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Business plan
Name of the idea
I have named my series of books ‘Cyfres Enfys’ as the spines of the books when all together make up a colourful rainbow. 
Logo / Slogan
[image: ]
Unique on their own, but when joined together creates something beautiful.


Cyfres Enfys




My Idea
The inspiration for my idea came from personal, real life experiences that have made me the person who I am today. Beverley Cleary once said, “If you don’t find the book you’re looking for on the shelf, then write it” so that is what I have set out to do. 
It is a series / collection of books based on the daily struggles of life that children aged 5-7 would start asking questions about. The books are based on topics or issues adults find hard to explain to children, and usually would avoid answering to stop awkward questions. Children are very inquisitive and naturally explore the world they live in through questioning decisions and actions. We now live in a very diverse and multi-cultural world. The people children meet through shopping, school and family all have an impact on their lives no matter how big or small. 
The task of creating books for someone like myself who has no interest in books themselves and finds it hard to read owing to dyslexia was a very challenging task, but also a very rewarding one. I had to become creative as someone like me see things differently in life and I have had to find ways to be able to adapt and to simplify things I struggle with, Vygotsky’s theory cited in Huong (2007) of learning from the more knowledgeable and learning from others has helped me developed myself belief to adapt and simplify things. 
Innovative to the early years
In order to make a product/resource innovative and to be appealing to any age group but particular to the future generations, research is a major key and a major factor. I did research by observing children aged 10-11 who were discussing how children in their classroom are “weird” and “strange” which made me think how we could change the way they thought. Educating them from a younger age where they could understand things though pictures and child friendly words would encourage them to develop more appropriate and sensitive opinions in future. The world is constantly changing and the more changes the more questions are asked. The early years is a fascinating age, children ask awkward questions and questions at the wrong time. Books like these can hopefully be useful and can be adaptable for children all ages. 
Benefits
One of the biggest benefits of my series of books is that they are first and foremost story books. They are educational, fun and also informative. The books are all designed with children in mind, and as I consider myself young at heart and in nature, I am probably well suited to design books for the younger generation. These books have a colour theme for each book and are designed to be dyslexic friendly. No book will be published on white to encourage children who struggle to read.  Although these books have been created for children ages 5-7, they can easily be adapted for older children older up to the age of 16 where they can be more detailed in content. Having conducted research there is an obvious gap in the market for resources such as these – there seems to be a lack of child friendly books in English and even more so in Welsh. 
Challenges / Barriers
One of the barriers and a challenge that I will be facing during the process of creating these books is that research and facts are going to be necessary and correct. As these are books being given to children the facts must be accurate for children to learn. The biggest challenge that I will face is the parents. Some parents are happy for children to know about certain things such as where they came from whereas others are not so happy therefore I will face the challenge on how to ensure parents are kept happy and informed however if parents see that children no longer ask questions they may be more welcoming of the idea.
Stakeholders
As the books are designed for children the major stakeholders would be children. However, parents are the individuals who will be buying the books therefore they are stakeholders too. In order for children to read they need encouragement, and this lies with practitioners and parents. These books can be given to children from organisations who are working with children such as charities or adoption agencies to be able to explain to the children they are working with why they are getting adopted or fostered for them to be able to understand the process and hopefully answer the questions that the child has. 
Who am I/ why am I the best placed?
To me a family are the people who surround you and believe in you. I am a 21-year-old who has been through several personal experiences that have influenced the person who I am today. These experiences have shaped me as a person and my way of thinking and have given me a passion to ensure children understand that everyone has a different interpretation of life. Some experiences are good, and some are bad, it’s the way we deal with them that counts. Life is like an obstacle course; it starts with an easy stretch a free run. The further on down the course obstacles appear. Some are life experiences that shape your life and where necessary others are unseen and throw you of track but by battling through them and by self believe you can overcome any obstacle no matter how high it is, no matter the distance or who placed it there. No child is wrong, and no child is right. Each child is unique like a rainbow, unique when looked at as an individual but when together they can create something beautiful. Personally, I think I am the best person to make this idea succeed as my experiences have given me self-belief and made me proud of who I am today, whist still facing several personal challenges. With the support from my biggest family here at UWTSD accomplishment will come from passion and encouragement, no matter the obstacle. I firmly believe that the sun will always come out at the end of a storm to create a rainbow.
