ECAD7003                                                                                                                  Student Number: 2205133

Table of Contents
Introduction	2
Literature Review	2
Developing an Action Point	4
Self-evaluation	4
Data Analysis	5
Stakeholders	5
Strategic Planning	5
Measuring Impact	6
Reflection and Evaluation	7
Conclusion	8
References:	9
Appendices:	11


	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...

	[bookmark: cysill]Targed/Target 1
	There are errors in the use of the possessive apostrophe - both in the singular and plural. These are highlighted on page 3 and need to be addressed as part of your personal literacy skills.
	I have ensured to proofread my work multiple times to ensure possessive apostrophes are used accurately in my writing.

	Targed/Target 2
	Try to link all critical conclusions and reflections back to relevant Lit.
	I have tried to make connections between critical points made to relevant literature discussed in the literature review.

	Targed/Target 3
	Continue to make links between development in your own practice and the literature.
	I have tried to link between literature and development in my practice.



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
[bookmark: _Toc131421346]Introduction 
As part of the ECAD7003 module, we are required to write a report based on how our PTE2 school develops one aspect of its School Development Plan (SDP) which critically reflects upon the actions taken, impact and evidence base.  The Priority I have chosen to consider closely for this assignment is; Priority 2 ‘Curriculum design, including assessment approaches that enable progression and are commensurate with pupils’ stage of development’. 
This report will begin by critically reviewing literature focusing on SDP’s and the aspect chosen. Following this, the report will discuss the process of developing an action point including areas such as; self-evaluation and data analysis. Finally, reflections and evaluations upon the development of the actions taken by the school.
The SDP looked at has been developed by an English medium Primary School located in Swansea with 582 pupils currently on roll between three to eleven years of age. School A is a mix gender primary school with 47% of its pupils being girls and 53% being boys (My Local School, 2021). 9% of pupils it’s pupils have Additional Learning needs (ALN), and 18 pupils have a statement of special educational needs. Only 10% of the pupils are entitled to free school meals (FSM), which is below the national average of 21%. Additionally, 32% of pupils use English as Additional Language (EAL) with 18 different languages identified to be spoken by pupils (Estyn, 2013).
[bookmark: _Toc131421347]Literature Review 
The school improvement guidance states clear expectations has of schools, local authorities and Estyn by setting out how evaluation, improvement and accountability should operate. According to the Welsh Government (2022) the key aspect of the new arrangements for SDP’s is that ‘self-evaluations and improvement priorities should be the starting point of work with local authorities and regional consortia’. Self-evaluation is the process of identifying strengths as well as weaknesses which then become priorities for improvement in schools and the basis of the SDP. Schools have the duty to accordingly share their SDP summary, including areas such as; priorities, actions, progression and support plan for the academic year, additionally, reflective report on priority focus from the previous academic year (Welsh Government, 2022). 
Successful SDPs means considering self-evaluation guidance available. An example of effective self-evaluation is through keeping ‘progress against improvement priorities under review, continually evaluating the impact of planned actions’ (Welsh Government, 2022). This is because self-evaluation needs to be supported by variety of reliable sources of evidence.
Self-regulation has been defined as “the ability to manage one’s behaviour, so as to withstand impulses, maintain focus, and undertake tasks, even if there are other more enticing alternatives available” (Boyd, Barnett, Bodrova, Leong, & Gomby, 2005, p. 3). This signifies that self-regulation is a crucial skill pupils need to acquire to aid in self -reflection. Vygotsky has established and since it has been universally recognised that learning is intensified when taking place in social interaction, analysis and self-reflection can better foster self-regulated learning and develop higher mental functions (Ambrose, Bridges, Lovett, DiPietro and Norman, 2010). 
