ECAD6009P- Part B- Title: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
 
Introduction
Firstly, BERA guidelines (2018, pg.21) states that the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity. So, in the report, I will be addressing the school as School A to keep their confidentiality when writing about their school development plan (SDP). School A is a secondary school with students ranging in ages from eleven to eighteen years old located in the South Wales’ valleys. Their primary initiative is to help students reach their full capabilities and get prepared to transition to adulthood. Furthermore, School A is included in the Raising Attainment of Disadvantaged Youngsters (RADY). The RADY programme is an approach to closing the gaps (Spielman, 2020, pg. 4). Closing the gap is to aid underprivileged students. The RADY programme is the golden thread that is weaved throughout the SDP to ensure learners have the opportunity to develop and reach their full potential in a supportive environment.
       In my report, I will be taking a theoretical approach of the schools’ development process and showing my understanding of the process. In my literature review, I will be focusing on the school development plan (SDP) and its process. However, for the focused aspect from the plan, I will be focusing on an aspect from the department development plan (DDP). The SDP and DDP are similar in the processes, but the DDP has less strands as they are picked out from the SDP to ensure it is the right strand for the department to develop. The strand that I will be focusing on is 1D: Ready for Learning and Restorative approaches. Due to the strand containing multiple objectives, I will be specifically focusing developing consistent reward system because through observed lessons I can see that students respond well to the reward system of positive points on class charts, phone calls home and postcards. I want to explore research and the theoretical approach on rewards, but also suggest possible alternatives to the consistent reward system objectives. To follow, I will be showing an insight of criticality of the processes like self-evaluation, data analysis, involving stakeholders, strategic planning, measuring impact and its use within School A. 
Literature review
School development plans (SDP’s) can be developed employing standardised procedure that the Welsh Government has created. The Welsh Government (2022, pg.3) has worked with stakeholders in schools and middle tier of education system to develop new evaluation, improvement and accountability arrangements for schools, local authorities, regional consortia and Estyn. An SDP is an extensive document that outlines the school’s goals, and proposed strategies that will be achieved over a period of time, usually ranging from three to five years. For long term plans, the Welsh Government (2022, pg.8) insists that the school improvement guidance should set out the Welsh Government’s expectations of how school improvement should be delivered in the context of the curriculum for Wales. According to the Welsh Government, (2021) the new curriculum should articulate the ways in which learners make progress in their learning and contribute to the four purposes. The Welsh Government (2022, pg.25) infers that the new arrangements should encourage schools to think more widely about where they need to develop to support all learners to progress towards the four purposes. Estyn (2018, pg.69) demonstrates that the inclusion of the four purposes are effective for progression within the schools development plan as pupils talk about the four purposes confidently at a level suitable for their age and development, and teachers are checking progression through what development they can see against Donaldson’s four purposes in successful futures. Although it is not requisite, schools have been given guided resources that should be practical help in enabling schools to make improvements (Welsh Government, 2022). To follow, the Welsh Government (2022) states that the resource should support all learners, school, and a suitable and self- improving system. The self-improvisation is supported through data.( Schmoker 2003, pg.22) states abundant research and school evidence suggest that setting such goals may be the most significant act in the entire school improvement process, greatly increasing the odds of success. The suggested evidence is that from the year 2003, the pass for maths and assessments were 67 percent, however after developing a plan, in 2004, the percentage was 72 percent. The 5 percent increase shows that development plans are positive for improvements, when used effectively and realistically.
         To follow, the process begins with school A’s self-evaluation of their current circumstances. The Welsh Government (2021) demonstrates that the schools’ self-evaluation will identify strengths as well as areas of improvements. Schools should be ambitious but also realistic when creating their SDPs (Welsh Government, 2021). Where appropriate schools should identify measurable targets, these targets should be challenging and aspirational (Welsh Government, 2021). Furthermore, a significant part of the schools’ development plan and vision is, according to Welsh Government (2018, pg.3), the outcome of process involving all staff, including governors, and other stakeholders. Thomson (2010, pg.7) insinuates the different stakeholders recognise there are ‘knowledge gaps’ between reflection, analysis, and learning. The Welsh Government (2021) states that engaging with stakeholders effectively supports improvement. Engaging with learners, school and community can be shown through ideas that are carried out in a secure, encouraging setting where all participating students feel comfortable sharing their opinions in an open, sincere manner. To follow, Welsh Government (2021) insists it provides school staff perspective of strengths and opportunities for improvement in relation to specific aspects of a school’s work. Similarly, it allows a community perspective, and helps the community understands the insights of the school. The Welsh Government (2021) suggests that it enables the community to understand why the school works in the way it does, promoting dialogue and challenge. The Welsh Government (2015, pg.6) infers the community link that schools make can be a positive contribution to community life. This suggests that schools and communities effectively works well together to create positive environments and support for learners and their surrounding influences. Moreover, community links from stakeholders contribute to school developments and creating measurable targets to ensure that all opinions are heard and that the final plan can be realistically, and successfully implemented. 
