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Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning

Introduction
Pupil progress is vital and all schools should strive towards it and as emphasised by Rutter (1983), it is still forefront to tracking a child’s learning. However, as Strand & Demie (2013) highlight, it is not always achieved. This assignment will delve into this idea of pupil progress and track an individual child and how I, can move his learning forward and hence, progress.
The school where this data was collected is the school where I am carrying out my second professional teaching experience. The school is located near Pontypridd in South Wales and consists of approximately 450 pupils.
The class the research took place was a year six class, with 34 children aged 10-11 years old. Due to this it made my decision of choosing a focus child difficult. After the eligible children with parental consent were identified I then chose one target child to focus this assignment on. I chose a boy within my class who is 11 years old and will be using his chosen pseudonym of ‘Rugby Fan’ throughout this assignment when referring to him. I made my decision of picking Rugby Fan to be my target child as he is middle-of-the-road ( in terms of ability), helpful and will express opinions, which are all valid qualities in terms of this assignment. As a background on Rugby Fan’s working levels, his incert levels are shown in Appendix ? and he is in the middle ability group in Maths lessons. Although there will be a focus on five main areas, this assignment will view the child holistically, which is explored throughout. This coheres with Graham Donaldson’s (2015) Successful Futures report ethos.


Data collection
Due to the nature of this assignment and the data required to be gathered, the main type of data used is qualitative data, which supports Strauss and Corbin’s (1990) definition of qualitative data as presented by Golafshni (2008), although there will be use of some quantitative data in the form of levels of incerts (Appendix 4).
The main form of data collection used was that of The Mosaic Effect, as proposed by Clark & Moss (2001). This incorporates a range of data such as photographs (Appendix 5), observations (Appendix 6), interviews (Appendix 7 & 8) and has a big emphasis on pupil voice and involvement (Clark & Moss, 2001); Muijs (2015) would agree with this reasoning. This also support’s Donaldson’s (2015) Four Purposes as highlighted in the Successful Futures document.
Baxter & Babbie (2003) would also support this Mosaic Approach (Clark & Moss, 2001), as it is highlighted how observations alone would not be suitable for this type of research study, ‘qualitative research interviews (QRIs) involve gathering information and facts (Targum, 2011; Weiss, 1994), eliciting stories (Birch & Miller, 2000; Romanoff, 2001), and learning about meanings, emotions, experiences, and relationships (Weiss, 1994) that cannot easily be observed’, hence this combination of different data.
However, Kellet (2005) emphasises how group interviews would be better than individual interviews because children may be more encouraged to share more information with their peers around them, however, as this research focuses on an individual child, I did not think it was a concern. Westcott & Littleton (2005) present the viewpoint that any kind of interview with children are valuable, as long as they are done effectively. I made sure to target this by using open-ended questions, recording raw data, and allowing the child time to think and speak. However, I was fully aware that due to the child knowing me (as the researcher), it could affect answers provided, as Eder & Fingerson (2002) highlights.
However, in contrast to these viewpoints, Greenfield (2011) and Clark (2007) present the idea of this working best with young children, as Rugby Fan is eleven-years-old, this raises the questions of whether or not it would be as effective when used with a child of this age, however, it was a suggestion as part of this assignment and results are always useful to a certain extent, when carrying out a piece of research such as this.

As with any research, particularly when it is within a classroom, there are ethical considerations that the researcher should be aware of and adhere to.
Ways to do this would be to follow The British Educational Research Association’s Ethical Guidelines for Educational Research (BERA, 2018) and the university’s Research Ethics and Integrity Code of Practice (UWTSD, 2017). 
Some of issues surrounding ethics, as mentioned by The British Educational Research Association (2018) and University of Wales Trinity Saint David (2017), that will effect this assignment is confidentiality and anonymity.
Confidentiality is vital when working with children, especially when doing research as it is in coherence with the United Kingdom’s Act of Parliament, the Data Protection Act (2018). I have ensured that everything will be kept confidential throughout by not passing on any information about the research gathered, which will be assured to the child, their parents and the class teacher.
I will also anonymise the data in my research throughout. I did this by speaking to the child and asking what name he would like to be known as for a pseudonym, as supported by Grinyer (2009), he chose ‘Rugby Fan’, which is what I will be referring to him throughout. This coheres with both Clark & Moss (2001)’s Mosaic approach and Donaldson’s (2015) emphasis on importance of child involvement as highlighted in Successful Futures.
Also, it is notable that assent and consent was gained beforehand; assent gained from the child (Appendix 1), consent gained from his parents (as shown in Appendix 3) and consent gained from the class teacher (as shown in Appendix 2).


