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	Target 1
	I am going to complete additional proofreading of my work to ensure absolute accuracy of spelling and clarity of expression.

	Target 2
	I am going to further develop my critical thinking by further familiarising myself with various pedagogies and learning theories and comparing their ideas. 

	Target 3
	I am going to continue engaging with a wide range of relevant literature using a wider range of sources and writers. 



Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

Part 1
Reflection Subject Knowledge Development (Tab 5)

Asset 1 [Digital Competence]: National Symbols Lesson Instructional Video
https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmdg5MpppjRmdfskRHkdW 

As part of my 3rd professional teaching experience, I was required to plan a lesson where students needed to research the national symbols of their country of interest for ‘World Week’ (Appendix 1). This took place during the 2021 ‘Spring Term’ Covid-19 lockdown, so all learning was to be completed online from home. Once students had collected information about their chosen national symbol, they were expected to re-create it in a medium of their choice. This could include paper, paint, the online J2E whiteboard and any other medium that they had available at home. As this lesson was asynchronous and to be completed in the student’s own time within the topic week, I created Asset 1, an instructional video demonstrating how to use the online research tool ‘Kiddle’ and how to use ‘key words’ to make search results more specific. 

In order to create this instructional resource while making it engaging to watch I needed to develop my digital competency skills. Firstly, I needed to familiarise myself with more child-friendly search engines. Developing my digital literacy skills was important not only to discover the best online platform for this lesson. It also allows my learning opportunities to become more relevant to the real world as technology is always changing how we represent, communicate and participate in cultural life (Futurelab, 2010). For this lesson, I experimented with online platforms such as ‘Britannica Kids’, ‘Epic Books’, and ‘Kiddle’. Meanwhile, I also had extensive discussions with my class mentor about the students’ abilities and past experiences with online research. In the end, I decided to focus on ‘Kiddle’ as it provided visuals and text that the students would understand clearly. 

Secondly, I needed to develop and improve my video editing skills. I had already had some experience with recording and editing instructional videos for previous lessons. However, I wanted to improve the engagement of the students by providing more interesting visuals. This resulted in me experimenting with 3D effects, background music, and much more. Although I did utilise some online instructional videos for my Microsoft video editor, most of my development came with personal practice with trial and error. To demonstrate re-creating a national symbol I also had to formulate a plan to record myself drawing and colouring using the limited apparatus available to me. This meant experimenting with lighting, camera angles and adjusting the speed of the recording. 

Moving forward, I would like to delve further into the concept of digital learning resources as although fully online learning may not take effect again, this skill would still be useful especially when considering how to support independent learning in the classroom. I would also be interested in how digital instruction or support materials may affect the structure of my future lessons. For example, introductions may include a video to watch and a brief discussion rather than an introductory presentation. 

Asset 2 [Science and Technology]: Dissolving Experiment Instructional Video
https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmdg5Mpc6hnjZMkf87RzZ 

As part of my professional teaching experience, I was required to plan a lesson where students needed to complete a dissolving experiment for ‘Book Week’ (Appendix 2). This took place during the ‘Spring Term’ Covid-19 lockdown, so all learning was to be completed online from home. The students were expected to pick out four substances from their home and mix them each with water to see if they dissolved. They were encouraged to observe the substances, describing what they saw. As this lesson was asynchronous and to be completed in the student’s own time within the topic week, I created Asset 2, an instructional video demonstrating how to carry out the experiment. 

In order to create this instructional resource, I needed to familiarise myself with the scientific phenomenon of dissolving substances. Once I was satisfied with my knowledge of dissolving substances, I then had to assess how I would deconstruct the process making it understandable and easy enough to replicate at home. 

It was important for me to embody the ethos of this area of learning. A lesson such as this should capitalise on children’s curiosity about their natural, physical world through investigating, understanding and explaining (Donaldson, 2015) This meant undertaking plenty of research including looking at examples of child-friendly experiments that other organisations and students had completed. Additionally, frequent discussions with my mentor were required to make sure the level of challenge and language was appropriate. My mentor particularly assisted me in calculating what resources would be available to all of the children in the class at home. This made explaining and recording an example of the experiment easier to conceptualise. 

