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	[bookmark: cysill]Targed/Target 1
	Read even more relevant books and journal articles as well as websites when researching.

	Targed/Target 2
	Continue to synthesise research into my writing to aid the support of my key points.

	Targed/Target 3
	Continue to develop a critical approach throughout, offering the opposing view whenever possible.




ECAD4009 – Learners, Schools and Communities: Where Am I Teaching

A Reflective Account: How has literature and professional experience challenged your beliefs and assumptions about how schools respond to opportunities and challenges in their community.





























[bookmark: _GoBack]My beliefs and assumptions about schools’ responses to opportunities and challenges derived from my personal educational experience; some of which have now been challenged since starting university. Firstly, I was of the belief that pupils with additional learning needs (ALN) are at a disadvantage in mainstream education. This is due to my secondary education, where pupils with ALN were segregated from the rest of the school during lunch in a department for specifically for ALN. I thought this negatively impacted their social wellbeing, however, it allowed for the opposite as they visited a nurture room (Education and Skills, 2010). Another belief of mine was that the teacher’s preference influenced the curriculums organisation, rather than it being organised based on the pupils and school’s community context (Middlewood and Burton, 2001). This was because I had not noted the significant impact that this can have on pupils and the school’s funding, thus, influencing how the money is used to benefit them. However, upon reflection, it only seems logical that this would be the case after analysing Banduras Ecological Systems Theory. The theory shows the five environmental systems that a child interacts with, thus, influencing the child and their learning (Boyd and Bee, 2014 and Gray and Macblain, 2015).
Beliefs and assumptions are said to derive from experiences, events, knowledge and what we hear (Sathyanaravana Rao, 2009). Shermer would disagree with this, stating that we form beliefs before experience and then look to evidence this (Grayling, 2011). However, my beliefs before starting university, which allowed me to encounter a range of information regarding schools’ opportunities and challenges, were based on my small experience from personal education, thus, fitting the first description of beliefs. Since then, my beliefs have changed due to wider research and therefore make the latter description more appropriate. Connectionists are of the view that people do not act on beliefs (IRMA,2018), however, Bandura would argue otherwise, explaining that a person’s beliefs and understanding are the reasoning behind any decisions they make (IRMA, 2018 and Bandura, 1999). This indicated that a teachers beliefs are very important as it will shape the way they deliver the curriculum. Pajares (1992, cited in Rocane, 2015) and Behar-Horenstein et al (1996) stress that teachers’ beliefs are more influential to learning than their knowledge as they shape their planning, decision-making and implementation.

My first belief that ALN pupils are at a disadvantage by attending mainstream school has been challenged since starting university. The 1981 Education Act initiated the integration of pupils with ALN into mainstream schools (Smith, 2012). This is a significant advantage for pupils with ALN as they are more likely to not be in employment or training after school (Smith, 2012). Mencap (2016) state that this is due to a lack of understanding of their capabilities. Walker (2016) concurs with this stating that a person’s view of disabilities is heavily influenced by their school experience. Rinaldi (2005) similarly states that future communities are formed by the school (cited in Hall et al 2010). Thus, inclusion is an advantage to ALN pupils’ when considering it raises awareness of their abilities and could increase their future employment rates. Although pupils spent lunch in the nurture room, this was an approach to inclusion for pupils with emotional, social and behavioural difficulties (Education and Skills, 2010). Emotional and behavioural difficulties were a factor encouraging ALN pupils to be put into special schools (Croll and Moses, 2000), thus, nurture groups allow for ALN pupils to the receive the support that would be given to this difficulty in a special school. However, one Estyn (2020) case study exclaimed that nurture pupils rarely improved from the intervention. Instead, the school implemented aspects of the nurture room in all classes so it could be used any time rather than them being removed. Therefore, although nurture rooms are beneficial to pupils with ALN, their effectiveness could be improved to be more advantageous to the pupils. 
Another reason for my belief that ALN pupils were disadvantaged in mainstream school was the assumption that lessons would be too challenging with a lack of support for ALN pupils. However, the foundation phase framework states that schools should give all pupils the opportunity to be included, whilst achieving their full potential (Education and skills, 2015). In school X, an inclusive curriculum is created by having different levels of challenge for the same task, enabling more able and talented students to be challenged whilst lower attaining pupils can also complete the work. A statement of special educational needs is a legal document with an individual’s requirements that the school must provide, although, only some ALN pupils have these (Contact for Families with Disabled Children, 2020). However, in September 2020 the ALN and education Tribunal Act will be rolled out, making education for pupils with ALN more inclusive as statements are being replaced by individual development plans (IDP) for every child recognised with ALN (SNAP Cymru, 2020).

