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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Word count - 3757
Introduction
The new Curriculum for Wales 2022 will be the first of its kind, where the Welsh Government have replaced their focus on assessment and statistics with a framework based on the needs of learners with a broad and balanced education for all children, otherwise known as the four purposes. This creates a large shift of what is expected for initial teacher education, the need for critical thinkers, reflective practitioners, collaborators and lifelong learners who can adapt that framework to the students in their classrooms. 
In order to become part of an inquiring profession where research will never be final, we must fully understand the role of critical reflection, and possess the ability to observe and identify a critical incident. According to David Tripp, a critical incident does not specifically have to be critical or negative, they can in fact be the simplest and most natural of occurrences, even something that is part of a daily routine, additionally they do not always take place in the classroom or specific part of the day.
‘a critical incident is an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgment is a significance we attach to the meaning of the incident’ (Tripp, 1993)
We should carefully consider the two stages, the what and the why.  The more information recorded the better however, it is about recording quality not quantity and creating a plan of action to move forward into the classroom. This case study will explore the role of critical reflection and good practice along with my findings and reflections.
The Role of Critical Reflection
There are several methods and theoretical principles that we can use to aid our developing practice. David Kolb is an American educational theorist who developed the learning cycle. Based on knowledge through experience, or converting experience into knowledge, his four-step cycle is beneficial as it applies to all learning styles, it provides a blend of hands-on-learning and traditional teaching. (Kolb 1975) 

Similarly, Professor Graham Gibbs created the reflective cycle.  A more detailed self-reflective approach, this method is a six-step cycle where the reflection first focuses on your feelings and emotional responses, to further consider what was good or bad about your responses and how you make sense of the situation. (Gibbs 1988) Gibbs’ method is widely used in the health professions as it is clear and precise.  

Lastly, Zwozdiak-Myers nine dimensions of reflective practice, perhaps the most detailed models with nine steps appeals more specifically to teachers. In Myers words it aims to ‘translate pedagogical knowledge’ using a collection of reflection over a period, for example keeping a reflective journal, this links with the Pedagogy Teaching standard. If we compare this approach to Kolb and Gibbs whose methods focus on one key or critical incident, Zwozdiak-Myers continual reflection aids teachers and practitioners to develop in more than one area and ‘maximise the learning potential of all students’. (Zwozdiak-Myers 2012)

Teachers in Wales today will see critical reflection play a larger role in their development, with the implementation of the new curriculum for Wales.  We are seeing that it is no longer the rule, but more of a framework for teachers to use and adapt in their own classrooms. 

In the UCET 2019 Conference: Teacher Education in Wales – A Reform Journey, Professor John Furlong explains how Wales is going to expect a very different sort of teacher. Attempting to ‘unleash the creativity’ of the teaching profession, teachers in the future will have much greater control over what to teach, how to teach and how to assess. Focusing on developing new teachers who are open and independently minded, critical practitioners and committed to refresh and develop throughout their careers. (John Furlong, 2019)
Overall, critical reflection provides a framework to think differently about various issues and obstacles. It helps teachers to become aware of any underlying beliefs and assumptions about learning and teaching and to make real changes to practice, in order to promote a positive learning environment. 
Ultimately, it is about connecting reflections and actions, by promoting reflective teaching, applying the idea of reflection into daily teaching routines and becoming actively engaged in reflecting.  We will then see change as we are creating a cycle of improvement of learning. 
By successfully implementing critical reflection and recording critical incidents into our developing practice, we can then achieve the new Professional Standards for Teaching, ‘Pedagogy, Collaboration, Innovation, Leadership and Professional Learning’. (Welsh Government 2019). Three critical incidents were recorded as part of the observation, please see appendices for reference.
Observation 
As per the BERA (2018) guidelines for anonymity, the school used in this case study will remain anonymous to protect its staff and students’ identities.
‘Researchers should recognise the entitlement of both institutions and individual participants to privacy and should accord them their rights to confidentiality and anonymity.’ (BERA 2018 Guidelines)
An observation took place over the course of two days, consent to carry out the observation was granted by the year 2 class teacher. The school, located in the East of Swansea a diverse socio-economic area with a total of 420 students aged three to eleven years along with 50 members of staff, is one of the biggest primary schools in Swansea. 
Around 35% of students have free school meals, making it 14% higher than the national average for Wales. The school has identified that around 16% of students have additional learning needs, however very few have a special educational needs statement. 18% of pupils are from an ethnic minority background, with 16% speaking English as an additional language, no students are reported to have Welsh as their first language. This information has been retrieved from a 2014 Estyn school report, the school information confirms little change since then. (Estyn 2014)
The class used in this case study and mentioned in the observation notes in the appendices are a year two class with a total of twenty-seven students, the main class teacher is part time four days a week with permanent cover on a Friday, there are also two teaching assistants who work part time.
Critical incident
During my visit to the school, I observed a critical incident just after lunchtime.  The children were given some free time while selected students caught up on some work. There was an altercation between two students in the classroom playhouse. Student X and Y had been playing with some other children, Student X was not playing fairly and so the children decided to leave the playhouse to join another activity. When Student X realised, he now had to play alone, he lost his temper and hit Student Y. 

