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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  10th September 2026 

To be completed by learner. 

	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

This observation aimed to facilitate Child 1's participation and gain their wishes and feelings regarding their relationship with their parent, particularly their sense of safety and unsafety. The session supported Child 1 to communicate their views in an age-appropriate way that reflected their individual communication preferences, ensuring their voice informed the wider assessment. An activity-based approach enabled Child 1 to identify what helped them feel safe within their relationships and consider changes they would like to see, informing future assessment, planning and intervention.

The observation took place in a private room within a secondary school in rural Wales. Liaison with school staff enabled an appropriate venue within the school and timing. The Welsh context was particularly relevant because social care practice requires consideration of language and culture. The Social Services and Well-being (Wales) Act 2014 places importance on an individual's views, wishes and feelings, alongside their culture, beliefs and characteristics, when exercising functions under the Act (Social Services and Well-being (Wales) Act 2014).

Child 1 is learning Welsh in school. In line with the Active Offer and More than Just Words, they were offered the choice of communicating in Welsh or English and chose English. This choice was respected. More than Just Words aims to strengthen Welsh-language provision within health and social care so individuals can receive services in Welsh without having to request them (Welsh Government, 2022).

Consent had previously been discussed with Child 1 and their parent and was revisited at the start of the session. I explained the purpose of the observation and reminded Child 1 that they could stop at any time. Given the sensitive nature of discussing family relationships and feelings of safety, a private setting and creative activities were used to reduce the formality of the session and offer different ways of communicating. The session contributed to the wider assessment of Child 1's strengths, emotional needs, family circumstances and potential risks, informing ongoing planning and risk management.

Word count: 323



	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

1300 (+/- 10%: include your actual word count at the end of each section).


I used Gibbs' (1988) Reflective Cycle to critically consider my communication during the observation and Lundy's (2007) Model of Participation to consider how Child 1's views were enabled, heard and given influence. My communication was adapted to Child 1 rather than relying on a conventional question-and-answer approach. Effective communication with children requires consideration not only of the individual practitioner's communication but also the context in which interaction occurs (Winter et al., 2017). Research in Practice (2022) also identifies creative approaches as a means of facilitating children's participation and developing collaborative and relational encounters.

I began the observation with a shared activity using pipe cleaners to make animals before moving to drawing to explore Child 1's relationship with their parent. This provided a less formal way of engaging and allowed communication to develop alongside an activity rather than expecting Child 1 to respond directly to a series of questions. Ruch et al. (2020) found that social work communication with children can overly privilege verbal interaction and proposed a more co-operative and attuned approach to communication. This supported my decision to use shared activity as part of the interaction rather than viewing the craft as separate from the social work purpose.

However, using crafts is not automatically child-centred or effective. I selected the pipe cleaners and drawing materials, meaning I retained some professional power over how the interaction was structured. A creative activity could also be experienced as childish, distracting or uncomfortable by another young person. Research in Practice (2022) recognises that each child and practitioner interaction is distinctive and influenced by the child's individual experiences. Therefore, the important factor was not the craft itself but whether Child 1 had meaningful choice and whether the activity supported their participation. For example, I explained the purpose of the activity and asked whether Child 1 wanted to draw themselves or wanted me to draw, and whether they preferred pictures, words or both. This enabled the activity to reflect their preferences rather than being imposed.

The drawing provided an alternative means of communicating potentially sensitive information. Child 1 drew a picture of their parent and recorded what made them feel safe and unsafe. I did not assume that the meaning of the drawing was self-evident. Interpreting the artwork according to my own assumptions risked imposing professional meaning upon Child 1's experience. Instead, I reflected back what they had written and used open questions to clarify their meaning. This maintained Child 1 as the expert on their own experience rather than treating the creative activity as something for me to interpret.

Active listening was another important communication skill. I regularly reflected back what Child 1 said or wrote rather than immediately moving to the next question. When Child 1 used the word "safe", I did not assume that I understood what this meant. I explored this further by asking what their body felt like when they felt safe. This enabled me to explore their emotional and physical experience without replacing their words with professional terminology.

