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“A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident”.
4275 words
Tripp (1993, 8) defines critical incidents as “typical” rather than “atypical". It is through our analysis that incidents are rendered critical. In this assignment, I will set out to analyse a case study of a critical incident I have observed. I will evaluate and reflect on the incident, identifying and discussing its impact and how it will inform my own teaching practice. Historically speaking a critical incident refers to a significant event or a turning-point. Despite the word ‘critical’ having negative connotations, these incidents are not always dramatic in their nature, often being referred to as “commonplace events” (Joshi, 2018). These day to day typical occurrences, with deeper examination become critical and give an insight into different trends in the classroom that would not be picked up on otherwise (Tripp, 1993).
Joshi (2018, 82) states that these;
“incidents happen but critical incidents are created because of their importance”. 
They trigger deeper thinking, providing us with value and meaning. The way we interpret a particular incident and draw upon theory to contextualise it makes it critical (Tripp, 1993).
By analysing incidents that occur teachers can discover why things happened and use this evaluation for future reference. According to Tripp (1993) we must not only examine a critical incident, we need it to be worthwhile and help us develop professionally. It is essential teachers have an understanding of best practice so that they can promote effective learning (Pritchard, 2014). Reflection enables practitioners to learn from the experience and identify solutions for next time.  

It is important that the observations carried out as part of this assignment are conducted ethically and respectfully of those involved. For the purpose of this assignment in accordance with BERA (2018) guidelines I will refer to the school as School X and pupils as Pupil Y and Pupil Z. The critical incident I observed took place in a primary school in a large town in the South Wales valleys. The school is split over two separate sites, with foundation phase situated in one building and key stage 2 in a separate building in a different location (Estyn, 2015). School X is a green category Primary School. The school has 449 pupils in total, ranging from ages 3-11 (Welsh Government, 2018). The school has 13 separate classes. In the juniors, classes are mixed ages. In the infants, pupils are taught in separate age classes from nursery through to year 2. The critical incident I observed took place in one of the two year 2 classes of 30 children in the school on the foundation phase site. 20% of students are identified as having an additional learning need, which is below the national average for Wales. Approximately 14% of its pupils are regarded as eligible for free school meals, this figure is also below the national average (Estyn, 2015).
Ethical considerations were followed according to the BERA guidelines when the observation was carried out. All staff and pupils involved gave consent for the observation. 

The methodology is defined as:
“the ‘principles’ that justify the research methods appropriate to a field of study.” (Carr, 2006, 421) 
For this assignment, I used a case study of a critical incident carried out by observing rather than interviews or questionnaires. I recorded my findings using a written record. Case studies provide in-depth information and are useful when investigating instances where little is known (Kumar, 2011). 
There are different ways to approach it case studies of critical incidents. The two approaches set out by Kumar (2011) are the structured, systematic approach and the unstructured, unsystematic approach. The structured approach most often will have a set of predetermined assumptions which will be confirmed or denied by literature whereas the unstructured approach is more flexible and generates hypotheses (Cohen et al, 2011).
The method used depends on what is to be gained from the observation. Aspects of both approaches have been used for this assignment. For a semi-structured approach, the focus is not predetermined, conclusions are being drawn after the incident.  There was some structure to the observation by answering the Fletcher and Wood (2016) observation questions and the Assisted Reflective Conclusions (ARC) model reflection prompts. The Fletcher and Wood 2016 sheet provides the background (see appendix 1) to the lesson whereas the ARC model (see appendix 2) hones in on feelings surrounding the critical incident, enabling reflection and highlighting the possible next steps. The less structured approach favours a qualitative method of presenting findings, where conclusions are created after the event (Kumar, 2011). Case study research is a qualitative form of research that provides us with deeper understanding of behaviours and patterns of interaction in the classroom (Harrison et al, 2017).

Qualitative research opens up the worlds of the people being observed (Cohen et al, 2011). Observing from this perspective provides an in-depth picture and allows the researcher to gather information as a situation unfolds (Kumar, 2011). Cohen et al (2011, 456) note that “observation is more than just looking”, researchers can reflect on what happened and relate back to theory to uncover reasons why things happened and identify next steps. Observation itself can be in the form of participant and non-participant, for this assignment I used a non-participant model of observation. The observer is on the sidelines and not directly involved with those being observed (Palaiologou, 2008).
It is important to identify and assess the strengths and limitations of any chosen methodology. Observation is highly flexible, allowing for a wealth of data to be collected. Rather than just focusing on one area, it means the researcher can obtain information regarding all aspects of the environment that may not necessarily stand out in other methods (Cohen et al, 2011). Sensitive situations can be observed that people may not feel comfortable talking about during interviews. Observation encourages reflective and critical thinking, allowing teachers to assess their teaching practice and develop professionally (Palaiologu, 2008).
Although observation is a useful method, it is not without limitations (Cohen et al,2011).
Memory can impact the reliability of the data record during observation. If there is a gap in time between observing and recording some details may be overlooked or missed completely, providing an uncomplete picture (Palaiologu 2008).
Observing is based on interpretation so therefore can be susceptible to bias or stereotyping.
There is then the element of time, observing is more time consuming than collecting data through questionnaires (Cohen et al, 2011).

It is important to describe what happened during the critical incident to then link it to current literature and reflect on what happened and why. The critical incident occurred in a year 2 class of 30 children. Children were taking part in a task that required them to research facts about Roald Dahl using iPads and generate a fact file. The critical incident occurred when certain children were not fully engaged in the task. The teacher spotted this quickly and corrected the issue by encouraging children to work in their ‘fish and chip partners’. These partners were already decided by the teacher based on levels of ability. This critical incident is a useful example of how social interaction can be beneficial to learning and development. Pupil Y modelled and scaffolded Pupil Z during the task to move the learning forward. Children learnt from each other and this social interaction encouraged all children to participate in the activity. The level of learning increased when children began working in pairs to complete the task which highlighted the importance of collaborative learning in the classroom. 

