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Inclusion in Physical Education and Youth Sport (SHSS5078)

Assignment 2

To ensure all individuals are fully included, teachers, coaches and other practitioners need to “adopt proactive strategies and have open minds to think flexibly about how diversity can be celebrated, rather than seen as a restriction on access to gaining positive physical activity experiences” (Vickerman and DePauw, 2010: 153). 

A person’s disability is arguably the main barrier to becoming physically competent. The definition of disability under the Equality Act 2010 state that ‘you’re disabled if you have a physical or mental impairment that has a substantial and long term negative effect on your ability to do normal activities (GOV.UK 2010). The World Health Organisation (2009) state that ‘disabilities is an umbrella term, covering impairments, activity limitations and participation restrictions.’ An impairment can be seen as problems in the body functioning correctly. Activity limitation is a difficulty encountered by an individual in executing a task or action. Participation restriction is a problem experienced by an individual in involvement in life situations.

Stevenson and Black (2007) devised an inclusion spectrum which helped adapt PE to be more inclusive. This is a circular model which was split into two sections:
· Adapted Physical Activity
· Disability Sport Activity

Adapted Physical Activity:
Open activity is an everyone can play simple activity based on what the entire group can do with little or no modification.
Modified activity is where everyone does the same activity with modifications to challenge and support all abilities.

Disability Sport Activity:
Separate activity is where an individual or group do a purposefully planned different activity.
Parallel activity is where participants are grouped accordingly to their ability. They each do the same activity but at appropriate levels.

[bookmark: _GoBack]When looking at obesity as a disability, there are many different approaches that can be used by teachers to ensure that they are included correctly in physical education lessons. We know that people who struggle with obesity are more likely to get tired and struggle with the fitness aspect of physical education sessions. To ensure that the teacher allows the obese children to be included in the sessions, they are able to adapt the sessions accordingly, without taking the enjoyment out of the session for the non-obese children. For example, if we were to look at the open activity from the Stevenson and Black inclusion spectrum, this part of the model was devised so that every participant could participate in this part of the session. The open activity is usually performed as the warm-up or the cool down, as it’s a quick and easy way to include everyone in the class. To ensure this can be achieved for obese children, they could use warm-ups where children are able to find their own level of participation that suits them. An example of this would be a game such as traffic lights, where three clear instructions are given to the children and they must perform these when prompted by the teacher.

The modified activity part of the model was devised so that everyone can do the same activity using adaptations to provide both support and challenging situations for children across a range of different abilities. In this instance, the teacher would benefit from using the STEP (Space, Task, Equipment, People) model to ensure that they are able to include every participant. While looking at obesity and inclusion, the teacher could break down each part of STEP to provide a structure for adapting and modifying lessons. 

The space is where the lesson is taking place. An example to how a teacher could adapt the space for obese children in a activity in a PE session would be in a game such as ‘Bank Robbers’. The teacher could make the distance from each hoop to the centre smaller, so that the distance is shorter. This would stop a significant advantage for the non-obese children being faster, and the obese children would also have less distance to cover which would help stop them from getting tired quicker.

When considering visually impaired children, space is an important factor to consider when planning a physical education lesson. Letcher (2006) states that visually impaired students should be allowed time to explore the entire physical education area so they can become familiar with the space they are working with. In unfamiliar surroundings, students may become disoriented and lack confidence. When in situations where the whole class are involved in group activities, the playing space should be limited. This allows for greater involvement for the visually impaired child without changing the experience for the non-disabled children.


The task is what is actually happening in the lesson. The teacher is able to modify lessons by either simplifying or making it more challenging. They are also able to use different forms of involvement by setting specific roles and rules. An example to how the teacher could simplify the task for the obese children is that they can set challenge by choice. By doing this, it allows children to participate in physical education lessons at their own ability level. Challenge by choice could be used in almost any situation in physical education sessions. When considering visually impaired children, Willings (2017) states “although games can be adapted, students will need to acquire the motor skills necessary to fully participate in the games. Skills needed to play in games may need to be taught in isolation.” This is where the task could be alternated to adapted physical activity and disability sport. Goal ball is a game which can be used to provide specific opportunities for students with visual impairments, while also providing new challenges for non-disabled students. This is based on a study by Schoger (2006) who developed the idea of reverse integration. This is where children with disabilities are able to teach their non-disabled class mates a Paralympic sport activity. When adapting this task, the teacher could place blindfolds on the non-disabled children so that the game is then played at an even level. This would provide a fun and new challenge for the non-disabled children, while still providing a positive physical education experience for the visually impaired.


