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APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your Reflective Account of Practice and through two case studies.
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General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context





SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

· The Advance HE Fellowship Category tool will help you to determine whether Senior Fellowship is the most appropriate category of HEA Fellowship for you at this point;
· The UK Professional Standards Framework (UKPSF) – the award of HEA Fellowship is based on the criteria of Descriptor 3 (UKPSF, 2011, p.6) being evidenced; 
· Guidance for Senior Fellow applicants and Dimensions of the Framework guidance available on the Advance HE website.

Your application for Senior Fellowship takes the form of an Account of Professional Practice consisting of:
· Context Statement (maximum 500 words not included in overall word count)
· a Reflective Account of Practice;
· and two Case Studies.
The word limit is 6,000 words shared across all three elements, with an additional 500 words for citations (overall maximum of 6,500 words), along with supporting statements from two referees.

We suggest that you use 3000words for the RAP, and 1500 words for each Case Study

You will need to continue to refer to the Advance HE guidance and the UKPSF as you draft your application to ensure that you are writing to meet the requirements of UKPSF Descriptor 3.

You will be able to use the relevant boxes below to complete your draft application. Once completed, all the guidance can be deleted and this template containing your application can be sent to your two referees so that they can write their supporting references.

When you have finalised your draft application, you will need to send this to your two referees so that they can write their supporting statements. Please direct them to the guidance notes for Senior Fellow applications.

The form will expand as you enter your information



	Context Statement (300 words)

	

	Context:
I have been teaching in Higher Education more than 15 years.  I joined University of Wales Trinity Saint David (UWTSD)’s London campus of the Institute of Inner City Learning (IICL) since March 2012 as a hourly paid and became full time lecturer and Programme Manager (PM)  of the BSc Cloud Computing course since August 2021.  From January 2014 and June 2021, I worked as a lecturer at University of Hertfordshire, where I had a role of Assistant Programme Leader for two masters programme MSc in Data Science and Analytics & MSc in Artificial Intelligence.  Also, I had a role of personal tutor for level 4 to support pastoral care.  I worked as a lecturer at a private college College of Technology London teaching IT modules between February 2008 and March 2012.

In my role as a lecturer and support learning in UK higher education, I had various responsibilities. These included developing learning materials, delivering weekly lectures, supervising  undergraduate and postgraduate project supervision; In my role as PM, my responsibilities include mentoring new teaching staff, providing guidance on teaching and learning practices, contributing to the design and review of learning material and assignment briefs, monitoring institutional VLEs, chairing staff meetings, providing support to students, guiding staff on academic regulations, conducting annual reports for the course, conducting applicant interviews, and completing other relevant tasks.

I have completed my PGCE in Learning and Teaching in HE and achieved a Fellowship of HEA in 2017.   After gaining my PGCE  at University of Hertfordshire, I  have completed the Professional Development course for External Examiner workshop organised by HEA in April 2019.   






	Reflective Account of Practice (RAP)

	
	

	Write your reflective commentary here. References and citations are to be listed in a dedicated field below.
Roles, responsibilities and Experience:
The BSc Cloud Computing (CC) programme has been re-validated in 2020, all the learning materials and assessment briefs of the modules need to be designed and developed.  This is the time when I become a PM for BSc Cloud Computing(CC).  All our BSC CC students are non-english, mature and those who have missed the education.  Proper pastoral care and improved communication is required to maintain retention rate. The Staff Development day trainings that I have attended provided guidance and pedagogical practices on how to support non-traditional students, improve their engagement and increase overall students’ learning experience.   This helps me to properly guide my colleagues on how to engage and design lesson plan to support the CC students.  Also, through my PGCE, I have been explored to different learning styles and various pedagogies to improve learning and learning experience.   As a practitioner,  I always believe in active learning forms a base  and promotes deep learning (Mizokami, 2018) and decided to promote active learning in CC programme. While developing new materials, I used constructive alignment (Biggs and Tang, 2011) and suggestions from Bamber and Tett (2000) to consider learning needs to support non-traditional students.  As a PM, I have disseminate the importance of deep learning, constructive alignment and active learning outlined by (Biggs J,2003), different pedagogical practice that support active/deep learning and encouraged all my team members to develop the learning materials and lesson plan to accommodate deep learning in their modules and inclusivity to support all kind of learners[A1;A2;A4;A5;K1;K2;K4;V1;V3].