Donaldson (2015) outlines four purposes in Successful Futures. Two of the four new purposes that underpin the new curriculum can be linked to this critical incident. This collaborative approach to learning links with Donaldson’s purpose of helping children to become “ambitious and capable learners” who are “ready to learn throughout their lives” (Gov.Wales, 2018). Working together can help develop students’ communication and leadership skills enabling them to become proficient learners, preparing them for the future by working as a valued member of a team. By working in partnerships, they are developing problem solving and communication skills. 
Through collaboration Donaldson (2015) states they can: 
 “explain the ideas and concepts they are learning about”
thus, developing their social interaction skills as well as deepening their own learning. Using social interaction in the classroom develops lifelong skills that will enable children to become capable and progress through school and adult life successfully. 
Working collaboratively also links to the purpose of being 
“healthy, confident individuals who: are building their mental and emotional well-being by developing confidence, resilience and empathy”. (Donaldson, 2015)
Peer collaboration and support from peers gives children the tools to build their self-esteem and in turn become independent and confident individuals. The social aspect of learning and working together with peers develops their self-assurance and self-esteem and positively impacts on their wellbeing (Estyn, 2019). This will allow them to live fulfilling and healthy lives and be able to empathise with others. The holistic approach to the new curriculum, looking after and nurturing the child as a whole entity not just academically, is apparent within the four purposes. 

When analysing critical incidents, we are trying to verify something that has already been assumed. Using the relevant literature, deeper meaning is given to these events but new meanings can also be uncovered (Tripp, 1993). The literature review is a vital component to any research. It is important to compare what has been observed with what the current literature discusses. Contextualising the research with the existing body of knowledge can support or contradict your findings and inform practice (Kumar, 2011).

In this section, the critical incident is put into the wider theoretical context to back up the research findings. There are many different theories of teaching and learning. The critical incident fits in to the constructivist school of thought and highlights how collaborative work enriches learning experiences. Social interaction underpins many widely-accepted learning theories. In this section, the constructivist approach to learning will be discussed with thought to why theorists such as Piaget, Vygotsky and Bandura argue its benefits for learning and development. Areas such as well-being and motivation will be looked at to support the argument for a social and collaborative learning environment.
Constructivism and its student-centred approach is one of the most influential theories in education (Schunk, 2012). Constructivism as a model for teaching and learning will be discussed in detail. Constructivist teaching methods differ from traditional teaching methods where the teacher transmits knowledge to passive students. Constructivists view learning as an active process, knowledge is constructed rather than acquired, by experiencing and making sense of the world around them (Gray and Macblain, 2012). The teacher is the facilitator who creates an environment that encourages the children to become active participants in their learning (Olusegun, 2015)
Constructivist theories have major differences but also have important common characteristics (Olusegun, 2015). Piaget’s theory laid the foundations of constructivism. Piaget saw children as ‘lone scientists’ who construct learning alone without any social interaction (Schunk, 2012). Lev Vygotsky’s theory builds on Piaget’s original ideas but includes the importance of the child’s social world. Piaget believed that development precedes learning while Vygotsky emphasised that the social environment is integral to cognitive development. Vygotsky’s theory was influenced greatly by Marxism, socialism and collectivism. Social constructivists believe that learning is a social and collaborative process. By interacting with others, i.e. teachers, parents and peers, we can construct knowledge and understanding (Pritchard, 2014). Mercer (2000, 8) described us as 
“social, communicative creatures who gain much of what we know from others” 
Vygotsky believed that interaction was more effective when one learner had a greater knowledge or experience that they could pass on. These ‘asymmetric’ relationships allowed for knowledge to be transferred from the more knowledgeable other to a learner with less understanding (Gray and Macblain, 2012). This was evident in the critical incident.
At the heart of Vygotsky’s theory, is the concept of the Zone of Proximal Development (ZPD). Vygotsky (1978, 86) defines the ZPD as 
“…the distance between the actual development as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance or in collaboration with more capable peers”. 
In the ZPD and with the guidance of a ‘more knowledgeable other’ knowledge is constructed and extended. Vygotsky (1978) believed that children develop understanding through language and dialogue. Schunk (2012, 251) states that learning is a “socially mediated process” we learn from what others do and say. This dialogue is how learners communicate within the ZPD (Pritchard). Within the ZPD a more experienced other, which Vygotsky said can be a child rather than a teacher, works alongside a novice learner, offering support with tasks that are slightly beyond their reach (Smidt, 2009). Working collaboratively raises achievement levels, especially in foundation phase (Schunk, 2012). Interaction with others, promotes discussion and often leads to a deeper understanding for all involved (Pritchard, 2014). 
Crucial in the ZPD is the concept of scaffolding. Jerome Bruner (1997) coined the term scaffolding in response to Vygotsky’s theory and his ZPD. He believed that guidance acted as a scaffold to support the child’s learning (Smidt, 2009). Scaffolding helps learners’ complete tasks which they cannot initially access alone (Pritchard). As the child develops they become more independent and support is gradually withdrawn (Prtichard, 2014). The way children talk to each other can also act as a scaffold. Sometimes children unconsciously use language and dialogue to support and guide learning (Fernández et al, 2001). Peers working together can serve as an instructional function (Schunk, 2012). Bandura also built on Piaget’s early work. His “collective agency” in social learning theory is the idea of learning from observing others (Schunk, 2012). This links to Vygotsky’s idea of working together and gaining knowledge from a more able other (Pritchard, 2014). 
When thinking how peers work collaboratively, it is important to consider Howard Gardner’s (1983) theory of multiple intelligences. Gardner believed that everyone has different intelligences. These individual strengths can be helpful when working together to solve problems (Pritchard, 2014). This theory of multiple intelligences promotes a collaborative way of learning as children can offer different perspectives and ideas (Honebein, 1996) Pairing students of different abilities can promote thinking and learning. (Kuhn, 2015). 
Peer accountability can be powerfully motivating within the context of learning (Gatfield, 1999). The idea of social comparison states that if others are motivated this will raise levels of self-efficacy and motivate children to work harder (Schunk, 2012). 
Feeling involved when participating in activities with peers can positively impact wellbeing and build self-esteem. Wellbeing is defined as feeling happy, safe and confident (Laevers and Declercq, 2018). This relates to Maslow’s hierarchy of needs and Ferre Laevers scale of involvement. Maslow stated that basic physiological needs must be met before moving on to higher order needs. Safety and security encompasses the need to be involved and belong to a community. Social interaction in the classroom can meet this need for children and enable them to progress up the hierarchy. It is important to give opportunities for these higher order needs to be met as they help build self-esteem. Having a high level of self-esteem is important to motivate children so that learning can take place (Schunk, 2012). Maslow’s theory however is criticised as it fails to acknowledge some contradicting factors of human nature, where needs in certain situations prevail over others (Gray and Macblan, 2012).
Gov.Wales (2018) defines wellbeing as 
“a holistic, subjective state which is present when a range of feelings…are combined and balanced”. 
In order to be able to access learning a child’s wellbeing needs to be in check.  The Leuven Scale for Well-being shows how children’s wellbeing can impact their involvement and therefore academic achievement. There are different stages ranging from extremely low, where the child is showing signs of obvious distress and cannot engage at all with the learning environment all the way to extremely high, where the child is happy and acts spontaneously and shows no signs of stress and can access the learning environment (Lewis, 2012). Promoting positive emotional health and wellbeing is now at the forefront of the education system. If a child feels safe and secure, their wellbeing is positive and they are more likely to learn and develop. Children’s wellbeing affects their attitudes and motivation towards learning (Mashford et al, 2012). There are strong links between wellbeing and attainment. If social and emotional needs are not being met then it is less likely they will achieve academically. Promoting wellbeing is important for learning and development as well as life in general (Lavis, 2014).
Vygotsky has been criticised by his contemporaries because of its emphasis on language. For example, does it mean that without language children have no concept of thought. This would mean that babies, because they cannot speak, cannot think (Gray and Macblain, 2012). There are also arguments that group or partner work is not beneficial because there are often times when the learner will benefit more from working individually on a task. This is also very important to encourage learners to work independently and without discussion (Pritchard, 2014). Although evidence uncovered here argues that collaboration is an effective method for learning, it is useful to note that there are other methods of teaching that must be used to move learning forward.  In many instances, independent quiet work is the most effective method to accelerate learning. There are certain situations where children must figure things out on their own and independent learning is the best way to do this. This independence encourages children’s self-awareness and self-motivation, giving them ownership and accountability for their own learning. It is argued that independent learning fosters a deeper level of understanding as the learner is given ownership over the learning and creation of knowledge. There are benefits and a positive impact on motivation when students learn independently (Lakin, 2013).