                          Additionally, after regarding the process of the SDP, I am going to focus on the objective of developing consistent reward system in the DDP. The development of rewards in the classroom are a significant part of the incentive process that school A uses to actively encourage students to reach their full potential. The Welsh Government (2018) suggests that rewards form the basis of human behaviour and motivation, and can be used effectively to encourage children to acquire skills and develop appropriate behaviour. Skinner (1984) cited in Mcloed (2023) mentions that behaviour is strengthened by rewards, leading to the repetition of desired behaviour. This concept has derived from B.F.Skinner’s theory of operant conditioning. Operant conditioning was first experimented through rats, if the rat responded with the desired behaviour then it was rewarded, the desired behaviour would be repeated. However, Skinner (1984) cited in Mcloed (2023) theorises that behaviour which is reinforced tends to be repeated; behaviour which is not reinforced tends to die out or be extinguished. Welsh Government (2018, pg.10) similarly suggests that consistency to reward helps maintain the desired behaviour. To follow, Thorndike (1903) cited in Mcloed (2023) theorises that responses that produce satisfying effect in particular situation become more likely to occur again in that situation. The implications are that rewards are to condition learners to become motivated and creates positive behaviour. The both conditioning theories was successful in demonstrating the positive rewards have, which can be implemented within the classroom environment.
                         On the one hand, there are additional positive aspects to developing the rewards system. By developing rewards, this can increase motivation. According to Horner (2009) cited in Boonmoh (2021, pg, 41) rewards are important for enhancing appropriate behaviour. In the aspect of motivation, the appropriate behaviour may be extrinsic. Extrinsic motivation occurs when a person completes an activity, which leads to external reward (Boonmoh 2021, pg. 43). Boonmoh (2021, pg.43) further mentions  that rewards were used by teachers for increasing learners’ motivation. To link to the SDP, using rewards is one approach that has been used to improve self-evaluation in the classroom (Boonmoh, 2001, pg.43). Chen (2003, pg.1824) infers that rewards systems is advantageous in increasing students’ motivation. The right use of rewards can help improve motivation and can be inferred as a powerful tool in the classroom.  However, on the other hand, developing reward system can lead to students over-relying on rewards. Chen (2023, pg.1824) suggests that repetitious exposure to rewards can cause students to become reliant and not perform academically well if the reward is not an option. Dopamine and Wise (2022) cited in Chen (2023, pg. 1825) infers once teachers continuously use reward systems, students immediately complete work and predict having a reward. Similarly, Leeper and Greene (1978, pg.73) suggested reward giving may increase the performance of the activity linked to the awarding of rewards but may reduce the level of performance for non-rewarded activities. 
Developing an action point
School A’s school development plan is similar to the school’s department development plan, which is where the aspect I chosen on rewards is from. The department plan is similar to the school development plan, but on a smaller scale with fewer strands. The department plan is usually created to reach targets within a school year. As I focused on one of the department development plan aspects, I will demonstrate my understanding with examples from the DDP. Due to the multiple strands, I will use section of Ready for Learning and Restorative approach to show my understanding and to suggest alternative suggestions and to critically analyse.