Analysis of learner
In order to help me analyse the data and then look at the child holistically, I will be using the  A.S.K model, as created by Nottingham (2013). This incorporates attitudes, skills and knowledge, aiding a holistic view.

Literacy
Literacy has always been a major part of learning within Primary schools, especially as it been highlighted as one of the cross-curricular responsibilities by Donaldson (2015) in his Successful Futures report for the new pending curriculum. 
As shown from Rugby Fan’s incerts (Appendix 4), he has made progress in literacy as a whole this academic year. He was on a level 4b, but is now on a 4a, making 0.37 progress. This is a good outcome for this year so far and shows that he is on track to still possibly reach his target of a 5c at the end of this academic year.
As literacy can be split up into three main sub-areas – oracy, writing and reading, as categorised in the National Literacy and Numeracy Framework [LNF] (Welsh Government, 2014), it is appropriate to present the data that Rugby Fan is currently a 4a in both oracy and reading but is a little lower in writing and is currently working at a 4b (Appendix 4). When interviewed, the class teacher had no significant worries about Rugby Fan’s progress in Literacy.
Class teacher: “Rugby Fan does well in Literacy. Not necessarily one of the high flyers in the class but he has made progress this year. His writing is not quite as good as his oracy and reading levels but no real cause for concern.” (see Appendix 8)
Rugby Fan has a positive attitude towards Literacy as a whole, as shown by his answer given in the interview.
Rugby Fan: “I don’t mind English, it’s something I do quite well in I think. Actually, yes, I’d probably say it was a subject I quite liked.” (Appendix 7).
He also shows positive attitude towards it through his high levels of listening skills and concentration within the lessons, as empirical evidence shows (see Appendix 6), this suggests a desire within this subject, especially due to the fact that he thinks he does quite well in it (see Appendix 7). This self-belief is an important thing fpr a child to have, especially when transitioning into Secondary school as Zeedyk et al. (2003) and Tavani & Losh (2003) acknowledges, which is relevant to Rugby Fan. However, as Kleitman & Mascrop (2010) and Kim et al. (2012) identifies, self-confidence can lead to academic achievement, which raises the question of if he was really confident, would he have made more progress, this suggests that maybe Rugby Fan is not as confident as he makes out.
With regards to skills and knowledge, when looking at Rugby Fan’s Literacy book, the class teacher has not done that much literacy with the class this year, Rugby Fan has not missed much time either as his attendance record is over 95%, as the class teacher informed me in the interview (Appendix 8). However, as Gallego & Hollingsworth (2000) presents, the lines of what counts as literacy are becoming overlapped and broad due to its expansion, so more literacy work may have been done within the class, that is not necessarily in the Literacy books.
From looking at the level 4 and level 5 level descriptors for oracy (Welsh Government, 2016) for key stage 2 and taking empirical evidence into account (Appendix 6), Rugby Fan needs to work on varying his expression more. Otherwise, his oracy is not a significant cause for concern.
From looking at the level 4 and 5 level descriptors for reading (Welsh Government, 2016), by using his reading record (Appendix 9) and empirical evidence, Rugby Fan needs more work on identifying and selecting specific aspects within a text when answering questions about it, also his expression when reading needs to be worked on.
From looking at the level 4 and level 5 level descriptors for writing (Welsh Government, 2016) and last piece of writing completed (Appendix 11), Rugby Fan needs the use of adventurous vocabulary, words for effect, differing sentence structures to be targeted. Also, his formation of handwriting could be improved on as it visually looks unorganised, messy and is not quite cursive and not quite printing, (see Appendix 11).
By addressing these areas within literacy, Rugby Fan will be able to, potentially, progress into a higher level he’s working at, and possible even hit his overall target of a 5c in literacy.

Numeracy
Numeracy is also one of the cross-curricular responsibilities highlighted by Donaldson (2015) in Successful Futures for the upcoming new curriculum.
Rugby Fan expressed his dislike towards Maths and instantly named it as his least favourite subject (Appendix 7). However, Pepin (2011) highlights how this seems to be a trend within children and that Rugby Fan is not alone with this view.
From looking at his incerts, he is currently working at a level 4b, whereas he was a 4c, making 0.44 progress this academic year (Appendix 4). His target of a level 4a could well be in reach at the end of year 6.
From looking at the level 4 and 5 level descriptors (Welsh Government, 2016), using empirical evidence and evidence from his book (Appendix 12) I have identified several areas to target.
The first target for Rugby Fan to work on is his multiplication skills, evidence from his book suggests that he has the knowledge and knows how to do it as he does get questions right but there are some numbers he has difficulty with (Appendix 12).
The second target is division skills, similar to the last target, work in his book suggests he has the knowledge but lacks the skills with some trickier numbers (Appendix 12).
Finally, calculating volume of 3d shapes and areas of triangles. His book shows evidence that he has the skills but not the knowledge with some harder questions, as he does have some correct.