Student X was removed from the classroom by Teacher A and I was later advised that Student X had known behavioural issues. Teacher A took Student X just outside the classroom and handed him a bag, inside the bag were puppets and other sensory objects that the student could hold. There was also an emotion chart, this contained six different emotions and an image of a face showing each emotion.

Teacher A asked Student X two questions which he could answer by pointing to the chart. Teacher A asked, how do you feel? and how do you think student Y is feeling? Student X answered the questions by pointing to an emotion on the chart. Lastly teacher A showed Student X how she was feeling after what had happened also by pointing to an emotion on the chart. If we compare this simple exercise with one of Donaldson’s four purposes, Ethical Informed citizens, we can see that it allows the student to understand and consider the impact of their actions when making choices in their behaviour. 

Following this exercise and a ten-minute solo activity with a teaching assistant, student X was able to re-enter the classroom safely, after apologising to student Y and the class was able to continue with his day. Another one of the four purposes we could look at is Healthy, Confident Individuals by building mental and emotional wellbeing through developing confidence, resilience and empathy. 

If we take the time to build emotional intelligence in our students through personalised teaching, students will be able to recover quicker from incidents in the classroom. The benefits are being able to reduce emotional stress for the child as well as missed time learning. Teacher A was able to work with Student X and return him into the classroom in less than 20 minutes, his mood entirely improved, he was able to catch up on missed work and continue his day until home time with no further issues.

Teacher A advised me that the bag was put in place two years ago by Student X’s reception teacher and had stayed available to him even today. This was a perfect example of the collaboration teaching standard, specifically supporting and developing others.

‘The teacher develops high quality relationships with colleagues in order to have a positive impact on learners’ experiences within the school’ (Welsh Government 2019)

