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How can we improve engagement through the use of teacher modelling in a primary setting?

Aims/Focus/Purpose
For human development to shine, good role models become vital (Linsin, 2012). A recognised response in education has helped many professionals implement ways of teaching to promote learning and engagement within the classroom. Many studies have identified the positive impact instruction has had in various areas of a child’s learning as well as the management of teacher’s practice. Therefore, the aim of this essay is to investigate whether teacher modelling influences engagement in all learners. Having had the experience on teaching placement, I as well as my research partner have been able to perform many lessons and have identified the key role teacher modelling plays to engage and interact children with the topic and skill they are acquiring. Me and my partner were based in two different key stages which allowed us to determine the level of involvement when particular teaching strategies were used, i.e. modelling and instruction. However, the issue that interested us is whether an instructional method could be just as successful in a Key Stage (KS) 2 classroom as it is in a Foundation Phase (FP) classroom. This research opportunity allowed us to compare the effect it has on both stages.

Research Context
The research took place in two primary schools situated in a town of South West Wales. School 1 being a small urban school. For the purpose of this research my partner was in a reception class with all pupils between the age of 3 and 4. School 2 was a large urban school and to ensure we strengthened the research I was based in a Year 5 class with all pupils aged between 9 and 10. All children held different characteristics, interests, were from different backgrounds and worked in mixed ability groupings as well as ability. Both schools are identified to be in partnership with Yr Athrofa.
With my research partner, I discussed the effect of engagement and how we could possibly improve it within a primary setting. We debated many areas. However, we decided this study would explore and employ teacher modelling strategies in hope of enhancing learner involvement. Therefore, our research question is ‘How can we improve engagement through the use of teacher modelling in a primary setting?’. It helped that we concluded both schools had a similar background and for that reason would allow our observation results to show a fair test. Though, to gain a successful answer me and my partner agreed to experiment using a specific teacher modelling strategy; ‘task performance and modelling’ in a FP classroom and then represent the same strategy in a KS2 classroom the following day. Donaldson (2015, 65) highlights an area of discussion in pedagogy and suggests direct teaching to be an insightful method that involves active engagement that creates a context in which ‘learners can demonstrate the ability to apply learning independently.’

Literature Review
Student engagement within a classroom has been at the centre of debate for some time (Veiga et al, 2012). In support of this, Chris Park was a researcher that had conducted some research called ‘Engaging students in the Learning Process: Learning journal’. The Inquiry into this research prompted me and my research partner into finalising our research question. Park (2003, p184) proposed the following problem within his study; ‘if the challenge is to encourage our students to actively engage in the learning process—and through that to develop their ideas, think more critically and become better equipped to solve problems—a key question is ‘How do we do it?’’. Reflecting on our acquired teaching practice it allowed us to think of many aspects we have identified that helps to encourage engagement of all pupils. In agreement, we decided using specific teacher modelling strategies was an area we had practised though wanted to dig deeper into studying its relevance to actively involving the children in their learning experience. It is important that all young learners adopt a self-conscious approach and become confident in their understanding and to do this it was the opinion of most that engagement referred to the ‘life-force’ of successful learning and child development (Carpenter, 2017).