Well-being
Well-being has become a vital part of school life, due to the focus on improvement of well-being for children in school, as highlight by the Welsh Assembly Government (2010), and has become a big priority within recent years, due to the release of The Future Generations (Wales) Act (2015) and Donaldson’s (2015) acknowledgement in the Successful Future document. As a result of this, there has been more implementation of initiatives within schools, such as The Thrive Approach which helps support children’s’ emotional needs (Thrive, no date) and Elsa training which helps with children’s emotional literacy (Elsa Support, 2013).
From research gathered in the interview with him (Appendix 7), Rugby Fan does not seem to have any significant issues with regards to well-being, as he explains that he does like school overall. The class teacher said she did not have a cause for concern for this either in her interview.
Class teacher: “I don’t have any concerns about his well-being. He has not been identified as being vulnerable in any way, he’s a social child, he’s got lots of friends, he seems to enjoy school and he’s always happy. He also has a good supportive family at home. Nothing has ever even slightly made me think there could be a possible problem with this.” (See Appendix 8).
The empirical evidence (see Appendix 6) also shows that he is happy enough to be in school, likes to do well and likes to socialise with both children and adults.
Within my school, Thrive is an option available for children who are identified as needing it, although Rugby Fan does not receive it as he is not identified as having this need, I will be using the Thrive rating scale which was provided to me by my class teacher (Appendix 10). My class teacher informed me that he would be in the ‘being’ section.
Within this  section, the only actions there have not been evidence of is ‘can tell or show you a way he is special’, which could be due to the fact that I have not witnessed any of these kind of provoking conversations in the class or that Rugby Fan cannot recognise these within himself.  Also, ‘knows and can signal when afraid’ which is probably due to the fact that there hasn’t been any situations I’ve observed in school where he may have felt this, but may be because he doesn’t know how to show this feeling. As Guardo & Bohan (1971) explain, a child having an awareness and understanding of themselves is important to not only them as a person but to their education attainment in school. As Rugby Fan does not have any significant issues in relation to this, I do not think his well-being is a concern.

Welsh
It is arguable that Welsh is becoming more important than ever within schools at present due to the Welsh Government’s push to have one million Welsh speakers in Wales by 2020 (Welsh Government, 2017).
During the interview with Rugby Fan (Appendix 7), he explained how he did kind of like Welsh and he thought it was something he did well in, which is interesting as through empirical evidence I observed him staying on task and putting a lot of effort into his work in Welsh lessons; Eccles et al. (1993) identifies the potential of it being more than just the subject itself but of the school and pedagogy that would strengthen this interest he has. If so, Welsh lessons need to be made as interesting as possible for every child, whether they show interest or not, as they may lose this interest.
Upon studying Rugby Fan’s incerts, he is currently working at a level 4b in Welsh second language, whereas he was previously a 4c, making 0.48 progress this academic year (see Appendix 4). This means he is working towards the potential of hitting his target level of a 4a by the end of year 6.
The evidence has been gathered from speaking to his teacher (Appendix 8), through empirical evidence and evidence in his Welsh book (Appendix 13) to analyse Rugby Fan’s areas for improvement within Welsh. The level 4 and level 5 level descriptors for Welsh across oracy, writing and reading (Welsh Government, 2015) were also used to identify gaps within his learning.
Within oracy, Rugby Fan needs to work of his use of a variety of phrases and his reasoning when expressing opinion. These are both areas he needs to vary and extend, as gathered through empirical evidence.
Within reading, his expression when reading needs to be targeted and he needs opportunities to read more Welsh so that his other skills have chance to develop. This was also gathered through empirical evidence.
Finally, within writing, Rugby Fan could vary his sentence patterns more as he can often repeat the same sentence structures within a piece of work (see Appendix 13). From looking at his last few pieces of work in his Welsh book (Appendix 13), he could also work on his spellings as he does spell some words incorrectly even when they are provided to him. Also, his handwriting could be worked on to improve legibility.

Physical Education
Rugby Fan made it very clear that his favourite subject was Physical Education, which he spoke enthusiastically about through the interview (see Appendix 7). His tone of voice also changed and became much more upbeat and he showed more interest about this subject. He also told me how he plays rugby outside of school, which he was keen to tell me about.
The class teacher informed me that he’s currently working at a level 5 (Appendix 8),  hence I looked at the Welsh Government’s level descriptors of level 5 and level 6 (Welsh Assembly Government, 2008) to set his targets for him.
I would identify his target to be to begin to analyse his own performance within lessons and think of ways he could improve next time, which Carr (2011) would support the idea of.
Rugby Fan could also start participating in alternative roles within activities to help him start to progress into the level 6 descriptor. 


