: And was the successc riteria he |ffulorde peuthink they didn't helpyou cragts @ ges?
A:They did help me, cos they made me realie what | gotwrongand that | nesded to impove on
thatand then Fl b good .

P:The successe rit=ria helpsd meon my taget because 1did use 5o me adjsctioss but | need to adda
bit mare.

MCE: 5o did it remind you? Did you bespreferring o itduring the kmso no rdid pou just bokat it
once and think T do newith that, | know what | need tode’, ordid pou e it to refer?
P:llooked at ita few times.

B, e times as well.

8 e times.

MCE: 50 you did actually referto it you didn't just ke kat itonce. Ok,

MCE:Could you mnkyourtamgets for us fecphined requirerne nt of mnking} f youcant itdoesn’t
matter, i pou can great. Lpupil @nked}. Was itesy?

A:mah,

MCE: Wias it masy to do?

A: Pretty much, a5 mo re punctuatian sdefinitely nesded in my wo k.

F:lhad to thinkabout it. E. becuse my iting & really = ruffy.
MCE: D0 you think its hard fora teac her to read to mark it?
F:iah.

#:| put adverks cos | k= on reusing adwerks.

MECE: 5o you all found thatquite sasy o do, you could keokat themand go sk well | know whifs.
mast impa i nt o me?

Al Veah!

MEE: Do you thinkyou have crestad targets that could be wead 3s your swcascribera in the nast
lesson?

Al Veah.

F: Definitety.

MCE: In o ur next lite acy lessanarothe r lmsa n?

A Well,you cant use themallthe time,cos if we are doinga maths bemon we cantadd description
and punctuation and adjctives.

MGCE: But pour handuwriting o ne {to Y, that's semething you could a ppy?

P s,

&: Punctuatia n definitely. ft just de fEnck on the l=san.

HI:When you said youwere referring to the sucess cribe i in the b=z n,and ke king tozee
whetherpou had used adjsctioss...uas it to that detil.d id you read the mand then doyo urwe rk?
D0 peu really el like pou keokedat thern ind b lhy and ¢ roms referenced themwith pour werk?
4:Ymah, | koo ked at the sentence, read it overagin and thenc hec bed the ugh my tookand then |
koo ked at the bowss andthe ueht hard .

Screen clipping taken: 21/02/2020 12:08

Hi: Wihe n pou sa o uwere referring to the sucosss criteri in the msa n, and baking toses
whethe ryou had used adjectioms . was it to that detail,d i you read the mand then do yo urwo rk?
000 yeu really feel likeyou ke bedat them individwllyand ¢ rems referencad them with o ur we rk?
A:¥eah, | loaked at the semtence, read it eweragainand thanc has ke the ugh my bk and then |
koo bed at the bewss andtheught hard.

Hi: Was that justat the =nd?

MCE 32 that’s your imeginatien nead inga boost?

M v=ah!

Atk was quits mosthy thro ughthe leman bacause lwanted itho b my bat work.
MCE: And o you think that it & your b=twerk?

At was good but punctution definite by needed more,

MECE: Do you thinkthat if we had ghven you sorme time at the e nd of the l=sonto go overpourwork
with the green for growth pen thitcoud have helped you mons?

Acveah.

MCE: Ok Whataboutyou F?

P:Um, Ididn't bok back but err, if | had |green fn lwo ukd have put mors dexription in it.

MECE: Going back to HI's quastion, did yo u 15 the 5C during the kemon or just at the end o1 natat
ale

F:lustatths and.

MICE: Whatabout pou 57

Hvmah. Idid kook backin myworkat the = nd.

MCE:50 P £ X youdidn'tde what A.d dand bokat the SCduring the kemon, & & theonly onewhe

did that? {Pand 3% nod} Whatacvicz wou you g the ik 2 that 47 00 o think youget mere

afyour b k because you used th

A:mah, Because usu:lr,um,usc\muumswbeuou notticks, 5o because |ussd it throughout it

helped m= mars

MCE: Ok 5o | notice that P& A haws got dots for the third 5C 'Ican create my own sentence and

=xpmnd the m us ing ad jectives, when, whers, whyand how’ questions. Was that bacause you didn't
d to doing pour indepe

Foe dil use ourown incle penge it sentences but Idon’t think | used all5.