As a PM, I chaired the curriculum design meetings at London campus to review the existing learning materials, enhance, develop new materials that reflects the feedback  received from Student-Staff committee Meetings or from students survey and  to meet the needs of learning outcomes of re-validated modules.  Also, as the modules of CC has been delivered at different campuses, I have invited staff members from different campuses to meetings  to collaborate together and to share good practices.  In the meeting, I guided the module leaders to discuss the structure of the module delivery, resource requirements, assessments strategies following the Academic Quality Handbook GA34 forms and IICL Quality, employability skills and graduate attributes of UWTSD to maintain consistency across the whole university[A1;A2;K1;K2;K5;K6;V1;V3].

Leadership, management and organisational roles within an institutional or wider higher education context
Being involved in reviewing revalidated modules, developing new materials and assessments, helped me to gain more insight into the Quality Assurance Agency Higher Education (QAA) subject benchmarking in Computing and UWTSD strategies.  This awareness aided me when I have reviewed the new validated  BSC Applied Computing programme for IICL, I have noticed that some of the modules were irrelevant for the programme level. For example too many theoretical modules without appropriate practical support.  Following the procedures of UWTSD and discussions with Academic Director of Applied Computing,  I have filed PV9, minor modification form to revise the modules list to be taught in the BSC Applied Computing during October 2021.  This change has been accepted by Academic Office and Externals.  Delivery of new revised Applied Computing has been started in both IICL campuses London and Birmingham[K6;V4;V3].

I collaborate with colleagues at different UWTSD campuses to extend knowledge sharing, discussions etc. and organise extracurricular events.  I believe this initiative improves problem solving, communication, research and competitive skills among students and staff. For example, I have organised first ever cross campus hackathon event in 2022 where students from different campuses and staff from different campuses and institute worked together to made the event very successful. Uys, 2019 also suggested engaging in hackathon projects help the students in the growth of employability skills highly valued by employers.   Feedback from a colleague at Swansea about me, “Your proposal to organize an inter-campus collaborative event during the summer of 2022 was nothing short of exceptional. It brought together our London, Birmingham and Swansea campuses, resulting in the successful execution of Hackathon 2022. This event provided students and staff with a unique opportunity to interact with peers from diverse backgrounds, fostering the exchange of ideas and experiences.” [K1;A4;V2;V3]  

Collaborating with others 

As a PM, I chaired the pre-term meeting for BSc Cloud Computing lecturers at the beginning of each term and I provide essential information following IICL Quality and Academic Quality Handbook regarding teaching practice, academic procedures such as recording lecturers, attendance policy, module delivery plan, formative assessments, assessment deadlines, marking duties and responsibilities, academic misconducts etc.  Based on the reflection from previous term, which I have collected from module questionnaire, Student Staff Committee meeting, necessary modifications related to the assessments, learning materials, delivery methods and lab activities will be reviewed again to address it in the new term.  At the end of each semester, I chaired post-term meeting with my CC colleagues where I provide important guidelines regarding  marking procedure, feedback structure and post moderations [A2;A3;A4;K1;K2;K5;K6;V3]. 

In my capacity as a PM,  taken measures to ensure that all program assignment briefs align with their respective learning outcome of the module when updating them.  Following the Academic Quality Handbook GA34 procedures, modified assignment briefs, internal verification process is conducted, and subsequently, they undergo final approval from the External Examiner (EE).  Overall, at BSC Cloud Computing programme, we receive positive feedback from externals.  As an example, for ACCA6025 module that I lead, EE in a GA34a report has commented, “Well drafted CW that meets the Learning Outcomes and is appropriate for the level of study. It was good to see a practical implementation” [A1;A3;K2;K6,V4].

Throughout the term I supervise MLs, who I encouraged  to have regular communication with their team to provide weekly plans, activities etc. Furthermore as a PM, I regularly monitor and provide continuous support of teaching and learning practices of all the modules delivered during the term to address any issues related to students unable to access the materials, assessment guidance, communication issues with students, module delivery etc.  I regularly communicate with the students or class representatives, visit classrooms to get the feedback on their learning.  If any issues raised, that has been immediately discussed with the module team  or individual lecturer and support them using Academic Quality Handbook regarding how to address it and signpost them to relevant department [A1;A2;A5;K2;K4;K6;V2;V3].  
A feedback received from a Computing lecturer:
“ …This is an appreciation note for a person who is a great boss, and manager combined. Your guidance and advice have been invaluable to me since I joined. I can’t thank you enough for all the support you gave me during the term. They did not go unnoticed…”. 

