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Assignment title: A critical evaluation and the identification of teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Introduction:
The focal start point of this research is the identification of a critical incident within an educational context. Before outlining any additional steps, it’s crucial to clarify the working definition of a critical incident as: “Incidents (that) tend to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis” (Tripp, 2012, p.25).
Tripp’s definition propositions a two-step process in diagnosing an incident as critical. The first step is identifying an incident, this can be any occurrence which is founded through an initial observation (Tripp, 2012). The second component focuses on analysis which is what subsequently, makes an incident critical. As guided by Tripp, step two should be considered through adopting a wider observational lens which acknowledges context, such as social considerations which surround the incident (Tripp, 2012).
Therefore, combining the research title with the guidance from Tripp, it’s indicative that firstly, the incident needs to be observed, using relevant observation techniques for the situation. The observations will then be contemplated through Tripp’s analytical lens, which shall help to shape the observations into a case study that focuses on an individual or group of learners. The analysis of the incident will continue , as the teaching and learning steps within the case study will be critically considered, using relevant literature. This critical incident study will then be utilised for reflective purposes, which will ultimately aid individual professional development. 

Observation
[bookmark: _Hlk53906859]Observation is the most suitable approach for identifying an incident whilst coincidingly informing the researcher of the wider context surrounding that incident. This is attributed to the fact that observation is a primary research method (Kumar, 2014), which enables a researcher to “gather ‘live’ data from naturally occurring social situations.” (Cohen et al, 2013, p.456). As indicated, the context in which these data are observed is significant. These will be drawn from a  Foundation Phase classroom over a limited period of one day, due to Covid-19 restrictions. Kumar suggests that prior to commencing observations it’s important to have a knowledge of “socioeconomic-demographic characteristics” (Kumar, 2014, p.173), that fall within that context . These may be instrumental in understanding the wider context when analysing an incident (Tripp, 2012).  Applying Kumar’s guidance, relevant information regarding the school may be that they have 372 students on record (Estyn, 2019).  Of these, the students eligible for free school meals, falls above the average in Wales (Estyn, 2019). This implies a proportion of students have challenging socio-economic backgrounds. Despite this, Estyn reports that the school ethos is “thoughtful, caring and supportive” (Estyn, 2019, p.2) where students feel “safe and valued” (Estyn, 2019, p.2). This indicates a positive social atmosphere. 
Before outlining the specific methodology of the observation, it’s significant to indicate that throughout the observation process, all data observed and recorded are essentially confidential (Tassoni et al, 2012). This follows the Data Protection Act of 1998. To ensure that this is complied with, BERA guidelines will be adhered to and all bodies involved in the observational research will be anonymous (BERA, 2018, p.21). This is coherent throughout the research documents and can be witnessed within the appendix, as students’ names have been replaced with a letter. 
Methodology
The scope of observation as a research method has both advantages and disadvantages. It’s commended for its flexibility and therefore, applicability, to multiple research scenarios (Cohen et al, 2013). However, the width of possible approaches can also pose a challenge in selecting the right one. Cohen et al recommend that the chosen method should predominantly be fit for the researcher’s specific purpose (Cohen et al, 2013). In contemplation of this, using a case study approach to construct a critical incident out of observation, has a unique value in prompting us to undertake an “in-depth exploration of aspects” (Kumar, 2014, p.155) within a specific context. These are advantageous qualities in considering critical incidents. 
However, there are disadvantages of a case study to consider. In significance to this circumstance, is the time-consuming depth required to complete one (Francher,1985). Pursuant to the research period of one day, quantitative data methods were additionally considered, as they required less descriptive data recording, such as the construction of a survey or chart (Kumar, 2014). Despite this consideration, in critically understanding an incident, there’s a preferential sway towards the qualitative qualities of a case study (Kumar, 2014). As Cohen states, case studies: “penetrate situations in ways that are not always susceptible to numerical analysis” (Cohen et al, 2013, p.289). 
If the significance of a critical incident pushes us to critically consider its wider context, then a case study approach is the most suitable, in illustrating an account of real individuals, situations, behaviour, reality, and decisions (Cohen et al, 2013, p.129). Through undergoing a study, we are supplied with a “chronological narrative of events relevant to the case”(Cohen et al, 2013, p.290). Thus, it aids us into applying Tripp’s wider context lens, which allows us to render an incident critical (Tripp, 2012).  
[bookmark: _Hlk54624557]Other common issues present in all observational methods, are “behaviour distortion” by those being observed and “observer bias” (Kumar, 2014, p.174). Behaviour distortion is an unpredictive side effect of observation in research. However, it can be addressed through the way in which research is conducted. An example of this is whether a researcher decides to undertake non-participant or participant observation. As a non-participant, the researcher can maintain a detachment from the group. (Cohen, 2013).  This detachment enables their presence to discretely draw conclusions in a less obvious manner (Kumar, 2014). Participant observation may be a more disadvantageous approach, as the researcher is more prominent within the group; undertaking the same activities as students, therefore their increased prominence may generate more behaviour distortion (Kumar, 2014). The air of detachment that non-Participant observation offers, enables it to become the preferred choice in reference, to the second issue highlighted; observer bias. However, even “an objective observer might reasonably expect had been consciously or unconsciously biased” (Francher, 1985, p.208). Observer bias can arise anywhere from the observers “values and beliefs” (Tassoni et al, 2012, p.10) to their chosen “method of recording” (Tassoni et al, 2012, p.10). To restrict occurrence of these factors, researchers should ensure that their observational recording methods are as “open” (Tassoni et al, 2012, p.10) as possible. This prompts researchers to deter subjectivity and not to pigeon-hole observations which in turn, reflect their values and beliefs. 
The final consideration over the observational methodology is contemplating the most useful structure for the research. A semi-structured observational approach was the most applicable here, as the semi-open approach allowed for the openness to retract observer bias, whilst considering the requirement for some structure due to the limited time frame. As the research will be initiated, with the idea of identifying a critical incident, but with an uncertainty to what this will be, there needs to be a framework, in which there’s an opportunity to ‘‘review observational data before suggesting an explanation for the phenomena being observed” (Cohen, 2013, p.457). The semi-structured outline will be based on Fletcher-Wood’s model. This considers a framework which involves identification of elements under the following headlines: classroom, culture, objectives, direction, access and challenge, assessment, and specifics (Fletcher-Wood, 2016, p.125). These headlines can be seen in the appendix as the prompts for my observation notes.