MCE: ou p Thy dan’t think you' L

A:la. nd,enmswau litthe it um.funlq'be::use .flh:d imed 3 dictio nary o ra theaums [would

have had koads of adjectiees but becuse |just wed my bain itwas a litthe bit mo e wo bbly.

MCE: Ok Lwill kook forward to marking pour werkand ho pefully you can turn those dots intoa tick,

50 if po u e my feedbnckand pou read what Fus writben would that ma ke youchangs your mind as

o whethe rpou hawe achisved the SC7

A:lwould probmbly change ftcos |could lave prokably done mo re des rigtion than | thought Idid

and lcould have probabhy dene more adjecthoes than | thought Id .

MCE: Do you read when | put fesdbac k in your books?

All: Vea h, we da.

A:and sometimes we replyto it.

MCE:poude. Inotice.

Hl: we had given you the fgets without the succems c riberi, do you thin k you wo ull have come

upwith tha zame met?

All: hmmmm.

Hi: Do pou think itwould tawe besneasier, moredifficubtor the Sme towrite @ met?

A: Maybe a littke bit more difficult bacause | wouldr't have reg lged that | needed to add more

description bacause when |went thro ugh it, it made mo resense with the suces critera onwhat |

really needed to do. 5o if |had the sucesscriteria it made mo re sense.

MICE: Whatabout you 3?

A:urnm, bt would be 3 bit mo re difficult, cos if Idid 't hawe it. | might hawe mesed, like, some e,

things that lwould have checked.

F:lwould find it mere difficult because um, Iwouldn’t haws known my thid @ ne.

MCE: 50 with success crit=ria, o you prefer to come upwith your swn or prefer to we rkwith 2

t=acherto co me= upwith the succsscriteria, orwould you prefer for pour t=cher to coms upwith

the succems crivera?

A: Maybe if fdl had rmy own, lwould not havs added things | really nesded 50 tsachers helpus. |fesl

lik= the s nt=nce we hawson the bnard actialh mads me think mansaboutwhat | can add bt

MCE: S with success criberia, do pou prefer to come upwith 1o urown or prefer to we tkwith a
teac herto come upwith theswcmss critera, o rwould pou praferforpour teacher o come upwith
the succes critera?

A Maybe i d had my own, lwould not haws added things | rzally needed 30 tmachers helpus. feel
lik= the s=nt=ncews haveon the boad acta ity made m= think mereaboutwhat lcan add but
when itcams to my own semences, | did it really know what to add.

MCE: Anything fromyou, Hand F? Anything to add? {iand Pstake haadl, No,ok.

MCE: 50,3 litthe surmmary, yeu call found the ks n int= e ting today {41l — Yeah b a nd pou all fo und
the structure quits chear in that pou knew what pou we e phinning to do {all— %= h}. Having the
success criteria explainedand shown toyou, helpad you {All~Yeah, but itdi't mean thatyou

waran’table to come upwith pour cwn B Eets, pou U

@ to devek own

personal@mgets {4l Yeaht. You found it quite =asy to orderyoursmcsscmern{,ﬂ:ndx—yeah}.
although Pdidntfind it masy to omder, & that becaus= you think thepare allequa lly as imperantora
o iffare nt reamen? P —aqually impo rant. Yo uallfeelthat poucan us= thess ta gets infuturs bmsons
and not just lite ey lemc s {41l - Vea ht But the litermcy = p=cific @g=ts o bviously area bitdifle rent

Lhll—pmaht.
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Appendix 5- Lesson Study 1 Target sheets (MCE)
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Appendix 6- Lesson Study 1 Observation Notes (MCE)

ECAD7004 Lesson Study Research

Research Question: Can success criteria be used by learners to create targets to
improve, as part of self-assessment?

Ohservation of MCE Lesson by research partner H1 03/02/20

Lesson Observation Child 1: initials P

To what level is child involved during teaching input? {Leuwven Scaled | 1 & 2 f 3 £ 4 /#5]
Camments: ~
Child sat well without distraction. Clearly listening to MCE and responding to any questions with her hands on showing clear
engagement.