Next steps
Literacy
Within the literacy umbrella, there have been several targets identified for Rugby Fan under oracy, reading and writing.
With regards to oracy and reading, Rugby Fan needs to improve his level of expression he uses when speaking and reading. To target this, I will start reading at the end of every day to the class so that I can model expression and how the children should be reading. However, although there is a chance this could be successful Rowe (1991) ; Duursma et al. (2008) ; Fox (2008) , however Zorzi (2010) highlights that it would depend on my performance as to how successful it is, so I will have to ensure I’m taking my time and doing everything correctly (Lane & Wright, 2011). I also will implement more class reading into lessons where everybody in the class reads a little bit, to allow more opportunity to practice this and start building his confidence to be expressive, which Rasinski (2003) would support. Finally, I will plan to incorporate more drama sessions into my teaching, or even enquire about booking a visitor to the school to do a drama workshop with the children so that they have more opportunities to develop their expression and make them aware of the performance aspect of using their voice, this will give Rugby Fan opportunity to develop his expression in his voice, whether it be when reading or speaking. This could be done inside or outside, if it is done outside then that would help to interest him in the context straight away as he does enjoy doing activities outside, as he showed me through the learning walk we did together (see Appendix 5).
Also, within reading, identifying and selecting specific aspects within a text when answering questions on it needs to be worked on. To do this, I will implement more comprehension tasks into classroom activities. I could even enquire about putting the whole class on the Lexia literacy programme, which includes comprehension tasks in its weekly activities (LexiaUK, 2019). Comprehension tasks such as these will not only help Rugby Fan with his individual targets but also help with other skills such as memory and verbal ability, as Cain et al. (2004) presents.  However, there is a cost to this so the school would have to take this into consideration before making a decision. This programme is accessed via iPads or laptops, which is within Rugby Fan’s interests, as he also presented to me on the learning walk (see Appendix 5). This input of his pupil voice not only helps me as teacher to engage Rugby Fan in his own learning as Griffith & Burns (2012) support, but works in coherence with guidance in the Successful Futures report (Donaldson, 2015) but can also help to build his self-esteem as his opinion will feel important and valued (Taylor & Robinson, 2009).
With regards to writing, Rugby Fan needs to work on use of adventurous vocabulary, words for effect and differing sentence structures. To target this, I will give him, and the rest of the class, more opportunities for creative writing with a variety of topics and stimuli. This will give him chance to show these skills and practice using them. However, this may not be enough so he may need further scaffolding in place to help, an idea proposed by Bruner (Wood et al., 1976). Therefore, I will remind and model to the class why a range of adventurous vocabulary, words for effect and different sentence structures are important for engaging and interesting the reader, especially in creative writing. This idea of modelling can be supported by the results of Albert Bandura’s Bobo doll experiment (Bandura et al.,1961). To further reinforce, I could also create a word bank of interesting words and sentences as a stimuli for Rugby Fan to use as a guide when writing.
Finally, both in his writing for Literacy and Welsh, his handwriting needs to be improved for legibility purposes. In order to target this, I will spend a set amount of days a week, doing handwriting practice as the morning warm-up activity. Here they will practice both print and cursive writing and letter formations. This will show Rugby Fan the difference between both forms of writing so he can distinguish between and them hopefully, his writing will become neater and clearer. However, Denton et al. (2006) identifies the issue of whether a simple practice technique like this would be effective or not, therefor I will begin with this and then bring in multi-sensory resources to support this practice for Rugby Fan also.

Numeracy
To help move Rugby Fan’s learning forward in Numeracy, the targets identifies for him are multiplication skills, division skills, calculating volume of 3d shapes and area of triangles.
In order to address his multiplication and division skills, I would implement more maths games to be used within lessons. There are lots of different type that could be used but for Rugby Fan in mind, I would use ICT to access multiplication and division games online and more practical games where the children are up on their feet and moving around but need to work out a multiplication or division question in order to move onto the next part of the game, both inside and outside of the classroom.  Both these types of games cater to his interests, as expressed in the learning walk and interview (Appendix 5 & Appendix 7).
To help Rugby Fan make progress with regards to calculating volume of 3d shapes and area of triangles, I would give him more opportunities to practice this skill. Again, using ICT to access online games targeting these skills would be a good option to interest him. Games also help to make the learning feel like fun, as Oldfield (1991) would support. 
I would also provide a number of independent activities within the strand relating to these skills on the LNF (Welsh Government, 2014) and allow all the children in the class time to work on an activity of their choice with a mix of these type of questions. I would do this every fortnight on different strands from the LNF also (Welsh Government, 2014) to re-visit to and re-establish previous learning. This will help Rugby Fan to get the opportunity to re-visit some of these skills already covered and have the help of an adult also. However, Torrey & Shavlik (2010) emphasize the importance of this previous learning being experiential, in order to make it transferrable, so I will need to keep this in mind.