Areas of  professional practice
As a PM, while evaluating Annual Progression Report (APR) in 2022, I have noticed that students at level 5 are not performing well in the practical assessments.  When investigated the  London Campus, Academic Discipline APR further from the UWTSD Power BI,  I have noticed that the issue has started during the COVID pandemic when students attended the lessons online and more comfortable using simulation tools.  Also, when discuss with the students they have raised concerns on lack of confidence in handling physical Network lab.  (Biggs J,2003) claimed that it is the teachers’ responsibility to provide the suitable learning environment that supports learning activities to achieve intended learning outcomes.  As a PM, I introduced Network Academic Support (NAS) group at programme level.  I organised a meeting to discuss the APR findings with the Executive Dean of London, my academic team and highlighted how that could be resolved through Network academic support. I mentored the lecturers who delivered the NAS sessions.   All the BSc CC lecturers in my team were requested to record the practical work using Panapto or MSTeams separately and uploaded on module’s Moodle. During the pre-term meeting that I chaired, I circulated the recording policy of University, shared the guidelines on how to record the sessions.[A1;A2; A4;K2;K3;K4;K5;V2;V3;V4].

In addition to NAS, under Student Enhancement and Experience Funding( SEEF), I organised Networking workshops at different level delivered by an external CISCO Network Engineer to promote active learning and improve learner confidence in practical areas.  Also, this workshop supported the academics to uplevel their skills and build networking with industry people. With the help of IT team, I managed to facilitate the venue of workshop with appropriate resources and designed these workshops to implement active learning. This approach received an overwhelming positive feedback from students, academics, workshop instructors and IT team[A2;A4;A5;K2;K3;K4;K5;V2;V3].  

I believe in setting appropriate classroom environment with right resources can affect student motivation and that students who are more motivated, put more effort into learning activities (Ambrose, 2010).  In order to provide appropriate learning environment, choosing correct classroom, providing necessary learning resources are quite essential for module delivery.  As a Programme Manager for BSC Cloud Computing programme,  I liaise with London Timetabling officer to work with timetabling for each semester to ensure appropriate classroom and lecturer allocations. Also, I liaise with London IT team to ensure both Networking and Computer labs are equipped with appropriate software and hardware resources[A4;V2;V3].  

One of the IICL strategies[2022-2025] is to embed and improve employability.  As a PM of CC, I have tried to embed the employability wherever possible.  For example The University has joint partnership with big industries such as CISCO and Microsoft.  These companies provides lots of courses that could have been tailored within the curriculum to facilitate learning  and support the students to gain industry certificates.  Having discussion with academic director, module leaders at both campuses and other academic staff in my team, at each level from level 4 to level 6, appropriate courses have been embedded in the curriculum.  As a team, we have noticed that there is a significant improvements in student engagement in these modules[A2;K2;K3;K5;V2;V4;K6].  

For modules ACCA5025 and ACCA6025 that I led, Microsoft Azure has been used. I have joined the Microsoft Skills Community for FE and HE in the UK organised by  Microsoft Learn for Educators(MSLE).  This group helped me to gather good practices shared by other FE and HE colleagues. This group gave me an idea in developing the learning materials to incorporate Microsoft Azure Fundamentals AZ-900 certification.  Through this module, six students have gained certifications.  Through this experience, I have guided my colleagues at Birmingham and Swansea to get support from Microsoft to deliver these modules at their campus.  Feedback from a colleague from Birmingham campus,  “the strategy you initiated to incorporate Microsoft resources (e.g., MS Azure & MS Learn for Educators) in a way that improves student engagement, experience, and employability is receiving positive feedback in module reports and student surveys. With your help, we modified the delivery and assessment of ACCA5025 and ACCA6025 according to your approach, and we gave the students access to the opportunities to do Microsoft certification exams, which you arranged” [A2;A4;A5;K3; K4;K5;V2;V3;V4].

I was a fellow of Learning, Enhancement and Advanced Fellowship(LEAP) between September 2021 and September 2023. During my LEAP fellow, I worked with colleagues across different institutes to develop new strategies and innovation in teaching and learning practice across whole university.  For example, I worked on a project “Collaborative Practice Framework” to review and improve the peer observation process across University level.   As a LEAP fellow, I  have attended seminars, workshops, masterclasses that helped me to enhance my teaching and mentoring skills.  Also, I have circulated the details of current developments of teaching and learning practices to the colleagues, IICL Quality and Senior Managements and suggested improvements[A5;K2;K6;V4].