During opening task on whi d. P gets straight to the task and develops her own sentence independently. ~
To what level is child involved during the main task? {Leuven Scale) | 1 f & f 3 S 4 /o5 |
Carnrnents: ~

Chose to go for gold in the task differentiation which seemed an appropriate choice and evidence of accurate self-assessment.
Learner didn’t refer to 5C on table during task. Learner did seem as confident as A as sharing her ideas and required quite a lot of
thinking time, but created good sentences and was able to move onto the extension of creating her own sentences. It was
interesting they she got inspiration_from her own life and interests to create her own sentences. Yery independent.

To what lewel is the childinvolved during the plenary? (Leuwen Scale) | T Y ;S XAl 4 s

Comments: P was very keen to share her own work during the plenary and had her hand clearly raised for that. However, P was
not as keen to comment on what other did well or could improve on their work. This is perhaps something she found more
challenging or was less interested in.

Ta what level is child invalved in success criteria? (Leuven Scaled [ 1/ 2 /Sal s 4 4 s

Comments: The 5C was given to learners. P acknowledged being given the SC, but did not refer to al.'lring the main task and
production of her sentences. The final targets created all seemed to be general and not with particular reflection on the 5C.

Screen clipping taken: 21/02/2020 12:30
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Lesson Observation Child 2: initials A

To what level is child involved during teaching input? iLeuven Scale) | 1 4 2 F 3 4 ;o5 |

Comments: Fully engaged in the input. Listening carefully without distraction. Raised hand to contribute at every given ™/
opportunity.

To what level is child involved during the main task? {Leuven Scale) | 1 45 2 F 3 fo4 fes, .5|

Comments: Decided to go for gold which seemed appropriate for her level, good self assessment. Was very chatty during‘”‘task. but
always on task. Any discussion was around inspiration for her sentences. Although A spent quite a lot of time chatting and
reading herideas to peers this seemed to be part of her working strategy rather than a sign of distraction or being off-task. The
most verbal on the table who frequently reached out for clarificationf sharing ideas with P. She was able to independently get a
new pen when hers wasn™t working. By question 8f9 she had started to get distracted, but this was right towards to the end of
the session and after lots of excellent sentences had been produced.

To what level is the child involved during the plenary? (Leuven Scale) | 1 4 2 fF 3 4 IS

Carmments: During the whole class feedback she was very keen to share her work and read out her favourite sentence about no.7
make up with confidence. Also kept her hand up for ideas to develop peers work with praise or improve ments. Showing the
potential to be critical of her own and peers work.

To what level is child involved in success criteria? (Leuven Scale) | 1 4 2 F 3 fi »"“’\4.1 | £ 5§

Cornments: & didn’t obviously look at the SC during the production of her work in the main task, but did use it4o look through
her work and self-mark it during the plenary. She did also consult it when making her targets.

Screen clipping taken: 21/02/2020 12:30

Lesson Observation Child 3: initials X

To what level is child involved during teaching input? (Leuven Scale) | 1 /7 @ 7 3 i 4 75|

Comiments: X was quite throughout the lesson, but seemed to be on task and focussed during the input. Seemedless keento put
her hand up, but was clearly engaged with input and she made good sentences on the whiteboard activity and in the main task.

To what lewel is child involved during the main task? {Leuwven Scale) | 1 2 f 3 S 4 FEaS 5||
~J

Comrments: X worked quitely and independently through the main task. She didn’t ask for any teacher or peer assistance.
Although her peers on the table were sharing their ideas, she did not seem to be distracted or wish to contribute. Did not
verbalise herideas at any point. She used the whiteboard to draft her ideas for some sentences and seemed able to self-correct
her own spellings.

To wehat lewel is the childinvolved during the plenary? (Leuwven Scale) | 1 F 2 fe3| F 4 i 5

Carmments: Shedidn’t put her hand up to share her answer or give suggestions to improve others wark, but did seem happy to
share her answer when asked by MCE.

To what lewel is child engaged/firnvolved in success criteria? (Leuven Scale) | 152 FA] [/ 4 7 =

Comments: X didn't seem to refer to the SC throughout the production of the main task. but did mark her work against them
during the end of the lesson. She did create targets, but they seemed more general rather than directly relating to the 5C of the
lesson.