Reflecting and analysing critical incidents leads to, better professional judgement (Tripp, 1993).  Reflection requires you to think back with an open mind and ask questions (McGregor, 2011). In this section I will discuss my reactions and reflections on the critical incident I observed and how I feel it will inform my own practice. I will refer back to the Assisted reflective conclusions (ARC) model (see appendix 2) to form and support my reflection and evaluation. As well as referring back to the analysis of the literature this will enable me to identify the next steps that will inform my future practice. 
Hattie (2009, 22) states 
“the biggest effects on student learning occur when teachers become learners of their own teaching.” 
Teachers must reflect on their practice and learn from it in order to develop professionally. Through reflection we become more self-aware, we are able to identify our strengths and weakness and find solutions. Teachers are often very self-critical; therefore, it is important to use structured reflection to eradicate self-blame. Reflecting on our own practice we can understand why things happened and what can be done to promote positive outcomes in the future (Tarrant, 2017).
Based on my analysis of the literature and reflection on the critical incident, I intend to use a variety of methods and styles of teaching. I will take a social constructivist approach to promote learning in my own practice. Encouraging children to work in pairs and small groups is a useful teaching method if used wisely. (Jarvis) Development is influenced through social interactions (Honebein, 1996). I aim to encourage collaborative learning as often as is appropriate, as I have seen the benefits first hand. Children’s social and communication skills are promoted by carrying out tasks in pairs and small groups where they must work together to complete a task, emulating the real world (Olusegun, 2015). There is strong emphasis on the use of dialogue in social constructivism (Schunk, 2012). One common theme is discussion in pairs and groups. I intend to promote discussion within the classroom as often as possible, as evidence shows knowledge gained during discussion is retained for longer (Pritchard, 2014). As well as social interaction between peers, evidence shows how scaffolding can move learning forward. During the lesson, the teacher appeared to take a step back from the learning and allowed the children to create their own knowledge which is beneficial in building independence. However, on reflection I believe teacher scaffolding would have helped learners who were still struggling. For some less confident learners, working in pairs can be daunting. In this situation, they would benefit more from being scaffolded by a teacher or LSA.
For teaching and learning to be effective, practitioners need to engage in critical reflection. To teach effectively, practitioners must stay up to date with the latest research and developments in education. Taking a step back to observe children critically reflecting on outcomes will help to prepare teachers to reflect and think about the next steps and inform future practice (Gray and Macblain, 2012). There are various models of reflection. Brookfield’s (1998) model of critical incident reflection challenges practitioners to think reflectively about why the situation happened the way it did. We have to build on this reflection to improve, just being reflective is not enough (Bolton, 2010). The four lenses of reflection in Brookfield’s (1998) model can provide structure to reflection. Linking practice to theory can inform our reflection, this is one of Brookfield’s (1998) four lenses and one that I used to guide my research and reflection. Linking the critical incident to the wider research, I was able to identify that it linked with Vygotsky’s theory and ideas surrounding collaborative learning and peer interaction. Theory provides us with different perspectives on the situation and gives reasons to support why particular teaching methods were implemented in the lesson I observed. 
Although the critical incident observed was largely positive, collaborative learning and social constructivism has its drawbacks as previously outlined in the literature review. Problems can arise from peer interaction so it has to be monitored and planned carefully. Cognitive and social conflicts can arise during collaborative work which can lead to the breakdown of the group and the task not being completed effectively. We must ensure that the environment lends itself to this type of interaction (Kumpulainen and Wray, 2002). This is something I will be mindful of and plan carefully for during my own practice.
From my ARC model (see appendix 2), I noted that some learners were not engaged in the task. In my own practice, I will delve deeper in to the reasons why children were not participating, e.g. were there any barriers to learning, before encouraging collaborative work. There are many different factors that can influence learning, children may not be engaged for a number of reasons such as tiredness or level of interest and accessibility of the task (Gray and Macblain, 2012). Having assessed the critical incident and analysed the literature there are also benefits to other methods of teaching that might be more effective. A criticism of collaborative learning is that it lacks the structure that direct teaching methods offer. Direct teaching is an instructional method that includes teacher modelling and instruction most commonly used to teach new, complex skills. Direct teaching methods may be more beneficial for teaching certain skills such as teaching mathematical knowledge (Westwood, 2014). I would implement a blend of direct teaching and collaborative learning methods in my own practice.  
When reflecting using theory it can eradicate the negative belief that things happened because of personal failings and allow us to see it from an alternative viewpoint. As Brookfield (1998, 200) outlines, 
“this stops us falling victim to the belief that we are responsible for everything that happens in our classrooms”. 
Carrying out this research into critical incidents and their impact in the classroom is a key component in Donaldson’s successful futures. Sound pedagogy 
“...requires high-quality teachers with a sound understanding of the ‘why’ and ‘how’ of teaching as well as the ‘what’.”  (Donaldson, 2015:71) 
This encourages teachers to engage in a continuous learning process and provides a tool for future reflections.
To conclude, the analysis of the critical incident and relating literature has provided me with an insight into different methods of teaching and how I will use them to inform my own practice. Using models of reflection has enabled me to reflect on what I observed and will underpin effective planning in my own teaching practice (Gray and Macblain, 2012). Kumar (2011, 22) suggests that “research is a way of thinking”. Researching in this way allows for thinking critically about our day to day practice, testing what works well and what does not to improve and develop a more effective teaching approach. Drawing on theory and reflecting is important to ensures best practice. (gray) From analysis of the literature the approach taken during the critical incident encouraged collaborative learning. This fits in with Vygotsky’s idea of social interaction and its benefits for learning. Vygotsky’s theory was one of the most influential in this field and the value it places on peer collaboration must not be underplayed (Kumpulainen and Wray, 2002). Learning should be embedded in social experiences and interaction with the teacher and between pupils as it helps children develop intellectually and socially (Honebein, 1996). The new professional standards 
“describe the skills, knowledge and behaviours that characterise excellent practice and support professional growth.” (Welsh Government, 2018)  