Moving forward, I would like to further develop my scientific research skills, creating more child-friendly experiments. I would also like to develop how I would contextualise scientific phenomenon like dissolving substances into a real-world context. Although I did use household items in the experiment, I think the children would have benefited with more emphasis on the scientific phenomenon that takes place every day. For example, another lesson could include the children recording how many times something dissolved in their home on an ordinary day i.e., the chocolate on their cocoa puffs making the mike chocolatey. 

Asset 3 [Literacy] The Snow Lambs Book Week Lessons:
https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmdg5MppmprzxnHpnZnWh 
Missing Poster Instructional Video: https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmdg5Mppgzwbk5xMWpg9h 

As part of my 3rd professional teaching experience, I was required to plan two lessons centred around the book ‘The Snow Lambs’ by Debi Gliori. The story focuses on a farming family and their dog Bess. While the sheep are being herded inside to get away from a blizzard, Bess runs off and rescues a pregnant ewe, who later gives birth to two lambs safe at home at the end of the story. 

For my asynchronous lesson, students were expected to read or listen to the book, picking out the correct information needed to create a missing poster for Bess the dog. This lesson was differentiated and was supported through an instructional video. For my live lesson on Teams, the children were expected to, after listening to the book again, pick out and draw the biggest events in the book i.e., what happened at the start, middle and end. 

Both lessons were based on Pie Corbet and his talk for writing approach but simplified to suit a limited online learning context. The live lesson especially was based around the imitation stage of the process where students are usually encouraged to engage with a text, creating a text map that internalises the language and story structure observed (Talk4Writing, 2021). However, instead of a full breakdown of all the components of the story, each lesson focused on a specific aspect. The asynchronous lesson focusing on information while the live lesson focused on the main story arc. 

In order to make both lessons effective, I needed to fully engage with the focus book, making myself aware of what key features of the story the children would invest in. I also needed to make sure that both lessons were appropriate to the literacy levels of the children. This meant observing past work and having persistent discussions with my class mentor resulting in differentiated worksheets and the careful promotion of key story facts within the instructional video and the live lesson. 

Although I am happy with the way I adapted Pie Corbett’s literacy approach, I would be interested in how I could improve the level of interest in students for the focus story. This was difficult online as interaction and time were limited. What might have helped with this issue would be making the book a focus for longer than a week. I also think introducing the concept of talk for writing at the start of the school year would have enabled the class to revisit the literacy technique throughout the year. 

Tab 7: Progression in Learning Standard

Professional Learning Experience Template 1: Welsh Progression during PTE3 
https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmdg5Mpp64RnnqwMtxRGy 

During my third personal teaching experience, I worked with a year 3 class to develop their Welsh language skills. These lessons focused mainly on the topics of clothing and colours with most of the learning opportunities being asynchronous. The students had already been briefly introduced to the key vocabulary and language patterns within these topics within the previous school term. However, it was decided by myself and my class mentor that the students would benefit from further practice. 

Despite revisiting Welsh language topics, it should not be mistaken that the Year 3 class had repeated experiences. Instead, the lessons challenged students further focusing less on the re-introduction of the vocabulary and language patterns and more on further developing writing and listening. Therefore, this progression example embodies the concept of a spiral curriculum. First described by Jerome Bruner, the spiral curriculum involves revisiting topics, subjects or themes and deepening them, developing and building knowledge with each repetitive encounter (Harden and Stamper, 1999). Within this Welsh learning journey, you can observe how the previous writing lesson allowed for students to comfortably complete the Welsh listening lesson. This was as a result of students having increased confidence in how descriptive sentences are structured. 

To make sure my lessons were suitable I first looked at examples of previous work completed by the Year 3 class. Additionally, I had frequent discussions with my mentor about her assessment of the students’ Welsh skills. Both of which assisted in my lesson and progression planning. 

