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An exploration into how effective reading interventions is in early years education.
An Abstract
The skill of children being able to read fluently and effectively is a fundamental part of their success throughout school, and their lives. There are many reading interventions available, however, research on their effectiveness is fairy new. The aim of this project is to explore and undertake observations of children in year two, whilst they will be involved in a range of reading activities and reading intervention programmes. The children will be assessed using formal reading tests and will have their foundation phase profile updated every half term. 
Questionnaires will be filled in by the children’s parents with will include questions on their child’s daily reading to help gain perspective from their assessment results. I will be using convenience sampling, as this research will be conducted within Bridgend County Borough, and observations will be taking place in the classroom during school time. Following BERA’s Ethical Guidelines for Educational Research (2018) the school in which I will be conducting this research will be referred to as School A. School A is a mainstream school, with a population of 254 pupils and 12 teachers. This is not including the Headteacher, Deputy Headteacher, Additional Needs Coordinator, LSO’’s and one-to-one staff members.
Literature Review 
Research carried out by The University of Melbourne’s Department of education (2012) states that reading books to young children is one of the most important activities for developing knowledge for success in reading later in life. Evidence has shown that reading with child aged four to five between three to five times a week can put them six months ahead in their reading skills. Research shows that children who fall behind in their early reading skills will almost certainly require intense intervention to enable them to catch up. Studies have shown that if a child in year one has poor reading, they will continue to be a poor reader without any intervention. Oral language skills are also critical for reading comprehension. Children should have a variety of knowledge from experiences they have had whilst having a book read to them, as well as being able to understand it. If children have these skills, they should have no difficulty in understanding the sounds of the early sight words, such as, “me,” “he,” and “the.” However, if a child is not able to recognise or speak these words, early intervention is the upmost importance for the child. (Dunee 2017). Additionally, Benjamin Bayly (2020) highlights that children with reading and literacy challenges may often begin to show behavioural challenges. He found that using language skills to describe how an individual is feeling is a fundamental aspect of social-emotional adjustment, and therefore, encouraging literacy skills early can promote positive social-emotional development.
Used in over 8,000 schools today, Read Write Inc Phonics is a phonics programme which is high-impact and was developed by a lady called Ruth Miskin. Her programme transforms children’s reading and writing skills. The programme is for children who are learning to read in Reception, Year one and two, and helps struggling readers in years three and four. . Recent Ofsted reports highlight that: leaders make reading a priority; phonics teaching is well planned and delivered from the start of Reception; and books match children’s reading levels. Reference is made to a ‘carefully planned programme’ for teaching reading, that ‘teachers are well trained and deliver the programme consistently’ and ‘leaders provide effective support for staff new to teaching the programme’
Ruth started to work within seven schools in the Rainbow Trust, which was based in Liverpool, 2021. A quote by Gina Donaldson, a trust wide Reading Leader quotes, “By the end of summer term, 91% of Reception children in our seven schools were reading simple decodable stories. They are ready to access the Year 1 curriculum with confidence.” Secondly, another case study by David Ross Education Trust quotes that, “Our 2023 phonics screening check (PSC) average across 23 schools was 87%. The PSC average for our pupil premium children was 84% compared to the national average of 67%.” This is an excellent review and shows just how effective the Read Write Inc programme is. 
Furthermore, another approach practitioners may use in school to help children expand on their reading skills is Guided Reading. Children are ready for guided reading when they can attentively listen when being read to, are able to respond appropriately, blend phonemes and demonstrate an understanding of the concepts of the book, the print and locate title. These sessions usually last between ten and twenty minutes. The teacher will support a small group of children, either in the classroom or a smaller quieter room and the children will take turns to read pages of a book. The group will then discuss the pages and talk about how they enjoyed the book, what they believe might happen next and support each other when needed. 
Although there are reading interventions available, it is relatively new. Swanson and Hoskyn (1998) had conducted an analysis of research and found that, not all interventions are equally effective, practitioners working with their children in smaller groups are more effective than larger groups, and that structured tuition is more effective than eclectic approaches. Vaughan, Gersten and Chard (2000) researched into literacy intervention, and they found that groups at a maximum of three pupils and fairs with highly qualified teachers may be as effective as a one-to-one mode. 