Professional learning is one of the five Professional Standards for Teaching and Leadership.
The teacher is committed to furthering their own knowledge, using reflection to promote professional learning to “progressively develop pedagogy”. (Welsh Government, 2019)  
These new professional standards are in line with the new curriculum and encourage practitioners like myself to reflect on practice, making informed decisions to ensure that the highest standard of education is provided to learners. 
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APPENDIX 1
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 26/09/19

Lesson details:

Literacy - Male teacher

Year 2 class of 30 pupils

Resources used: mini whiteboards, iPads.

Fact finding task on the iPads, children have to research and find out interesting facts about
Roald Dahl. When they have found the facts, they have to record them on the mini whiteboards
and then start working on creating a fact file about Roald Dahl.

Classroom culture

(Are the students focused on learning?)

Yes, all students focused on separate tasks. Two groups on focused tasks with teacher and LSA.
Other two groups of children are in the enhanced provision areas carrying out variety of
challenges.

Children are encouraged to work in pairs on the focused task.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that purpose?)
Yes, lesson objectives and criteria are clearly set out, “Ladybird learning objective” and
“successful spider” (success criteria) are on the whiteboard for all children to clearly see and
refer back throughout the lesson.

Direction

(Are the students clear about what they are doing and how to do it well?)

Teacher explained the task on the carpet as a whole group so children are given direction and
what is expected on them during the lesson. The success criteria is written in child friendly
speak, left on the whiteboards and is stuck in to their books with the learning objective and
self-assessment.

Fact file presentation was modelled by the teacher, what types of things they needed to
include.

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)

Most students are fully engaged in their particular activities. IPads can be a distraction for
some, there was also a tendency to for some children to find a fact and copy it straight out
without being able to fully understand what they are writing about.

Teacher and teaching assistant scaffold children who need extra support writing their fact file.

Assessment( How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?)

Teacher checked understanding by checking facts children were selecting if they were appropriate
to put in to their fact files. Teacher and teaching assistant used questioning techniques to ensure
that children could read and understand the fact they found before copying it down. After lesson
teacher asked children questions to uncover the different facts they had found out about Roald
Dahl. Assessed whether the learning objective and the success criteria had been met.

Specifics / Critical Incidents

| noticed that some children were not engaging fully in the task. The teacher encouraged children
to work in their ‘fish and chip’ partners to carry out the task. Teacher also scaffolded children.
Children were encouraged to join pairs together to work in small groups when completing the fact
file. The children who were not engaged become more focused on the task when they working as
a pair. They were able to work collaboratively and successfully complete the task, this gave those
learners who were not engaged at the start more confidence. This shows how partner work/
collaboration encourages and promotes learning and development.










	

	

	

APPENDIX 1 

OBSERVATION / FIELD NOTES 

(Questions adapted from Fletcher Wood (2016) 

Date: 26/09/19  

Lesson details: 

Literacy – Male teacher  

Year 2 class of 30 pupils 

Resources used: mini whiteboards, iPads.  

Fact finding task on the iPads, children have to research and find out interesting facts about 

Roald Dahl. When they have found the facts, they have to record them on the mini whiteboards 

and then start working on creating a fact file about Roald Dahl.  

Classroom culture 

(Are the students focused on learning?) 

Yes, all students focused on separate tasks. Two groups on focused tasks with teacher and LSA. 

Other two groups of children are in the enhanced provision areas carrying out variety of 

challenges.  