Child development was known to be mostly ignored throughout history. There was a perception to view children as miniature adults rather than an individual that had many developments to conquer such as; cognitive ability, physical development and the use of language. In the classroom children vary in so many aspects from one another including the way they modify their capacity of learning. For that reason, it is fair for every teacher to be considerate when planning appropriate teaching methods. According to Salisu and Ransom (2014) it has been proven in psychology that an understanding is developed from some factors such as; social background, motivation and intelligence. Jean Piaget was of first interest to employ research into this area linking it with learning and education. Piaget recognised that a key role of development was the social environment a child is situated in. He investigated children’s understanding and how the mind works to develop a sense of awareness about the world. A strong opinion that formed in the eyes of Piaget was that they could not achieve a goal or task set until they were mentally mature enough. However, Lev Vygotsky (1978) explored the social theory deeper and even though he was in agreement that social interaction is a major role in the maturity of cognitive development (Payne, 1991). Vygotsky believed when children interact with adults it is fundamental to their learning and the adult becomes the more knowledgeable other (MKO) to the child and directs the learning experience. Therefore, when a task or goal is set the MKO can ensure the children internalise it resulting in them being able to master the skill required later on (Chang, Sung & Chen, 2002). This learning process is identified through the teacher modelling method with the teachers goal set in mind. An aim of the teacher would be that the children become a problem solver and self-regulating learner (Hartman, 2002). Bandura (1977) believed the method encompassed attention, memory and motivation. Whilst Holland & Kobasigawa (1980) states it is a method that allows the children to recognise and observe a teacher’s thought process. They further state the instructional method facilitates teachers to engage pupil imitation which as a result inspires learning. In agreement Linsin (2012) states for classroom engagement and management, ‘the most effective teachers rely on modelling more than any other strategy’. The instructional method of ‘task performance and modelling’ allows the teacher to do whilst also involving the children to think and do along with all other aspects of the learning experience. Modelling is valued as an advancement of teachers doing less and a child doing more.
At a primary age, this is important as children become like sponges, eagerly absorbing all information around them. This includes imitation of people, in the heart of a teacher this would include behaviour, language and teaching practice. Additionally, this makes teachers role models within the classroom. This opportunity allows for practitioners to inspire and motivate the children using specific strategies and providing many opportunities to allow the children to learn and constantly experience new things. Though, the challenges teachers face is that they must be aware of each child’s developmental state to ensure they can provide scaffolding that is appropriate to all children in their class (Wheeler, 2017). As if a task is very complex it will call for support of a very focused kind. Keeping note, to ensure all pupils stay engaged throughout this is one of the most difficult challenges that teachers are faced with in a primary setting (Carpenter, 2017). In agreement, Park (2003) states with the huge challenges teachers face it is important we think practically and passionately about how we engage pupils. Engagement is the release of natural motivation (Linsin, 2017) and it is the children who actively connect and participate with what they are learning that will gain a deeper understanding. As a result, the children will be able to learn more, remember and enjoy the process of education whilst also being able to value the significance of what they have discovered. When a school or professional organizes and structures their practice, Viega et al (2012) state the instructional methods and social climate that takes place has been proven to show impact on engagement equally alongside academic progress (Patrick, Ryan & Kaplan, 2007; Ryan and Patrick, 2001). Another positive element is the environment in where the lessons take place, virtual lab school (2018) states learning outdoors gives children far more opportunities than the indoors. It allows many openings to support busy movement as well as prospering in creativity and many other enjoyable experiences that children would not necessarily link to learning.

Methodology
The purpose of this section is to pose the research strategies and experimental tools used within this study. This will be demonstrated through a widespread evaluation of the methods and techniques applied. The overall aim of the study was to evaluate how we could improve engagement through a modelling strategy set by the teacher. Therefore, the methodology employed in this approach was a lesson study guided by Peter Dudley’s (2011) model (see appendix A for the lesson study process). Though, we adapted the cycle to two lessons instead of carrying out three. The lesson study method is a form of action research based in a classroom. Dudley (2011) cites a lesson study ‘blends all the features of professional learning that most improve learning and teaching’. It is a method to teaching that is becoming increasingly popular as it allows researchers and practitioners to collaborate and see aspects of pupils learning in the eyes of another (Dudley, 2012). The Lesson Study approach is very clear and precise and is a purposeful process. The aim is to assist ‘high-impact pedagogical’ methods which therefore get ‘planned, taught, observed and jointly evaluated’ (Bush, 2009). Though, there is no evidence to state this process can improve engagement and attainment within a lesson (EEF, 2017). The notion is more concentrated on widening professional range for all teachers. Consequently, when looking at the scope of this study it is evident to see the approach adds the early decision and framing of the pedagogical strategy chosen to improve the involvement of the pupils helping us achieve our initial aims of evaluating effective teacher modelling strategies.