The case study and the four purposes
Critical incident found in Appendix G:
The class is a year two Foundation Phase. The lesson is after the lunch break and the contextual focus of the lesson is PHSE with a specific topic of friendship. Halfway through the lesson, the students are undertaking an individual activity, which is a topic work sheet. Two minutes into the individual work student Y raises their hand, the teacher responds and asks them what the issue is. Student Y informs the teacher that the student sitting next to them (Student X) has hit them. The teacher asks student X if this is true, student X responds by nodding their head. The teacher then moves towards the class point rewards system and removes a point from student X’s name. On the teachers route back to the front of the class, the teacher loudly applauds another student (Student Z) for their ‘super work’. Student X proceeds to go very quiet for approximately ten minutes and doesn’t seem to be doing much work. 
The research dictates the importance of considering the incident, in reference teaching and learning steps. The steps considered here, are the four purposes found within the Successful Futures document (2015) by Professor Graham Donaldson. These four purposes form the foundation of the new curriculum for Wales and are the aspirations for the students within it. They are indicated as: “Ambitious, capable learners” (Donaldson, 2015, p.29), “Enterprising, creative contributors” (Donaldson, 2015:29), “Ethical informed citizens” (Donaldson, 2015, p.30) and “Healthy and confident individuals”(Donaldson, 2015, p.30).
Evidence of the four principles  can be found within the incident. Student Z appears to be an “ambitious and capable learner” (Donaldson, 2015, p.29). They have sought out a “high standard” (Donaldson, 2015, p.29) within their work, which has been acknowledged and commended by the class teacher. Despite this example, most of the incident falls within the categories of being an “Ethical informed citizen” (Donaldson,2015, p.30) and a “Healthy confident individual” (Donaldson, 2015, p.30). In being ethically informed, we can see how children are expected to  “understand and consider the impact of their actions when making choices and acting” (Donaldson, 2015, p.30). The teacher’s negative reaction towards student X’s decision to hit student Y through removing a reward point, sends a clear message that student X’s choice of action here was unacceptable. The impact of being punished, may therefore deter student X from making a similar choice again. Likewise, the negative enforcement carried out by the teacher enforces that within the classroom students must “respect the needs and rights of others, as a member of a diverse society” (Donaldson, 2015, p.30). The purpose of being a “healthy, confident individual” (Donaldson, 2015, p.30) also arises within the case. This can be seen through assisting the students in forming “secure values” (Donaldson, 2015, p.30). Through punishing student X’s treatment towards student Y, the teacher highlights to the class that without exception every student is equally valued , and this ethos must be shared or there will be punishment. This helps the students understand right and wrong treatment of their fellow peers, in and outside of the classroom.   Generating an assured value system certainly helps in “building their mental and emotional well-being by developing confidence, resilience and empathy” (Donaldson, 2015, p.30). Through this, there is the hope that student X will adopt an empathetic ideology based on his values, which will deter him from hurting one of his peers in the future. Additionally, student Y will understand that their emotional well-being is always considered, and it’s unacceptable for them to be treated as they were by student X. Understanding this will give student Y the confidence to ensure his well-being is addressed.  Through understanding these principles, it will help both student X and Y and the wider class to  “form positive relationships based upon mutual trust and respect” (Donaldson, 2015, p.30). 