	However, the importance for inclusion is not just specific to ALN as it also applies to children in poverty (Tisdall et al, 2006). I was initially of the belief that the curriculums delivery in schools was to the teacher’s preference. However, this has since been challenged after bridging days at school X which highlighted the influence of the community’s context. For example, school X are situated in an area of deprivation, with 30.6% of pupils eligible for free school meals (e-FSM), which is over 10% above the national average. (Education and Skills, 2019). The school were provided with a £167.076 ‘Pupil Development Grant’ for those e-FSM (School X, 2019), thus, many of the school’s interventions are focused on improving employability of the parent’s and improving the pupil’s lifestyles. For instance, underprivileged parents are invited to a savings club with their child to learn how to save small amounts which benefits both the parent and child. For example, the parent learns numeracy skills and can save money for things such as educational trips which children in poverty are often excluded from (Tisdall et al, 2006). The Organisation for Economic Cooperation and Development (OECD) stated that parental engagement is not to instruct parents how to become involved with their children but to learn from their unique knowledge deriving from diverse backgrounds (OECD, 2001, cited in Nutbrown et al 2006). Since the community has very little residents from ethnic minorities (Brinkhoff, 2019), the intervention lends opportunity for teaches to learn from people with first-hand experience of religions other than Christianity that the teacher can then pass on to pupils. Consequently, teachers can develop ethical, informed citizens with this information as a way of implementing one of Donaldson’s four purposes of the 2022 curriculum (Donaldson, 2015).
Lave’s Situated Learning Theory emphasises that learning is done so through experience (HansChristian, 2008), much alike to Donaldson (2015) in Successful Futures. The delivery of science, along with literacy, numeracy and digital skills in school X is very much influenced by the area. For example, the school participate in a pupil engagement project designed with the four purposes of Successful Futures in mind (Donaldson, 2015). The school’s area is coastal, thus, the project addressed the impact littering can have on the environment. Pupils feedback demonstrated how the link between their community and the project allowed them to understand the devastating impact it can have. Pupils are now very aware of the environmental impact of litter on the oceans and the wider World (School X, No Date). Thus, portraying Lave’s explanation of teaching and learning needing to be a “lived-in-world” (HansChristian, 2008) and consideration of the community in curriculum organisation as significant.

Upon reflection of theories and my bridging days at school X, my beliefs have been challenged. This reflection has highlighted the importance of beliefs in teaching because it has allowed me to understand the negative impact my teaching would have had, had I not seen the importance of inclusion and influence the school context has on the curriculum. Beliefs can have a positive impact to teaching as Williams (2011) argues that the aim of professional development is not to make teachers into clones, instead emphasising that their beliefs should be different and that this will shape their path to improvement. Thus, beliefs are what shape the teachers practice and make it unique. However, beliefs can also be detrimental, such as my beliefs prior to this reflection. Doyle (1990, cited in Richardson, 1996) highlights this, explaining that teachers’ attitudes cause certain behaviours in the classroom that can be difficult to change. Doyle further explains that whether or not the teacher has the ability to overcome wrong attitudes and beliefs indicates their abilities. The OECD (No Date, p. 13) stated that “Wales should consider making use of intake procedures and selection options that go beyond grade requirements”. Therefore, to assure that pupils learning will not be negatively affected by a teacher’s beliefs, universities could look for good beliefs and attitudes.
Since my beliefs have been challenged, I have identified some Qualified Teachers Status (QTS) standards that I think are significant to teaching and learning. Firstly, I will consciously work hard to implement is challenge and expectation as observed in school X. I will make sure the lessons and environment are inclusive so that everyone is being challenged no matter if they are lower or higher attaining. However, I will make sure that those who are higher attaining know I expect them to be challenging themselves by completing the higher-level tasks (PebblePad, No Date). In addition to this, I will work to avidly create real-life and authentic experiences (PebblePad, No Date) for the children that the pupils can relate to, similarly to school x’s county science project. Not only will this allow them identify and understand it better as seen in the project but a real-life experience extends their understanding (PebblePad, No Date). Donaldson’s (2015) Successful Futures report stresses the importance of experience in the curriculum to broaden children’s’ horizons. 
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