In my opinion, the planning and creation of the lessons and accompanying resources greatly assisted in the development of my Welsh language skills. Creating the instructional videos in particular improved my pronunciation of Welsh phonics and key vocabulary. Not only did this impact my Welsh lessons but also my general practice increasing my confidence to use colloquial Welsh in all subjects and all lessons, asynchronous or live on Teams.  

One area of improvement that I would consider would be to encourage more Welsh oracy. Part of this issue came with the fact that this learning journey took place during the ‘Spring Term’ Covid-19 lockdown, so all learning was to be completed online from home. This made oracy and reading more difficult not only because online platforms were limited. Both I and my mentor were aware of the stress and pressure students were experiencing. Students already felt apprehensive about speaking Welsh on Teams or through recordings. Therefore, although the use of Welsh was encouraged as part of all aspects of learning, oracy was not the main focus. I would very much like to experiment further with how to develop a child’s Welsh language skills through a wider range of resources and online platforms.  


Professional Learning Experience Template 2: Literacy Progression during PTE3 
https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmdg5Mppg5d98zkyhb9ry 
During my third personal teaching experience, I worked with a Year 3 class to develop their literacy skills. These lessons focused mainly on the gradual development of writing skills, the use of descriptive vocabulary and reading comprehension. Although they all include a focus on literacy, some lessons branched into different areas of learning and experience including ‘Science and Technology’ and the ‘Expressive Arts’. One lesson for example included students describing different national anthems. 

Similarly, to other learning journeys, the progression of the children’s literacy was centred around the concept of a spiral curriculum. Jerome Bruner, the leading mind for the spiral curriculum, believed that ideas and skills needed to be simplified at first then repeatedly revisited with increased complexity each time (McLeod, 2019). Within this Literacy learning journey, students were first challenged to read several books and complete differentiated comprehension tasks. Gradually, students were encouraged to make use of more descriptive vocabulary eventually leading to free writing such as the ‘describe a friend lesson’. 

To make sure my lessons were suitable I first looked at examples of previous work completed by the Year 3 class. Additionally, I had frequent discussions with my mentor about her assessment of the students’ literacy skills. Both of which assisted in my lesson and progression planning. 

In my opinion, the planning and creation of the lessons and accompanying resources for the children’s literacy progression greatly assisted in the development of my literacy skills. I now feel I understand the perspective of students when encountering new and interesting learning experiences surrounding literacy. I discovered that at least with the year 3 class I worked with, repeated exposure to spoken and written oracy greatly increased the confidence of students. 

One area of improvement that I would consider would be to encourage more creative thinking. Particularly with lessons involving questioning and imagination such as the ‘neighbours hats’ students seemed to struggle to make guesses and coming up with their own ideas. Part of this issue could have come from the fact that this learning journey took place during the ‘Spring Term’ Covid-19 lockdown, so all learning was to be completed online from home. However, students were still exposed to stories and other imaginative resources by myself, my mentor, and their families at home. Perhaps I could have centred a lesson focusing on students having complete creative freedom rather than the more structured, supported lessons they worked with. For example, instead of describing a favourite book character, students could have created their own character explaining what they look like, their interests and what adventures they experience. 

Tab 7: Four Purposes Standard

Professional Learning Experience Template 1 
[All our children and young people will be… Ethical, informed citizens who are knowledgeable about their culture, community, society and the world, now and in the past]:
https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmdg5MpcdHM5qt7h9mtjZ 

In order to fulfil this curriculum purpose and progress the students into becoming ethical and informed citizens, I carried out a live lesson online focused on the Netherlands and the cultural differences and similarities the country has to Wales.  More specifically, the lesson focused on the folk dances and costumes worn by either country. This was just one of many lessons’ students experienced as part of ‘World Week’ that aimed to educate the students about the wider world. 