Part 2/2 –
Critical analysis of the potential impact of the business plan.
This report will critically analyze the potential impact of children’s books and other reading materials on educational progress. The various elements surrounding the benefits and disadvantages to the business plan will be clearly seen
Cleary, (2011) once said “If you don’t find the book your looking for on the shelf, then write it.” This indicates why children do not develop their ways of thinking and lengthening their development, as the books that they want and enjoy reading are not there or are unavailable for them in their area. Medford and McGeown, (2016) state that reading is a skill that takes time to master, this is a feasible problem that can create problems that may interfere with the initial ability to acquire word reading or pre reading. 
	Mangen and Van de Weel, (2016) claim the importance of reading is increasing The advertising of books and the placement of where books are located in shops plays a big part in who sees them, who buys them and who goes looking for them (Moody, 2016). 
The BBC, (2019) suggests that stories for children help shape their view of the world as most children in the early years live in a limited environment where they see the same people and visit the same places on a daily basis. Many young children do not see the extraordinary people and the events that go on around them. One of the key points stated by the BBC, is that stories and books can help children to deal with real life situations. According to Rosko and Christie, (2009) reading fiction stimulates brain activity that occurs when experiencing the situation, which then helps children work out how to solve the problem simultaneously. The Donaldson Report, (2015) claims that reading helps children’s well-being and development through word stimulation and emotion. An example of this through using grounded theory by organising feelings, relationships and characters into different categories in order to better children’s wellbeing and emotions (Lomas, 2016). 
In general, when a child chooses a book of their choice, they would choose fairy stories or action books (Wallace et al, 2019). These are selected over educational ones. However, Kilpatrick et al, cited in Simal and Schester (1994) claims that educational books are the basis of the fairy tales and action stories. The development of a child begins in the womb, just like a book the development begins in the first few words and from then the body, bones and structure just flow and grow as it progresses. According to the NSPCC, (2019) children develop physically and academically in many ways over a short period of time, between the ages 5 to 7 years children become more inquisitive. 
Books can help children learn and understand about the world around them. Following the National Curriculum for Wales Early Years Framework, (2015), children aged 5-7 years learn about Personal and Social Development together with Well-being and Cultural Diversity Area of Learning (EYFS, 2015). Diversity in the world is changing every day (McGreal, 2017), however children are not automatically learning about diversity during the early years but learn personal and educational factors. The Welsh Government Foundation Phase Framework, (2015) focuses on the Personal and Social Development, Well-being and Cultural Diversity. These are the moral values that children should learn about themselves and their families. The framework, (2015) states that children should learn about different families and personal issues that may arise. This develops the child’s understanding, knowledge and experiences. Throughout the Foundation Phase, children’s cultural identity is recognised and supported in a positive way. This enables children to have a positive awareness of other cultures in the world around them. With the use of books children have the opportunity to not only understand the cultural diversity around them but also experience other cultures and other ways of living that they may not experience in their life. 
	The use of books can also be a way of children understanding and making sense of a situation that may be happening to them that they do not understand. An alternative way of dealing with their personal problems without them having to vocalise their issues out loud.  Mosley, (2005) claims that having circle time in schools as part of the Personal, Social and Health Education (PSHE) programme under the behavioural policy allows children to sit in a circle and to open up about anything that has affected that day or any struggles that they may be facing (circle time a whole School Approach, n.d.). Mosely’s belief’s (2005) also highlights the benefits of circle time amongst children and that this can improve self-esteem, speaking and listening skills as well as their social skills. Glazzard, (2016) argues that circle time is not beneficial as it takes time out of the academic curriculum. Donaldson, (2015) agrees with Mosely that children should be given the opportunity to speak freely. Circle time has been developed across key stages in a planned and developmental way of learning. Glazzard, (2016) stated that he does not agree with circle time however his studies in 2016 show that teachers reported a significant positive impact circle time has on children. Donaldson, (2015) claims that children’s skills and attitudes towards themselves and others can impact even the most challenging children who generally respond to circle time in a positive and empowering way. Bliss, Robinson and Maines, (1995) believes that not all children would find circle time to be comfortable or a safe environment to share personal issues. In addition to this Smith, (2018) claims that circle time can help children open up about Adverse Childhood Experiences (ACE’s). 