Methodology
The two chosen methods for conducting research on this project will be through observations and questionnaires. When designing a questionnaire, both closed-ended, and open-ended questions can be used, and having a good questionnaire can be like having a real conversation. Responses such as “yes” or “no” will not get a lot of information. However, they will be necessary to gather quantitative data from individuals. Having the use of open-ended questions will benefit the research as they give more in-depth answers. Questionnaires can generate a lot of information in a short period of time, and can be shared across social media platforms, and this will allow individuals from different locations to have their say. Secondly, compared with other approaches including over the telephone questioning, having the ability to provide anonymity with a questionnaire being online has a significant benefit, as it immediately puts the respondents at ease, and will encourage them to answer truthfully. The most cost-effective questionnaire is those which are designed using online tools. These allow individuals to create professional-looking questionnaires, using ready-made templates, which will reduce any expenses incurred on human resources. However, questionnaires do have disadvantages. Some may be difficult to analyse, as they might have limited response options. This means that the researcher will not receive the correct date, simply because the responses do not include the answer they are looking for. Furthermore, not everyone will have the technology resources to complete digital questionnaires, if necessary. Online questionnaires should be kept simple and easy to use. In line with the Date Protection Act (2018) all parents and guardians will be made aware that all questionnaires are completely anonymous.  
Observations are paramount for assessing and supporting a child’s learning and development throughout their school life. Planning will start with observing children to allow practitioners to understand what level they are currently at, and how to support them further. Observing children allows practitioners to listen carefully to the needs of their children and can take notes of what they see and hear. Practitioners can find out a lot about children through observations which is why this method of research will be used. Observations need to be both formal and informal. If children were not observed, the overall planning for them would only be what practitioners’ thought was important, however, it may not meet the full needs of the children and should always be at the centre of practice. Observing children is a fundamental part of working within schools, it allows practitioners to gather information on each individual child’s likes and dislikes, and what they may find difficult. They allow practitioners to understand how and where children can have that extra support where needed and what specific needs they have, whilst ensuring to understand that all children are individuals, and all have different needs.  Observations help practitioners to plan for the children’s next steps in their development and learning. 
Practitioners may use an iPad for video recording to gather information, as well as using sticky notes or writing in a note pad. In line with The United Nations Convention on the Rights of the Child Article 12, this states that the right of the child to express opinion and to have that opinion taken into consideration, in any matter or procedure affecting the child. 
Qualitative data collected from learners through observations, such as their behaviour, interactions, and the level of focus and engagement while participating in a lesson, is vital. Cohen, Manion, and Morrison (2017) stress the significance of qualitative data gathered through observations, owing to the critical role of context in educational research. Research will be undertaken at my chosen Primary School over the winter term, and this is from September to April. Foundation phase profiles and formal assessments will be carried out by the practitioner; however, the researcher will be visiting in the mornings, and this is when observations will begin. The class teacher and LSO should not feel overwhelmed during this time or feel as though they are being disturbed. In line with the BERA (2018) the researcher must understand that all participants’ wellbeing will also be supported during this time. The visits and time of observations will be negotiated with the practitioner, in line with Article 12 of the UNCRC where every child has the right to respect their views.  
The researcher will be note taking during observation times, as well as making notes on a laptop at times. 
The setting that has been chosen will be contacted to enquire if they want to take part in the project and will also have been made aware about an ethics proposal needing to be accepted beforehand. If the school approve of the research being carried out, a meeting with the headteacher will be organised to discuss the project in much greater detail.  Furthermore, continuing from a detailed meeting with the headteacher, if the school agree to the research, letters will need to be typed up and sent out to parents/guardians and all practitioners that are involved. The children’s consent and the ethical issues will be discussed with the parents in line with providing voluntary informed consent as outlines in BERA (2018). 
The participants involved in the research will be year two children, and they are ages between six and seven years old, there will be approximately 50-60 children in this age group. There will also be four staff members. The setting chosen will work closely alongside the researcher to identify specific groups and staff to work with on each day. 