This lesson was unique compared to its counterparts in the way it conveyed information and encouraged interest. With other lessons within World Week, students were encouraged to research and describe the different aspects of a focus country including rating a national anthem, creating a country fact file and drawing a national symbol. The Dutch Dance lesson on the other hand encouraged students to directly interact with the cultural identity of a country through dance. Admittedly I simplified the original dance in order to suit the abilities of the students. Nonetheless the students still directly participated in a cultural aspect rather than just observing. 

As well as teaching a simplified dance to the students, I also attempted to strengthen the learning experience by not only using traditional Dutch music but also creating my own traditional Dutch costume from scratch. Wearing this costume and dancing along with the children aimed to create a real-life connection to the culture they were learning about. By enabling this unique and interactive learning experience, theoretically, the students would be able to form better learning connections between topics such as the culture of Wales and the Netherlands. These two cultural experiences act as schemas, or units of knowledge that a student can make connections between. A schema could also be defined as a set of linked mental representations of the world, helping us to respond appropriately to different environments (McLoed, 2020). 

An additional reason why this was a PE focused lesson was that I and my mentor aspired to encourage more physically active learning. This lesson, unfortunately, took place during the ‘Spring Term’ Covid-19 lockdown, therefore limiting learning experiences to online from home. Realising that physical activity was limited for our Year 3 students I and my mentor made efforts to integrate it more into our brain warm-ups and our main learning opportunities. 

Overall, I am very happy with how this lesson turned out and how it contributed to my students becoming ethical, informed citizens who are knowledgeable about their culture, community, society, and the world. I was so happy with the original lesson that I replicated it when students were finally allowed back into school. One area of improvement I would consider would be to teach two cultural dances within the same period of time to enable easier comparisons to be made. 

Professional Learning Experience Template 2 
[All our children and young people will be… Healthy, confident individuals who are building their mental and emotional well-being by developing confidence, resilience and empathy]:
https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmdg5MpcGtfrscwHMq6jr 

In order to fulfil this curriculum purpose and progress the students into becoming healthy, confident individuals I carried out a live lesson focused on reflecting on lockdown learning. This lesson was intended to prepare the Year 3 class for re-entering the classroom environment the following week. It had previously been observed by me and my class mentor that students had struggled to emotionally process continued learning online. So, as part of the preparations to re-enter the classroom, students were encouraged to think of the positive or interesting memories they collected during online learning. 

The main activity involved giving the students a series of memory prompts. For each prompt, they were expected to write their memory on a scrap piece of paper and put it into a mug or any other container of their choice. They were then encouraged to keep and pick out a memory whenever they felt nervous or frustrated about school or otherwise. 

Giving time to process emotions and experiences as part of learning is a healthy way to continue engaging children in learning. Especially within the context of the Covid-19 pandemic, students required emotional resilience in order to cope with the changes both in terms of their learning environment but their personal lives as well. However, it is important to remember that resilience is a process involving both internal cognitive processes and external protective factors such as family members caring for them (Gilbert, Rose, and Richards, 2015). 

As a result of this live lesson, students demonstrated a quicker adjustment to classroom learning than expected, showing great enthusiasm for being able to socialise with their friends and take part in direct, interactive lessons. One area of improvement I would consider would be to make more social experiences available to students online. This reflection stems from the observation I and my class mentor made when adjusting to classroom teaching again. Students were noticeably delayed in their social interactions, especially when taking part in free play. However, I am proud of the contribution this lesson made to my Year 3 students becoming healthy, confident individuals. 

Part 2: Critical Reflection

Looking back on part one of this assignment, I feel that I have made great developments in my teaching practice. I am particularly proud of the way I have improved my general subject knowledge and knowledge of the four purposes enabling the creation of many engaging lessons. However, there are still areas of my teaching practice that could benefit from becoming a new central focus for improvement. For me, that is creating more cross-curricular learning opportunities. 