Research Design
To strengthen the search, we chose to use Qualitative data methods. By using qualitative research, it allows us to seek an answer to the question set, collect evidence and systematically utilize a set of techniques to evaluate an answer to the research question (Mack et al, 2011). A decision was made not to use quantitative data as it is based on drawing upon statistics. This would make the results harder to analyse as we are only using a small sample of research data. Qualitative data allows us to investigate through observations, interviews and reflect upon these effectively. There is an argument that a mixed method approach strengthens the results from any research taken place and that additionally, when the results are analysed it lowers the weaknesses that apply to both forms of data (Smith, 2006). However, contemporary research states the qualitative approach is gaining popularity due to its diverse repertoire (Mack et al, 2011). Qualitative data has become a crucial tool in research as it delivers a valuable insight to the perceptions, opinions and motivations of others. For this study, it was important to observe the children in a familiar environment as it allowed the researcher to evaluate the level of engagement that took place naturally. The qualitative data used validates the research as it engages diversity in the methods used to ensure there is a detailed outcome to obtain an answer (Hakim, 2000).
Data Collection Procedures
In order to provide the informative results; non-participant observations were utilised along with focus group interviews and as a primary source of data collection. This enabled us to certify all information was gathered effectively and systematically.
Focused Group Interviews 
The focus group was chosen as an effective qualitative method as it allowed the children to voice their perception and opinion on the learning that had taken place. It allows the researcher to gain a rich insight on the variety of views held from a number of the population (Mack et al, 2011). The interview structure included open ended questions and was approximately 5 minutes long (see appendix B for research questions). This structure ensured that all areas were covered, and that consistency was kept from the first interview to the second. The sample size was three chosen children from the class. As the lesson focused on achieving a particular mathematics skill, a child was chosen from each group of level ability. This being; high, middle and lower. The interviews were recorded using a voice recorder and later transcribed to acquire a written data record.
Non- participant observation
Observations are a compelling tool that consents for a greater vision. When observing we all use our senses which allows us to absorb all the information we are witnessing in front of us. In a non-participant observation, the researcher takes a fly on the wall approach and does not participate or influence the proceedings of an activity. The data was collected and formed using a particular measurement of the Leuvan Scale. In order to best evaluate the level of engagement and whether the level of engagement would increase we used an unstructured approach and adapted the scale to suit the needs of the study taken place (see appendix C for amended Leuvan scale). When using this method, three children were chosen by the trainee teacher to represent a class sample as a whole as it was not manageable to observe everyone in the class to get a sufficient answer. By using this research method, it allowed me and my research partner to obtain a realistic view point and reaction from the children as the setting was natural and they were not disturbed or put under pressure by a new person approaching or intervening in their learning experience.  
Reflections
Another method used was reflective practice. This allowed us to think carefully about the learning experience that had taken place. We were able to reflect on many areas of what worked to engage the pupils within the lesson and what didn’t to be able to replicate the teaching for the following day. The approach allowed a process of continuous learning and evaluation within this study (MacBeth, 2018). These reflections were captured using a modified reflective cycle of both Kolb’s (1984) learning cycle and Gibbs (1988) reflective cycle (see appendix D to see modified cycle). These tools of reflection benefit us as teachers to give consideration of personal inquiry and cultivate a better self-awareness on means of thinking and assessment (Macbeth, 2018).
Participants
[bookmark: _Hlk2465809]All children that participated in this study had informed written consent from a parent or guardian. The three children were chosen by a purposive sampling method. Eitkan, Musa and Alkassim, 2016) state this is based on judgement sampling as the selection of participants depends on the qualities they hold. The chosen children were picked on level ability to ensure a fair representation was presented. All participants gave clarity and consent to inform they were happy to proceed with the interview before it took place. They were also made aware that they could stop and withdraw their participation at any time of when the study was taking place.