Screen clipping taken: 21/02/2020 12:31
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Lesson Study 2 Appendices

21 February 2020 12:15

Appendix 7 - Lesson Study 2 Plan (HJ)

Lesson Plan — Step 1 Cynllun Gwers — Cam 1

Student-teacher HJ Class: |5GT

A0lE or Subject LLiZ Date:  |C4,/02/2020
Lesson Focus: Speech harks

Meaningful links ‘Wales 2008 English curriculum

to Curriculur use punctuation to demarcate sentences and beginto use

speech marks, cornmas ta mark clauses and phrases, and
apostrophes foromission, e.g it's (itis)

use awide range of written and dynamic stimuli, e.g.
stories, picture books, images, poems, experiences, film,
paintings, music

Meaningful links LNF:Oracy

o Y¥CC: Incidental Welsh
Cross Curricular

Responsibilities

Personal Targets (Linked to OTS and identified in weekly review]

Blended learning experiences

The stwdenttescher understands the selection, use and fustification of 3 mrge of inaginative
Fopmaches to weet pedagogie challenges to the henefit of all leamers.

Managing the learning environment

The stwdertdescher understands e inpoftarce and derorshietes the effech ne
estahlishment and on-going maragesent of the leaming ervimaaert, ir poagoting posibive
leaming hahits and hehaviows that seet the four puposes ard 2 yaderstood by leamers in
that condext.

Screen clipping taken: 21/02/2020 12:18

Learning Dbjectives (focus on Learning- use accessible vocabularg):

The pupils will learnto:

L0 To use speech manks with increasing confideance.

Success Criteria (ckary linked toeach leaming  |Assessment of Pupils’ Learning

Objective and miBted tothe processand/orprductof | Evidence

eaming] [what heve the kamers to say/wite/do/produce —to
demomstate kaming]

*4+# | can identify where and when to AFL: Success oriteria in opening and
use speech marks in iy owh witing. plenary to bookend lessan and create

going forward targets
#* | can identify where and when to use

speech marks in a piece of text. Questiohing: Basketball ot ping pong

* | canidentify where and when to use | Differentiation: Green, amber, red
speech marks in sentences,

Screen clipping taken: 21/02/2020 12:18

New Section 1 Page 9



Time Ectinit ims/ e thoda logy Ke y Co nce pis Pupil Teks R=oures
[Tmchars Role—incliding keytaaching points. | [Pupils” ra b= —inc lud ing diffarantia ticn, =pgaga mant | (IncludingHaa kb and Safety
diff r2 nt B tic n st tagiez 3nd key questic nz) infor ma tive aszezsmenta m homawa k] requiramant]

. BUILDING ONFPRIOFR LEARNING
Opening AFL: THINE, PAIR, SHARE
Ihhwpﬁ:: Have a look at the punctuation on the Look at board, choose question based on
Eaming | board? differentiation. IWE
- Canwyou recognise these marks? What are THINE, PAIR,SHARE
’ they have you used them before?
Where could theyeninthissentence?
Whale class feedback: Feedbackideatn Tfpeers
Easketball, not ping pong questioning
DCRViden
933-30 )
https:ffeneeer cout ub e, comfeat ch fv=5- Watdh video
TEmLctw DY
Wideo up to 2 mins 20 se@nd.
Stoptoask questiom:
What eke doyou notice here other than
the speech marks. Chomesentence and answeron
EELEE] p
whiteboards
Choos e which sentences you would like to Feadbackto T/FEERS
try and answer onyour whit eboard
DIFFERENTATION
THINEK, PAIF, SHARE Think, pair, share ¢
Feedbad: to Tfpeers
Gothrouvgh answers and model on board.
93040 From the examples make asuccess
criterion
THINE, PAIR, SHARE
Screen clipping taken: 21/02/2020 12:19
Worksheets

Spesch marktextssaved in dos
MAT:

cha20marks. pdf

Tearhing s LAWORKSHEET:
-3
Leami https:/fenece teachingid eas. oo, ukfinwerted
aming
-mmmas,spee chmarks-0

htt ps: ffwownw teachineideas.co. ukfsitesfde

9401000 fault/files/spee chmarksws. pdf
HA:

file: S0 Msers HANNAHDownloa ds fspe &

Workindependently or with the help of
peers toworkthrough differantiated task
in books.
3bdme: peer, whiteboard, previows work

Self-msess work via the success criteria
Pany Tickwhat you think you have achiswed

1010
1025

statements.