I have chosen to focus on this aspect of my teaching practice based mainly on my concentrated personal reflections. Looking back at Part 1 of this assignment, I did attempt to link lessons together through weekly topics and the creation of some multi-skilled lessons. However, I can recognise that the majority of the learning experiences I planned still fitted into particular areas of learning. I could argue that the restrictions created by online learning made it difficult to plan and execute multi-layered lessons. There was also a risk of overwhelming students when they already had to learn in a restricted home environment. My concern, however, is that I do not want to become apathetic to this area of my professional teaching practice. I would much rather develop new and interesting ways to capitalise on cross-curricular learning even in a restricted learning context.  
This is especially important as, despite previously experiencing lockdown learning, schools are making efforts to continue enabling constructive learning experiences as students re-enter the classroom. Schools have previously utilised recovery plans outlining logistical and curriculum arrangements that best support the needs of learners (Gosney, 2020). I need to make sure I do not fall behind the developing curriculum and learning ethos in Wales and the wider world as the learning context starts to improve. 

In order to formulate plans and specific actions to improve my cross-curricular teaching I first need to establish what cross-curricular learning is, and the components that make it successful. 

According to the Curriculum for Wales guidance cross-curricular learning should enable learners to gain access to the full breadth of the curriculum. This allows students to develop life-long skills that can be transferred and adapted to a range of scenarios both in the classroom and the wider world (Welsh Government, 2020). This cross-curricular philosophy is repeated by Professor Donaldson who had initially conceptualised the areas of learning and experience the curriculum is based on today. He expressed fear over AOLE’s becoming watertight compartments rather than learning intensions for each child to experience (Donaldson, 2015). By combining these two curriculum aspirations we can infer that successful cross-curricular teaching requires making use of an organised yet flexible curriculum that enables interconnected learning experiences.  

It could be argued that a curriculum that is too flexible may lose sight of the key skills and knowledge needed to prepare students for the real world. Inconsistencies to the approach of curriculum design by each school could theoretically lead to students finding it difficult to co-operate with members of other communities. Thankfully, as well as establishing strong areas of learning and experience, the curriculum for Wales also has four main purposes that all learning experiences fall into. I have previously created lessons that embody at least one area of the four main purposes such as creating healthy, confident individuals. When applied to cross-curricular teaching and learning, no matter the skill or topic focus there will always be some connection to the ethos of the curriculum.  

This aspiration for creating interconnected learning experiences using the core design of the curriculum is embodied through an example of good practice put forward by Estyn. This particular school made an effort to select engaging themes with depth and scope, utilising the creativity of staff to create innovative cross-curricular tasks (Estyn, 2018). Unfortunately, planning engaging cross-curricular tasks is not as simple as combining two subject areas together such as literacy and geography. Knowing how to utilise my own subject knowledge creatively and how this applies to students and their continued development and revisiting of skills and knowledge is essential if I want to replicate the good practice of other educators. 

Educators having good subject knowledge has frequently been found to greatly benefit a child’s learning experience. For example, an investigation into the importance of content knowledge in mathematics found that students with a well-informed teacher benefitted from more than a month’s worth of additional learning within a short space of time (Hill et al, 2005, referenced by Aloisi et al, 2014). However, subject knowledge does not just require being skilled at various subjects or focus topics such as art or mathematics. Effective use of subject knowledge requires teachers to be sensitive to the individual needs of children in the class providing rich and varied learning materials (Siraj and Taggart, 2014). 

Thus, as with other areas of professional teaching practice, having a fundamental understanding of how a child develops creates a strong basis to plan innovative cross-curricular experiences. Many pedagogical and developmental theorists could be applied to the concept of cross-curricular learning. 

It could be argued that Carol Dweck, with her focus on growth mindsets, would be a suitable pedagogical focus for planning cross-curricular experiences. Her work focuses on having children adopt a healthy approach to learning, understanding that hard work, effort and learning from failure are vital to their future success (Allison and Tharby, 2015). Unfortunately, her work concentrates more on the emotional well-being and learning attitudes of students rather than how a child’s knowledge is constructed and continuously built upon. 