Well-being
Rugby Fan’s well-being is showing signs of hitting all the things it should be, so although this is not a cause for concern, I will include several ways to help push this forward, from what was identified in the analysis.
To help Rugby Fan understand and identify what makes him special I will plan and teach a one-off lesson for all of the class, as this could benefit everyone, introducing the topic of being special, give examples of how people may be special and encourage them to create their own individual profiles of what makes them special. To do this I will produce a range of images of different qualities, skills and hobbies, and place them in piles around the classroom. The children will then need to get up and visit each of the pictures and think if it is something they are, like doing or are good at and if so, they pick up said corresponding image. They then collect all of these images, go back to their seats and use them, and any others they can think of to create their individual profiles of why they are special. As Nottingham (2002) highlights, this could prevent issues with inclusion and discrimination within schools too. This will help Rugby Fan, in particular, to develop his awareness of what makes him special, his identity and even help build his self-esteem, which Oyserman (2001) emphasizes the positive effects of this.
Also, I would focus on giving Rugby Fan more opportunities to continue to socialize and build communication skills with both children and adults by allowing him opportunities to work with different children in the classroom to who he usually works with and by holding natural conversations with him both inside and outside of lesson time.

Welsh
To move Rugby Fan’s learning forward in Welsh, there are several areas that need to be targeted.
To help improve Rugby Fan’s use of variety of phrases and reasons when expressing opinion, his range of vocabulary needs to be developed. A way of doing this would be to provide some dictionary tasks to him and the rest of the class to find new words, write their words in Welsh and use them in a sentence in Welsh also, which Cohen (2014) supports. By allowing these opportunities, new vocabulary can be learnt and, therefore, used in the future. Also, modelling would be a way to help with these targets. By provided modelling, both from myself as the teacher, videos or even texts, Rugby Fan can be surrounded by varying phrases and reasons to support opinion, by this immersion, he will start to pick it up and eventually use it himself orally, as Baker & MacIntyre (2000) support.
The same as within his reading targets for Literacy, expression was brought to light, so the same next steps as identified for that can be used in Welsh also. Although, I will provide more opportunities for him to read Welsh texts also, as this will allow his confidence to grow when reading in Welsh.
With regards to writing, use of varying sentence structure can be targeted the same way as developing his vocabulary as previously mentioned. Next, by providing questions or activities that provoke differently structured sentences rather than the repetition of the same ones, this can help push Rugby Fan’s learning forward for this skill.
Legibility of handwriting, also has already been targeted within the Literacy next steps.

Physical Education
Rugby Fan does not need a great deal of focus on this area of learning to help push him forward as he is already working at a level 5. However, progress is something that should always be strived towards in order to push a child’s learning forward. 
In order to begin to analyse his own performance, I would provide a bit of time at the end of a practical lesson for reflection, or even provide a small notebook for him to use to physically write his analysis of each performance in order to help him make improvements, as Epstein (2003) supports as this also helps develop their thinking skills too.
I would also vary the roles Rugby Fan and the rest of the class participate in during practical lessons and games by numbering them and sorting each number into a position or role and then putting each team of numbers on carousel of different roles within the game. I would also swap the roles of children within each teams of numbers so that Rugby Fan, and others, get the opportunity to try different roles they do not usually do. However, Brown (2008) identifies the criticality of whether or not this will actually help the child or just make them uncomfortable, which is something I must be aware of, but is still work trialling with Rugby Fan.