Ethical Considerations 
An individual undertaking any research activity is known as the “principal researcher”. The focus of this research project is working with young children, and therefore ethical considerations are paramount, to ensure that all date and research obtained is a primarily focus. The Education Workforce Council (EWC) ensures that all registered practitioners have a duty of care for learners' safety and wellbeing, whilst also handling all information and data appropriately. Ethical considerations are so important as a central aspect to any research that is undertaken. The British Educational Research Association (BERA) believes that all individuals taking part in any research need to operate within an ethic respect. All individuals should be treated with dignity and freedom from prejudice, in recognition of both their rights and differences arising from age, ethnicity, should be treated fairly and sensitively. A letter will be typed up and sent out to parents and guardians explaining the research project and will have the right to give or not give consent to taking part in the project. Furthermore, information about the project will be delivered to all children in class which will be appropriate to their level. All children must understand that they will have the right to withdraw from the research project if they wish, at any time and for any reason. When conducting questionnaires, participants will have the option of omitting any questions they do not wish to answer. In line with the Date Protection Act (2018) all data received from this research project will be treated fairy with full confidentiality, and that if published, will not be identified as their own. The Date Protection Act 2018 is the UK’s implementation of the General Date Protection Regulation (GDPR). Individuals have a responsibility to follow strict rules that are called ‘data protection principles.’  All research obtained in this project must be used appropriately, relevant and limited to only what is necessary. Information must be used fairy and transparently. 
Anticipated Risks
Anticipated risks need to be mitigated when appropriate. These risks could affect any of the individuals taking part, the researcher and/or the University. Risk to participants can be, for example: physical harm, emotional distress, financial disclosure, transfer of personal data. The setting which the project will be undertaken will have a policy regarding safeguarding, this means the researcher may breach these policies. This can be avoided, as the researcher can meet with the head teacher to discuss all policies and procedures and will also need to obtain an up-to-date full disclosure DBS. 
Upsetting the children’s routines and having another new practitioner in the classroom daily may cause emotional distress. This can be prevented by the researcher undertaking an open evening with practitioners, children, and staff to ensure that everyone involved feels comfortable. As observations are a form of research for this specific project, observation times need to be negotiated and planned. Researchers may witness behaviours that are inappropriate and breach childcare standards. In line with Article 12 of the UNCRC, all children have the right to ask any questions they might have or will have the opportunity to discuss anything they need to with the researcher. Each observation will have a specific time set which will mean an additional member of staff will be available to prevent any child to be left alone with the researcher when the child is being observed. Names of all the children and participants involved will be given pseudo-names to keep them safe and protected. Voice recordings will only be used for assessment purposes and will be used on the classroom device to ensure all information is kept safe.
Any notes or film recordings taking on an iPad may be lost or shared with other individuals not involved in the research. All paper notes will be kept locked in a secure cupboard within the setting, and any digital media will be stored on a USB drive, which is password protected. 
There will be risks to the researcher, for example, personal safety, physical harm, emotional distress, risk of accusation of harm, and conflict of interest. 
The researcher as explained above could be negatively affected if they do not adhere to the Date Protection Act (2018) and may be at risk of losing information they have collected such as sticky notes or videos taken.  The researcher must ensure that all paper notes are stored correctly in a locked cupboard, and that all saved media must be stored on a password protected USB device. This information can be backed up on to a university computer as they are firewall protected and encrypted. The data stored on the encrypted USB drive will be available for up to five years, and after the five years, all data will be permanently deleted. The USB drive is password protected and linked to the University’s safe storge of digital media with firewall and virus protection.
Conflicts may arise when the researcher is observing, this could cause upset to the children, and other staff members. Standards must be met in line with standards of Care Inspectorate Wales (2020). The researcher must be able to follow any relevant procedures involving complaints.
A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement. 
There may be risks to the university, which can include things like financial loss, data protection, adverse publicity. If the researcher acts inappropriately or unprofessionally, negative publicity could arise if policies and procedures aren’t adhered to. It is important for the researcher to be aware of the settings policies and procedures and ensure they are followed. A meeting with the head teacher should include these and the researcher should be aware of expectations of behaviours and to conduct the best practise. A Disclosure and Barring (DBS) certificate must be obtained before any contact with vulnerable children or adults.  
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