My cross-curricular planning could embody the Montessori approach with a focus on promoting children’s active, independent observation and exploration of environments. Through this approach, students are supposed to develop a clear image of their own learning abilities and take ownership of their own self-discipline and motivation (Donovan, Bowman, and Burns, 2001). However, similarly to Carol Dweck, Montessori does not focus specifically on the process of building knowledge and revisiting concepts. Instead, she focuses on enabling children to work within an engaging learning environment. 

One of the more suitable developmental concepts that could assist me in planning engaging cross-curricular links would be Jean Piaget’s building blocks of learning. Piaget believed that children constructed knowledge through collecting and developing schema, otherwise known as units of knowledge (McLeod, 2018). Although this concept is easy to understand and visualise, on its own it does not leave room for the overlap of areas of learning and experience. Although these units of knowledge and experience can be connected, they still embody the compartmentalise approach to skills and subject knowledge.  

Therefore, the developmental theorist that best suits the concept of cross-curricular planning is Lev Vygotsky. His idea of the ‘Zone of Proximal Development’ creates a learning environment that allows for students to build on their knowledge and skills from other topics and areas of learning and experience. This is because the ‘Zone of Proximal Development’ is formalised through combining previous learning experiences, interaction with other students, materials and learning concepts while also being open to challenge (Barnes, 2018). 

It could be argued that on its own the ‘Zone of Proximal Development’ doesn’t provide many bases for planning a curriculum or a journey of skill progression. That is why I am combining the theoretical concepts of Vygotsky with the idea of the spiral curriculum. As mentioned previously in Part 1 of this assignment, the student progression and learning journeys I plan seem to embody the ‘spiral curriculum concept’. This form of visual learning requires revisiting areas of knowledge continuously, requiring a commitment to seeking further challenges with the assistance of feedback (Hattie, 2008). This is similar to the ethos of the curriculum for Wales where schools are expected to plan freely and flexibly with the areas of learning and experience. All the while continually revisiting and embodying the four purposes and the skills that Wales aspires every child to have mastered by the time they leave full-time education. 

Now, through sufficient analysation, I have narrowed down and formalised the pedagogical principles, subject knowledge utilisation and curriculum aspects I need to create successful cross-curricular experiences. The next step would be to formulate a plan for how to properly meet these requirements in my future teaching practice. 

To conclude, based on my analysis, there are three main aspects of my cross-curricular teaching practice I could develop through specific tasks. 

Firstly, I could strengthen my knowledge of the curriculum and the connections between various areas of learning and experience. Part of this would require further analysis of documentation and curriculum research. However, an additional task that I think would also be beneficial would be to go back and analyse the various creative lessons I have planned through each of my personal teaching experiences. Instead of disregarding them, I could adapt and improve them using my increased familiarity with the curriculum. Not only would this make future lesson planning much easier, but it would also create a new source of inspiration for future cross-curricular topics and learning journeys. 

Secondly, I think it would be beneficial for me to decide on a consistent pedagogical perspective on which to base my future planning and development on. As explained earlier, many pedagogical principles could be applied and compared to the ethos of cross-curricular teaching and learning. However, this can cause some inconsistencies in how planning and progression are carried out. Personally, based on my previous analysis of pedagogical theorists, I will be strengthening my knowledge and understanding of the spiral curriculum and the pedagogical principles of Vygotsky.  However, I will be revisiting theorists that concentrate on creativity and interactive learning experiences such as Montessori. Her ideas of interactive environments and independent learning would definitely assist me in how I apply my creativity to my subject knowledge. 

Thirdly, because I have established the subject knowledge, pedagogical principles and curriculum planning that I need to develop, I would like to explore how these developments would improve my online teaching or the way I approach restricted learning environments. Technological enthusiasts across the teaching community have for many years been disappointed in how behind schools are with utilising digital technologies. This was made especially apparent due to the Covid-19 pandemic. Most educators previously considered technology to only be used as a complementing resource rather than a replacement for traditional learning models and environments (Bamfield and Painter, 2015). I myself have seen this attitude change as educators were forced to adapt to online communication in order to best support their students. 