Literature review 
Within the case study of the critical incident (Appendix G), the predominant teaching and learning steps revolve around behaviour. Consequently, the dominant literature focus will be centred around behaviour management. When studying the literature, there will be a consideration of the applicability of behavioural theories within educational environments, and how these may affect child development and learning.
The significant behavioural technique utilised within critical incident, is the use of positive and negative reinforcement. Clear negative reinforcement is used toward student ‘X’ through use of sanction, which is the removal of a reward ticket. Within the same snapshot, positive reinforcement through verbal praise is issued  to student ‘Z’. Educational literature complements the use of this technique. Cowley states that “We sanction and reward our students to achieve better behaviour in the classroom” (Cowley, 2003: 64). Illustratively, this works as student ‘X’ refrains from repeating the bad behaviour, and the praise of student ‘Y’ sustains their ‘good’ behaviour. Positive and negative reinforcement is illustrative of Lee Canter’s behavioural theory: Assertive discipline. Ultimately, this model is based on “firm and consistent” (Canter, 1989: 58) rules established within an educational environment.  Assertive discipline maintains the uniformity of discipline within the classroom, this isn’t just from a student perspective but also from a teacher. The emphasis on consistency, which extends to consistent treatment of students, restricts teachers from differential treatment regarding a student’s alternative, “socioeconomic, ethnic or racial backgrounds” (Canter, 1989: 58). This may be indicative as to why the positive and negative reinforcement technique has been adopted, in the school where the critical incident occurred. As, the school context indicates a disparity of socioeconomic backgrounds (Estyn, 2019), and therefore, requires a consistent and fair discipline method for all. 
Once the rules are effectively established within the classroom, Canter suggests “the key to dealing effectively with student behaviour is not negative- but positive reinforcement” (Canter, 1989: 58). He suggests that the use of “verbal praise” (Canter, 1989: 59) is appropriate here. Additionally, Cowley also commends the impact of “positive comments” (Cowley, 2003: 74). This is reminiscent of the case study and as Cowley suggests, the issuing of such comments, was a successful method in maintaining a positive behavioural environment (Cowley, 2003). 
The alternative end of Assertive Discipline is issuing negative reinforcement. Canter suggests, this is effectively issued through stopping the lesson, so that the negative behaviour can be highlighted to everyone (Canter, 1989). Contrary to this, Cowley disagrees, instead highlighting the importance of subtly issuing sanctions and to refrain from permitting the class “to act as an audience” (Cowley, 2003: 67). This contrasting approach indicates the criticism attached to Assertive Discipline theory, and its tendency to make students feel “degraded” (Canter, 1989, 58). The shortfall here, is that the model can create a negative learning environment and attributes to why some practitioners see assertive discipline in a “negative manner” (Canter, 1989, p.58). This is illustrative within the incident as post negative reinforcement, student ‘X’ adopts a negative demeanour and refrains from doing their work. Thus, impacting negatively on their learning and development.
As Tripp suggests, an instrumental indicator to any incident is its “social context” (Tripp, 2012, p.25). In applying this to analysing behaviour literature, it suggests that it’s not enough to seek a theory of behaviour management, it’s just as crucial to understand why behaviour occurs. 
Martella et al support this ideology suggesting that: “behaviour management is often viewed as a reactive approach to behaviour problems rather than as a proactive one.” (Martella et al, 2012, p.4) In this regard, reacting to behaviour through positive and negative reinforcement; mirroring Assertive Discipline, may not be enough. To be proactive in addressing behaviour, it’s instrumental to understand why it occurs. Willem Glasser presents an explanation for behaviour within his choice theory. 
In Wubbolding’s summary of Glasser’s theory (Glasser,1998), he highlights that “Human motivation is intentional” (Wubbolding, 2015, p.193). Thus, there is a reason why people choose to behave, or not. Glasser suggests that there are five intrinsic needs that are prevalent in all human beings (Wubbolding, 2015). These are survival, Freedom, Power, Belonging and Love and Fun (Glasser, 1998). Following this observation, a fundamental ideology of choice theory is that “Behaviour is purposeful and not aimless” (Wubboding, 2015, p.195). As humans we endeavour to sculpt our world in a way that satisfies and helps us to fulfil these aforementioned intrinsic needs, ultimately, they supply the meaning to our actions (Wubboding, 2015, p.195). When these needs fail to be satisfied, our behaviour reflects this and “sends a message to others in society” (Wubboding, 2015, p.195). In this case, the classroom. This literature is instrumental in initiating a deeper understanding as to why ‘bad’ behaviour occurs. If we take the context of the critical incident into consideration, using Glasser’s theory prompts us to gain a social understanding of why student ‘X’ misbehaved.  In Appendix G we can see that contextually, the incident occurs in the afternoon, the student has been indoors all day due to the rain and is limited to classroom movement pursuant of Covid- 19 restrictions. Applying this to Glasser, it is evident that the student’s freedom and fun has been restricted, which could be the explanation for their bad behaviour. 
Pursuant to understanding an individual’s intrinsic needs, and how they may affect our decisions,  Glasser’s theory places a responsibility on the teacher to implement a classroom behavioural structure, which enables students to arrive at better choices (Martella et al, 2012). Within the classroom, we therefore adopt an expectation for students to be able to understand others needs as well as their own, and shape their behaviour in consideration of how it may affect others (Martella et al, 2012).  Cowley agrees with the importance of helping a student to understand how their behaviour makes someone feel. (Cowley, 2003) This would certainly be a useful theory in assisting Student X in understanding how his behaviour affected student Y and therefore see their sanction as just.
Alike the intention of Canter’s theory, Glasser’s theory endeavours to develop a positive classroom vibe, this is true in considering one another and understanding that students need fun and love. (Martella et al, 2012) However, the theory has its limitations, considering that its premise revolves around a student centric model based on an individual’s internal choices. This is constrained within the structure of a classroom as ultimately,  the teacher “sets up limits to behaviour” (Martella et al, 2012, p.14). A teacher may limit restrictions, through creating an environment to “improve motivation by meeting the needs of the students” (Martella et al, 2012, p.14). However, this still places the ultimate control externally, to the teacher. (Martella et al, 2012). 
Across the literature, the theme of choice in undertaking specific behaviour is prevalent. As Cowley suggests,  a student’s acknowledgment of their choice; good or bad, is important in “linking behaviours to its consequences” (Cowley, 2003, p.66). In applying relevant consequences to behaviour, a useful theory is Dreikurs’ Logical Consequences (Dreikurs, 1968).  Dreikurs proposes three branches of consequences: natural arbitrary and logical (Dreikurs, 1968). Natural consequences are an unlikely occurrence within the classroom as they follow an action with no exterior intervention (Martella et al, 2012). Therefore, it enables an educator to instead, issue arbitrary or logical consequences. Within the case study we can see an occurrence of an arbitrary consequence, this is a reactive consequence to an action that isn’t “aligned with the offense” (Martella et al, 2012, p.11). The incident validates this, as student ‘X’ hits student ‘Y’ and the punishment is the removal of a reward ticket. The literature prompts us to instead consider using logical consequences. This encourages practitioners to endorse a punishment which has a  greater connection with the offense (Martella, 2012). Based on this theory, a suggestion may be the removal of the student from their fellow classmates, to enable them to calm down and refrain from such behaviour. 
In similarity to Glasser’s theory, the choice element of Dreikurs’ requires an understanding of student motivation (Martella et al, 2012). However, this behavioural motivation is not always clear, and therefore the theory can be critiqued. Martella et al state that “the focus is on the student as the cause of the behaviour rather than on what the teachers do in response to student behaviour” (Martella et al, 2012, p.12). Therefore, it can detract from a teacher’s responsibility in executing a successful behavioural management plan. 
The literature tells us that it is crucial for the teacher to establish control over behavioural management, “When students misbehave, they learn less and keep their peers from learning” (Martella et al, 2012, p.3).  This was certainly the case within the incident with student X and Y. Therefore, behaviour management isn’t simply for a teacher to control the classroom, but it relates with learning development. Useful literature here is Vygotsky’s ideology of the Zone of Proximal Development (Vygotsky, 1978). A relevant summary of this theory is that he proposes the responsibility of the teacher in providing the scaffolding for development within alternative zones (Eun, 2019). This doesn’t just account for the intake of knowledge but also, a  student’s competence to learn from social context (Eun, 2019,). Considering this, there’s implication as to how an individual’s understanding of their social behaviour within these zones, is just as vital and necessary for a teacher to progress to enhance child development. 
Many elements of the referenced literature can be both utilised and adapted to create behavioural management programme which can assist an educator in optimal ways to control a class and as an extension facilitate learning development. This is in acknowledgement that “there is no unified theory of behaviour management” (Martella et al, 2012, p.4). How this literature will further enhance personal teaching and learning steps will be explored through Reflective practice. 