This was an impressive result of teacher communication to ensure the bag was used and used correctly as it is an exercise that benefits the student and shows the real importance of communication between teachers to ensure the safety and well-being of their students during and after their time in their classroom. 
Literature Review 
Maria Montessori was an Italian physician and educator; she believed an educational environment should attend to the holistic needs of each individual child. Her philosophy continues to ‘influence practice in mainstream settings today.’ Montessori education is based on the principles developed by Maria Montessori.  Through working independently, Montessori’s students became self-motivated learners. (Aubrey and Riley 2019)
‘Montessori placed the child firmly at the centre of her work. She saw the child as unique and individual, a spiritual embryo, with an inner potential which would develop naturally with the right guidance’ (Miller and Pound 2011 p-73) 
Montessori uses the term ‘spiritual embryo’ to describe the second stage in a child’s development which she believed to be the most significant. It is at this stage that children are most vulnerable to their environment and where emotional intelligence starts to develop. She emphasises the importance of the role of a supportive parent and/or teacher at this stage of the child’s development, without whom the child will suffer. 
Across the world there are over 20,000 Montessori schools, ranging from nurseries to high schools with the highest volume located in the Netherlands. Montessori schools focus on the child as a whole instead of filling them with copious amounts of information, ‘the first care of the new-born babe . . . must be care of his mental life, and not just his bodily life.’ (Montessori 1967 p-61) 
Waldorf education, also known as Steiner education, was created by Austrian philosopher Rudolf Steiner, he had a similar approach to Montessori however, he encourages storytelling to stimulate children’s imagination. (Steiner 1996). Montessori does not, she encourages real-life authentic contexts. For example, she encourages children of all ages to use all types of materials from a young age for example, glass, wood, metal instead of plastic, this develops a child who is independent and has self-discipline.  
Both approaches, Montessori and Waldorf take a holistic attitude, the aim is to educate the whole child including character development as well as the development of practical life skills, with hands on learning materials. They also emphasis a deep respect for the child, with special attention focused on their needs and interests. 
It can be argued that many elements of Montessori’s work may be outdated and not transferable to a classroom of today. Her system of education has been criticised for its lack of adaptability, she claims to see every child as unique and individual however there is no range in her materials which are delivered in an identical way. (Aubrey and Riley 2019) 
Comparing the Holistic or Humanist school to the Behavioural school, looking at Skinner’s behaviour management theories, where he believed in conditioning students to achieve academic success using operant conditioning, similar to Pavlov’s classical conditioning, Skinner also used an animal in his research. Using rats, he would introduce rewards to increase a positive behaviour, then a punishment to introduce negative behaviour.  He believed in the same way; a student’s behaviour could be reshaped using reinforcements. (Skinner 1953)
John Gottman, an American psychologist professor claims conditioning techniques are outdated, he explains that children will soon become so used to reward systems that they will expect it and in turn they lose their effectiveness. His research shows that communicating to children in a disapproving or dismissing way the child will not be able to learn how to ‘self-regulate’ or ‘develop resilience’.
Instead Gottman emphasis the process of ‘emotional regulation’, his approach is based on the fact that we are never taught about emotions by parents, friends or educators. So as children we are left to try to understand the difference in emotions, why they occur and how to handle them when they do, for a young person this can be overwhelming. His books have helped parents over the years learn how to raise an emotionally intelligent child who can self-soothe. (Gottman 1997)
Based on the work of John Gottman came a technique called Emotion Coaching. This technique helps adults and children to ‘manage and regulate our emotions’ so we can become better communicators. When implemented successfully, with time and commitment, Emotion Coaching can teach empathy and help develop resilience and achieve higher academically. (Gilbert, Gus and Rose 2021) 
‘Emotion coaching views all behaviour as a form of communication and makes an important distinction between children’s behaviour and the feelings that underlie that behaviour. A key belief is that all emotions are acceptable but not all behaviour.’ (Rose, Gilbert and Richards 2016 p-99)

According to a case study a school in England, who followed mainly behaviourist principles, decided to test holistic methods instead and introduced Emotion Coaching as a ‘whole school approach’ this meant students, teachers and parents were involved and the objective was to track the impact on their Wellbeing. Mixed methods were used to implement Emotion Coaching techniques into school life.  Training and information sessions were provided at the school for parents and teachers, over the course of the school year. Data was collected through feedback questionnaires and interviews with everyone involved; this was then compared with the students’ academic progress and behaviour. 
The results showed a positive impact on student-teacher relationships along with the relationships at home with parents, an all-round improvement on Wellbeing, students’ academic performance increased, and staff stress levels decreased. They concluded that the implementation of Emotion Coaching had contributed to the ‘promotion of sustainable, holistic improvement’ for students, school staff and families. (Gus, L, Rose, J, Gilbert, L and Kilby, R 2017)
There is evidence to suggest, Vygotsky showed early themes of emotion coaching, in Mind of Society.  He applies his theoretical framework to the development of perception, attention, memory, language and play and he examines its implications for education. (Vygotsky 1978)
‘The humanistic school believes that emotional factors, and personal growth and development, are the highest values, and it argues that these are ignored in a society that is unduly materialistic, objective and mechanistic.’ (Petty, G 2014 p-23)
Humanistic practitioners argue education in schools should aim to meet the needs of the individual learner, that learners should be self-directed to pursue their own interests and talents and teachers should help to guide them to that decision by offering a range of knowledge and skills. 
The role of Wellbeing has become the topic of conversation when we talk about Health or Mental Health, it is important to be knowledgeable about the effects and benefits for all ages. Health and Wellbeing is defined as ‘dynamic’ and ‘multi-faceted concepts’ they involve ‘physical, emotional and mental manifestations’ and that one will affect the other. (Rose, J, Gilbert, L and Richards, V 2016)