Although I do not hope to revisit online learning unless absolutely necessary, I would like to experiment with how online resources could assist in the planning and promotion of skills and knowledge. It will be exciting to implement the lessons and experiences forced upon all learning stakeholders and observe its impact on learning. 
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Appendix 1
Asynchronous Lesson - National Symbols
	Student-teacher:
	Miss Doek 1800795
	Class:
	Year 3 (KS2)

	AoLE/Subject:
	Expressive Arts; Humanities
	Date:
	 22nd-26th Feb 2021

	Lesson Focus:
	Drawing / painting / replicating national symbols

	Relevant/meaningful links to
Curriculum & 
Cross-curricular responsibilities:
	Expressive Arts WMS:
· Creating combines skills and knowledge, drawing on the senses, inspiration and imagination.
Humanities WMS:
· Events and human experiences are complex, and are perceived, interpreted and represented in different ways.
LNF:
· Literacy (Reading) - read short information texts independently with concentration. 
Curriculum Cymraeg:
· Linguistic - Teaching through the medium of Welsh and using incidental Welsh in the life of the school.
· Historical - Learning about past and present links with Europe and the wider world, using a range of scales of reference – local, regional, national, British, European and world.
ESDGC
· Identity and Culture

	Personal Targets

	The teacher understands the selection, use and justification of a range of imaginative teaching approaches for the benefit of each learner.

	Learning Objectives (Focus on Learning)
	· To research and re-create the national symbol(s) of a country. 

	Success Criteria 
(process/product)
	· To utilise the research tools correctly using the correct key words and phrases. 
· To pick out information and pictures from online sources
· Using their own creativity, replicate or re-imagine the national symbol(s) in a method of their choice. 

	Key Resources Health & Safety
	· Informative Slide
· Informative video
For those struggling:
· National flowers colouring sheets
· National animals colouring sheets

	Welsh Key Vocabulary:
	Cenedlaethol / symbol / tynnu / paentio / creu / dychymyg / papur / pensil

	General Key Vocabulary:
	National / symbol / draw / paint / create / imagination / paper / pencil 



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning:
	The children have completed lots of work around art and drawing as it seems to be enjoyable and a positive boost to their well-being. 

	Opening Phase:
	Children are provided with an explanatory slide which outlines the main activity. They will also be discussing and completing various additional activities during live sessions that fit within the chosen theme of ‘World Week’. Help will be provided through a video and through live sessions if need be.

	Teaching & Core Learning:
	The children are expected to use the online research resources and pick out their chosen countries national symbol(s) to re-create on paper, J2E etc. They can use any method they want. 

	Plenary


	Students would be expected to share evidence of their work on Dojo or J2E.  I will be commenting on their work with feedback. Within the daily class chats (usually at 10am or 1pm) students are welcome to talk about their experiences with the task. I will be communicating with parents through my class mentor if there are any difficulties.
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Evaluation of the Learning Experience (including references to QTS)
	Evaluation of Pupil Learning

	Evidence of Learning (including attitude to learning over time):
	For those students who did participate their symbols were very basic and focused on flags. Disappointed with turnout of participation rate. However, more learning-based challenges such as the fact files and anthem activity performed well – maybe interest has moved on from more creative activities now that students are hopefully moving towards face-to-face teaching in the next couple of weeks. 

	Next Steps for Progress:
	Maybe move away from an arts activity since students are becoming more learning activity focused. Also look at weather patterns – brighter weather means fun time outside playing rather than inside doing ‘work’. 



	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices

	Evidence of my Effective Practice:
	· Good use of welsh
· Good resources created – made to be more ‘kid friendly’ and fun.

	Areas for my Development & Personal Targets for Progress:
	· Continue with good inclusion of welsh
· Expand on kid friendly resources
· Continue to encourage participation with resources – perhaps a reminder video midway through the week?