Conclusion
To conclude, I did find the Mosaic Approach (Clark & Moss, 2001) to be an interesting way to gather information, as it allowed the collection of a range of data that may not necessarily be used in combination with each other otherwise, giving a holistic view of the child, which coheres with Donaldson’s ethos presented in the Successful Futures report (Donaldson, 2015). Although I would use this again, I can see how it would be particularly effective for slightly younger children than my target child, as it would help to draw the data and input out from the child that may otherwise be challenging.
I would also use the A.S.K model (Nottingham, 2013) again as I found it helped with the level of detail shown in the analysis of the data.
With regards to the data, a strength would be that it was both fascinating and interesting to gain a real detailed grasp of an individual learner and how to make a real difference to help push their learning forward, however, a limitation would be that I only had 3 weeks to gather all this data, which is nowhere near enough time. This raises the question of whether had I had more time to do so, if the data collected would have shown different potential areas to target. But overall, I felt this process was extremely interesting and made me aware of some strategies to move certain learning forward which I can use again in my future teaching practice.
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Appendix 6: Observation notes of Literacy lesson (oracy)
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Learner Observation Form

	
Name of learner: Ethan Hardwidge
	
Class: Class 14 – Year 6

	
Time: 1:00pm-2:30pm
	
Date: 24/05/19

	Activity: Debates – Children participating in own debates.


	Comments 
When Ethan’s group were preparing beforehand, he was worked well with them and had good dynamics within the group. He socialized well with his peers, not only the ones within his group,  asked several questions to the adults within the room and conversed freely with them. He was overheard saying “Let’s make ours really good so we can win the debate and show Miss that we’ve worked hard” to his group, showing a desire to achieve and impress with his work. Ethan participated in the debate within his group well and contributed to the speaking. Although his speech was loud and clear, it was lacking in expression. There were foundations of it but 



What needs to be done to move the learning on?
Expression needs to be targeted and Ethan needs opportunities to work on this in order to help move his learning forward.
it wasn’t fully used. 




Appendix 7: Transcribed interview with Rugby Fan
Me: So are you ok for me to ask you a few questions to do with school? They’re not very hard, I promise.
Rugby Fan: Yep, that’s fine. (laughs)
Me: Ok, great. So, tell me, how do you find school? What do you like about it and what don’t you like about it?
Rugby Fan: I do like school, you know, overall. I like that I get to see my friends and I don’t like that some work is difficult sometimes.
Me: Ok, and what do you think about literacy, or ‘English’?
Rugby Fan: “I don’t mind English, it’s something I do quite well in I think. Actually, yes, I’d probably say it was a subject I quite liked.”
Me: And what about numeracy, or ‘Maths’ as we call it?
Rugby Fan: I don’t like Maths at all. I find it quite hard sometimes. It’s probably my least favourite subject.
Me: Oh really? Interesting..
Rugby Fan: Yes.
Me: Ok. And what about Welsh? What do you think of that?
Rugby Fan: I do kind of like Welsh. I think I’m ok at Welsh, I don’t find it too hard.
Me: Oh well that’s nice to hear! You do a lot of Welsh in this class, I’ve noticed.
Rugby Fan: We do loads of Welsh. I can find that bit boring sometimes.
Me: I understand, especially if you do quite a lot of it.
Rugby Fan: We do! *Class teacher’s name* loves it as well, I think.
Me: Does she now? (laughs)
Rugby Fan: (Nods head).
Me: And finally, what about Physical Education, or ‘PE’ as we call in in this school?
Rugby Fan: I love PE! It’s definitely my favourite subject we do in school! We never do it though!
Me: Oh really? Do you think we should do it more in our class?
Rugby Fan: Yes, definitiely! Especially sports like rugby. I think I’d really love school then.
Me: Oh you’re interested in rugby, are you?
Rugby Fan: Yes, I play it outside of school for *Rugby team’s name*. We practice twice a week but I like just playing fun games over the park with my friends too. Oh, and watching it, especially the 6 nations.
Me: Oh that’s nice! It’s nice to hear that you have a hobby. Who do you watch rugby with?
Rugby Fan: Whoever really. Usually my dad though.
Me: Oh, that’s a lovely thing to do! Right, I think that’s all my questions I have for you. Do you have anything else you’d like to add?
Rugby Fan: Ummm. No, I don’t think so. Just that we should do more PE.
Me: Ok, I’ll see what I can do. (Laughs). Well thank you very much for spending time to do this with me!
Rugby Fan: It’s ok, it’s been fun.
Me: Oh, I’m glad you’ve enjoyed it. Thanks again! You can go back into class now.