This approach is consistent with the Social Care Wales (2026) Code of Professional Practice, which requires practitioners to support individuals to communicate their views and choices and to communicate in an appropriate, open, clear and meaningful way.

Using Child 1's own language was important to my person-centred approach. Rather than translating their words into professional terminology, I retained their language when reflecting their experiences. However, listening to a child does not automatically result in meaningful participation. As the social worker, I still held power over how information was recorded, interpreted and used within the assessment. I therefore needed to distinguish between genuinely hearing Child 1 and simply gathering information from them.

Lundy's (2007) Model of Participation helped me critically consider this. Lundy's model conceptualises Article 12 of the UNCRC through four elements: Space, Voice, Audience and Influence. Space was supported by providing a private environment and allowing Child 1 to communicate while engaged in an activity. Voice was supported by offering different ways to communicate, including talking, drawing and writing. Audience was demonstrated through active listening and reflection, showing Child 1 that I was paying attention to what they communicated.

The most challenging element was Influence. Although Child 1 could not determine professional decisions, their views could influence my assessment and understanding of what safety meant to them. Lundy (2007) argues that reducing Article 12 simply to "voice" does not capture the full extent of children's participation rights. This helped me recognise that providing Child 1 with an opportunity to speak would be insufficient if their views did not subsequently inform my professional thinking.

I also reflected critically on language within the Welsh context. Child 1 is learning Welsh in school, and I explicitly offered the choice of communicating in Welsh or English. Child 1 chose English and I respected this preference. This demonstrated the Active Offer rather than assuming English should be the default. More than Just Words aims to ensure Welsh-language health and social care services are available without individuals having to request them (Welsh Government, 2022).

However, critically applying the Active Offer requires more than simply asking somebody which language they prefer. Welsh Government identifies language as an important aspect of people's experience of health and social care and recognises that individuals can be reluctant to request Welsh-language services where these are not actively offered (Welsh Government, 2022). Although Child 1 chose English during this observation, I needed to ensure that this represented a genuine choice rather than treating it as confirmation that language was irrelevant.

I therefore remained aware that their language preference could change in future interactions and that I should continue providing an Active Offer rather than assuming their choice of English was fixed. Where an individual's preferred language or communication needs fall outside my own skills, I have a professional responsibility to consider how those needs can be met to support meaningful participation.

Overall, the observation reinforced that communication is not simply the ability to ask appropriate questions. It involves adapting the environment, method, language and pace while considering professional power and the possibility of imposing interpretations. Creative methods were effective in this session because they were purposeful, flexible and accompanied by active listening, not because crafts or drawing are inherently better ways of communicating with children.

The feedback obtained from Child 1 supported this reflection. They stated that I listened to them, explained things "bit by bit" and enabled them to talk about their worries. This was important because it provided evidence of how Child 1 experienced my communication rather than relying solely upon my own assessment of the session.

Since qualifying, I have developed greater confidence using creative communication methods within direct work with children. I have found in my own practice that some children communicate more openly when engaged in age-appropriate activities. I now incorporate creative tools where appropriate to support participation, gather children's views and ensure their voice informs assessment and planning. I recognise, however, that this is based upon my practice experience and should not become an assumption that creative methods will suit every child.

My learning from the observation is to continue using creative communication where appropriate while avoiding assumptions about which method will suit an individual child. I will continue offering meaningful choices about how children communicate, reflect their words accurately and check my interpretation rather than assuming meaning. I will also continue applying the Active Offer and considering language preferences throughout the social work relationship. This supports communication that is relational, participatory and person-centred rather than simply a means of gathering information.

Word Count: 1256










Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Yes, they were on time. 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, they spoke to my mum about it and then explained it to me. I know I can say no or stop.

	Were you clear why the social worker met with you today?

	Yes, to talk about what’s happened.

	How well prepared do you think the social worker was for his or her meeting with you?

	Yes, they had a box pipe cleaners and things to do drawing with ready.

	  How has the social worker listened to you and respected your views and wishes?

	Yes, they didn’t talk and listened to me.

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes, broke it up bit by bit.



	How has the social worker’s involvement met your expectations for this visit?

	I was able to tell the social worker about my worries.

	Are there any other comments or suggestions that you would like to make?
	The social worker is funny. 
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