Kramarski and Mevarech (2003) argued that pupils participating in collaborative group tasks express their ideas and concepts far better than pupils working independently. In addition, findings by Smith and Mancy (2018) signify that working collaboratively can rise and enhance metacognitive language amongst pupils. Number of researchers favour that learning in promoting through collaboration is the foundation for acquiring the metacognitive skill (Cross & Paris, 1988; Hennessey, 1999; Martinez, 2006). Similarly, Kuhn and Dean (2004) argued that social discourse during group work allows pupils to develop metacognitive skills through discussions and explanations, which in turn facilitates better learning outcomes. Additionally, even independent tasks, peer-assessment and peer-generated feedback will prompt collaborative discussions. This indicates that groupwork as well as peer-assessment allow for discussion and consequently help individuals further develop their own metacognition through the input of new ideas and concepts of their peers.
According to Nelson and Narnes (1994) metacognition emerges from an early age and children between ages three-to-five show evidence of metacognition and self-regulation qualities. However, it was found that metacognition in early years is less accurate and insufficient, they only just manage to monitor their memory and problem-solving abilities. Metacognition is more than just “thinking about one’s own mental processes” as defined by Collinsdictionary.com, it is the complex process of monitoring one’s own learning and based on this changing own learning behaviours and strategies. This means that pupils are in charge of their own learning, and metacognition allows pupils to plan, monitor, evaluate and alter their own learning behaviours based on their previous knowledge and developed strategies.  Despite evident advantages of metacognition to learning, teachers often refrain from providing pupils with strategies to learning or support pupils in developing their metacognitive awareness, although as claimed by Fisher (2007), metacognitive approaches can be easily adopted.
Metacognition may at times be ineffective, which links to Vygotsky’s (1978) ‘Zone of Proximal Development’ theory as there is a gap between what a child can achieve alone through their individual problem-solving and their academic potential through guidance of the teacher or their more able peers. In order to effectively use metacognition, pupils need adult guidance structure, gradually pupils will develop the necessary skills and functions which will allow them to be independent in their metacognition process.  To ensure that pupils use metacognition effectively to reflect upon their own learning, it is crucial that they are aware of how to make a good assessment. This indicates that teachers have the duty to support their pupils with a good example or a WAGOLL of what their assessment should look like and which areas to cover in reflections.
Self and peer-assessments encourage pupils to be responsible for their own performance improvement and learning. Active learning is any activity based on instruction which enables pupils to actively participate throughout the instruction phase, such as; discussions between pupils. Students may find it easier to identify who they are as learners when they are clearly directed and facilitated, as it enhances improvement of their metacognition awareness (Tavakoli, 2014). According to Pantiwati and Husamah (2017) implementing self-assessment can broaden pupils’ knowledge through the use of self-evaluation of what they have learnt. This indicates that pupils will be able to think critically of what and how they have learned which could be referred to as their metacognition. Self-assessment allows pupils to improve their comprehension skills, analytical, evaluation and metacognition skills.  
McNamara and O'Hara (2008) argued that peer-assessment can improve pupils’ cognition, logical thinking and communication skills if implemented well in the classroom.  Peer-assessment is the critical-thinking and evaluation of peer’s performance which they could use to reflect and use as a learning experience. Peer-assessment also allows pupils to evaluate their own performance compared to their peers. Overall, both self-assessment and peer-assessment can help pupils develop their metacognition and cognitive abilities. 
[bookmark: _Toc131421348]Developing an Action Point  
This section discusses various processes involved within the School Development Plan (SDP) and have been arranged into clear subheadings.
[bookmark: _Toc131421349]Self-evaluation
At School A, SDP planning has started during the academic year of 2021/22 and they have conducted a variety of robust self-evaluation procedures that have informed the school’s development plan/ priorities for the academic year of 2022/23. Firstly, on a termly basis all teachers meet with assessment lead to discuss academic progress, highlight progression, and identify any misconceptions/ trends in learning. Classroom provision is then altered to address any misconceptions. Additionally, during progress meetings staff undertake data analysis of learning across all AOLEs and quantify how pupils academic performance are: 
•	Working towards expectations 
•	Working in line with expectations 
•	Exceeding expectations 
Also, at various points during the academic year all teachers undertake work scrutinise and subject monitoring to identify progression and share good practice across the school. To accompany this, staff also utilize learning walks, listening to learners and teach meets as part of their self-evaluation procedures. Once all of these procedures have been conducted, the action points and areas for development are reported to senior leadership team, who then decide on the developmental priorities for the school moving forward.