Feer mark ingresn pen

On refledion dedde three going forward

AnswerBCand use it to create 3 targets to
maowe foreard.

Success criteria

Screen clipping taken: 21/02/2020 12:22

Appendix 8- Lesson Study 2 Powerpoint (HJ)
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what are these? HAVE you seen or wsed them before?

How would you st thew bn the sénbinst bilow? =
Pleaseask me bn welsh sald mMiss james,

VUV UWUWUUuUuuUwuuUwuLwuvwuuwuww

L

= How to use speech marks suecessfully?

James.

TARGET TIME

“Did you wateh the rugby on the weekend? , asked Miss

Whose coal is this jacket bellowed Mr. Thempson. 'l be
- there in @ minute grunted Luke. | can't believe Luke spoke
o Mr. T like that gossiped Laura,

@

-
| [E—— | @
: "

. Diffarsnt typrss of punctistion ]
L - Comma befora the fir! spesch mark -

* Capital kaurs to apon the speech

L s

"

B
. ¢ mereatigadpcoves :

| Topenn
- =

Targnit
- .

Target 2
- ® =
o ¢ Tagma - i
- -2
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Appendix 9- Lesson Study 2 Reflection (HJ)

Reflection

Brockfiel’s 4 kmees 1908 with Gibks 1888

with each stage of the cyele, we can corsider Brookfield's 4 kmes; self, Peers, Studems, Scholrship

Description; what happened ?

Please see ksson pEn in PTELWRS: Bluyddyn 5, week s,
CpEner; Co-COMmiruct sWcess Critera

main Task; & pplying swoess criter@ to @skon speech marks
Plrary; writ: targets based on ksson and ¢

Learnem mads chear pragness ken in this kasen, Althaugh mest knew what spesch marks wers and thay
ware to o around direct speech, Mostdid not how o use a comma before orafier opaning s pesch marks
orte use 3 capital letheronce o u o pened speech marks, These inaccumeies were dmwn atentin t in
the inputand learmam could than apply themduring the main sk, Bythe and of the bkssen leamars saidl
they fett mare o nfidantabsut thase in thairewn werk in the future,

Feelings: Describe feelings and emotiomal respomses
self
Ifelt that the lksson gave s really rich data forthe reseanch,

Learners responded wellto dentifying success criteria for the lksson, inpartkulEr on how to
formsenterces with speech marks, lencouraged karners to differentiate their S€. For esamplke,
if you find speech marks difficult SCcan be to s aspeech markat the beginning and of speech,
Howeyer, if thE B something you were already doing think about commes before and after the
speach marks.

I was Eppy with the work they prodwed, and | encouraged them to upskill their writing in
pitstops. | think | sed pitstops effectively to address meconceptions,

I was really inberested intheir resporse to writing @meets, Ifamthing, the MAT karnars seemed
tostruggle the most with creating @Eets becawse they falt they Mad achieved swcess criteria,
This was of great interest 1o me becawse MAT karners may not bave had the critical reflection
skils to think of appropriate @mets to move forwand. As MAT karmers it & really impor@mnt
that they know how to develop thermseles and | feel very intzrested in looking imo ths further
with research,

Screen clipping taken: 21/02/2020 13:28
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. “How do we use speech marks?”, said 5GT.

Evalation: Wwhat was good and bad about your resporme
self

I really enjoyed the ksson and it really ilumirated  how MAT karners engage with success
critari@. | ako thoroughly enjoved the opportunity to@ke part ina ksson study and get the
learners parspective from the intereiew, |think |coud have scaffolded the karners in making
their mreets more effectively and will seekto dothis in future,

