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Introduction 
In this essay, I will define childhood from various angles, and continue to talk about the key elements of family life and childhood and show more understanding of the development of childhood social construction from historical times to current times. The student will further demonstrate knowledge about the rapid changes occurring in the lives of children and families from historical times to current times. The range of factors, including developments in policy and legislation which have urged these changes in the social construction of childhood from olden times to now will be discussed. Moreover, I will discuss the impact such factors have had in reducing inequalities and improving the lives of children, young people and their families in health and social care services. Finally, I will explain the number of approaches and interventions supporting vulnerable children, young people, and families currently, and evaluate their strength in reducing inequalities. Recommendations and suggestions towards improvement will be provided and discuss its potential impact/benefit for children, young people, and families.

Background
Definition of Children, Young People and their Family from different points of view 
The associated quality of childhood includes physical, and emotional immaturity and vulnerability with a lack of social independence or autonomy compared to adulthood (Roz Evans, 2009). Academically, childhood is seen as a general biological and psychological determinant of human development (  ). The social experiences in Western, or industrialising Europe about childhood is a period of innocence, vulnerability, and development during which a child needs care and protection under adults due to their physical and emotional immaturity (  ). Childhood age in Europe is set between 0 years to 18 years unto transitional age of adulthood from 21years upwards. Therefore, children’s dates of birth are recorded as a relevant aspect of people’s personal and legal identity in the industrialised world.
By contrast, during historical periods, people measured and signified adult status from childhood through social experiences such as labour migration or marriage, using physical markers to draw heights, measuring the growth of facial hair, and their start of menstruation which was more relevant to them than age. Although it is through natural experiences for being young, however, this is determined by culture, political, socio-economic, and personal factors that may have influenced the nature of policy and welfare interventions. Again, the daily practices and activities of children are influenced and urged by the type of skills, cultural attitudes, and social behaviours relevant for their survival within socio-cultural and economic settings (Stearns, 2016).



Understanding childhood development and the social construction of childhood from historical times to the current.