I am a professional member of the British Computing Society (BCS, charted institute).  As a BCS coordinator for UWTSD London campus, level 6 students of Cloud Computing were  given BCS membership. I have liaised with BCS team and supported my academic colleagues and gained professional membership.  This helps my team to develop their professional network and knowledge[A4;A5].

As a part of continuous development to enhance my practices and to support others, I completed my  “Coaching and Mentoring training” organised Emma Falkner in February 2023.  This course helps me to efficiently mentor and support my team members to develop their career and professionalism. I completed the “The Women’s Leadership Development Programme” delivered by  Aurora in collaboration with Advance HEA and become Auroran in March 2023.  This leadership training helps me to lead and collaborate with management, IT team, marketing, HR and other departments to introduce  MSc programme in Computer Science from October 2024[A5;V4].

The LinkedIn learning portal is an excellent platform for continuous professional development in my subject area.  I have completed few courses on Cloud Computing modules to gain necessary insight and skills in the field.  This helps me a lot in preparing delivery of Cloud Computing modules at level 5 and level 6 and guide Birmingham campus colleagues.   Now I am working towards achieving Microsoft Azure Fundamental certification[K1;A1;A2;A5;].  

Educational and staff development activity
Many academics (Biggs,2003; Harris et al., ,2014), consider feedback as a crucial part of the assessment process that enriches students’ performance and their success.  Though the University does not have mandatory formative assessments,  I follow bottom-up approach for strategic changes in learning and teaching practice (Higher Education Academy (HEA), 2012), by highlighting the need for formative assessments at programme level, while supporting the colleagues the ways of implementing it in their teaching practice. As a PM, I have encouraged  my colleagues in my teams meeting to use the formative assessments.  To promote this practice and to boost learners confidence, formative assessment tasks has been created in all CC modules. For example, the module leaders have created formative quizzes at Moodle.  This help individual learners to reflect on their learning.  The performance of the quiz helps the lecturer to track the performance of the learners and to revisit the topics.  Additionally, Assessment Clinics has been introduced at programme level for all modules in BSC CC during week 7 and week 9.   The students can get feedback of their work and have a good time to improve their work before submission deadline.   The assessment guidelines, assessment clinics and recording has received positive feedback among staff and students and this has been reflected positively in NSS 2021-22.  Due to the positive effect of assessment clinics, other PMs started to implement it in their programmes. This has been really helpful in reducing non-submission rates at level 4 certificate students.  [A2;A3;A4;K2;K3;K4; K5;V2;V3;V4].

Students of BSc Cloud Computing UWTSD London campus has showed their dissatisfaction in assessment session of the NSS 2020-21 which has outlined lack of communication in providing assessment guidelines and marking criteria.  The clarity of assessments and their alignment with teaching is paramount for student learning, especially with non-traditional learners.  As per the Higher Education Academy (HEA) in 2012, having clear guidelines for how we assess each module helps teachers grade consistently.  Also, the study materials for each module are designed to help students reach the module's learning goals and meet the assessment standards. Based on these HEA principles, I guided the module leaders in my team to develop separate assessment guidelines for all modules at programme level.  For example, during the ten weeks of teaching, an hour in week3 has been used to explain the assessment tasks and its marking criteria.  As suggested by my colleague’s good practice in the IICL’s Quality Forum Meeting, the explanation has been recorded and uploaded it on the Moodle.  The assessment guideline and the recording helped the students to revisit the expectations of assessment and its marking criteria.  Also, one of my module that I led ACCA6020, Independent Project, I have developed a separate project handbook and recorded the explanation provided during the class to support all level 6 students.    [A3;A4;A5;K1;K2;K3;K4; K5;V1;V3;V4].

I began using the Moodle page ‘BSCCCOSH-LI’, separate Moodle page that all students and staff of BSc Cloud Computing programme of the London campus have access to.  This page is used as a common communication channel to communicate with the students and staff of BSc Cloud Computing regarding their programme.  Students and staff can able to get information about programme Handbook, module directory, students staff committee meeting minutes and action plans, academic support details, Linkedin learning etc..  Also, all the department updates or announcements on events organised for students such as Degree show, Students competition will be communicated through this channel along with emails.  I have shared this idea of having own programme page with other colleagues at London campus and as a result all the programmes at London campus is using this to communicate with their students.  [K1;K4;].