Reflective practice 
The importance of reflective practice is enabling a practitioner to “critically question their assumptions and deepen their awareness” (Jackson, 2019). Through following Tripp’s guidelines in identifying a critical incident, and questioning why an incident is critical through analysis, the process of reflection is initiated. The incident, highlighted behaviour within an educational context. However, as Jackson states, to critically question the cause of this and deepen our awareness as to why this occurs, it’s important to adopt a reflective model. 
The model of choice is Brookfield’s lenses (Brookfield, 1995). This model encourages a practitioner to consider a critical incident through different perspectives (Brown 2015). Reflecting through an autobiographical lens (Brookfield, 1995), was restricted forgoing the decision to undertake observational research. Autobiographical opinions were restricted, as a significant aim of the observations was for them to be void of any personal opinions, to quash observer bias. 
The Colleague lens was explored, as the case study observations were shared amongst fellow student teachers, during an online share experience. This engaged others who had a similar critical incident focus areas and initiated insight into what deeper analysis could be applied to the incident, namely literature. 
In consideration of students views and the theorist perspectives (Brookfield, 1995) a deeper understanding of these lenses can be drawn from literature. 
Study literature linked to the critical incident, enabled a deeper understanding of alternative models of behaviour management theories. Through assessing these, there was a heightened awareness as to which elements were used to deal with behaviour within the incident itself. An obvious method was the use of positive and negative reinforcement based of Assertive Discipline. However, through considering the students perspectives, and the wider social context (Tripp, 2012), realisation arose that it is not adequate to treat behaviour without having a deeper social understanding of why this occurs . This led to exploration of Glasser’s and Dreikurs theory, which allow a critical understanding of the motivations behind behaviour. This encourages both teachers and children to understand why they behave as they do and make an informed decision whether to repeat this behaviour in the future. Looking at Vygotsky also increased the awareness that as an educator, development of an individual’s social zone, is two-fold with an individual’s learning development. Thus, a behavioural management plan is necessary to facilitate learning. 
In undergoing reflective practice, I’ve begun to enhance my professional standards. This is certainly the case referring to Pedagogy, by refining my teaching through learning methods in how to manage the learning environment (Welsh Government, 2019). This will enable me to have heightened confidence and awareness when dealing with behaviour in the classroom. 
Professional learning was also addressed, as studying the behaviour practitioners has allowed an informed understanding prior to commencing my teaching practice (Welsh Government, 2019). A deeper understanding of these theories will enable me to consider which elements I aspire to implement within my own teaching.
 The next step will be constructing my own behaviour management theory. Based on the research, as a starting point,  I aspire for this to be firm and consistent, alike the Assertive discipline model, but with attention to why students misbehave along with considering Glasser’s intrinsic needs. Through enhanced understanding of these areas, I will be able to impart a greater knowledge to my students of how our behaviour affects each other. This is crucial when considering the four purposes for education (Donaldson, 2015) especially in understanding what it is to be an ‘ethically informed citizen” (Donaldson, 2015, p.30). and a “Healthy and confident individual”(Donaldson, 2015, p.30). 
Through the research I understand that there is no single mould for behaviour management. In appreciation of this, I realise that throughout my teaching career, I will consistently be endeavouring to construct, evolve and progress my behavioural management techniques. 