Children are encouraged to work in pairs on the focused task.  

Objectives 

(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?) 

Yes, lesson objectives and criteria are clearly set out, “Ladybird learning objective” and 

“successful spider” (success criteria) are on the whiteboard for all children to clearly see and 

refer back throughout the lesson.  

Direction 

(Are the students clear about what they are doing and how to do it well?) 

Teacher explained the task on the carpet as a whole group so children are given direction and 

what is expected on them during the lesson. The success criteria is written in child friendly 

speak, left on the whiteboards and is stuck in to their books with the learning objective and 

self-assessment.  

Fact file presentation was modelled by the teacher, what types of things they needed to 

include.  

Access and challenge 

(Are all students able to engage in the lesson?  Are all students challenged?) 

Most students are fully engaged in their particular activities. IPads can be a distraction for 

some, there was also a tendency to for some children to find a fact and copy it straight out 

without being able to fully understand what they are writing about.  

Teacher and teaching assistant scaffold children who need extra support writing their fact file.  

Assessment( How does the teacher assess student understanding before, during and after the 

lesson?  How is this used in their teaching?) 

Teacher checked understanding by checking facts children were selecting if they were appropriate 

to put in to their fact files. Teacher and teaching assistant used questioning techniques to ensure 

that children could read and understand the fact they found before copying it down. After lesson 

teacher asked children questions to uncover the different facts they had found out about Roald 

Dahl. Assessed whether the learning objective and the success criteria had been met.  

Specifics / Critical Incidents 

I noticed that some children were not engaging fully in the task. The teacher encouraged children 

to work in their ‘fish and chip’ partners to carry out the task. Teacher also scaffolded children. 

Children were encouraged to join pairs together to work in small groups when completing the fact 

file. The children who were not engaged become more focused on the task when they working as 

a pair. They were able to work collaboratively and successfully complete the task, this gave those 

learners who were not engaged at the start more confidence. This shows how partner work/ 

collaboration encourages and promotes learning and development.  
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APPENDIX 2

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date:26/09/19

Digwyddiad critigol (Ffocws)/Critical incident (focus): Partner work/collaboration in the classroom

to promote learning and development

Profiad/ Experience

Teimladau/
Feelings

Beth yw eich teimladau ynghylch
y profiad? “What are your feelings
regarding the experience?”

| believed this experience was beneficial for learning. Working collaboratively
encouraged children who were reluctant to engage and participate. Children worked
together in pairs, learnt from their peers whilst also developing their social and
communication skills.

This method of teaching and learning worked positively and encouraged children to
stay on task.

Cofio a DealllRemember and
Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?“Can
you list the aspects of the learning
experience that went well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig? “What were the
elements of the learning
experience that were
disappointing?”

Children were learning from each other and working well together. If a child was unsure
they had the support and scaffolding from a partner. This development the social
aspect of learning, children were encouraging and praising each other throughout the
task. This meant the teacher had an opportunity to walk around the class and assess
learning or scaffold pairs of children that needed extra support.

One element that was disappointing was that some children were not fully interacting
with the activity, they were unable to use the iPads to carry out the task effectively, this
was solved by encouraging children to work in pairs or even join with another pair to
form a small group for the second part of the task.

Gwerthuso a dadansoddi/
Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath
i sicrhau dysgu ac addysgu
effeithiol yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen
siomedig bwysicaf?

“What was the cause of the most
important disappointing element?”

Children worked in fish and chip partners that were not too dissimilar in ability but
enough that would benefit the child. Partner work is a great tool to encourage
communication and the sharing of ideas, this is something | would definitely incorporate
in my practice.

Teacher’s and LSA were also scaffolding children, important that the children feel they
have support and that they are not responsible for teaching their partner, they need to
work together to share ideas.

Perhaps the task was too high a level for some of the learners so they were not able to
engage fully but this was helped by children working together on the task. They were
able to participate and work as a team to produce the intended piece of work.

Casgliadau a chamau gweithredu/
Conclusions and actions

Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?

“What are your possible solutions
to the disappointing issues
identified?”Beth ydych yn mynd
i’'w wneud nesaf?

“What will you do next?”

Ensure that all students are able to access the task, | would encourage children to work
in pairs or small groups so that they can help each other and share ideas as the
teacher did in this instance. | would be mindful to put them in particular partners that
work well together and assess that both students are contributing to the task and
learning has been achieved for both children.

There are social benefits and working together impacts positively on children’s learning
as well as their overall wellbeing. This incident has shown be the benefits of
collaborative work in the classroom and it is something | will implement in my own
practice.

Y profiad newydd / Transformed experience










	

	

APPENDIX 2 

Model Beirniad Wedi Adfyfyrio (BWA) 

Assisted Reflective Conclusions (ARC) Model  

Dyddiad/Date:26/09/19  

Digwyddiad critigol (Ffocws)/Critical incident (focus): Partner work/collaboration in the classroom 

to promote learning and development

 

Profiad/ Experience 

 

Teimladau/ 

Feelings 

Beth yw eich teimladau ynghylch 

y profiad? “What are your feelings 

regarding the experience?” 

I believed this experience was beneficial for learning. Working collaboratively 

encouraged children who were reluctant to engage and participate. Children worked 

together in pairs, learnt from their peers whilst also developing their social and 

communication skills.  

This method of teaching and learning worked positively and encouraged children to 

stay on task. 

Cofio a Deall/Remember and 

Understand 

Allwch chi restru’r agweddau ar y 

profiad dysgu a aeth yn dda?“Can 

you list the aspects of the learning 

experience that went well?” 

Pa elfennau o’r profiad dysgi oedd 

yn siomedig? “What were the 

elements of the learning 

experience that were 

disappointing?” 

Children were learning from each other and working well together. If a child was unsure 

they had the support and scaffolding from a partner. This development the social 

aspect of learning, children were encouraging and praising each other throughout the 

task. This meant the teacher had an opportunity to walk around the class and assess 

learning or scaffold pairs of children that needed extra support.  