In the academic year 2023, new student engagement policy has come into practice across UWTSD and new engagement monitoring  tool developed by HEA has been implemented.  When I analysed the engagement report of CC, I have noticed that the students engagement on Moodle is very low.  When I queried this with Engagement Officers, this is the common problem for all the programme and at different campuses.  To increase the student motivation and engagement on Moodle, I planned to use gamification.  Burguillo, J.C. 2010 suggested that gamification will promote competition-based learning, and motivate the students and improve their learning performance along with traditional methods.  To delve deeper into this, I had taken initiative to discuss with Digital Learning Technologist, Principal Learning Technologist and UWTSD Moodle team to learn how gamification can be integrated within Moodle.  This discussion helped me to realise ‘Level UP’ activity on Moodle.  I have explored and implemented it in my module that I led.  Also, as a good practice I have shared this tool with other academics at IICL London campus and Swansea.  Now this has been successfully implemented in my module which I led Cloud Computing Administration  and in Swansea for Computer Forensics (ACCD5000) .  This has reflected in the students engagement. 
A colleague who used level-up feature after my  has stated, “I commend your willingness to share your expertise and insights with colleagues. Our recent discussions have directly influenced the enhancement of my taught modules, particularly with the implementation of the Level-up feature in Moodle. This initiative has proven instrumental in motivating students to engage actively and meet their deadlines with enthusiasm. Your contributions have been truly impactful, and I look forward to continuing our collaborative efforts.” [A1;A2;A3;A4;K1;K2;K3;K4;V1;V2;V3;].
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	Guidance on Case Studies



	Case Study One

	Write your first case study here. References and citations are to be listed in a dedicated field below.
Influencing teaching and learning practice of others 

Through my practice as a PM and practitioner, I have promoted deep and active learning, support formative assessments & feedback and guided colleagues to enhance their learning and teaching practice in HE.  The CPD programmes that I have attended in leadership, Coaching & Mentoring and LEAP masterclasses helped me to hone my leadership skills that I have gained through my experience. It further assisted me to collaborate, lead, guide, mentor other teaching staff in the HEA through chairing different meetings such as pre/post term meetings, module leaders meetings, cross campus teaching standardisation meetings, project supervision trainings, providing guidance on UWTSD and IICL policies and procedures and mentoring new and existing staff members. 

The support and guidance that I provide my teaching team on subjects such as incorporating assessment clinics, embedding industrial certifications and hands-on workshops in liaison with an external organisations to promote employability, module planners, learning material design and pastoral care  is often received positively, evident through their applications of our conversations in their module delivery. My team approach me with ease to  help them solve any issues by communicating with appropriate departments and staff members. As a result of all my measures, action plans, and my team’s collaboration,  the enhancement of students’ learning experience has been echoed in the NSS score.  The overall NSS score of BSc Cloud Computing at London Campus had improved from 54.6% to 65.2% for the academic year 2021-22 and in the academic year 2022-23 the NSS score has been significantly improved from 65.2% to 86.8%; this was higher than all other computing courses at University. [A1;A2;A3;A4;A5;K1;K2;K4;K5;K6;V3;V4].

Moreover, I extended my mentorship and guidance to support colleagues at different campuses to lead Computing Programmes. For example, when Cloud Computing programme has started in Birmingham during May 2021, I led the programme for a term until a dedicated PM was appointed. I supported and mentored both academic and professional colleagues in Birmingham by sharing all my practices, challenges faced and action points; providing external collaboration links; assisting in setting up labs; developing assessments, marking guidelines, and familiarising them with Academic Quality procedures to ensure smooth delivery of the programme.  I am still offering my continuous support to ensure consistency in computing modules across both campuses [A2;A3;A4;A5;K1;K2;K4;K6;K6;V3;V4].  Some comments from PMs of BSc CC at Birmingham have mentioned that:

“Renuga was certainly helpful in guiding the newly joined academics to settle in a job profile; she was a person for continuous support and improvement and driving excellence as an academic leader.  She did help and shed enormous light on the BSc Cloud Computing which I led.”

“Your leadership and collaboration have impacted the computing department at the Birmingham Campus of UWTSD profoundly.  We are following your lead concerning ways to improve the overall student experience and embraced your strategies to emulate your achievement.”

“Thank you for being my go-to person when challenges arise and for mentoring me when I took over the management of the computing programmes in Birmingham. Your initiatives -- such as establishing links with the industry -- are valuable to us.  Your contributions across campuses are too many to enumerate. Thank you!”