Conclusion
This research explores Tripp’s definition of a critical incident within a primary school classroom. The incident was observed using the most relevant observational methods in identifying an incident, which after deliberation, resulted in a case study methodology. Observations were recorded using semi-structured forms, based on Fletcher-Wood’s model, found in the Appendix. Within these forms, significant research formalities such as ethical guidelines were also followed, which ensured anonymity of all those involved in the case study. 
Once the incident was observed, the process of making it critical through heightened analysis began. Firstly, the teaching and learning steps regarding the prospective four principles of education were considered. These are significant in the progression of teaching practice as they will form the new curriculum from 2021. Exploration of the incident considering these purposes, also heightened awareness of the dominant critical area of the incident, which was behaviour in the classroom. 
To enhance critical analysis of the behaviour within the incident, there was a necessity to consult relevant literature. Through studying this, relevant behavioural techniques were apparent, which enabled a more purposeful understanding as to why they had been used in the context of that specific school. Tipps’s guidance in understanding a wider social context around an incident, promoted the expansion of the literature research to go beyond surface level and consider socially, why behaviour occurs. This enabled a more informed understanding of the incident and provided explanation for the student’s behaviour, in considering their motives. It also endeavoured to highlight the importance of behavioural management in the overall learning development of a child. 
Through critically analysing the incident, a deep and informed reflective practice was gauged. This enabled the review of the teaching and learning steps presented, and from this an enhanced clarity as to which elements, I will endeavour to integrate into my own practice. In utilising the information learned during the analysis of the critical incident, I have therefore begun the progression of my professional teaching standards. This is in pedagogical terms; regarding management of the learning environment and in professional learning; through advancing my theoretical knowledge base.  
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Appendix (equivalent to 1,000 words)

	APPENDIX A
Date and time, year group: 30th of September, am session, Year 2 (primary).


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

● This was an indoor lesson.
● The focus of the day for the students was on PHSE where the class were particularly looking at the topic of well-being within the lesson.
● The topic of well-being was executed through a lesson centred on emotions; it was brought to my attention that the concept of emotions had been introduced to the students in a previous lesson.
● Concerning the range of ability within the class, it was pointed out to me that generally, not all students were at their expected level due to lots of absent school time amidst the Covid-19 pandemic. This had resulted in a wide range of varying levels that children had returned to school with at the beginning of the school term. Staff were still trying to gauge this. To do so, it had been recommended that they begin the new year with the level that students would have been at near to the end of the previous.


	
Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

● From the outset of the lesson, the students were generally in a positive mood.
● Students were quite talkative but generally understood when they needed to be quiet. If students failed to do so, they were prompted by the teacher or class LSO.
● Majority of students seemed consistently engaged throughout the lesson
● Students seemed eager to want to please their class teacher.


	Objectives
(What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way lesson activities relate to these purposes?)

● An overall aim of the lesson was to expand and solidify the students understanding of basic emotions (happy, sad). During this session, the predominant objective was to discuss and explore the emotion of ‘happiness’.
● The student’s objective was to explore happiness through literacy. This recalled what students had been focusing on in their literacy lessons, including: use of simple sentences, finger spaces, capital letters, and full stop.
● To complete the sentence ‘I am happy when...’.
● To use artistic skills to illustrate an image of what made them happy, on completion of the literacy task.


	
Direction
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?)

● Introduction using an ‘emotions song’ prompted the discussion of emotions ‘happy’ and ‘sad’.
● Teacher asked students for personal examples of what makes them ‘happy’ and ‘sad’.
● Students had an opportunity to discuss their answer using ‘talking partners’.
● Teacher asked for feedback from students- voluntary and prompted responses gained.
● Teacher uses interactive board to show their example sentences to students.
● Teacher demonstrated her use of finger spaces within their example sentence.
● LSO hands students a worksheet, teacher explains that students must now complete the sentence
● Once they have completed the sentence, they must draw an image of what they have written makes them happy.


	
Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

● Teacher uses an interactive whiteboard with the whole class.
● The students who need more assistance seem to be closer to the front of the class, to increase ease of access for the teacher and LSO.
● The activity is the same for everyone in the class. However, the LSO and teacher directly help lower level students in constructing their sentence, an example is that teacher writes it for one student who dictates to the teacher what makes him happy.
● There is a construction/ IPAD rotation activity at the back of the class where students can go once, they have finished their work. This is utilised more by those students who finish their task early. However, this doesn't necessarily reflect student level.


	Assessment
(Can anything be observed about how a student's existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience)?
● A dominant feature of Assessment for Learning (AFL) which can be identified throughout the lesson is the use of questioning. The teacher uses both voluntary and direct questioning techniques to ask students for examples before and during the task and thus can gauge an idea of student understanding. Some examples are:
− ‘What makes you happy student B?’ and ‘Can you tell me why what makes you happy, student F?’
● Questioning is also used to prompt students to recall and draw on prior knowledge. Some examples were:
− ‘What else do we have on a face?’ (prompt specific features)
− ‘What do we call yellow hair?’ (prompt blonde)
● The teacher also uses questioning to expand students' vocabulary through elicitation “Do you know another word for...”
● In regard to classroom management and assessment, the teacher controlled their assessment of students' work through asking students to remain in their seats until the teacher was ready to come and observe their progress/ work.