Peer

MCE Bave posithee and comstructive feedback from the ksson, She picked upa kot of positve
ekments, Forexample, karners wene really engaged and completed the wsk sweessfully, She
was impressed by their ability to concomstruct swcess criter@, To improwe, she gave me some
strategies on how to deal with @ MAT karner that requires a ot of attention des pite
urderstanding the sk,

students

The studerts seemed to really benefit from the ksson, Althoush they were familar with speech
marks, they ware not sure how o e itand the accompanying punctuation correctly, B8 where
to put the fiml bit of purctiation within the speach marks, Two of the MAT karners made
mitakes and benefitted from the practie, However, one MAT karner (IE] potert@lly did not
find epowgh challerge inthe w@sk,

Amabyss: How do you make serse of the exparience? F.8 reseanch

self

Ithought about what my understanding AFL wasand how it was in operation throug hout the
lkesson, | wmed researcharound AFLand MAT karners to unpick the ksson, their success criteria
and \rgets, | noticed the scaffoding of success criteria was far mone successful that the
scaffoling of the @reets. For this reason, | vamed to research this further to deve lop my
approach in future,

Peer

lactally really enjoyed my peer being the cBssroom and was boking forward to her feed back
and perapactive throughout, Havimg been a TA before doimg the PGEE, |am very avware that
when teaching your abilities 1o observe are limited, Quite often anobsereer or TA can pick up on
different things inthe ksson that can be of real benefit,




Analysis: How do you make sense of the experience? E zresearch

self

| thought about what my understanding AFL was and how it was in operation throughoutthe
lesson. | used research around AFL and MAT learnersto unpick the lesson, their successcriteria
and targets. | noticedthe scaffolding of succe sscriteriawas far more successful thatthe
scaffolding of the targets. Forthis reason, | wanted to re search thisfurtherto develop ry
approach in future.

Peer

| actually really enjoyed my peerbeingthe classroom andwas looking forwardta herfeedback
and perspective throughout. Havingbeen aTA before doingthe PGCE, | am very aware that
whenteachingyour abilities to observe are limnited. Quite often an observer orTA can pick up on
differentthingsin the lessonthat can be of real benefit.

Schaolarship

1'was ofthe Hawthorne Effe ct throughoutthe research project Forexample, inthislesson | did
feelthat the learne rswere quieterthan usual during input and discussiantime. This made the

classroom seems lively and dvnamic the nit usually is. | felt with an obse rve r MCE was |e ss able
to see their personalitie s as the learnerswere more reserved.

Screen clipping taken: 21/02/2020 13:30

Action Plan: Based onrefle ction, what couldyoudo inthe future ?

Toimprove | would like to:

¢ Do more independentresearch about AFL and MAT learners

o Conductanotherlesson study to test out the arie sfromthis ane

® Incorpaorate betterscaffolding and modelling of target setting

®  Make sure all MAT learners have acce ssto sufficient challe nge to stretchthem

e Use the Literacy and Mume racy Framework as away to scaffold le arnersunde rstanding
of successcriterizand target setting as partof self-assessment

® Invest more time into developing problem-salving and critical thinking skills that will
developtheir asse ssme ntcapabilities

® Make space for productive pe er asse ssme nt opportunitie s as away to develop skills

that foster bette r s2lf 3sse same nt

Conclusion: What gzeneral/specific conclusions can be drawn?

e Differentiate d tasks during input as well as main task made the lesson accessible to all
learners

o Alllearnerscompletedthe task and were able to practice their speech marksskillsto
varyingdegrees

»  Students appearfairly confidentin constructing success criteriawith theirpeers

»  Students appearfairly confidentinusing co-constructed successcriteriato reflecton
their own waork

o Students found setting their own targets challenging and within this le sson did not
avercome thischallenge

o Students needmare scaffolding and modelling on effe ctive target setting

Screen clipping taken: 21/02/2020 13:30

Appendix 10- Lesson Study 2 Interview notes (HJ)
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Appendix 11 - Lesson Study 2 Target sheets (HJ)
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Appendix 12 - Lesson Study 2 Observation Notes (HJ)
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ECAD7004 Lesson Study Research

Research Question: Can success criteria be used by learnersto create targets to

improve, as part of self-assessment?