           School A’s DDP focuses on an objective, which is developed with an action, a stakeholder, what resources would be used, a success criteria, and the type of evidence needed to show and support that objectives are being met. While the department plan shows that majority of the objectives that represents steps in the right direction and promise of its effort in improving educational outcomes, there are potential barriers to its successful implementation. Firstly, the department plan shows dates that the success criteria must be met by. In one of the objectives, which is to Improve consistency in readiness for learning strategies, the dates have been amended four times to at least two months from the original date. The success criteria for this aspect is to see pupils enter the classroom ready to learn and have positive attitudes towards learning. In particular it is highlighted that this is essential to see in RADY students. The action to improve this objective is to build trust and a professional relationship with learners to help contribute towards a positive learning attitude. As part of the four purposes, specifically in healthy, independent individuals, it is important that learners are able to form positive relationships based upon trust and mutual respect (Welsh Government, 2022). As an alternative suggestion, is that this objective may be harder to implement as the focus to ensure RADY learners are benefited by these important building of relationships, as well as, the other learners in the classroom. A suggestion is to talk to other staff throughout the school and develop solutions to gaps that could be hindering those positive learning attitudes. According to Welsh Government (2022) a critical part of raising aspirations for all learners and addressing different gaps in attainment is ensuring that all learners are supported to realise the four purposes through a broad and balanced curriculum. So, as well as having conversations with other staff in the school, it would also be beneficial for teachers to assess whether learners are developing in the area of the four purposes. Additionally, to strengthen the alternative suggestion of building those relationships through respect and trust, it is to remain consistent to close the gap and for every learner to have a positive attitude. In support of this, Spielman (2020, pg.5) says that the gap will be closed by teachers working hard with pupils over the entire key stage, using all their skills and interventions to effect change. So, with support from a range of different departmental staff and consistency, this objective can suggestively be met effectively. Additionally, after analysis of the department plan I have another possible solution regarding the stakeholder aspect. When reviewing the plan, I noticed that there are usually individual stakeholders that are responsible in developing that aspect and achieving the outcomes intended. A possible solution is to include other stakeholders to have a different perspective, so the intended objectives can be met and improved effectively. A possible stakeholder in ways of building trust is include student perspective, as well as, other teacher’s perspective for a wider outlook. According to Dewy (1997) cited in Black (2016, pg.49) he implied that often the teacher has more to learn than to teach. One of the ways to facilitate this is through a more collaborative, democratizing learning environment, which would benefit both teachers and students. The suggested alternative solution is to include student perspective within the development plan to ensure students have a perspective on developments within school A.
          To follow, upon critical analysis of the proposed initiatives, I am enquiring whether the department development plan is based on the most up to date research within the education sector. An example I saw of this was the aspect of developing consistent rewards system. The resources used are postcards home. From research, I have noticed that extrinsic rewards such as postcards which are material rewards can lessen motivation to participate. In support of this, Leeper and Greene (1978, pg. 93) mentions that rewards may increase the performance of the activity linked to the awarding of rewards but may reduce the level of performance for non-rewarded activities. An alternative resource that can be used is using social rewards. The Welsh Government (2018, pg.10) infers social rewards are praise and recognition, for example a positive phone call home. This type of reward can be instant, consistent and this ensures that the rewards are achievable to help maintain attention and motivation (Welsh Government, 2018 pg.10). Cowley (2003, pg.74) supports this as she states that a quick phone call/note home can really have a huge effect on behaviour and Positive comments are one of the most effective forms of reward in school. The alternative suggestion is that social rewards could be a possibility as they are quick and effective to help boost motivation and confidence.
Reflection and Evaluation
To reflect and evaluate upon the school A’s DDP, it is clear from the overview that the plan is well thought out and is concurrent with the well-being act. The plan covers aspects that ensures that the well-being act is implemented as objectives are aimed to enable people to fulfil their potential no matter what their background or circumstances (including their socio economic background and circumstances) (Welsh Government,2017, pg.6). Upon reflection the plan is aiming to improve the learners environment to create a healthier Wales that focuses on well-being, which can be linked to the four purposes. Furthermore, in a practical and theoretic perspective, the school can improve upon its plans by including students as stakeholders within developments that can use their opinions. For example, the theory of B.F Skinner Operant conditioning can be linked to the rewards system of giving students material incentives, such as postcards home, to encourage good behaviour. However, the school could suggestively include student’s opinions in what they aspire and want when they show motivation and hard work.
Conclusion
To conclude, in my report I have discussed the theoretical perspective of the SDP and reviewed the literature that supports the report. I have also recognised the some theoretical positives and practical limitations to the reward system, which was an aspect of the DDP. From research, there are different approaches that can be suggested to help further development within the plan, such as using social rewards like phone calls home, rather than material rewards to motivate learners intrinsically. From this assignment, I have found different perspectives that can help me further develop my own teaching practice. To further my teaching practice, I will introduce more social rewards to help motivation, which would link to the development of the four purposes as this can create relationships based on respect and trust. To follow, this assignment can develop my own practice by recognising that within the school environment I can suggest alternatives and collaborate to help create an effective learning environment.
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