Appendix 8: Transcribed interview with class teacher
Me: Ok, so what do you think of Rugby Fan as a pupil within this class?
Class teacher: He’s a lovely child in our class. He’s kind, caring, friendly, social and a hard worker, as a pupil, with regards to attitude, I couldn’t ask for anything else. In regards to ability, he’s middle-of-the-road within our class. His attendance is good also, with him having over 95% attendance for the whole of this year, I’d say.
Me: And how is his well-being, would you say?
Class teacher: I don’t have any concerns about his well-being. He has not been identified as being vulnerable in any way, he’s a social child, he’s got lots of friends, he seems to enjoy school and he’s always happy. He also has a good supportive family at home. Nothing has ever even slightly made me think there could be a possible problem with this.
Me: How is he doing in literacy?
Class teacher: Rugby Fan does well in Literacy. Not necessarily one of the high flyers in the class but he has made progress this year. His writing is not quite as good as his oracy and reading levels but no real cause for concern.
Me: And how is he in numeracy?
Class teacher: Yet again, no real cause for concern for me. I know he doesn’t like maths, and this causes him to create barriers for himself in ways. But, nothing he doesn’t get over with a little support. That’s one thing, he will ask questions, as he does in every lesson, but I’ve noticed more so in Maths.
Me: Ok, and what about Welsh?
Class teacher: Yep, fine in Welsh. Nothing major to comment on. The things he could work on are quite similar to what he could work on in literacy too, to be honest. Probably, I’d say more so confidence in Welsh, though.
Me: And finally, what about Physical Education [PE]?
Class teacher: Oh he’s good at PE. I would say he’s currently working at a level 5. We don’t do enough PE within our class, probably. It’s a shame.





















Appendix 9: Rugby Fan’s reading record
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Appendix 10: Thrive Approach’s well-being scale
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Appendix 11: Rugby Fan’s Literacy work
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. University of Wales lmmute
Trinty Saint David Addygi Gymru. u-u-hvu-

SN atraget Oy | Yr Athrofa
RE: Primary PGCE student assignment: permission and confirmation that work has
been undertaken in school for assignment ‘School Development and Pupil Progress’,
Summer 2019

Dear class/senior mentor,

For the university module named above, trainees are required to identify one learner within the class
in which they are based and, over the course of the Professional Teaching Experience, explore their
learning in detail. The evidence that they need to gather could include:
e observation;
asking the learner to identify places/things that help him/her learning;
o discussing what helps the pupil learn and how they feel about learning with the pupil and/or
teacher;
e collecting samples of work which might show something about the learner’s progress and
development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at
least two other areas of the curriculum to gain an holistic picture of the child. They then suggest the
next steps for the learner, and indicate how these will be achieved. Trainees are expected to undertake
this work independently whereever possible, and have been given ethical guidelines to follow
(although undertaking the work above would be in line with typical classroom practice). The trainees
have been asked not to reveal the identify of the learner or the school within their assignment.
Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)

2. Provide verification that the work has taken place.

‘We would therefore be grateful if you could confirm that permission has been sought and that tasks
have been undertaken by signing below:

STUDENT NAME (PLEASE PRINT): em,'\by Sheriday

SCHOOL NAME (PLEASE PRINT): (5 @ince !;m Pri n«q,«j_

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT):

ShpdH  WARLOW

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):

If you have any queries rega
M.Jones@uwtsd.ac.uk

Many thanks in advance
SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT
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Power and identity

Develop an identity

Can recognise when s/he is using power inappopriately (to hurt or dominate or manipulate)
Can be her/himself and say what s/he needs when with her/his friends “

Can co-operate with others from different backgrounds

Can work with peers of the same gender

Can assert own identity when engaging in activities with other children in a mixed gender group
Can express diffi culties, acknowledge uncomfortable and vuinerable feelings

Can offer ideas and opinions with an adult and/or in a pair

Can recognise and can accept others’ recognition of his/her skills, talents, achievements
Has a range of acceptable ways to get attention and to get needs met

|
|
Has one or more friends ‘
Is developing own interests and hobbies ‘
1
|

Knows and expresses preferences, likes and dislikes

Manages being different from cthers well

Shows an appreciation of and acceptance of others’ differences
Can contribute to working in a team

Distinguish fantasy and reality

Accepts limitations of his/her skilts/inﬂuénce; is realistic
Can be realistic about his/her power in realife situations
Can check out reality by asking questions and listening and getting the facts
Can defer gratificétion

Can engage creatively and imaginatively

_ Can manage stressful situations without escaping into day-dreams

Can pay attention to the set task

Can regulate their emotions

Can report sense impressions and relate them to emotions

Can take responsibility rather than blame or accuse others

Can talk about hopes and dreams as well as difficulties or worries

Demonstrates knowing the difference between fantasy and reality

Can work towards an ambition or aim S e

Knows and can use some techniques to stop obsessive thinking

Works things out with help, rather than expecting magical solutions FUBTY T e !

e 3 T Fp TN A A

Leamn responsibility for behaviour
Can accept help to manage friendship disagreements
Can act as a mediator to resolve conﬂic;fs 3 g
Can ask for help to deal with shame or embarrassment %