Observation ofHl Lesson by research partner MCE 04/02/20

Lesson Qbservation Child 1: initials 1B

Pa
Ta what level is child invalved during teaching input? (Leuwven Scale) 1 4 2 f 3 F ’(4 / 5

Cornrnents: Listened well. Worked independently on mini tasks quietly, no communiation with others on tablé{attepted gold
level task). When asked, rated self 10/10 on confidencescalefor lesson topic. Fully engaged with video clip. Worked
indepen dently on video task, turned aroundto look attable receivingsupport from HJ at one point. Appeared happyto sit
quietly and only engaged with partner during discussion when prompted.

P
Ta what level is child invalved during the main task? (Leuven Scalg) | 1 4 2 f 3 Fi 4 / "QS

Comrnents: Commenced task quietly not distracted by anyone, even though on sametable as quite a vocal child. Focuséd on own
worlk and not bothered by conversations, laughter, disruption from other pupik. Keen to getspellings right and asked teacher.
Did notreferto 5C sheet during lesson.

Paa)
To what lewvel is the child involwved during the plenary? (Leuwen Scale) | 1 ;2 /“\3 ] J 4 / 5

Comments: Discussed target thought process with HJ, “1 can’t think of anything, advice given by HJ t3 challen geself. IB started
playin g with pens for a while before writing targets down.

Z\
Ta what level is child invalved in success criteria? (Leuven Scale) | 1/ 2 /‘9(\3 ] / 4 / 5

Cormnrnents: Did not verbally oractively get involved but appeared happy with what waz agreed. ~

Lesson Observation Child 2: initials GT

P
To what level is child involved during teaching input? (Leuven Scale) 1T 5 2 f 3 i 4 J P<5 |

Comments: Led the IWB task with partner, asked partner “do you wantto add anything?” Partner advised no, GT respoNed, “ok.
Done!”. Appeared confident working with partn er. Attem pted gold level task. When asked, rated self 10410 on confidencescale
for lesson topic. Chosen by HJ to write answer to mini task on whiteboard - appeared confident dein g this, missed a ‘comma’
which was fixed by another pupil when requested by H). GT not phased by this. When GT returned to her desk, she fixed comma
on her 'WB. Fully engaged with video clip - GT was working with a partner on minitask but partner did not engageand happily
let GT do it on her own. P

To what level is child invalved during the main task? (Leuven Scale) | 1/ 2 7 3 + 4 ;5]

Comments: Appeared comfortable working on task independently, very focussed. Did not visibly refer to 5C until towards® the
end of the lesson. Was not bothered or impaded by any distradions.

1\
To what level is the child inwelved during the plenary? Leuven Scalg) | 1./ 2 f 3 i 4 i "<5 l

Comments: Continued working on main task whilst H) was explaining plenary. Conszidered targets andthen asked HJ forv
reassurance for her targetidea. Spenttime consideringand looking back overworl.

P
To what level is child involved in success criteria? (Leuven Scale) 1 f 2 F 3 /! 4 /! "({5 l
NJ

Comments: Puthand up with ideas for 5C and appeared happy with agreed 5C.
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Lesson Observation Child 3: initials HS

To what level is child involved during teaching input? (Leuven Scale) | | T - T A R 1|

Cornrrents: Appered confident from the very start. Attempted gold level during initial mini task. When asked, rated selt10/10 on
confidence scale for lesson topic. Fully engaged with video clip and extremely keen to share his ideas and answers with his table,
teacher and wider class. Appeared enthusiastic and very comfortable with the subject and mini tasks. Hands-up wanting to

and contribute to the input frequently — much more than any other pupil.

To what level is child involved during the main task? {Leuven Scale) | 1/ 2 f 3 ICI
“J

Cornrrents: Had to leave room at start of main task but returned and appeared enthusiastic to get started, but made his presence
known. Quite vocal during task, wanting to share his sentences and ideas with anyone who would listen. Appeared to want
reassurance and or areaction to his sentences. Lots of chatting to peers on the table — although on task. Able to work quickly
and appeared focussed when not engaging £ chatting with peers around him. Regqularly asked advice from teacher during lesson

saying, Il don’t know what to do”, but actually before HI was able to finish explaining, he knew. -
Ta what level is the child invalved during the plenary? {Lewven Scale) 1 f 2 43| 4 4 4 s

Corrrnents: Saying “1 don't think | have any targets”, wandering around class, looking for Hl support’ Appeared to struggle with
concept of identifying ways to improve. Looking for validation, support, coaching from teacher. When he had written
something, he decided to throw it around to peer sitting next to him, who then threwit back to him.