Health and Wellbeing is more relevant today, as it is now one of the six areas of learning and experience for the Welsh Curriculum. Its ‘holistic structure for understanding health and Wellbeing’ will now be up to educators to apply into their teaching. (Education Wales and Welsh Government 2018) There are many ways we can encourage children to work to improve their Health and Wellbeing.

According to John Hattie, studies show extra-curricular activities, inside or outside the school setting promote academic achievement. There is no academic expectation or assessment, it is something that children can partake and enjoy, it engages them in a way they may not experience with school subjects such as, Maths, English or Science. They can provide a sense of belonging to a child, develop social skills whether it be to make friends or the ability to work as part of a team, and in some cases allow children to have leadership roles for example captain of a football team, these skills can then be transferable into their classroom life. (Hattie J 2009)
Evaluation
Looking back over the critical incident involving Student X, I now understand that the school’s holistic approach and reaction to his behaviour created the positive outcome I witnessed. I believe further research into Emotion Coaching and Holistic development in children would be beneficial to the type of educator I aspire to be. Further reading into the work of John Gottman and the steps to Emotional Intelligence for me and for my future students would help me reach that goal. I now recognise the importance of creating a strong relationship and trust between me and my students but also with parents, to continually work together to provide the best opportunities for our children. 

On reflection a misconception I had before this case study, which I was not entirely aware off, was that any sort of bad behaviour to that degree or higher would be met with a time out or depending on the level even a visit to the headmaster’s office. However, during my observation period witnessing the critical incident with Student X, Teacher A was able to remove Student X and welcome him back into the classroom in less than 20 minutes, his mood entirely improved, he was able to catch up on missed work and continue his day until home time with no further issues. 

However, the bag used to soothe Student X may not always work for him, as he grows and changes so do his interests and needs. The sensory puppet used may not interest him in a few years or he may become so used to the puppet that he no longer wants to interact with it. This is something that the teacher will have to continually give attention to as he matures. When he eventually moves on, this communication will need to be forwarded to his next teacher. Given I have very little experience, further research into special educational needs and obtaining specialist guidance will aid and prepare me for future students.

Following the pandemic students were challenged not just with their education, but also with not being able to see family and friends, attend after school activities, hobbies or celebrate holidays. During my observation it was apparent that students were behind where they should be academically.  More obvious effects of the pandemic included social skills, imagination and lack of physical play. The impact can be seen in classrooms but as educators we will not see the overall effect until the pandemic is over. Now more than ever I believe wellbeing is a crucial daily activity to integrate into lessons. Fortunately, the focus on Mental Health and Wellbeing of children and its importance has been highlighted by the Welsh Government when they announced Health and Wellbeing as a part of the six Areas of Learning.