Appendix 2
Independent Lesson – Dissolving Substances
	Student-teacher:
	Miss Doek 
	Class:
	Year 3 (KS2)

	AoLE/Subject:
	Science and Technology
	Date:
	 8th-12th March

	Lesson Focus:
	Dissolving substances

	Relevant/meaningful links to
Curriculum & 
Cross-curricular responsibilities:
	Science and Technology WMS:
· Being curious and searching for answers is essential to understanding and predicting phenomena.
· Matter and the way it behaves defines our universe and shapes our lives.
Curriculum Cymraeg:
· Linguistic - Teaching through the medium of Welsh and using incidental Welsh in the life of the school.

	Personal Targets
(Linked to QTS and identified in weekly review)
	Behaviour Management and Lesson Momentum

	Learning Objectives (Focus on Learning)
	· To investigate if different substances in the home dissolve

	Success Criteria 
(process/product)
	· Follow the instructions carefully in the video
· Fill in each box carefully with what they see
· Compare their definition of dissolving with what they see and decide if the substance has dissolved

	Key Resources Health & Safety
	· Instructional video
· Instructional slide
· Results table worksheet
· Cup
· Spoon
· Salt
· Sugar
· Teabag
· spice/herb

	Welsh Key Vocabulary:
	Trowch, gwyddoniaeth, cwpan, llwy, siwgr, halen, sbeis, perlysiau, golchi, toddi, diflannu

	General Key Vocabulary:
	Stir, science, cup, spoon, sugar, salt, spice, herb, wash, dissolve, disappear



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning:
	Students have completed simple science experiments at home in the theme of melting ice-cubes. 

	Opening Phase:
	Children are provided with an explanatory slide which outlines the main activity. They will also be discussing and completing various additional activities during live sessions that fit within the chosen theme of ‘World Week’. Help will be provided through a video and through live sessions if need be.

	Teaching & Core Learning:
	Students will pick out 4 substances from their home including salt, sugar, a tea bag and a salt/spice of their choosing and test to see if it dissolves. In order to do this, students will need to observe the substance carefully while it is stirred in cold water. They will be expected to write down their findings clearly and carefully describing what they see. This lesson differentiates based on outcome.  

	Plenary


	Students would be expected to share evidence of their work on Dojo or J2E.  I will be commenting on their work with feedback. Within the daily class chats (usually at 10am or 1pm) students are welcome to talk about their experiences with the task. I will be communicating with parents through my class mentor if there are any difficulties.
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Evaluation of the Learning Experience (including references to QTS)
	Evaluation of Pupil Learning

	Evidence of Learning (including attitude to learning over time):
	· Students who did participate used good describing phrases to tell the reader what they observed. 

	Next Steps for Progress:
	· Replicate experiment but perhaps use it to explain the concept of instructions etc. 



	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices

	Evidence of my Effective Practice:
	· Good resources 
· Good idea to go back and improve/review video to make sure it was child-friendly and fun.

	Areas for my Development & Personal Targets for Progress:
	· Continue to find ways to promote learning enthusiasm and participation within the face-to-face classroom.
· Continue using the resource making skills that have been developed through online teaching to the classroom.
· Next time when completing a lesson for dissolving make sure to create a resource or direct a child to a resource that details what dissolving is even if you think they already have a basic understanding of the concept. 
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COUNTRIES AND THEIR SYMBOLS

Choose a country and draw, paint or make one or more
of their symbols. For example, their national flag,
flower or animal. This can be the same country you use
for your fact file or completely different. Have a look
at some of the examples other teachers have made:
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countries
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The Magical Science of Dissolving!

Let's find out how George made his 'Marvellous Medicine' by looking at
how different things dissolve in water!

When something dissolves, it might look like it has
disappeared, but in fact it has just mixed with the
water. Have a go yourself at testing if different
substances dissolve and record it carefully. Watch=" .

the dissolving video for more help. Enjoy! '