One element that was disappointing was that some children were not fully interacting 

with the activity, they were unable to use the iPads to carry out the task effectively, this 

was solved by encouraging children to work in pairs or even join with another pair to 

form a small group for the second part of the task.  

Gwerthuso a dadansoddi/ 

Evaluate and analyse 

Beth fyddwch chi’n cadw’r un fath 

i sicrhau dysgu ac addysgu 

effeithiol yn y dyfodol? 

“What will you keep the same to 

ensure effective teaching and 

learning in the future?” 

Beth oedd achos yr elfen 

siomedig bwysicaf? 

“What was the cause of the most 

important disappointing element?” 

Children worked in fish and chip partners that were not too dissimilar in ability but 

enough that would benefit the child. Partner work is a great tool to encourage 

communication and the sharing of ideas, this is something I would definitely incorporate 

in my practice.  

Teacher’s and LSA were also scaffolding children, important that the children feel they 

have support and that they are not responsible for teaching their partner, they need to 

work together to share ideas.  

Perhaps the task was too high a level for some of the learners so they were not able to 

engage fully but this was helped by children working together on the task. They were 

able to participate and work as a team to produce the intended piece of work. 

Casgliadau a chamau gweithredu/ 

Conclusions and actions 

Beth yw eich atebion posibl i’r 

materiaon siomedig a nodwyd? 

“What are your possible solutions 

to the disappointing issues 

identified?”Beth ydych yn mynd 

i’w wneud nesaf? 

“What will you do next?” 

Ensure that all students are able to access the task, I would encourage children to work 

in pairs or small groups so that they can help each other and share ideas as the 

teacher did in this instance. I would be mindful to put them in particular partners that 

work well together and assess that both students are contributing to the task and 

learning has been achieved for both children.  

There are social benefits and working together impacts positively on children’s learning 

as well as their overall wellbeing. This incident has shown be the benefits of 

collaborative work in the classroom and it is something I will implement in my own 

practice. 

 

Y profiad newydd / Transformed experience 
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APPENDIX 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date:
26/09/19

Lesson details:
Year 2 - 30 children
Science lesson- sink and float experiment preparing the investigation

Classroom culture

(Are the students focused on learning?)

Students are engaged.

Two groups working on the focused task, one group with class teacher, one group with
the LSA.

Third group of children on enhanced provision carrying the challenges in these areas.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

Teacher explained the lesson objectives to the whole class on the carpet. What was
expected of them, the learning objectives and the success criteria.

Direction

(Are the students clear about what they are doing and how to do it well?)

Students are aware of what they are doing from the teacher explaining the task and
the learning objectives and how to do it well following the success criteria.

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)

Students grouped in mixed ability groups for the science lesson. Differentiation-
resources and scaffolding given to lower abilities- sentences starters provided to lower
ability children. Word banks.

Teacher and LSA scaffold children accordingly.

Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

Teacher assess knowledge and understanding before task begun by gathering all the
children on the carpet for the introduction.

Children then all came back to carpet for the plenary were knowledge was assessed
and steps for the next lesson were addressed when they carry out the science
experiment.

Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful to
discuss?

Reward systems in place, children get a marble in the jar for finishing their work. DOJO
points system for working hard/listening well. Positive reinforcement- when marble jar
is full they all get a reward as a class.










	

	

	

 

APPENDIX 3 

OBSERVATION / FIELD NOTES 

(Questions adapted from Fletcher Wood (2016) 

Date: 

26/09/19 

Lesson details: 

Year 2 – 30 children 

Science lesson- sink and float experiment preparing the investigation 

Classroom culture 

(Are the students focused on learning?) 

Students are engaged. 

Two groups working on the focused task, one group with class teacher, one group with 

the LSA. 

Third group of children on enhanced provision carrying the challenges in these areas. 

 

Objectives 

(Is there a clear purpose to the lesson?  How do the lesson activities promote that 

purpose?) 

Teacher explained the lesson objectives to the whole class on the carpet. What was 

expected of them, the learning objectives and the success criteria. 

 

Direction 

(Are the students clear about what they are doing and how to do it well?) 

Students are aware of what they are doing from the teacher explaining the task and 

the learning objectives and how to do it well following the success criteria. 

 

Access and challenge 

 (Are all students able to engage in the lesson?  Are all students challenged?) 

Students grouped in mixed ability groups for the science lesson. Differentiation- 

resources and scaffolding given to lower abilities- sentences starters provided to lower 

ability children. Word banks. 

Teacher and LSA scaffold children accordingly. 

Assessment 

 How does the teacher assess student understanding before, during and after the 

lesson?  How is this used in their teaching? 

Teacher assess knowledge and understanding before task begun by gathering all the 

children on the carpet for the introduction. 

Children then all came back to carpet for the plenary were knowledge was assessed 

and steps for the next lesson were addressed when they carry out the science 

experiment. 

Specifics / Critical Incidents 

 Are there particular telling moments and examples which it would be helpful to 

discuss? 

Reward systems in place, children get a marble in the jar for finishing their work. DOJO 

points system for working hard/listening well. Positive reinforcement- when marble jar 

is full they all get a reward as a class. 
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

APPENDIX 4 Dyddiad/Date: 26/09/19

Digwyddiad critigol (Ffocws)/Critical incident (focus): reward systems: marbles in a jar child

rewarded for finishing work first

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

The incident that occurred was a positive one.

Child gets rewarded for finishing work first.

Positive experience, good idea to promote hard work and good behaviour.
When the jar of marbles is full then whole class get a reward.

Cofio a Deall/
Remember and
Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were
disappointing?”

Children know that if they work well they will get a reward.
Encourages children to stay on task.
Promotes positive behaviour.

Conditioned response to a stimulus.
Children may rush work to finish so they can get a reward.
All children rewarded when jar is full even if they haven’t contributed to it.

Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf? “What was the cause of
the most important disappointing

element?”

| will use reward systems as | think they are useful tools to keep children on task
and promote good behaviour.

Work may be rushed to be completed so they can get a reward therefore it may
not be to the best standard because they are focused on finishing to get a reward.