Improving Wellbeing in schools can be as simple as circle time or meditation. Meditation can improve focus, increase imagination, creativity and reduce negative emotions. If something negative had happened that morning before or on the way to school, it can affect the student’s workday, a few minutes of meditation could improve a student’s learning capacity. Forest schools are another example where children can learn outdoors, with fresh air and play, encouraging children in physical exercise or creating something from natural materials or just story time around a campfire, real or pretend. The Arts have an important role for children giving them a creative outlet to express themselves.
I aim to take my understanding of critical reflection into my own career, ensuring I continue to enhance my personal development, using a daily journal and my Personal Learning Passport. My focus being connecting reflections and actions, asking for feedback and information to collaborate, finding information, resources and materials.  Ensuring I share my work and findings with others, accepting failure as part of the process and use it to inform my learning. I need to remain open minded and open to new and all possibilities, in order to make something better or create something new. Continuing to use Tripp’s methodology into my active teaching practice and life in the classroom will allow a greater level of self-awareness and a focus point. 
Conclusion
In conclusion, there is power in the practice of reflective thinking, continual reflection, collating evidence and collaborating with peers which will help to make real changes to practice, in order to promote a positive learning environment. Only when we successfully implement critical reflection and recording critical incidents into our developing practice, can we achieve the new Professional Standards for Teaching.

It is important for educators to collaborate and communicate effectively, sharing ideas and ensuring that students are in the best care with the correct information, using personalised teaching methods including differentiation and discipline methods. Always keeping the students’ needs and interests at the focus of your practice will ensure a mutual trust and respect.

By taking a holistic approach we can meet the needs of the individual learner, through Emotion Coaching we can create emotionally intelligent children who will be resilient, better communicators, problem solvers and academically successful. With a focus on Health and Wellbeing and Expressive Arts we can create children who truly represent the four purposes, ‘Ambitious, Capable Learners’, ‘Healthy, Confident Individuals’, ‘Enterprising, Creative Contributors’ and ‘Ethical, Informed Citizens’.

This study has showed that the developing practice of all educators is never final, and that continual learning, collaboration and open-mindedness needs to be embraced in order to continue to grow. But most importantly it has confirmed that identifying and analysing critical incidents is vital to continue to improve theories and approaches to provide the best education to future students.
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Appendices

OBSERVATION / FIELD NOTES

Record 1

	Date and time, year group: 22.09.21 - 9:15am - Year 2 class 


	Where and When: Context of the observation – subject/AOLE, general classroom context
Inside the year 2 classroom on the carpet, located in the centre of the room in front of the main interactive whiteboard. 
Start of the day children entering the classroom from drop off or breakfast club, children hung coats and bags outside then entered and sat on carpet.

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
I had already entered the classroom earlier that morning to help set up, as more and more children filled the carpet the noise levels in the room increased. 
Students were guided to the carpet by the teacher, they were instructed to sit on the carpet legs crossed quietly. Teacher stated that the topic today would be senses, we ran through the five senses then teacher instructed children to remain where they were and close their eyes. 
Teacher turned the classroom lights off; it wasn’t complete darkness due to windows, but it was a cloudy morning so sufficient for the task. Teacher then played the song ‘What a Wonderful World’ by Louis Armstrong. The children took a few moments to settle but soon all the students were still, eyes closed listening to the music. 
Teacher asked the students to listen to what was being described and use their imagination to see and smell and touch the different elements in the song. Once the music had stopped the room was completely silent and the students were calm waiting for instructions. 
Teacher was able to explain the task for the day, the students were to think about what makes their world wonderful. Students were to write this in their books and once they were finished could draw images relating to their writing. The noise levels had lowered, and everyone understood the instruction and were focused on their work. 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Having a moment to sit and close their eyes and listen gave them time to relax and breathe like meditation, which is a kind of wellbeing exercise. Meditation can improve focus, increase imagination & creativity and reduce negative emotions. If something negative had happened that morning before or on the way to school, it can affect student’s workday, a few minutes of meditation could improve a student’s learning capacity.
This holistic approach having the students relate to the subject on a personal level was so effective, instead of rushing to a task from the morning bustle they had time to think and reflect. This class have a handful of different additional learning needs students and so setting a task and having everyone listen and respond can be challenging. 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
This was a great example of the pedagogy teaching standard, specifically creating a blended learning experience. The teacher understands the selection, use and justification of a range of imaginative teaching approaches for the benefit of each learner.






