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Element 2
Exploring the wide and complex spectrum of additional needs.
Additional Learning Needs is defined by the Welsh Government as; “A person who has a learning difficulty or disability (whether the learning difficulty arises from a medical condition or otherwise) which calls for additional learning provision.” (Welsh Government, 2021). The spectrum of additional needs is multifaceted and reflects the challenges individuals may face. Types of Additional Learning Needs that a child or young person may have can include: Communication and Interaction; Cognition and Learning; Specific Learning Difficulties; Social, Emotional and Mental Health difficulties; Sensory and/or Physical Needs (Pembrokeshire County Council, 2021). 
Before the Welsh Government introduced the Additional Learning Needs code for Wales in 2021, there was the Special Education Needs Code of practice, (2002). Although the definition of Special Education Needs and Additional Educational Needs are the same, the Special education needs Code 2002, was based on a model from over 30 years ago and it was “no longer fit for purpose” (Welsh Government, 2014). 
There are two models in terms of disability and how it is considered (Parliamentary and Health Service Ombudsman, 2015). The social model of disability and the medical model of disability. 
The Medical model of disability looks at “what is wrong with the person”, rather than what a person may need (SCOPE, 2024). The model looks at a persons impairment first and then the impairment can be fixed, even if the impairment does not cause pain or illness. Using the medical model, disabled children would receive support in a specialist setting. They are disabled, therefore, they need to go to a specialist school. This model is not looking at the person as a whole, just the disability. 
The Social model of disability looks at the barriers created by society and how to remove those barriers that restrict access for disabled people (Disability Nottinghamshire, 2022). The model was created by disabled people and is the preferred model when thinking about disability (Parliamentary and Health Service Ombudsman, 2015). The model looks at a person as a whole, and what barriers are preventing them from accessing what they need. Using the social model, Disabled children would receive support in an accessible mainstream school alongside non-disabled children. This model is looking at the person as a whole, rather than just their disability being a barrier. 
The social model of disability promotes inclusion by involving all children in mainstream education, regardless of impairment or disability (Chalise, K. 2024). It is embraced by educational settings because it focuses on removing barriers and fostering an inclusive environment for all students, rather than just addressing individual impairments. For the disabled or impaired young person or child, the benefits of the social model include, more independence for the young person, it also gives them choice and control over how they are supported and educated (SCOPE, 2024). (Hehir et al., 2014) Found that Students who with disabilities or impairments that had full inclusion placements, appeared to outperform similar students who were not disabled or impaired.  Inclusive education ensures that every student has the opportunity to be involved and engaged in an education setting, enhancing accessibility in the learning environment (Ainscow, 2020). Not only is inclusive education beneficial for the student with an impairment or disability, it’s also useful for students without a disability or impairment. Roldán et al., (2021) found that teachers reported there was a change in attitude in their students without SEN. The students learned about differences between peers and had a deeper understanding and sensitivity of the needs of their peers, without any stigma. Another benefit for inclusive education is improvement socially. McCarty (2006), also found that students with disabilities or impairments that were in inclusive education improved their social skills and behaviour by having “appropriate” examples in the classroom from their peers. They also showed improvement in the ability to follow directions and initiate contact with their peers. 
One example of best practice for inclusive education is through collaborative planning and teaching amongst all members of the school community, including students, families and professionals (Villa and Thousand, 2021). 
Another example of good practice is involving the child or young person in decision making. Article 12 of the UN Convention Rights of the Child (1989), states that “Every child has the right to express their views, feeling and wishes in all matters affecting them, and to have their views taken seriously.” The new ALN Code for Wales (2021), supports this by having a “rights-based approach where the views, wishes and feelings of the child and young person re central to the planning and provision of support.” This is also supported by Maslow’s Hierarchy of Needs, (1943). By the child or young person having a voice, this helps them have their own self-esteem and independence, as well as a sense of belonging with the collaboration between the child or young person, school and other professionals. 
Another example of good practice is early intervention. “Early intervention can be the key to success.” Welsh Government, (2016). Early intervention can also be linked to the work of Lev Vygotsky’s (1978). Vygotsky, (1978) suggests that students can benefit from targeted support that is beyond their current capabilities, allowing them to progress with appropriate guidance. Interventions allow teachers to address gaps in a child or young persons knowledge and barriers to their progress Twinkl.co.uk, (2022). Early intervention is another principle that underpins the Additional Learning Needs code for Wales (2021), where “Needs are identified and provision put in place at the earliest opportunity” which can prevent further development or escalation of the additional learning need.  
In conclusion, the shift from the Special Education Needs Code of Practice (2002), to the Additional Learning Needs Code in Wales (2021) reflects a deeper understanding of the diverse challenges faced by children with additional learning needs. Emphasizing a social model of disability fosters an inclusive educational environment that prioritizes the removal of barriers rather than merely accommodating impairments. 
Best practices such as collaborative planning, involving students in decision-making, and early intervention are crucial in supporting the holistic development of all learners. By integrating these principles, educational settings can create supportive and empowering environments where every child has the opportunity to thrive. Ultimately, the commitment to inclusive education and the active participation of children in their own learning journeys are vital to ensuring that all students can achieve their full potential.
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)

	
• What is important to the learner
1. Playing computer games to help me relax.
1. Creating computer programmes because I find it interesting and easy.
1. I enjoy building Lego kits.
1. Eating chips because this is my favourite food.
1. Being able to walk around or go to my safe space when I feel anxious.
1. Being able to talk about things I’m interested in.
1. Having my visual timetable.