The history of childhood has given an important insight to the world today about past experiences for children, and adults who deal with children including the global social institutions (Mintz, 2012). In the past centuries, among countries and within societies, children around the world were walking barely on foot, and working together with their families doing mania jobs such as, cultivating crops, fetching water and firewood, and shepherding their cattle or animals (  ). In industrialising Europe, children continued to work alongside adults in factories and mines for years. Again, under 18 aged children were greatly supporting and proving care including personal and intimate tasks for their parents, or relatives at home through hard labour without the government supporting them (Aldridge, and Becker, 1993).
 In addition, during historical times in some past societies, children were physically disciplined often by parents, teachers, religious preachers because of being unruly, or sleepy in class than in the contemporary West (  ). Similarly in the past, teachers including parents were shouting at children/student loudly announcing their ignorance in front of others with molestation and low self-esteem. This punishment was assumed as normal since adults were capable of loving their children deeply while punishing them with the idea of helping children outgrow bad behaviours. Another history was children’s sexuality, and adults’ attitudes and practices concerning children’s premarital sexual intercourse.
First and foremost, child labour in 19th century Europe has changed over time since it was becoming more dangerous for young people to use machines, chemicals, work under poor ventilation, and doing long hours which can damage their welfare. Regarding these issues and more, a concern through advocacy emerged for children to receive religious and moral principles in schools and to remove delinquent youths from the streets, to prevent them from working under such precarious conditions in many European countries. The importance of these changes was to improve the standards of living as well as state regulation of family life by welfare promoters (Ansell, 2016).
Furthermore, in the 1830s, laws were implemented in the western European countries demanding the removal of children from the workforce into compulsory schooling (  ). Above all, The UK was among the first countries to create legislation purposely for addressing children’s working practices including their limited working hours. In England and Wales, the 1870 Education Act was reinforced, and to maintain compulsory schooling for 5—13-year-olds children. The introduction of compulsory education, and the notion that children should stop working strengthened the period of childhood. 
During the period of the British empire, greater changes have occurred due to these implemented laws spreading in most colonies and influencing the legal and social structure of post-independence. For example, early in the 20th century, British legislation was introduced in India restricting children from working in factories and mines. Although children were involved in adults’ society working hard alongside adults to meet their family living needs in the past centuries, however, education has become an important modelling role for children nowadays (Burman, 2020).   
Following these rapid and wilder-spread development in schooling and legislation, changes have much occurred in children’s socio-economic roles and attitudes towards them, thus challenging the idea of natural understanding of childhood. The transformation of children based on the above reasons has impacted other academic disciplines as policymakers and researchers have shown concern about childhood since the state began, with considerations on how and where children spent their time. Since the 19th century, research has been promoted to higher levels educationally about children in the field of developmental psychology on models and by theories of childhood (Burman, 2016). 
For instance, the influential Jean Piaget’s theory of children’s cognitive development through universal stages outlined how the individual child sequentially acquires sensory-motor, language, and mathematical skills, towards developing active stage including independence, and fast thinking abilities. This basic structure of children’s developmental stages leads to the achievement of logical competence. In like manner, Piaget (  ) and Lawrence Kolberg (  ) also mention that children’s moral capacity develops through stages which underpins society perception of young children as morally and politically incompetents, based on their total lack of reasoning skills. 
Additionally, Piaget’s sociological ideas contributed greatly to the concept of childhood as a natural means of biological and cognitive development with effective skills towards achieving the end-state of adulthood and goals. From both psychological and sociological research studies carried out globally, the ideas of childhood development vary. For example, in a cultural context where children are taught that familial relationships rather than individual achievement are basic strengths, the values, competence and knowledge gained by that child could be far different from those produced by western psychological developmental theories (Syed &  Fish, 2018). 
Moreover in 1990 study review by Susan Seymour, about family and childcare in Bhubaneswar,  India, has provided a detailed description of rapid changes occurring in children’s socialisation and development amongst families of different socio-economic backgrounds in the state of Orissa. For example, children from Old Town’s extended families were encouraged to develop interdependent values through group sleeping and eating patterns. Again, children were taught to know the names for kingship terms and relationships than just things. Families in the Capital cities embraced interdependence and adapt parenting styles rather than their formal education and increased competition for jobs. In contrast, children from low-income families were still expected to become responsible and independent than their influent peers.
 Further discovery areas from the study by Seymour from historical times were the differences in the socialisation of boys and girls in a society where girls were given into early marriages and move into their husband’s family after marriage to demonstrate their roles as housewives and daughter’s in-law. This role requires them to be hardworking, obedient, and self-sacrificing to maintain their position as housewives and daughter’s in-law (  ). Similarly in many other colonies and underdeveloped countries, the cultural practices of girl-child marriage, child prostitution, social interdependence of group sleeping, group eating, group studying, walking, has existed since ancient times. Based on various experiences about childhood across different cultures, historical periods, and socio-economic settings, dimensions of research approaches about childhood have emerged viewing childhood as socially constructed, and not natural, nor a universal feature of human groups, but strongly a format for placing early years of human life by adults perceiving that children have incapacity cognitive functioning.
However, since the overcoming challenged and the broader knowledge of the social constructivist model, including policymakers of relevance developing legislation with implemented policies to minimizes the ideas of some cultural practices worldwide, children could no longer be discounted concerning their lack of cognitive skills.  Instead, children are now considered as competent social actors with values to the social and cultural relationship within their right and not arrange by adults. The status of education and new development in technologies widely spreading has also contributed greatly to the impressive knowledge and understanding of children, and young people as role models than in the 19th century. For example, a child was first discounted regarding lack of cognitive skills, and further knowledge gained at the beginning of social construction of childhood in the early years were below standard compared to a child at this stage who is computer literate, fast knowledgeable in advanced studies for becoming professionals such as doctors, lawyers, GPs, social workers, teachers, psychiatrists, physiotherapists, nurses, young people carers/support workers etc. for better opportunities to maintain their standards of living.

Historical to present times child development factors and their impact on childhood and families 
Some factors for childhood contextualisation in the early years till now include globally socio-economic structures, impoverishment, increased fertility, inequality, social-cultural differences, political-economic factors, biological and psychological factors. 
 In short, the biological and psychological elements of development in childhood with changes in neural systems of emotion and motivation during pubertal maturation (  ) may lead to the tendency of risk taken in adolescence associated with a desire for increased nervous activity. The physical changes may have a common impact on cognitive functioning in young people to control their emotions. Poverty with increased birth rates may cause premature deaths for children, uncontrollable illnesses with no advance medical intervention apart from herbs with unknown dosages due to lack of education historically. 
Also, the political-economic forces since, children’s learning and roles with vast differences in the social-economic structures of children’s and adults lives globally, has caused an impact on the workings of the global economy rather than cultural differences in what it means to be young. Even though historical and cultural empathy is necessary and understandable about childhood development, yet the present/current should not be given silly self-congratulations because it is still disadvantaged with some distinctive problems. For instance, despite current changes alongside children’s education, and work patterns through political influences, childhood has not turned out to be well but more complex with challenges such as; anti-social or unruly behaviours, inequality, poverty, race, domestic violence and so on.