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
● Teacher successfully obtains students attention through using a tambourine, which students associate with quiet.
· Elicitation through questioning (see assessment). 
● Clear use of instruction to gain attention ‘everybody stop, look and listen’.
● Use of a reward ticket system for good and bad behaviour.
● Reinforcement of the rules of the classroom on a consistent basis:
− ‘Can you see everyone, listening?’
− ‘Well done for being sensible and kind’.



	APPENDIX B
Date and time, year group: 30th of September, am session, Year 2 (primary).

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

● Following suit from the previous lesson, this lesson is also indoors.
● The Area of Learning (AOL) focus of the day remains to be PHSE (well-being).
● This is a short lesson, where the focus is to further clarify and round off the pre-break time lesson on emotions. To do so students are:
− given an opportunity to begin the session by completing any work outstanding pre-break time.
− Students will read a story on ‘emotions’ literacy
● Students could undertake IPAD time at the end of the session.
● The ability range remains the same as the prior lesson.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

● Session is post break-time. Students were unable to go out to play due to poor weather conditions so the vibe amongst the students is quite fussy. This results in some students being initially distracted.
● Once the lesson begins, most students appear to be engaged by the topic content. This is enhanced when the teacher brings out the story book which results in engaging the majority of students. It is clear to see that story time is an activity which the class collectively enjoys.


	
Objectives
(What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way lesson activities relate to these purposes?)

● To refresh and solidify students' understanding of emotions and particularly previously learnt emotions, ‘happy and sad’.
● To finish off any outstanding work from the previous period.
● To collectively read the story and identify animals and emotions as a class.
● To encourage students to get moving and interact with the story through asking certain members of the class to physically embody the animals within the story.
● To get students to think about the language used within the story, especially language related to emotions ‘happy and sad’ (literacy).


	
Direction
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well)?

● Teacher directs several minutes at the start of the class for students to complete outstanding work.
● Teacher asks LSO to collect the work, once the time is up.
● Teacher leads children into the session through highlighting the topic focus of emotions.
● Teacher asks the students what emotions they have been looking at in the previous session.
● Teacher asks the two groups of students that are furthest away together on the carpet in front of the teacher, whilst they take out the story book.
● Students are directed to sit ‘Nicely, quietly and with your hands on your lap’.
● Teacher reads the story and asks for student interaction, repetition or verbal and physical examples when prompted.
● Students engage with the story.
● Once the story is completed students are allowed IPAD time in their groups until the end of the session.


	
Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

● Children near the back of the room are prompted to move to the carpeted area at the front so they have enhanced visual access to the story time.
● The story is directed at all students and is not differentiated in the level of challenge, however the more advanced students seem to pick up literacy elements such as rhyme, which the teacher expands on and commends.
● Teacher uses some Welsh instructions; this presents a challenge of understanding which not all the students seem to attain.
● Students have iPad time at the end of the lesson, this presents an obstacle for the teacher as questions arise regarding sharing as not all students have access to a device.
● Students could obtain access and challenge through technology and play educational games using an iPad, some students will be more affluent in this area of study than others.


	Assessment
(Can anything be observed about how a student's existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience)?

● Alike the previous session teacher uses questioning techniques to recall previously learned information e.g.,
· ‘Can anybody remember the special word that begins with ‘E’ ?’ This leads to the discussion of emotions.
● Teacher draws the literacy focus to attention through questioning students during the story:
· ‘What rhymes with happy’ this gets the students to predict the next word or phrase that will be used within the story.
● Teacher asks certain students to stand at the front of the class and be certain animals within the story, this requires the student to listen carefully and to understand what their character is doing. This assesses the students listening skills and knowledge of language. For example, the octopus begins to ‘wiggle’ the student will need to hear this fact, understand what a ‘wiggle’ is and perform it in front of their peers. If a student is unsure of a word like this, the teacher asks another student to explain or demonstrate what they think the word means. This is an example of peer learning that occurred throughout the story.
● Students' reactions to elements within the story, also signified to the teacher whether they understood accurately, what was going on.


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

● Reinforcement of class rules and regulations: fidgeting during story time, the teacher instructs: ‘hands on your laps please’.
● Regaining student attention through a short physical routine where the teacher starts tapping their head, and says everyone ‘tap your head’ students begin to copy as the teacher moves to their shoulders etc, students know this means they need to copy and give the teacher their attention. This is an example of non-verbally re-gaining control within the classroom.
● Teacher introduced a system to eliminate students hugging one another (per Covid- 19) through question:
· ‘what other ways can we show that we care about someone? We can do thumbs up, give them a wave, or a smile.’



	APPENDIX C
Date and time, year group: 30th of September, pm session, Year 2 (primary).

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

● The lesson is indoors.
● Continuing from the morning, the topic of the lesson is PSHE, with a particular topic focused on friendship. This appears to be a new topic which is to be introduced today and continued next week.
● The ability range in the class is the same as the previous lessons.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
● Students have been confined to the classroom throughout the day, as the weather is very bad, and classes are in ‘bubbles’ because of the Covid-19 school protocol. Pursuant to this circumstance, students appear quite fed up with being in an indoor environment for a substantial amount of time. This is reflected in an increased level of noise and fussiness.
● Once the lesson begins, students quieten down however, the fussiness appears to be sustained with students moving around the class and repeatedly asking to go to the toilet.