Ethical Considerations
Buckler and Walliman (2016) consider ethics to be based around moral principles and rules of conduct for any research that takes place. Therefore, prior to this study ethical considerations were respected and adhered to the recommendations from Bera (2018) ethical guidelines for educational research, UWTSD research ethics & code of practice and EWC ethics materials. Following these guidelines, it allowed me and my research partner to examine any concerns and amend them before the study took place. An ethics form was then completed and approved by UWTSD to go ahead. Each of the ethical guidelines follow specific values that any educational research should be accompanied with to ensure an aspect of respect for all participants involved along with knowledge and freedom (BERA, 2018). As this study was primarily focused on young children it was important to understand that children can appear and be very vulnerable in certain situations at times.
Therefore, a meeting was held in advance at school 1 and school 2. Both schools supported the study and allowed the research to proceed. It was ensured that a general consent form was sent out by both researchers to all parents and guardians of the children involved. This allowed them to identify the studies aims, why the children were being observed and why they were a significant factor in implementing the study. It was ensured that no identification of the children would be revealed including any information about the school. This protected the well-being and safety of all children as well as prioritising the children’s dignity. With the support of management in both schools, the study was performed thoughtfully, and no harm came to any of the participants in the result of the research.

Results and Analysis
The purpose of this study was held with the intention of finding out whether teacher modelling strategies would help promote engagement within a primary setting. A lesson study approach was implemented, and observations were carried out to examine the modelling method used and how successful they were at engaging the children to acquire the preferred result. An aspiration was also held to test whether the chosen methods would be just as effective in one key stage of learning to the next. Two lessons were planned in each stage; Foundation Phase and Key stage 2 so we could evaluate its effect purposively. 
Lesson 1: Foundation Phase - Can pupils form numbers up to 20? Can pupils count up to 20?
For the first lesson we decided to plan the lesson down the beach. This decision was made to test literature on outdoor learning and whether it would help enhance the engagement and participation of all children. The area of learning included mathematics and the learning intention concluded ‘can you form numbers up to 20 and count to 20?’.
The lesson took place first thing and when we arrived at the beach, my partner put all children into groups of 6 to match the ratio of teacher to student: 1:5/6. The teacher introduced the subject of mathematics and asked the children to recall the learning that had previously taken place in the classroom. Initially, child 1 led the discussion and answered the questions asked. This ensured she was listening and was involved throughout the introduction, she also stayed engrossed when other children shared their recollection of events. Child 2 also answered some of the teachers questions showing initial engagement though did not seem as confident and self-assured as child 1. On the other hand, child 3 became more interested in his surroundings of the sand, pebbles and sticks on the beach as he did to the conversation that was being held. To reinforce the observations results, assessment for learning strategies were implemented to help the children recognise where they are now and where they are about to go. As the teacher asked questions in the introduction it allowed me as the observer to analyse the children’s participation and understanding of what was happening immediately. Another benefit of implementing this assessment was that it aids children to actively be involved in the learning process and to start ‘thinking like a teacher’ at the start of the lesson (Cambridge International Teaching and Learning, 2019). For example, the questioning technique reinforced each child to start thinking immeasurably about the topic they may be learning about before the instruction was given. The teacher then asked the children to help her count to 20. All children participated once they finished counting, she explained they were going to use their fingers to draw a number line in the sand. They were to accurately place the numbers in order and write each number with the correct formation. It is here that the teacher used the task and performance modelling strategy. This method can be used to precede many activities in various areas. As it was used for mathematical ability this time round it permitted the children to visually see what was expected of them so they could complete a task in a clear and comfortable manner. The teacher modelled the task the first time ensuring to count each number drawn in the sand, she then modelled it two more times and encouraged the children to help her count up to 20. The children then went off individually to complete the challenge. All children engaged immediately whilst vocally calling out the numbers in order to create their number line independently. Once child 2 completed her number line she jumped up and down shouting “Yay, I done it!” proving there was a sense of joy and accomplishment once the task was finished. Child 3 immediately copied the celebration and ran up to the teacher to inform her he had completed his number line. 