I have extended my contribution to support other academics at University through workshops.  In July 2021, IICL’s Assistant Dean of Quality and Enhancement had designed a ‘Staff Development Survey’ to identify the CPD requirements for lecturers at IICL.  The survey results were used to organise the Learning, Enhancement and Advancement Programme (LEAP) Fellows’ activities and we were requested to develop the workshop to support the academics through LEAP Programme.   I have been delivering ‘Best Practice in Formative Feedback Workshop’ along with another colleague since October 2022.  We have started this workshop when we both were LEAP Fellows.  This workshop is a part of CPD workshops’ organised by the IICL Quality team.  Throughout the academic year, once per term this ‘Best Practice in Formative Feedback Workshop’  has been delivered to all lecturers.  The main aim of the workshop is to provide the importance of giving constructive feedback, best practice in formative feedback and share various tools and ways to incorporate it in their practice.  The pedagogy behind the formative feedback and related theories were outlined in the workshop.  This CPD workshop helps the academics to share their good practice with other colleagues, provides a platform to discuss the challenges faced and ways to handle it and address the areas that needs improvement.  Through this workshop we support academic practices and quality in-line with teaching learning and formative assessment across the institute.   More than 100 academic staff members of the University have attended this workshop mainly from IICL.  (Biggs & Tang, 2011) (Fry, et al., 2009) [A2;A4;A5;K3;K4;K5;K6;V1;V3].

At the initial stage of the workshop development, my colleague (co-presenter) and I had several meetings to decide on the content and the delivery structure for the formative feedback workshop.  We both researched on pedagogical theories and decided to introduce HEA guidelines (2012) on feedback, and relevant literature guidance such as Gibbs & Simpson (2004), Juwah, et al.(2004), Baume(2009) and other resources.  The workshop has two main categories : ‘Part 1: Theories and evidence for the use and principles of formative feedback’ and ‘Part 2: Implementing formative feedback in practice’.  My co-presenter focused on the part 1 and I developed the part 2 of the workshop.  After the development of the content, we both analysed it and shared our experiences and knowledge in the area of formative feedback and integrated in both categories.  The attendance was taken and shared with IICL Quality.    The attendees of the workshop were requested to provide feedback at the end to evaluate the effectiveness of the our workshop and make changes to reflect on the feedback received.  The link to the evaluation form : 'Best Practice in Formative Feedback Workshop' - Evaluation form.  Time constraint was the foremost challenges that we have encountered during the development and implementation of this workshop due to our programme management duties and teaching.  Another challenge that we faced at our first few sessions was low participant rate but gradually this has been developed  [A1;A2;A3;A4;A5;K2;K5;V2;V3].

Totally, 32 attendees have submitted the evaluation form for this workshop.  The overall rating of our workshop is 8.97 out of 10.  The majority of the participants to our workshop have reported that they were “somewhat satisfied” and “very satisfied” with the knowledge of the providers of the workshop on the subject, quality of the information provided, usefulness of the information provided for practice, accuracy of the pedagogical information provided, duration of the workshop and the activities during the workshop.    At the beginning, attendees felt the duration of the workshop was bit lengthier and reported that they were less satisfied overall in terms of duration.  We have informed the IICL Quality and reduced this workshop duration to two hours.  After reducing the duration,  the attendees were reported that they were “very satisfied” or “somewhat satisfied”. 27 participants have reported that they have gained more knowledge and understanding of the subject of the workshop, and 5 participants have said that some of the information was new to me, but not all of it.  None of the participants have stated that they already knew all this information provided about the formative assessments prior to this workshop.  
The following comments are the additional positive feedback that we received from our academic colleagues who have attended our workshop:

 “It was a lovely session and was great to share ideas and learn from others, thank you :)”
“this type of workshop is key to staff training and development - great to have it.”
“More explanation of University guidelines/rules. Concrete examples of what approaches embody/match HEA good practice”
“Every topic was covered to a great extent”
“Being new to teaching I found the session to be extremely informative.”

Moreover, some lecturers have shared their positive feedback that they received from their students after formative assessments were implemented in their classes.  Also, they shared that the formative activities are very helpful for them to gauge the students’ understanding and knowledge of the subject material.  I believe these activities will also hone the colleagues’ teaching practice in terms of developing teaching materials, learning activities, evaluating their teaching and to provide feedback to students required by the UKPSF(2019) [A1A2;A3;A4;A5;V3;V4;K2;K3;K4;K5].