[bookmark: _Toc131421350]Data Analysis
During progress meetings staff undertake data analysis of learning across all AOLE and quantify how pupils’ academic performance are: 
· Working towards expectations 
· Working in line with expectations 
· Exceeding expectations 
Additionally, School A utilizes a range of assessments in the form of GL-assessments, PASS & Hwb personalised assessments to accompany their progress meeting data analysis to gain a clear understanding of academic performance across the school. 
[bookmark: _Toc131421351]Stakeholders
There are a variety of stakeholders involved in School A’s self-evaluation procedures ranging from Headship team, Senior leadership team, class teachers, school governors and pupils. All stakeholders input and review action/ provision throughout various points in the year. Generally, Headship & Senior leadership will operate the school development plan and feedback to stakeholders when required. 
[bookmark: _Toc131421352]Strategic Planning
School A identified priority and the strategic actions/ procedures to improve the identified area (See Appendix A).
[bookmark: _Hlk131591040]Priority 2; Curriculum design, including assessment approaches that enable progression and are commensurate with pupils’ stage of development. 
Success Criteria:
· Most pupils effectively use appropriate peer and self-assessment strategies and use these for reflection as part of their metacognition.  
· Teachers have a repertoire of assessment approaches to use to assess and evaluate pupils’ learning.  
· To decide on domains and develop coherence threads across the school (S&T, H&WB, EA, Humanities).
These are then valuated through the use of listening to learners and staff, work scrutinise, phase meetings, progress meeting and progress reviews.
Actions:
A. Develop age/stage appropriate self and peer assessment arrangements that pupils use for reflection as part of their metacognition (ensure progression across the school). 
B. Monitor the impact and practicalities of the new assessment and evaluation process across the school.  
C. Monitor the impact and practicalities of new reporting system. 
D. Identifying and select the schema (select the long term/middle layer learning of the curriculum) 
E. Consider pre-requisite knowledge, skills and next steps. 
F. Map progression and coherence at a cluster and school level
G. Plan for RVE and RSE lenses as integral elements of the curriculum Introduction of RSE policy and age-appropriate teaching.
[bookmark: _Toc131421353]Measuring Impact
In School A, the SDP is shared with all stakeholders at appropriate times throughout the year. The Headship & Senior leadership team review the school development plan frequently to monitor the effectiveness and impact of the provision put in place. School A staff also review and input into the school development plan on a termly basis. Finally, pupils of School A use the school development plan and generate a ‘child friendly’ school development plan to use and review throughout the year. 
The actions listed above enable staff to identify progression and measure the impact of the planned provision on curriculum design and assessment provision. During the Autumn term, all staff members have met with assessment lead to discuss academic progression and highlight any misconceptions/ trends in learning. The progress meetings have been successful in doing this and enabled teachers to plan provision appropriately to support continuous progression and address any trends in learning. Additionally, the impact on the pupils from delivering the above actions has been that pupils provision is catered to their individual needs and support has been put in place to support their development. Any identified areas for development highlighted in School A’s staff or pupil progress meetings will be acted upon in the Spring term and targets will be reviewed. Therefore, School A has been successful in providing personalised provision to its pupils and will give them the opportunity to achieve their next steps. Finally, all staff will meet with their pupils and assessment lead in the Spring term to review progress, evaluate targets and amend provision going forward (if needed) into the summer term. 
[bookmark: _Toc131421354]Reflection and Evaluation 
Due to limited word count for this section, this section will have a singular focus; the ‘Develop age/stage appropriate self and peer-assessment arrangements that pupils use for reflection as part of their metacognition (ensure progression across the school)’ action point for developing Priority 2.