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i’r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i’'w wneud
nesaf?“What will you do next?”

Encourage children to take time when completing work.
Also give rewards for neat working or working hard at something even if it is not
completed.

I will put in place other reward systems to encourage children who try their best as
well as those who finish first.

Y profiad newydd / Transformed experience
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APPENDIX 5
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 02/09/19

Lesson details:

Class of 30 children Year 2. Maths and numeracy- activity on partitioning numbers,
understanding place value.

Classroom culture(Are the students focused on learning?)

Children are on a carousel of activities for maths and numeracy. Focused group working
on place value and partitioning numbers using apparatus- most students are engaged on
the task.One student comes in to class late and struggles to join in with the activity.

Objectives (Is there a clear purpose to the lesson? How do the lesson activities promote
that purpose?)

Purpose of the lesson explained to all children. Teacher gives an introduction on the
carpet before children go off to their different activities. Children are made aware of the
learning objectives and success criteria.

Direction(Are the students clear about what they are doing and how to do it well?)

Teacher models what needs to be done in the activity on the whiteboard, shows children
how to set out the numbers in their place value columns.Children are asked to explain
what is meant by 100s 10s and 1s and identify these on the whiteboard.

Access and challenge (are all students able to engage in the lesson? Are all students
challenged?)

Students are given differentiated tasks based on their ability. Higher ability, middle, and
lower abilities work in different groups so all should be able to access the task and are
appropriately challenged. Lower ability children are given more support from the LSA.

Assessment ( How does the teacher assess student understanding before, during and
after the lesson? How is this used in their teaching?)

Teacher models beforehand. Asks questions, choses a number and asks children how
many 100s, 10s and 1s does the number have to assess their knowledge and
understanding. Children come back to the carpet for a plenary and further assessment of
their understanding.

Specifics / Critical Incidents

One child was late to class, struggles to engage with the activity. Pupil says “I'm rubbish
at maths”.

This negative thinking and low self-esteem is apparent. Clear to see the child lacks
motivation and this is impacting on his learning.

The LSA becomes aware of this and uses praise and guidance to encourage and
motivate the pupil. Pupil engages in the task with the scaffolding of the LSA.










	

	

APPENDIX	5	

OBSERVATION / FIELD NOTES 

(Questions adapted from Fletcher Wood (2016) 

Date: 02/09/19 

Lesson details: 

Class of 30 children Year 2. Maths and numeracy- activity on partitioning numbers, 

understanding place value. 

Classroom culture(Are the students focused on learning?)  

Children are on a carousel of activities for maths and numeracy. Focused group working 

on place value and partitioning numbers using apparatus- most students are engaged on 

the task.One student comes in to class late and struggles to join in with the activity. 

Objectives (Is there a clear purpose to the lesson?  How do the lesson activities promote 

that purpose?) 

Purpose of the lesson explained to all children. Teacher gives an introduction on the 

carpet before children go off to their different activities. Children are made aware of the 

learning objectives and success criteria. 

Direction(Are the students clear about what they are doing and how to do it well?) 

Teacher models what needs to be done in the activity on the whiteboard, shows children 

how to set out the numbers in their place value columns.Children are asked to explain 

what is meant by 100s 10s and 1s and identify these on the whiteboard. 

Access and challenge (are all students able to engage in the lesson? Are all students 

challenged?) 

Students are given differentiated tasks based on their ability. Higher ability, middle, and 

lower abilities work in different groups so all should be able to access the task and are 

appropriately challenged. Lower ability children are given more support from the LSA. 

Assessment ( How does the teacher assess student understanding before, during and 

after the lesson?  How is this used in their teaching?) 

Teacher models beforehand. Asks questions, choses a number and asks children how 

many 100s, 10s and 1s does the number have to assess their knowledge and 

understanding. Children come back to the carpet for a plenary and further assessment of 

their understanding. 

Specifics / Critical Incidents 

One child was late to class, struggles to engage with the activity. Pupil says “I’m rubbish 

at maths”. 

This negative thinking and low self-esteem is apparent. Clear to see the child lacks 

motivation and this is impacting on his learning.  

The LSA becomes aware of this and uses praise and guidance to encourage and 

motivate the pupil. Pupil engages in the task with the scaffolding of the LSA.  
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APPENDIX 6

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: 2/10/19

Digwyddiad critigol (Ffocws)/Critical incident (focus):

Profiad/ Experience

Teimladau/Feelings

Beth yw eich teimladau ynghylch y
profiad?“What are your feelings
regarding the experience?”

A telling incident that outlined how lack of motivation can impact on achievement.

Had positive elements as even though the child have a negative mindset initially,
he was a able to be encouraged to engage in the task with the use of scaffolding
and praise.

Cofio a Deall/Remember
and Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?“Can
you list the aspects of the learning
experience that went well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig? “What were the
elements of the learning experience
that were disappointing?”

The LSA modelled the task, the child who was late to class was given extra support
and was able to join in with the task eventually.

The negative aspects were the negative mindset and lack of motivation of the
child, were his needs being met not necessarily in school but could more have
been done to ensure his wellbeing was in check and eliminate these barriers to
learning.

Gwerthuso a dadansoddi/
Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?“What will you keep
the same to ensure effective
teaching and learning in the
future?”

Beth oedd achos yr elfen siomedig
bwysicaf? “What was the cause of
the most important disappointing

element?”

| would ensure that the extra support that was given stays the same in situations
like this one. Encouraging and motivating the pupil, using scaffolding techniques
and praised meant that the learner was able to engage with the task and achieve
something.

The child was behind because he was late coming in to class. This meant that his
mindset was already negative.

Casgliadau a chamau
gweithredu/Conclusions
and actions

Beth yw eich atebion posibl i’r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i’'w wneud
nesaf? “What will you do next?”

The possible solutions are to use the LSA to work with this child one to one to
encourage and support him with the task to prevent him falling any further behind.

Promoting a growth mindset would be beneficial in this situation, setting
achieveable and realistic targets to encourage and motivate the pupil. They can
see that they can achieve and instill a positive mental attitude.