ACE’s are traumatic experiences that occur before a child is 18. These can include verbal abuse, mental abuse, sexual abuse and physical abuse to being raised in a household where domestic violence, alcohol abuse, parental separation or drug abuse is present (NHS, 2019). Children who suffer from these forms of experiences often also suffer from mental health illnesses and are more likely not to open up about their feelings (Joining forces, 2019). This indicates the benefits of circle time, as circle time provides an opportunity for children to openly discuss their problems which can prevent them suffering in the future (Doughty, 2008). Circle time, however beneficial does not work for every child. Not every child has the ability or desire to stand in front of their peers to express any concerns or problems they may be experiencing. This is where the use of books can benefit children who may be shy, quiet or children who just prefer not to speak out. A risk to circle time no matter how good it is, exposes children to a risk of bullying and self-hate (Nickerson and Rigby, 2017). Books can also identify an issue that a child may associate as normal and not even realise that what they experience in their day to day life is not a normal experience for a child.  
Fosterline, (2019) gives children hope by experiencing life situations and changing something bad into good. By creating a book that is unique to each individual child it helps them make sense of the experience and enable them to gain un unique identity. The principles of the Children’s act 1989, Adoption and Children’s act 2002, Fostering Service Regulations 2011 and the Adoption Agency Regulations 2005, Fosterline, (2019) claim that through personal books it is possible to secure a base for children to explore and build relationships with others. Bower, (2014) continues that by engaging children in making the element and structure this helps the young writer to develop a voice and gradually take control. 
Neaum, (2010) states that children’s needs are not met within the social context of their lives which impacts on the child’s development. The impact is greater on their social and emotional development. Books however give children time to think and to process the information. Through this the benefits of quiet reading are greater in the early years than any other (Warstones, no date)         
Children face many barriers throughout their childhood. Neaum, (2010) agrees that many barriers children face are through family stress and parental involvement. Having parental involvement according to Neaum, (2010) and Jeynes, (2003) destroys children’s future aspirations, whereas books can encourage children to pursue their aspirations and to reach their potential. Children from deprived areas are less likely to have future aspirations due to the area of upbringing and the exposure to multiple risk factors (Neaum, 2010) 
 In Britain by the time children reach the age of 11 one in every five cannot read (reading agency, 2019). This is due to a lack of love to the books (Hall et al, 2019). Books according to Graves, (1983) help children build relationships with others. Through books children are empowered to read more as well as write their own. A downfall is that many children are not exposed to books at a young age and therefore have no desire or passion to want to read (Cremin, 2007). This supports the British Dyslexia Association, (2019) where they asses that now 1 in 10 children are being diagnosed with dyslexia and the effects of not introducing books at an early stage is progressing. 
An alternative way to reading books is through visualisation such as picture books. As much as picture books are accessible to everyone, there are limits on how much information can be put into an educational book using pictures.  Although the target age for books such as these are 5-7 years olds there is a possibility of adapting the books for different ages.
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]In conclusion books offer many opportunities for children to expand and broaden their knowledge of a multitude of topics (Hart, 2013). These will inevitable change as society develops and different issues arise. Further opportunities are available for children who to develop their knowledge in many a way’s. Reading sets out to be able to explore connections through young minds. Later in life it then strengthens the cognitive and reading skills in a child’s development (Wandell et al, 2008). The university of Melbourne (2019) argues that a child’s reading ability is not related to the family background or home environment but are direct result of how frequently they have been read to be before starting school. Life books are a way of teaching children. Neaum’s (2010) studies show that children from the most deprived areas have the poorest of literacy skills who then aren’t offered the same experiences or opportunities as other children. Considering this educational picture books would be beneficial to children in the deprived area as evidence shows (Washbrook and Waldfogel, 2010) that children that live in poverty are more likely to need more focused support in the early years in order to remain within established developmental parameters.  
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