	
Objectives
(What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way lesson activities relate to these purposes?)

● To look at the idea of friendship and what it means to be a ‘good’ friend.
● Be able to construct a class list of things that make you a good friend.
● Complete the activity sheets on friendship- The class is split into two, half will complete activity one this week and the other half activity two. This is a rotating activity, where the halves of the class will swap and do the opposite in the following session.
● Both activities use literacy and art. The objectives for each are:
● Activity 1:
− Design a friendship bracelet for a friend.
− Writing a sentence to accompany the bracelet stating why the person is your friend.
● Activity 2:
− Write different adjectives into the stars provided on the sheet to describe your friend.
− Decorate and cut out your stars.


	Direction
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well)?

● Teacher introduces the topic by asking students to raise their hand if they have a friend.
● Teacher extends this conversation by including the word ‘good’.
● Teacher asks the student why their friends are good friends, students respond with different words, and the teacher creates a list of the words on the interactive whiteboard.
● Teacher states that we’re going to be using these ideas to complete two different activities.
● Teacher instructs that one half of the class will be doing one activity today, and the other will be doing a different activity. Teacher states that they will have an opportunity to swap and do the other activity in the proceeding lesson.
● Teacher explains both activities to all the class.
● LSO assists teacher in handing out the work sheets.
● Students are instructed to complete the activities individually.


	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

● Students are initially challenged as the teacher uses Welsh to answer the register- some children struggle, and the teacher goes back to them at the end.
● The topic of friendship seems to engage the students as they are excited to identify their friends and say ‘good’ things about them. This is enhanced through the ability for them to witness their contributions being written onto the interactive board.
● The level of work is the same for all students, however it is evident that some students have a more advanced level of vocabulary and choose more challenging adjectives to describe their friends.
● Students are also challenged to use artistic skills, as they have to design their bracelet, here the teacher has asked them to consider patterns, this will require students to have a prior knowledge of what a pattern is to be able to create one. Further challenges arrive when cutting out the stars accurately in activity two, this challenges student’s attention to detail and coordination.


	Assessment
(Can anything be observed about how a student's existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience)?

● Teacher uses questioning to elicit the content of the lesson:
− ‘hands up if you have a friend’
− ‘hands up if you have a good friend’
− ‘what makes us a good friend’
● Teacher uses the students' ideas to create a selection of words on the board, this validates that their ideas are correct, whilst helping those that are unsure with some visible examples.
● Teacher and LSO travel around the classroom and view students' work, correct any errors and supply positive comments for good work.
● Students learn how to describe their friends in a positive manner and do so during the session, this certainly progresses the topic of PHSE and creates a positive and friendly vibe by the end of the lesson.


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

● At the beginning of the class there is an issue with whistling which starts with one student and then travels through the class. This is something the teacher has to address early on. The threat is a loss of a reward ticket.
● There are a lot of students frequently asking to go to the toilet. The same pattern occurs, with students asking to sharpen their pencil.
● A student gets told off and loses a reward ticket for hurting another student.
● Teacher gives positive feedback to students deemed to be doing ‘good work’ aloud for the class to hear.
● A student hides their work from the teacher.
● Teacher uses facial expressions well to assist and elicit answers from students.



	APPENDIX D
Date and time, year group: 30th of September, pm session, Year 2 (primary).

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

● This is the end of day session, right before the students go home.
● Purpose is to adhere to the protocols for Covid-19, health and safety- clean themselves, the classroom, their areas.
● Students continue watching a film that is linked to a future area of the curriculum- Charlie and the Chocolate Factory. Teacher uses the character to reiterate the previous lesson about what it is to be a good friend what it is to be a good person. Physical representations to enhance students' understanding.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

● It is nearing the end of the school day, moreover it has been a wet school day, so students have been indoors all day. There is a sense that students are fed up with their environment and are looking forward to going home. The question ‘how long until home time?’ is asked two or three times.
● At this point it takes longer for the teacher to regain the student’s attention.


	Objectives
(What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way lesson activities relate to these purposes?)

● Students must clean and tidy up the classroom to their best possible ability. This involves that:
− Students must tidy their individual stations and pack everything away and have their belongings organised and ready to leave the school premises.
− Students must clean their hands to adhere to the schools Covid-19 protocols.
● Teachers must wipe down students' working areas to adhere to Covid-19 protocols.
● For students to have a short progression of the Charlie and the chocolate factory story, by watching another section of the film.

	Direction
(What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well)?

● Teacher instructs students to pack away their belongings. Teacher prompt any student who is distracted or taking too much time.
● Techer tells each group to go and wash their hands at the sink station at the back of the classroom. Teacher monitors this activity and when to send the next group up.
● Teacher instructs each table of students to go and retrieve their coats and bags.
● Teacher puts on the film to watch for ten minutes before children depart the classroom.


	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?)

● Teacher uses welsh to instruct children to tidy up, this challenges those students who are unfamiliar with the Welsh statements.
● The challenge is for the teacher to monitor the cleaning up and the children at the washing hands station, as there can’t be too much congestion pursuant of Covid-19 and distancing policies.
● Students are challenged to be prepared for the end of the day and to leave their stations in preparation for the day after.