Y profiad newydd / Transformed experience
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APPENDIX 7

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

Date: 02/09/19

Lesson details:

Year 2. Smaller groups of 15 children. Read Write Inc session, comprehension task
based on a story they’ve read.

Classroom culture (Are the students focused on learning?)
All students engaged and on task.
Group of higher ability students- streamed for RWI session.

Smaller groups of children than normal class learning. Two groups, one working with
the teacher and one with the LSA.

Objectives (Is there a clear purpose to the lesson? How do the lesson activities
promote that purpose?)

Lesson objectives clearly outlined. Teacher and LSA reminding children of their
expectations and what needs to be done in the session.

Direction (Are the students clear about what they are doing and how to do it well?)

Teacher modelled a good answer on the whiteboard, give children an idea of how to
structure their answers. Children’s work modelled to the class.

Access and challenge (Are all students able to engage in the lesson? Are all students
challenged?)

All students group in ability for RWI sessions, based on what level they are on. Some
children needed more support with spelling and sentence structure, teachers and LSA
provided scaffolding to children who needed it.

Assessment ( How does the teacher assess student understanding before, during and
after the lesson? How is this used in their teaching?)

Teacher assess understanding a number of times throughout the session. Calls group
back together to address any issues, remind them what needs to be done how their
work should look. Uses questioning and modelling techniques.

Specifics / Critical Incidents (Are there particular telling moments and examples
which it would be helpful to discuss?)

Teacher and LSA praise the children constantly throughout the lesson. Useful behaviour
management techniques are used. Child is not concentrating, teacher uses positive
reinforcement instead on punishing behaviour. Teacher models good behaviour in the
classroom rather than punish the child, uses examples of good behaviour “this group is
listening really well”. Ignoring the bad behaviour and making an example of the
positive behaviour is a useful technique to promote good behaviour and reduce bad
behaviours in the classroom.










	

	

APPENDIX	7	

OBSERVATION / FIELD NOTES 

(Questions adapted from Fletcher Wood (2016) 

Date: 02/09/19 

Lesson details:  

Year 2. Smaller groups of 15 children. Read Write Inc session, comprehension task 

based on a story they’ve read. 

Classroom culture (Are the students focused on learning?) 

All students engaged and on task. 

Group of higher ability students- streamed for RWI session. 

Smaller groups of children than normal class learning. Two groups, one working with 

the teacher and one with the LSA. 

Objectives (Is there a clear purpose to the lesson?  How do the lesson activities 

promote that purpose?) 

Lesson objectives clearly outlined. Teacher and LSA reminding children of their 

expectations and what needs to be done in the session. 

Direction (Are the students clear about what they are doing and how to do it well?) 

Teacher modelled a good answer on the whiteboard, give children an idea of how to 

structure their answers. Children’s work modelled to the class.  

Access and challenge  (Are all students able to engage in the lesson?  Are all students 

challenged?) 

All students group in ability for RWI sessions, based on what level they are on. Some 

children needed more support with spelling and sentence structure, teachers and LSA 

provided scaffolding to children who needed it.  

Assessment ( How does the teacher assess student understanding before, during and 

after the lesson?  How is this used in their teaching?) 

Teacher assess understanding a number of times throughout the session. Calls group 

back together to address any issues, remind them what needs to be done how their 

work should look. Uses questioning and modelling techniques. 

Specifics / Critical Incidents  (Are there particular telling moments and examples 

which it would be helpful to discuss?) 

Teacher and LSA praise the children constantly throughout the lesson. Useful behaviour 

management techniques are used. Child is not concentrating, teacher uses positive 

reinforcement instead on punishing behaviour. Teacher models good behaviour in the 

classroom rather than punish the child, uses examples of good behaviour “this group is 

listening really well”. Ignoring the bad behaviour and making an example of the 

positive behaviour is a useful technique to promote good behaviour and reduce bad 

behaviours in the classroom. 
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APPENDIX 8

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: 2/10/19

Digwyddiad critigol (Ffocws)/Critical incident (focus):

Profiad/ Experience

Teimladau/Feelings

Beth yw eich teimladau ynghylch y
profiad?“What are your feelings
regarding the experience?”

| felt that this behaviour management technique worked effectively. By the teacher
ignoring the bad behaviour and encouraging children to behave well by using
examples made the classroom environment more positive and calm.

Cofio a Deall/Remember
and Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?“Can
you list the aspects of the learning
experience that went well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig?“What were the
elements of the learning experience
that were disappointing?”

Aspects that went well- children were given examples of behaviour, they were
reminded how they were behaving. There was no shouting.

Perhaps the teacher should have assessed reasons why the child was behaving and
dealt with those as well as using positive reinforcement techniques to ensure that
the negative behaviour wasn’t repeated.

Gwerthuso a
dadansoddi/Evaluate and
analyse

Beth fyddwch chi’n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?“What will you keep
the same to ensure effective
teaching and learning in the
future?”

Beth oedd achos yr elfen siomedig
bwysicaf? “What was the cause of
the most important disappointing

element?”

| would use positive reinforcement as a behaviour management technique as it is
effective and promotes a calmer classroom environment.

| would also ensure that all learners can access the work. Bad behaviour and
disruption was caused possibly by the fact that the task was too difficult, by
assessing this is will lessen the chance of the bad behaviour being repeated or
negative attitudes forming.

Casgliadau a chamau
gweithredu/ Conclusions
and actions

Beth yw eich atebion posibl i’r
materiaon siomedig a
nodwyd?“What are your possible
solutions to the disappointing issues
identified?”

Beth ydych yn mynd i’'w wneud
nesaf? “What will you do next?”

It is important to be mindful of the reasons why a child misbehaves. Although
children are grouped together based on ability there are still disparities within the
group. Some children need more challenge or more scaffolding.

Assess who needs extra support or who needs to be challenged more will ensure
that all learners are engaging with the task. This will ensure they are occupied with
learning and should reduce the likelihood of negative behaviour.