Record 2


	Date and time, year group: 22.09.21 – 2:30pm – Year 2 class


	Where and When: Context of the observation – subject/AOLE, general classroom context
In the back of the classroom there is a small playhouse, enough room for about 4-5 children. There is a sink and small desk with not much room to move around. The children are allowed in the playhouse when they completed work or have free time. 
The incident took place just after lunchtime, the children came in from lunch play and had some free time while the teacher set up their afternoon task.

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
Just after lunchtime there was an altercation between two students in the classroom playhouse. Student X and Y had been playing with some other children, Student X was not playing fairly and so the children decided to leave the playhouse. When Student X realised, he now had to play alone he lost his temper and hit Student Y. Student X was removed from the classroom by the Teacher and I was later advised that Student X has known behavioural issues.
Teacher took Student X just outside the classroom and handed him a bag, inside the bag were puppets along with other toys the student enjoyed. Also inside the bag was an emotion chart and the teacher asked the student 2 questions which he could answer by pointing to the chart.
1. How do you feel?
2. How does student Y feel?
Lastly teacher showed Student X how she was feeling after what had happened by pointing to an emotion on the chart. After this exercise and a 10-minute solo activity with a TA, student X was able to re-enter the classroom safely. He apologised to student Y and was able to continue with his day.

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Teacher advised me that the bag was put in place 2 years ago by Student X’s reception teacher and had stayed available to him even today. I was impressed by the excellent teacher communication in place to ensure the bag was used and used correctly as it is an exercise that benefits the student and the real importance of teachers communicating with each other to ensure the safety and Well-being of their students in the future.
On reflection, a misconception I had before this placement is that any sort of bad behaviour would be met with a time out or depending on the level even a visit to the headmaster’s office. However, Teacher was able to remove student X and welcome him back into the classroom in less than 20 minutes, his mood entirely improved, able to catch up on missed work and continue his day until home time with no further issues. 
Further study into behaviour management in the classroom and to consider its effects on a student who are not able to return to the classroom would be my next stage of analysis. To see if this has any effect on their education, with constant interruptions and absence from the classroom but also any effects on their confidence and self-esteem. Student X was able to return to the classroom acknowledging what they had done and apologising to student Y they were both able to move past the incident and move forward. 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
This was a perfect example the innovation teaching standards and personalised teaching.







Record 3


	Date and time, year group: 23.09.21 – 10:30am – Year 2 class


	Where and When: Context of the observation – subject/AOLE, general classroom context
The class were led to the school hall for a P.E. lesson, it was mid-morning the class had been completing their morning jobs prior to wake them up ready for the day. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The students were asked to mirror the teacher in several warmups including run on the spot, star jumps and push-ups. They also did some stretching and walking around the hall forward, backwards and sideways.
The main task was with a small soft ball, the students were to practice their hand eye coordination, by throwing and catching the ball, teacher explained to keep their eyes on the ball, and this will make it easier to throw and catch.
Teacher explained there is a huge gap in capabilities which became obvious to me through observation, teacher explained a large part of the class are part of after school sports clubs and so this task was easy for them to perform. However, the other the other part of the class who seemingly spent after school on devices found this simple task challenging and almost impossible. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

The importance of movement and basic motor skills plays a huge roll not just in a sports environment or in this case Physical education. But more for mental health and wellbeing, exercise is a great way to maintain strong muscle and bones, increase energy levels, can help your brain and memory and has also been proved to improve your mood. 
A large part of the class has additional learning needs, and any form of daily exercise could be extremely beneficial to their lives, especially life at school.
I think finding a better way to implement daily exercise into the school routine, looking into more benefits and any research or study surrounding educational exercise.
Even wellbeing techniques for students who are completely against any sport even slow meditation or walking but also activities the school could provide such as forest schools which have increased in schools over the last few years.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
Sometimes the lack of participation into after school activities can come down to family outgoings, I would be interested to see how much funding goes into this schools after school activities, including sports teams. 