In comparison to task 2, the teacher only gave a verbal instruction and did not actively model the task. The task was to build 20 sand castles in a line using a bucket. The teacher sent them off and initially they all participated, though child 2 completely lost engagement with the task. The teacher prompted the child to continue and tried to give a boost of encouragement in telling her to join a friend to help her complete the 20 sandcastles. Though, the child sat and watched a peer continue the activity. Child 1 continued building her sandcastle line and child 3 remained on task with the support of encouragement, celebration and praise after each sandcastle was built. During observation it was obvious to see that this activity was not as successful as the first one reinforcing our research that teacher modelling helped urge and ensure the children participated in the lesson with willingness. Through engagement and praise the learning intention was achieved in this lesson. 
In order to improve the lesson for next time we would plan to include more of the natural resources that surrounded us. Being at the beach allowed us to use many things as an incentive to lock the children into their learning. When planning the lesson, it is important to consider each individual. Child 3 may have participated initially if there was an interest brought to his attention by the resources at the beach, for example seaweed, pebbles, water. Additionally, pre planning according to the weather. The weather on this day was miserable and caused a lot of children to become cold and wet interrupting how they would usually perform in a normal day of school. Lastly, another factor to improve would be for the teacher to promptly participate with the children that are losing focus in the second task, in sight of the child disengaging this could have allowed the teacher to intervene and model the task to the child to see if it would reconnect them with the challenge set.
From this experience, it was apparent when the modelling took place the children were able to observe the actions of the teacher and match it to what was said to learn and embed a new skill. Therefore, it proved the thought process of me and my research partner to be correct when we concluded using teacher modelling techniques would help keep pupils engrossed in their learning. The instructional method became efficient for them to thrive in the learning process and implant existing and new knowledge to complete a task well. 
Lesson 2: Key Stage 2 - Can you represent data in a variety of charts, diagrams and graphs and be able to interpret them? (see appendix E for lesson plan).
In reflection of lesson 1 we decided the environment played a key role in exciting and encouraging the children for the want to learn more. Therefore, the lesson was planned to experiment both the indoors and outdoors to see which would engage the children better.
To begin, the introduction took place inside the classroom I introduced the learning intention and allowed 2 mins for discussion on what they knew about data. Again, this allowed the children to self and peer asses the knowledge already acquired about the upcoming topic (AFL). I accompanied many partners to observe what they already knew and to guide them in terms of how data was kept. Following this there was a short discussion where they expressed their ideas of what and how data was kept. Child 1 immediately answered which led others to feed off what she had identified about data. At this point, child 2 was nodding when discussion was being made, though never stated an opinion and child 3 showed signs of disengagement by putting hands on head and yawning. A task was given to the children to answer three questions that were displayed on the whiteboard, each child had sticky notes to write their answers and put it on the board. It was then I used the task performance and modelling strategy. We discussed in today’s lesson we would be making our own Venn diagram, Tally chart and Bar Graphs. I modelled the Venn diagram with their answers whilst using the questioning technique to ensure they knew why I was putting certain answers in each part of the diagram. Once there was certainty amongst the class, I only half completed the bar graph and vocalised the tally chart to show the disintegration of the instructional method being used. Once the activities were made clear I took the next part of the lesson outside.