• What is important for the learner
1. To be listened to
1. To have a friend nearby so I can ask for help 
1. To recognise when I am becoming anxious
1. To have my safe space
1. To have my support

• What is working and should be built on
1. Forming a friendship with one child
1. Responding well to visual cues
1. Improving self-monitoring skills during literacy lessons
1. School and home strategies being followed at home

• What is not working and needs to change.
1. Struggling to follow new routines and make friends with a wider group of children
1. Struggling with repetitive behaviours and talking tangentially or off topic
1. Needing support during unstructured times
1. Having difficulty working within a group
1. Having limited language skills to express himself
1. Benefits of using visual timetables/support with his timetable.


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning


Communication and Interaction
Child A  has a diagnosis of Autism. He has difficulty with communication and social skills. Child A has formed a friendship with one child but has not formed relationships with others in his class.  

Child A finds it difficult to adapt to new routines and changes to his expected routine. He becomes very anxious when he is unsure of what is expected of him. He can regulate his behaviour when he knows he has a quiet place to go to when he is feeling overwhelmed. He demonstrates some repetitive behaviours and has a tendency to talk at length on topics that interest him but may be unrelated to the topic of conversation. 


Sensory and/or Physical
Child A has repetitive behaviours that he can struggle to regulate himself when overhwlemed, he will leave class often to go to his safe space to regulate.


Behaviour, Emotional and social development
Child A only has one friend and struggles to make new friends or understand social cues. He can become dysregulated when the conversation isn’t going his way





Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)
	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	I will be able to engage in a joint activity that I choose with my classmates for 10 minutes every day, so that I can develop my conversation/ communication skills and have more friends.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	TA Support 10 hours per week: at the start of all targeted language activities to support with communication and employing strategies learnt in his social communication interventions.
	Yes, when required (Welsh targeted language activities).
	
	10/11/24
	10/07/25

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	I will be able to stay on task during literacy activities for 10 minutes so that I can continue to improve my ability to describe and retell events.


	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Bespoke Task Planner: Teacher to provide bespoke task planner at the start of targeted literacy sessions.
	 No
	
	10/11/24
	10/07/25

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	The whole class task planner doesn’t meet the needs of Child A in his literacy lessons.  Child A requires a task planner which is broken down into smaller steps and related to his targeted activity.  

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	I will be able to follow routines so that I can stay on task and reduce my repetitive behaviours


	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	TA Support (shared) 5hrs per week: ‘Working for System’ - modelled and monitored by a TA at the start and end of tasks.  Provided by a Level 1 TA.
	 No
	
	10/11/24
	22/12/24

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Working for System is new to Child A and a TA is being provided initially to model, review and monitor.  The level of bespoke adult support will be reviewed in 6 weeks’ time as Child A becomes independent with this system.

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	I will be able to regulate myself so that I can stay in class.

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	TA support, One hour split over two sessions – targeted sensory regulation intervention to support Child A in regulation techniques.  
	 No
	
	10/11/25
	10/07/25

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	n/a



image1.png
Good practice for supporting learers with
Autism

What is Autism?

“Autism is a lifelong developmental
disability which affects how people
communicate and interact with the world.”
(National Autistic Society, 2024)

No one knows what causes Autism, or if it
has a cause. (NHS, 2022)

Use visuais, such as Now & Next boardls,
Visual timetables, communication cards.

Visual cids help Autistic people to focus
attention to the task (Case-Smith &
Arbesman, 2008)
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(Brightautim.org, 2024)

Include sensory circuits to the daily
routine, allow time in a sensory room
or movement cround the classroom

Sensory movement breaks improve
social skills, attention spans and work
performance. (Howlin, 2005).

Autistic people may:
Struggle to communicate
Not understand how others feel
Be over- or under-sensitive to light, sound,
touch and smell
Need time to process information or
instructions
Have highly focussed interests or hobbies
Feel anxious or upset about new situations
or social events
(National Autistic society, 2024;
NHS, 2022)

(TwinkLco.uk, 2024)

Environmental accommodations in the
classroom are necessary to calm
Autistic peoples nervous system

(Murray et. Al, 2009)

Limit strong smells, Adjust seating
plans, limit loud noises, avoid bright
lighting.
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(Twinkl.co.uk, 2024)

“All children and young people should have cicess to an appropriate education that affords
them the opportunity to achieve their personal potential” (Welsh Government, 2018)