Can reflect on own behaviour and identify different ways of doing things

Can recognise and ask for what s/he needs :

Can recognise and discuss cause and effect in different situations

Can say ‘I’ not ‘we’ or ‘everyone’; can take responsibility for verbalising ideas or wants

Can say sorry and mean it e ;

Can tell the truth about the facts :

Expresses and manages a wide variety of emotions with senéitivity to others

Has a range of ways to resolve conflict and manage disagreement

Is assertive rather than threatening or bullying, timid or passive

Knows what Is socially acceptable in different contexts and can manage self

Notices the impact of her/his behaviour on others; chooses actions and accepts consequences
Respects own and others’ personal space; understands the difference between ‘mine’, ‘yours'
and “ours’, and personal/private and public ' e
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Can contribute to and follow through a simple contract or agreement -

Can offer an idea or suggestion

Can recognise and name body sensations linked to emotions

Can show or tell about a special interest

Can show preferences and indicate particular interests

Can sometimes lead and sometimes follow: does not always need to be best or in charge
Can think before agreeing; can choose to say ‘Yes' or ‘No’

Can think before refusing

Can think while feeling and before acting or behaving

Can think while having strong feelings

Can tolerate not getting own way

Can practise using Feel-Stop-Think-Choose before acting

Is able to think about and express a range of feelings, including core ones: happy, sad, scared, angry
Is willing to work with and share with others

asks questions

Can hear ‘No’, respect boundaries, follow simple essential rules

Can make links between cause and effect, actions and consequences and take personal responsibility
Can manage waiting without distress or causing distress

Can recognise and sequence the steps in a process

Can recognise emotional cues in others’ faces and behaviour

Can regulate and express excitement

Can indicate when s/he does not know or when s/he has a problem

Can talk about fears or worties

Can talk about the consequences of their own or others’ actions

Can try things out and see what happens v

Can work within a time frame

Knows what to do and how to be in different circumstances

Knows when something is hurtful: can stop doing it or ask for it to stop

Notices the impact his/her behaviour is having on others

1

bt o
.’fﬁ:‘ >
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Can ask for help to deal with a problem, eg, voice fears and worries
Can ask for information

Can be creative in resolving difficulties

Can manage feelings of disappointment and/or frustration without dysregulation
Can offer ideas and suggestions ' ‘
Can practise Feel-Stop-Think-Choose

Can recognise feelings in others

Can say when cannot do ‘X’; begins to know own limitations

Can stick with difficulties to work out a solution

Can tolerate not knowing while finding out

Can work out practical tasks on his/her own

Can work out ways of calming him/herself down when distressed or angry

Can work with others to solve problems or complete tasks |

Knows and says when s/he does not have what is needed

Will try out different ways of doing things to problem-solve
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Experience doing

Can find out for him/herself

Can laugh and have fun/show enjoyment

Can recognise when s/he is hurting or has hurt someone else
Can talk about/share their experience of different activities
Can use and physically manipulate objects of different sizes and shapes
Can work out how to do physical tasks

Demonstrates curiosity and interest in new experiences
Initiates trying out or finding out or exploring

Is willing to get messy/make a mess

Is willing to get things wrong

D

D

®

D

D

D

@

ey

@ Manages new places and experiences well

@ Responds well to and engages in open-ended practical tasks

Responds well to and engages in structured practical tasks

@ Uses her/his senses to explore and find out

@ Will explore and try things out, either on own or alongside others

Leamn about options

Can make a mistake without distress or disregulation

@ Can manage not getting chosen

Can choose who to be with

@ Can use a transitional object to help manage feelings

@ Can ésk for help when disappointed or frustrated

@) . Can ask for help to manage feelings when choosing

@ Can check in with trusted aduit whilst doing

@ Can be preoccupied and caught imaginatively by an activity

@ Can express feelings in different ways

@ Can initiate, seek out, offer ideas or suggestions

@ Can make simple choices and cope with their feelings about them
Can manage simple choices

@ Knows and can communicate likes and dislikes

@ Learns through and from doing and trying out

@ Recognises a range of different feelings.

Explore safely; know body limits

@& can be still and enjoy stillness

@ Can concentrate on task they are interested in

@ can enjoy having time on his/her own

@ Can persevere to extend or develop a skill

Can share resources _

Can take his/her turn and manage waiting

Enjoys physical challenge

Has a good sense of their body limits, body shape and slze

Is aware of others when active G : : . :

s

Is energetic, active and physically confident

Is willing to be invited into engaging with and enjoying an activity
Is willing to have a go and have new physical or social experiences
|s willing to try out and get engaged in play/exploring

Starts activities with interest

Talks about what s/he can do well | ,