	Assessment
(Can anything be observed about how a student's existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience)?

● The assessment here is the students following the instructions to tidy up, clean their hands and get their possessions ready to leave. If they fill these tasks, then they will have obtained their objective.
● This is something that the students undertake everyday so they should be prompt and familiar in doing these end of day activities.


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

● There is an instance of tale telling between one student and another.
● Students begin to mess around at the back of the class during the washing hands period.
● Teacher uses example students for being prepared and ready to go home.




Critical Incident identification records
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	APPENDIX E

	Details relevant to the research context.
Date/time. 
Age/Stage of group.
People involved.
Contextual information from field notes.
	· 30th September, morning session.
· Year 2 Class (Primary). It was brought to my attention that students were not at the expected level, pursuant of time off due to Covid-19. Teacher was having to recap a lot of year 1 work.
· Involved were the students, the class teacher and the LSO 
· Students are excitable and enthusisatic. 
· Contextually, it’s a rainy day outside, students are aware they will not be goign out to play.
· Topic of the lesson PHSE with a focus on well-being with a specific focus of emotions. 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Students are illustrating what makes them happy, many of them choose people and decide to draw them. Student A puts their hand up and tells the class teacher that they have finished. The class teacher goes over to student A and looks at their work. They can see that it’s not to student A’s potential. Teacher uses questioning techniques to elicit what is missing from student A’s work 
− ‘What else do we have on a face?’ (prompt specific features, by pointing to them) and 
− ‘What do we call yellow hair?’ (prompt blonde). 
This allows student A to autonomously remind themselves of what is missing before continuing with their work, to improve it. 
Areas of research: 
Assessment for learning
Questioning 
Encouraging autonomous working 
Elicititation 

	
	APPENDIX F

	Details relevant to the research context.
Date/time. 
Age/Stage of group.
People involved.
Contextual information from field notes.
	· 30th September, morning session.
· Year 2 Class (Primary). It was brought to my attention that students were not at the expected level, pursuant of time off due to Covid-19. Teacher was having to recap a lot of year 1 work.
· Involved were the students, the class teacher and the LSO 
· Students were unable to go out for break so have become fussier and slightly distracted.
· Topic remains as well-being with a recap lesson on emotions
· Emotions explored through story time. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Techer and LSO re-enter the classroom after break and the students are particulary fussy and noisy. The teacher stands at the front of the class attempting to address the students but there is still talking. Teacher turns to her desk and pick up a tambourine and shakes it. The students stop what they are doing and turn to face the teacher. Teacher proceeds to do a short movement routine stating “repeat after me” they tap their head, shoulders and arms. This non-verbally regains the class’ attention and instantly calms them down, ready to commence the lesson. 
Areas of research:
Behaviour manangement 
Non-verbal communication
Establishing classroom rules and regulations.

	
	APPENDIX G

	Details relevant to the research context.
Date/time. 
Age/Stage of group.
People involved.
Contextual information from field notes.
	· 30th September, afternoon session.
· Year 2 Class (Primary). It was brought to my attention that students were not at the expected level, pursuant of time off due to Covid-19. Teacher was having to recap a lot of year 1 work.
· Involved were the students, the class teacher and the LSO 
· Indoor lesson, students had been inside for both break time and lunchtime due to the weather.
· Students had to undertake Covid-19 cleaning routine withint the class.
· Lesson was PHSE lesson considering friendship. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The class is a year two Foundation Phase. The lesson is after the lunch break and the contextual focus of the lesson is PHSE with a specific topic of friendship. Halfway through the lesson, the students are undertaking an individual activity, which is a topic work sheet. Two minutes into the individual work student Y raises their hand, the teacher responds and asks them what the issue is. Student Y informs the teacher that the student sitting next to them (Student X) has hit them. The teacher asks student X if this is true, student X responds by nodding their head. The teacher then moves towards the class point rewards system, and removes a point from student X’s name. On the teachers route back to the front of the class, the teacher loudly applauds another student (Student Z) for their ‘super work’. Student X proceeds to go very quiet for approximately ten minutes and doesn’t seem to be doing much work.
Research areas:
Behaviour managament 
Positive and negative reinforcement 
Learning development 

	
	APPENDIX H

	Details relevant to the research context.
Date/time. 
Age/Stage of group.
People involved.
Contextual information from field notes.
	· 30th September, afternoon session.
· Year 2 Class (Primary). It was brought to my attention that students were not at the expected level, pursuant of time off due to Covid-19. Teacher was having to recap a lot of year 1 work.
· Involved were the students, the class teacher and the LSO 
· Indoor lesson, students had been inside for both break time and lunchtime due to the weather.
· Students had to undertake Covid-19 cleaning routine withint the class.
· Lesson was PHSE lesson considering friendship. 
(same lesson as the previous) 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Student D and student E return from the toilet. After five minutes student E raises their hand and the teacher asks: “Your’e not going to tell a tale are you?” Student E shakes their head and puts their hand down. Two minutes later another teacher enters the class. Student E raises their hand once more and the teacher tells them to speak. Student E proceeds with a tale about student D in the toilet. The teacher reinforces to student E that they shouldn’t tell tales but speaks to student D outside the classroom.
Research areas: 
· Tale telling
· Behaviour 
· Attention seeking 
· Child psychology. 
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