Using the outdoor area and taking note of yesterdays lesson, I changed the lesson as I felt it was important for the children to use physical resources and engage with the outdoor environment more. This notion also supported the idea of the Viega et am (2012) who claimed the more engaged the children become, the more they think about what they are achieving in the lesson which was an effect every teacher should hope for in a lesson. Guiding a lesson towards engagement also helps the children absorb and learn more effectively. However, once the children were outside they immediately set off in their groups and I provided them with a challenge data sheet for them to analyse and create each form of data. The resources used included; chalk, wooden sticks and hula hoops. In each activity every child was faced with overcoming a challenge and in order to do that they were to use their cognitive abilities and utilise their higher order thinking skills of problem solving and productive thinking. This would then help them to evaluate the data given. Immediately child 3’s group started with the Venn diagram (modelled task), initially he showed signs of being unsure about the title of each circle. The teacher stepped in and told them they must place the numbers that are in the four times table in one section. As soon as he made the connection with the word ‘multiple’ and ‘times table’, he focused on the task ahead. Child 3’s partner tried to become a distraction to him. Though, he stayed engaged the whole time until the task was complete. Both child 1 and 2 led their Venn diagram task within their group, encouraging the other children to find the answers quickly and promptly. All children completed the modelled task in a good time frame, however, when it came to the next two tasks it proved to be slightly more difficult and more time consuming. Child 2 took a step back from leading the task and became fixated on the data sheet and let the other children in her group create the data chart and graph. Child 1 stayed engaged with every task and led the whole lesson with her group. Child 3 had moments where he would disengage and be prompted by the teacher to continue with the tasks set. Child 3 would always ask for help in task 2 and 3 if he found himself unsure and as soon as some guidance and minor modelling was given, the engagement locked in and continued. This proved there was an interest in what he was learning. All children showed signs of being able to sort and classify information and analyse the information represented to them which proved they were able to process information thinking skills. When each group completed a diagram, chart or graph I would use the blooms taxonomy questioning process to encourage and develop their reasoning skills further. The children would provide me with answers and back up their statement using the evidence provided in the data which allowed me to evaluate if they had accomplished the learning intention set.
In order to improve the lesson for future teaching I would ensure to plan accordingly for time management. The activities set in this lesson took a lot longer than what I had originally anticipated which meant when it came to interpret the data collected it was very limited. A solution could be to strategize using a timer for each task pre-planned which could also be tested on how it precipitates the engagement as the activities will be less free. 

Findings
In every method undertaken an overall result clearly shown was the use of task performance and modelling technique helped engage the children for the upcoming tasks set. In analysing the Leuvan Scale, it became evident to see when the children came to complete the modelled activity, they became fully focused and completed the activity within a good time. Whereas, when they moved on to attempt the upcoming activity which had not been modelled effectively it had led them to take a lot longer, become distracted and eventually not complete the task. The distractions notified included peers, the environment and also just a general loss of interest in the task due to becoming unsure of how to complete it. This is an important analysis to make for the study as much literature identified stated that in order to become an effective teacher, modelling becomes one of the positive contributes in teaching practice. Therefore, the findings comply with Linson’s (2012) theory that it compels to be a reliant strategy for teachers to implement within their lessons.
Another factor that supported the level of engagement was the level of ability the children held. In both age groups, the higher ability children noticeably stayed in engaged from the start of the lesson all the way to the end. Whereas child 2 and 3 in both age groups involvement varied throughout the lesson. Reasons behind this remain unclear from the methods used to collect data. However, when the focused group interview was held each of the higher ability children stated they enjoyed the lesson planned but preferred the tasks which were modelled beforehand. In support of this finding, Child 1 in key stage 2 said “I enjoyed today’s maths lesson. It was fun and I enjoyed being outside using the resources. Yes, when the teacher modelled the task, I knew immediately exactly what I had to do. It helped me complete the task quicker and I enjoyed knowing that I was able to complete a challenge independently”. Using the focused group method also strengthened the importance of pupil voice in this study, allowing the children to express vocally how they felt there learning had gone, what they enjoyed and what could be improved. This supports Eder and Fingerson’s (2011) notion that children could entail their perspective instead of the adults interpreting how the children thought the lesson went. In this case, the interview justified and assured the evaluation taken of the observers.