The equipment is what is being used in the physical education lesson. When considering the equipment, the teacher should give a variety of equipment to accommodate all participants. The type of equipment used, for example, balls, bean bags, mats, flags, cones etc. and the variety of types used, such as, size, shape, colour texture, weight. All of these options would enable that disabled children have the best possible change of enjoying the lesson, as they are able to select equipment to their ability level. An example of changing the equipment for obese children would be in the model devised by Bunker and Thorpe (1982) ‘Teaching Games for Understanding. In striking and fielding games, by giving the children an option of ball sizes to strike, the obese children can choose the bigger balls as this makes it easier to hit the ball. This can then help develop their competence levels in that chosen sport, while also giving them a positive experience of inclusion in physical education. This then doesn’t make it easier for the other children, as they are still able to choose the smaller ball, but it helps them decide with what they are most comfortable with.

When considering visually impaired children, the teacher should carefully choose the equipment when including the whole class in one activity. An example of this would be in a game such as rounders or cricket. The teacher should choose the brightest possible colour ball to use when playing games like this, as it would help the visually impaired children see the ball better, which results in a better chance of them striking the ball. This ensures that they are included in the class activity which would result in a positive experience from that physical education session.


The people is who are involved in the lesson. The teacher can place participants in groups, pairs or even teams based on same or different abilities. The teacher is responsible for ensuring the correct groups are selected at the right time, as a significant difference in ability when in a one on one or team situation can result in a negative experience towards the physical education lesson. When considering selecting teams in a game such as ‘Bank Robbers’ which consist of participants who suffer from obesity, the teacher must carefully select the teams so that they are evened out in terms of speed. By selecting all the quick children into one team will not benefit any of the participants in the class, which would result in a poorly executed activity. The teacher could ensure that one of the obese children is in a team with at least one of the quicker children in order to stop an advantage to other teams. They could also introduce a points system, where certain types of equipment are worth double points, which gives the obese children a chance to feel important to the team. The Centres for Disease Control (CDC 2015) state that ‘people who suffer from obesity, are at risk from suffering from mental illnesses such as clinical depression, anxiety and other mental disorders’. By being part of a team during physical education sessions, it can help the obese children to eliminate the mental disorders they might be suffering from. This is because they are socialising with team mates, and this can help to reduce the depression and anxiety levels. This would then result in them enjoying physical education lessons, which shows they would have gained a positive experience. 


There are a number of strategies that could be devised to enable all young people, whatever their circumstances or ability, are able to take part in and enjoy meaningful physical education. Physical Literacy means that “a person has a catalogue of technical skills along with the confidence and motivation to take part in lots of different sports and physical activities at every stage in their life” Sport Wales (2014). 

My first strategy to enable children take part and enjoy physical education to develop physical literacy is that teachers introduce circus skills in lessons. Kiez (2015) states that circus arts instruction can effectively aid in the development of physical literacy in children. Currently, the Wales Institute for Physical Literacy (2015) are aiming to develop circus as a new pedagogical model as a way to teach aspects of creative development in physical education so it becomes a regular part of the curriculum. I believe this is a good idea as it allows children to take part in and enjoy, whatever their circumstances or ability. A simple example of this would be juggling. Juggling is a great development of technical skills which gives the participant the option of challenging themselves as far as possible by simply adding in more items to juggle. I believe this is a benefit when considering disabled children, as it can be simplified down to one or two items to juggle. When considering a visually impaired child, by changing the colour of the items so that they are brighter and are clearer to see, this could result in the child successfully completing the task. This would provide clear enjoyment and satisfaction for the child, which would be a step forward in them becoming more physically literate whilst taking part and enjoying meaningful physical education.

My second strategy would be to include Sport Education through physical education sessions. Seidentop (2011) devised a sport education model. It seeks to educate students to be players in the fullest sense, and to help them develop as competent, literate and enthusiastic sportspeople. Sport Wales (2014) state that “developing the right skills to allow participants to try anything in a fun and safe environment means a child will grow up enjoying sport and physical activity.” If we were to use tennis as an example of a sport education season, there would be many possible benefits to developing physical literacy of all participants. Firstly, the teams would be set out evenly between the entire class. This would ensure that a ranking system could be played out where even ability would be played against each other. This would help to eliminate any dominance in the sport, whilst also making it fair for all competitors. This ensures that all participants, whatever their ability, are taking part in the physical education sessions and are able to enjoy. The teacher could also introduce fair play and duty points so that it allows a fair opportunity for team members to collect points for their team. An example of this would be if someone were to lose most of their games in the sport education season, but still collect points by refereeing correctly, and by being fair when playing in games. This allows them to still feel a vital part of a team, and they are still developing their physical literacy as they are practicing different skills and techniques each lesson. Seidentop also states that festivity is important throughout the season. The festive nature of sport enhances its meaning for participants and adds an important social element to the experience. I believe that this is vital as it allows all participants to feel engaged when participating in physical education lessons, which then results in a fun and enjoyable development of physical literacy. 

To conclude, I believe that if both of these strategies are included correctly into physical education lessons, it would maximise the development of physical literacy in young people, whilst providing them an enjoyable but meaningful physical education, whatever their circumstances or ability.
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