Variations of adolescence and transitions to adulthood and freedom among different countries
Julia Brannen’s study of adolescent transitions amongst the middle class, working-class and ethnic minority groups in the UK discovered that adolescents should not be defined under the individualistic terms of having the right to autonomy and independence (  ). Following this, within the middle-class families, the transition to adulthood involved enhanced status and high freedom where parents respect their children’s right to gain independence and rule their world. 
On the other hand, amongst the working-class families, this act of adolescent freedom involves a commitment to work as a dignified adult status. Amongst individual households of parents born outside the UK, such as India or the Middle East, children’s transition to adulthood involved social status at birth with low freedom but high responsibility. In this manner, parents expect young people to shoulder greater responsibilities and caring for their families yet without having the right to individual autonomy. 
Amongst the minority ethnic groups in the UK, most young people from these groups especially the girls are not permitted freedom to go out with friends, neither engage themselves in leisure activities or relationships with the opposite sex. Most of these children are engaging in domestic and caring duties for their parents and siblings with disabilities or long-term illness as parental roles in the society at an early age (  ) which limits their freedom. The various routes to adulthood in Europe have demonstrated that parent-child relationships and the level at which young people gain freedom and independence is signified by social class, culture,  gender and family significant life events (   ).

Different approaches and interventions supporting vulnerable children, young people and their families to reduce inequalities and improve lives.
Government legislation including Human Right Act 2005, Equality Act 2010, Child abuse and Child Sexual abuse/exploitation and Neglect, Anti-Discrimination Act 1977, Employment Act, are part of the social structures and strategies put in place to govern the way multi-disciplinary agency should work in partnership to promotes the welfare and support individual children, young carers, young people, and their families living in the UK. Based on this legislation and implemented policies put in place for multi-agencies to comply with, children became more central, with high recognition of special needs for nurturing and safeguarding.  In respect of this, schooling increased, birth rates dropped, for parents to more focus on individual children.  For example, the multi-agencies including social workers, police, other professionals and private health sector, NHS, Housing, and school authorities are urged by the government to provide supports and protects or safeguard vulnerable children from all types of abuse, harm, and neglect as to reduce inequality and promotes lives. Government supports children and their families through funding towards those different organisations including schools, housing, leisure activities, and free National Health Services with local GPs, through state benefit supports allocated to low-income families or lone parents, including families with disabled individuals in the UK which has contributed greatly towards the development of children, young people and families despite the inability to completely eradicate poverty and inequality rooted in social-economic structure.


Recommendations
I suggest policymakers to consider including and promoting parent-child interdependence culture in adolescent decision-making through legislation in the future so that children will listen to and respect their parent’s views than the emphasized adulthood autonomy and independence. The reason is that young teenagers have lesser experiences about the world around them despite their enhanced education in life. Also, I recommend parents to work harder and not to put their burdens or extended family responsibility on senior children but to encourage other siblings to embark on something doing except otherwise based on health issues or disabilities because, this is the agony disturbing the East, West and Middle East African cultures in the society living in poverty (HANDEL,  2017).

Conclusion
This essay has demonstrated the various meaning of childhood, described, and fully explained the significant differences in the concepts of childhood, adolescence, and youth among countries and between societies from the historical times to current. Again the factors influencing the development of children, young people and families such as socio-cultural, economic, and political circumstances including whether young people are from independence oriented culture with individual decision making or interdependence oriented culture with collective decisions within their families and communities where they overlooked own aspirations with social obligations were fully analysed. The psychology and neuroscience in addition to our knowledge about children’s development of the physical, and mental competencies with motor-sensory skills, language gained, numeracy abilities and moral behaviour including early child marriages, doing precarious jobs alongside adults for household survival, were all promoted through education and legislation by political interventions from historical times to current.
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