School A has been effective in continuously referring back to their SDP and evaluating their progress of actions taken to achieve each priority which Welsh Government (2022) stated that continuous reflections promote most effective development and improvements. School A has already evaluated progress of this action three times; October 2022, January and February 2023 and has provided steps moving forward in their evaluation to support further improvement for the action point.
School’s evaluation includes a summary of improvements and adjustments made in each phase ensuring that appropriate age and phase assessment arrangements have been incorporated which pupils use to reflect upon their learning and the learning of their peers. Thye then explain the arrangements made in each phase and the ways to move forward based on adjustments. 
According to Fisher (2017), teachers often lack the awareness of learning strategies to enhance metacognition in their pupils, therefore all staff should be trained on metacognition to overcome such issue. Consequently, to the findings, School A had planned an ADDs session for February 2023 which focused on scrutinise and further developing age/stage appropriate self and peer-assessment arrangements for pupil reflection as part of their metacognition and ensure there is progression across the school. Following this, School A has planned for a session based on evaluating the impact and practicalities of the new assessment and evaluation process across the school. According to literature findings, metacognition in early years is less accurate and insufficient, they only just manage to monitor their memory and problem-solving abilities, which is why training staff on metacognition and assessment arrangements appropriate for different age groups and phases will ensure that pupils are provided with appropriate metacognition arrangements suited to their level of understanding and cognition (Nelson and Narnes, 1994).
Through progress monitoring, there has been use of Book Looks, Listening to Learners and Lesson Observations to help evaluate the impact of the Action Point taken. These can be used to evidence the impact of the assessment arrangement put in place to achieve Priority 2 of the SDP. With accordance to the expectations of the Welsh Government (2022), evaluation has been effective as School A has used a variety of reliable resources to help measure and evaluate the impact of the Action Point.
School A has reflected that metacognition provision and opportunities for pupils has helped in developing their articulation of learning from an early age. School A gas stated that pupils in the Upper and Higher Phase are providing individual responses for their needs to help them progress. Across the school, metacognition has been found to be good or in some cases excellent when reflecting on learning. The written reflections of learning show that pupils have a clear understanding of thinking about thinking. Going forward from the impact measures, further training has been provided on ‘Metacognition’ for staff. However, I have found that not all arrangements made across Phases as part of the Action Point have been evaluated in terms of their impact. Referring to Welsh Government’s (2022) guidelines, as part of good self-evaluation, effective action would be for staff to address the strengths and weaknesses of their new arrangements and these to be clearly articulated into an impact of action section in the SDP. This would help inform the reader of the impact of each arrangement and help gain insight into where developments are required.
[bookmark: _Toc131421355]Conclusion 
I have started the assignment by critically discussing literature related to aspect of focus. Secondly, I have discussed my findings from meetings and collaboration with staff involved in School A’s SDP. Finally, I have usen my literature findings to reflect and evaluate on one Action Point taken by the school to develop Priority 2 of their SDP. I have learned that the school’s processes and actions taken as part of their SDP closely links to the Welsh Government’s (2022) guidelines and have sufficiently elevated their Action Point based on various sources of evidence such as; books and observations.
Taking part in this assignment has helped me develop the Professional Learning Standard through my engagement and reflections upon School A’s SDP. I was able to gain a deeper understanding of School A’s SDP and the importance of effective assessment and modelling in lesson to support pupil’s metacognition which would help on the way to achieving the school’s Priority 2 which I could use moving forward. My involvement in preparation for and writing the assignment helped me to work towards the leadership standard of QTS (Welsh Government, 2019). I was able develop an understanding of the nature of responsibilities within and across teams and the contributions individuals make towards the school’s ethos and the successful fulfilment of their school vision. Looking at the Priority 2 in-depth has also helped me realise the importance of assessment.
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[bookmark: _Toc131421357]Appendices:
Appendix A: Priority 2 section of the School Development Plan.
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