Though at UWTSD, formative assessments are not mandatory, we have extended our collaboration to design and implement another LEAP project on formative assessment, titled ‘Implementation of Formative Assessments in the Curriculum: a pilot study’ during 2023.  The pilot project main aim was to evaluate the impact and process for wider and continuous implementation of formative assessments.  We used Peer Assessment formative assessment which is used as self-assessment tool(Stančić, 2021) and received a very positive response from students. The have rated this assessment 4.33 out of 5.  It helps to improve the quality of the submission.  We disseminate our strategy and positive results to other staff across university through NEXUS 2023.  We promoted it continuously in our formative feedback workshop to the academics and I recommended to use it within my teaching team [A1;A3;A4;A5;K1;K3;K4;K5;V3].  
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	Case Study Two

	Write your second case study here. References and citations are to be listed in a dedicated field below:
LEAP Fellow - Contribution to the Collaborative Practice Framework
One of the main aims of  UWTSD’s Learning, Teaching and Enhance strategy 2017-2021, was to enhance learning and teaching practice across the institutes.  As a part of the strategy, the University aimed at developing frameworks to engage and support staff in developing innovative programmes and to enhance both their skills and the learning experiences of their students. The Learning, Enhancement and Advancement Programme (LEAP) has been created and 8 LEAP fellows have been appointed including myself to review the university practices and to develop a programme of continuous enhancement in a number of fundamental areas to embed all areas of activity and the values of UKPSF into the whole university to the strategy and quality framework.  
The objective of 2022-2026 learning, teaching and Enhancement strategy is focused on supporting staff and students  to become reflective  practitioners who can become leaders in learning and teaching.  In order to achieve this objective, along with other LEAP fellows I was involved in reviewing on current practices and undertake different projects.  One of the key area we focused on was to establish strong peer support system including opportunities to share , develop good practice and to improve existing Peer Observation policy to enhance staff collaboration.   We focused on Peer Support due to it is considered as pivotal tool in HEA practice to improves personal and professional development, promotes staff well-being(Savage K, 2022)  Also, Biggs and Tang 2011, has outlined offering formative feedback to academics will have a positive impact on learning and considered this as one of the uppermost practices that influence positive learning environment that benefit both staff and students.  As a result, myself and two LEAP fellows from Swansea campus have been  involved in the project to develop a Collaborative Practice Framework.   Our main goal is to create a framework that suits all the different campuses of university because each campus has distinctiveness in academic subjects and culture.   For example, London & Birmingham campus employed more hourly paid visiting lecturers whereas all the Welsh campuses have more full time academics[A2;A4;A5;K5;K6;V1;V3;V4].
I have organised a meeting among all the other three LEAP fellows who were involved in this project and  we discussed the plan of our project execution.  During the meeting, I have suggested to review the existing Peer Observation Policy, which everyone in my team accepted.  In the initial insight, we have noticed that this policy had not been widely used by any of the campuses across the whole University.  At this time, IICL Quality has been formed and we resumed the peer observation process at IICL campuses.  I planned to use this opportunity to review the policy by getting feedback from the lecturers.  I took lead to review the peer observation policy at IICL.  Other project members reviewed the policy at Wales campuses.   
I have attended the Pre-Peer Review Training organised by IICL Quality to understand the current practices of peer observation.  I have recommended all the programme managers  to attend the training and to encourage their teams to attend it so it would be helpful for them to organise peer observation in their programmes.  I have organised a meeting with computing academics and explained the procedures of UWTSD Peer Observation Policy guidance PO3 and shared PO2 form to record the peer review and lesson plan template that I created with example Lesson Plan to support my academic team.  With approval from the Academic Director, I organised Peer Observations among the Computing teaching team where everyone has a chance to be an observer and/or observee.  After the session, both academics will reflect on the session observed.  When I observed my fellow colleagues, I provided feedback on improving students’ engagement and in-class activities during the sessions[A1;A2;A4;A5;K1;K5;K6;V3].
During the end of the term, I collected informal responses from the Programme Managers  and the lecturers involved in the peer observation at IICL.  I organized a meeting again within our project group to discuss  the feedback that we have collected. 
We have identified the following issues:.
•	Perceived as a tool for performance indication
•	Owned by management and not teaching staff
•	Not suitable for all types of learning/teaching settings.
As a team when we have reviewed the existing literature, it also outlines that tradition peer observation is used as a performance tool and offers little support for the observed staff member in terms of professional development and suggest Peer Development would be the alternative approach which would benefit the academics in sharing their reflective practice and would improve the collaboration between the academics will automatically increases the quality of teaching (Jenny Byrne et al., 2010)[K5;V3].