Another finding was being able to identify which environment reinforced the participation in each lesson. Though, the best method of data to support the evaluation came from the focused group interviews as the children vocally expressed how they felt about the learning experience and the environment in which it took place. Child 1 in lesson 1 vocalised their feelings saying “I loved working at the beach today, it’s much better than being in school” whilst child 3 in lesson 2 said “Yes, I prefer working outside. It made maths more exciting as we don’t get to go outside and learn usually!”. This evidence signifies that throughout a primary age there is an equal passion for the outdoor environment when it comes to a child’s learning. This strengthens virtual lab school’s (2018) notion on the enthusiasm it brings for children to get creative and have more outdoor opportunities within particular subjects in school.
The use of the reflective cycle helped validate and complete our data as it allowed us to reflect on our own teaching practice as well as the main factors of focus within the lesson. A main aim throughout teaching practice is to recognise strengths and weaknesses to ensure you can promote deep learning in your personal and professional development. In relation to this study, it has allowed me and my research partner to evaluate what would be deemed as good practice for the future. An identification has been formed that the modelling instruction chosen worked efficiently in both year groups observed therefore it prompts us to organise and monitor it accordingly for next time.

Conclusion
To ensure this result was reliable each teacher had previously worked with the class for up to 4 weeks prior to the study taken place. This was to certify that me and my research partner knew the children and could observe the classroom engagement beforehand. This helped to guarantee a valid result was reached. It was important to use methods of data collection that were reliable and valid as these facets are used interchangeably with one another. Bond (2003) emphasizes the validity and reliability of any estimation as a pivotal attribute as they express truth and accuracy. Though, it is important to consider that when two people are examining the same children and class the conclusions could be entirely different (Bogdan & Biklen, 1992). To conclude the data collected, generalisation was made clear that engagement is crucial for child development to flourish. The one strategy used and recognised to promote engagement in this study was teacher modelling, an example being the task performance and modelling technique as it proves to have a positive effect in scaffolding the commitment for all learners. Furthermore, when analysing the data collected it became evident to see that the strategy worked just as well in Key Stage 2 as it did in the Foundation Phase. The answer concluded will therefore urge me and me research partner to ensure we implement these strategies as well as exploring similar strategies in further practice to ensure engagement takes place.
The strengths of the data collected through non-participation observation were that it became easy to watch what was happening and we were able to judge and evaluate the child’s involvement that occurred naturally within the lesson. This made the data more genuine and valuable. By not being involved, it also aided opportunity to record information efficiently. The focus groups interviews allowed the children to freely express their opinion on the lesson without any judgement. For children having the group interview may have allowed them to feel more comfortable with fellow peers rather than feel under pressure answering questions alone. 
The limitations of the data collection methods used were that the presence of the observer may have left some children feeling uncomfortable or even influence the actions of some participants negatively. One recognised limitation of the focused group was that a participant could influence another’s answer or idea therefore not proving complete validity in the data collected.

Recommendations
The focus area of teacher modelling and engagement is a convincing topic for further and advanced examination. In weighing up the findings of this research a proposition of recommendations covers that the extent of this study is extended further afield. If this research was to be repeated it could possibly be stretched out amongst the UK to see if schools in different countries conclude and evaluate the same result or close to. This would allow for a deeper investigation into experimenting with different modelling techniques to see if others work just as effectively, better or worse. Consequently, this will supply the research with a greater foundation when analysing and comparing the temperament of the study. This would strengthen the findings making them more accurate on pupil participation and voice as well as educational professionals. Whilst competent data was gathered, it is urged granting more time in schools whilst adding an extra lesson of observation will support the outcome and analysis made of this study. 
It is desired that from this research study it will inspire future exploration into the topic of teacher modelling and how it helps support engagement within a primary classroom. This being indoors, outdoors and at both key stages of learning. There is every hope that these areas are identified in contemporary education, Donaldson is compassionate and thrives for all children to succeed academically and throughout his successful futures report for Wales (2015) it has been noted in how successful instructional methods are, even though they are identified as a ‘traditional method’. Sharing this good practice helps educationalists to overcome any obstacles that are uncovered within the classroom and confirm personal development for every individual. 
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