To what level is child engagedfinvolved in success criteria? (Leuven Scale) | 14 2 4y 74 g5

Cornrrents: HS was very keen to contribute to setting the SC, very vocal and wanted his ideas heard. ~
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Additional Appendices

21 February 2020 12:31

Appendix 13 - Free School Meals information

Lesson Study 1: The three-year average for the proportion of pupils eligible for free school meals is
45%. This is much higher than the average for Wales (21%).

Lesson Study 2: Around 10% of pupils are eligible for free school meals. This is notably lower than the
national figure of 21%.(Estyn, 2015)

Estyn (2015), Lesson Study 1 School X inspection.
Available at:https://www.estyn.gov.wales/(Accessed on: 20™ February 2020)
Estyn,(2015) Lesson Study 2 School X inspection.

Available at: https://www.estyn.gov.wales/. (Accessed on: 20™ February 2020)

Appendix 14 - Consent and Information Form sent to parents/guardians

INFORMATION SHEET
COMSEMT FORR FROIECT TITLE: Can=succes=criteria be u=ad by learrers to create targets to improws s
FROIECT TITLE: Can=succe=criteria be u=ed by learrers to create targets to improwe as part of sefase=ment?
part of sefame=mert ®
Dear Farent / Guardian,
Name of Researcher:
Hannah lames Ity name is Wiss. lames and | am studying for aPGCE qualification at X Athrofa, University
of Wales Trinity Saint David. | am currently astudent teacher withi
Pleass initial box School and am teadhing inyour childs clas.
1.l confirmthat | haveread andunderstand the informationsheet dated 24/01,/20 farthe I:l l'would like to inviteyourchild to partidpate in my research projec. The title ofthe projec
abowe study. is: Can success criteria be used by learners to create tangets to im pAEEEEEGEEE——I———

Smiessment?
2. lunderstand that my child's partidpation & wvoluntaryand that | am free to withdraw my I:l

child from thestudy at any time, without giving any reason. | @imto msess:
H

* [flearners can engagewith suocess criteriatoself-assess
* |flearners can use sUcCCEss criterfidato oeatetargets to improvetheirwork
* [flearners’ targets are specific, sttainable and relevant

3. lunderstandthat my child @n chooseto withdraw at any time, withoutgiving areson.

4, lunderstand that the information given by my childwill be used inauniversity I:l

Esignment. Through your child’s participation, | hopetn & certain whethersuccess criteria can by ised

5. lunderstand that my child's name will not appear at any time. I:l bylearners to create targets to improve & part ofsef-asessment.

6. | smresfor my childto take part in the abovestudy | will be conducting a lesson & normal classroom activity. Wy mlleague is Ening to obsere

’ : I:I the lesson and how three pupils engage with the suocess criteriato make targets to impromse

= part of self-ssessment. This will be followed by agroup interview that will be audio
recorded. Pupik will be able towithdrew sssent at any point inthe researd.

Child's name Parantsignature Date All names will be kept strictly @mnfidentialand will only be known by myself and my reseanc

partner. Your child's partidpation in this study & completely woluntary so you oryour dhild
can withdrae from the study at anystage. Your child will also be skedto give their ssent

Whencompleted, please returntoclass SET by the of the 31 /01,2020, Thankyou,
4 4 = o1y = before the beginning ofthestudy.

After careful and precse analysis ofthe data obtained fromthe lesson obsersation andsmoup
intersiew, l'would be happyto providewou witha copy ofthe findings at wour request. The
results ofthe researchwill be disussedin a university assignment that will contributeto my
PGCE course. The results ofthis study willbe stored on apasswaord proteced USEstid:and
all raw datawill be destroyed oncethe ssessment ha been marked.

Ithankyou in advance foryourtime. Ifany questiors do arse, feelfreeto contad me a your
convenience.

Screen clipping taken: 21/02/2020 12:40

Screen clipping taken: 21/02/2020 12:39
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https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Inspection%20report%20Whitchurch%20Primary%20School%202015%20%28English%20only%29.pdf