Our exploration has been further discussed with university’s Pro-Vice Chancellor of Academic Experience and Organisational Developmental Manager.  The main aim of the discussion was to reflect on the current practice and the mindset of the academics on peer observation policy and our literature findings.   As a result of our review, we have decided to work on developing a framework that must aimed to reduce the fear of peer observation being used as judgemental and to give more support to academics as outlined in the learning and teaching strategy.   Mainly focused on to increase staff confidence,  to develop a support network for colleagues/ to share good practice, provide opportunities to share experiences and learn from peers. During the NEXUS 2021, my colleague and I presented our new Peer Observation aims to the fellow academics across the University to get their feedback on their initial thoughts.  I took lead on  the Q&A session and our aims of the new policy was well received by the lecturers[A1;A4;A5;K4;K5;V4].
In our second phase of actual implementation,  new Organisation Development Staff has joined and led the project.   My colleague and I shared our initial reviews of existing peer observation, inputs from NEXUS 2021, expectation of our colleagues and our goal on developing a non-judgmental framework.    
Comment from head of Organisation Development, “Renuga’s work on the observation process contributed significantly to the design of the University’s Collaborative Practice Framework. Renuga’s enthusiasm to help refine our approach to teaching observations, recognising them not as mere evaluations but as opportunities for growth and development, supported the design phase of the framework, specifically in relation to effective observation methodologies. From Renuga’s active research I was able to use the feedback from members of teaching teams, firstly in recognising how invaluable their insights were in shaping our collaborative framework aligning them with the framework’s values of collaboration and continuous improvement.”
Under the collaborative practice framework, we developed the new Peer-led observations with the purpose of collaborative learning, knowledge exchange and personal development.  Four models such as the Glimpse, the Visit, the Spotlight and the Learner were designed. The first two models focused on actual classroom observation the Glimpse for a quick 10-15 minutes visit and the Visit with minimum of 30 minutes.  The Spotlight focused on reflective and self-assessment, an observation model established by Prof. Matt O’Leary’s  ‘Unseen Observation’ (O'Leary and Cui, 2023) and the final model the Learner focused on observer taking a role of learner for a particular task or session.  The  forms used in the observation models were directly submitted to Learning and Teaching department.  
Out of four models, I picked ‘the Visit’ model.  This is a flipped observation model where the main focus is to observe students on how they are learning/engaging rather than observing the lecturer.  The reason I have chosen this model is that it provides enough time for the observer to understand the classroom strategy, learning environment and the student engagement.  During the developmental phase, I took initiative and trialled it with some of my colleagues at IICL within Computing last year April 2023.  Before my trial observations, I have explained the new flipped observation model to my colleagues and shared the form that is used for the observation.  They liked the factor that they are not being observed and shared informally how this reduces pressure of being observed.  When I actually used the form to observe others, I like the simplicity of the process and how it focused on student engagement.  I have shared my experience and the colleagues’ feedback with my project team[A1;A2;A4;K1;K5;V3].   
At the beginning of the academic year 2023/4, this CPF becomes pilot.  At IICL, I organised a meeting with Assistant Dean (Quality and Engagement) and Principal Administrative Officer(PAO), to disseminate CPF framework and its multiple observation models.  PAO, then organised CPD workshops to IICL staff on new models. 
Feedback from PAO,  “In her role as a Leap Fellow, Renuga had been working on reshaping the peer observation scheme that was currently being used in IICL.   She was instrumental in helping me to introduce the Collaborative Practice Framework and in particular the observation design (The Visit) to colleagues within IICL and arrange briefing sessions for staff members. The meeting really helped me to understand the new process and the underlying reasons for the change in focus from our old scheme.    Following this meeting I have now launched this new scheme within IICL and ‘Visits’ have started to take place”.   
From February 2024, the VISIT observation model has initiated at IICL successfully.
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr.Audsin Dhas

	Job Title
	Executive Dean London Campus

	Fellowship Status
	

	Institute/Centre/Discipline/Unit
	Institute of Inner-City Learning

	Email address
	a.dhas@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Dr. Audsin Dhas, is the head of the London Campus and I am working with him since the inception of London Campus in March 2012.





	Second Referee:


	Name
	Dr. Ruzanna Gevorgyan

	Job Title
	Academic Director of Health and Computing

	Fellowship Status
	

	Institute/Centre/Discipline/Unit
	Institute of Inner-City Learning

	Email address
	r.gevorgyan@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Dr. Ruzanna Gevorgyan is the Academic Director for Health and Computing and she is my line manager.










SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	

	Date 
	



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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