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Film & Media in Post-16


My main observations on these lessons are that they are largely aimed at personal development and forming independent projects. The modules with the higher credits are project based assignments with accompanying portfolios, but there are other modules that focus on personal development. These are the two aspects of becoming a filmmaker that the course is emphasising; the understanding of producing media content, and promoting oneself as a practitioner in this field (freelancer, cinematographer, editor etc).

The first lesson that I had observed was an example of student personal development; the Changemakers module introduces the students to the notion of being an entrepreneur within their field, as well as how to work with clients. The content of the module was not specific to students taking a media related course, and was designed to be adapted to the subject matter of the student’s field.
Following student feedback over the years, tutors are now instructed to adapt the content to suit the criteria of entrepreneurship within the media industry. Each student is given the freedom to choose their own client based project that they feel is within their current skill capabilities.

This approach ties in with the Humanist approach to learning, in particular that of Carl Rogers’ ‘Experiential Learning’, whereby the delivery of the content “addresses the needs and wants of the learner”.
The qualities of Experiential Learning are:
· Personal involvement
· Self-initiated
· Evaluated by learner
· Pervasive effects on learner
Rogers stresses upon the importance of a student’s change in attitude about learning and their own self development, and how the teacher must deliver relevant content to enable this.

“Significant learning takes place when the subject matter is relevant to the personal interests of the student. Learning which is threatening to the self (e.g., new attitudes or perspectives) is more easily assimilated when external threats are at a minimum. Learning proceeds faster when the threat to the self is low. Self-initiated learning is the most lasting and pervasive.”
(Rogers, 1969)

As a guiding tool in this lesson, the tutor implemented an ‘applet’ within Moodle, SCORM, designed for presenting module content while enabling the tutor to monitor student’s reading progression (0-100%). To add variation to the lesson, the presentation included short breakaway activities instructing the students to write responses to questions pertaining to their client based projects. This allowed the tutor to monitor the students’ progress in the module, as well as assess their understanding of the content.

This lesson structure and digital tool implementation aligns with Mishra and Koehler’s TPACK framework, which focuses on the correlation of Technological, Pedagogical, and Content Knowledge. From my observations, this Changemakers module ran the risk of creating confusion among students if the content was not delivered in a way that justified its relevance to their field, thus causing a drop in engagement.

Koehler justifies this importance by expounding on the dangers of students being fed misinformation via inaccurate Content Knowledge:

“The cost of not having a comprehensive base of content knowledge can be prohibitive; for example, students can receive incorrect information and develop misconceptions about the content area. Yet content knowledge, in and of itself, is an ill-structured domain, [..] issues relating to curriculum content can be areas of significant contention and disagreement.”
(Khoehler, 2009)

The lesson continued on to one-to-one tutorials, where the tutor, one other practitioner, and myself spoke with each student about their portfolios for this module. We used this opportunity for them to “pitch” their project ideas to us as if we were their potential client, and assess their understanding of the professional expectations set to them when becoming an entrepreneur.

From my observations, this was the most engaging element to the lesson for the students. They excel most when the tutor gives focus to them individually and advises them on their specific projects and ideas, which is what I provided for the students I spoke with.

Using one-to-one tutorials is arguably the most efficient means of formative assessment for students undergoing studies that require an ongoing portfolio to present, as opposed to summative assessments. In the case of this module, it is crucial that tutors check in with their students individually to ensure they understand how to make the delivered content work for them and their projects, or else they may feel they are simply jumping through hoops to earn their credits.

This aligns with Phillip Race’s observations on how a student’s enthusiasm for their learning will have an effect on their overall experience and work for other modules, and how important it is to have frequent and consistent feedback and assessment.

“The most important thing we can do for our students is to assess their work [...] Assessment drives learning for students, and they devote energy to those aspects which count towards their final grade, often at the expense of other elements that could enhance the quality of their overall learning. [...] Therefore, it is important that we consider how we can use assessment to our best advantage to acknowledge this with our learners.”
Race (2020)

The second lesson I observed was an example of portfolio development, but also an introduction for critical analysis and writing for Level 4 students. To begin the lesson, the tutor briefly demonstrated the process of uploading a finished assignment to Turnitin, as well as explained the reference similarity calculator. There was an intended activity for the students to have previously prepared a five hundred word critical analysis to upload on to Turnitin themselves, however it seemed that none of them had done so. From my observation, this may have been due to a lack of prior communication from the tutor backed up by an internal email or Teams group reminder), or a lack of clarification to the students that although this was a non-assessed assignment, it was vital to complete as part of an activity that would enhance their understanding of using Turnitin.

The tutor also dedicated some time to talk through the module outline to the students, explain the assessment criteria, and give several examples on how to approach their e-portolio. When the tutor acts here as the ‘facilitator’ to the student’s learning by only establishing the requirements of the end result, it creates a Humanist approach that enables the student to construct the means to the end result to their liking.

This ‘facilitator’ approach aligns with Malcom Knowles’ second assumption, Self-Concept, within his Andragogy adult learning theory. These assumptions are what he believed distincted adult learners from their younger counterparts, and Harry Cloke in his report states how autonomy is key for student independent learning:

“As an L&D professional, you should focus on creating learning experiences that offer maximum autonomy. Ideally, your learning platform should guide and help your users through their learning process. As such, you need to ensure you provide the tools and resources your learners need to learn on their own terms.”
Cloke (2024)

Cloke continues to complement this assumption with Knowles’ four Principles of Andragogy as a guide for educators to implement into the classroom. The most relevant one to this lesson is the ‘Involvement’ principle:

“The first principle suggests that adults need to be involved in the planning and evaluation of their learning experiences. These self-directed individuals want to control the what, when and how of the learning process. By achieving this, we move away from a teacher-centred approach towards a more collaborative environment.”
Cloke (2024)

The lesson continued onto the main activity for critical analysis and writing; the students were shown three pieces of photography from distinctly different photographers in terms of style and subject matter. This lead to an open discussion among the class to share their interpretations of each photo’s subtexts, as well as why each photographer made their “production choices” of their pieces. At times, it could be

argued that the students deviated from the main message of each photo and began discussing political and social issues that may have not been linked to the work. While the tutor treated each student’s opinions and beliefs with dignity and respect, there was a risk of allowing the lesson to go overtime.

The next task for the students was to use a piece of their own photography for the basis of constructing a survey via Microsoft Forms, these would be made up of similar critical questions they were asked when analysing the previous photographs. They would then each present their surveys to the class for everyone to answer.

This activity’s achievements were threefold; to assess the students’ critical analysis skills, to assess their understanding of the task itself, and their ability to utilise a digital tool to attain feedback on their work. It also aligns with three of the eleven standards of the Welsh Government’s Professional Standards for Further Education:
1. Demonstrate dignity, courtesy and respect towards others: In that the tutor included an opportunity for the students to voice their own opinions and beliefs as a foundation for learning to write critically.
2. Plan and deliver effective learning, teaching and assessment: Through the utilising of MS Forms as a digital tool as a means of assessing students’ understanding of the task and critical thinking.
3. Enable learners to share responsibility for their own learning and assessment: By adapting the content to align with the students’ fields of study, and by allowing the students to construct their learning process to suit their needs.

A common denominator between these two observed lessons is the implementation of technology to deliver the lesson content. This is especially important not only within education, but also for a student to retain technical literacy into their everyday life and career. Moreso, students within a creative digital media field will have many technologies to rely on, and potential employer expectations to be familiar with certain tools and softwares.

Referring back to Koehler’s TPACK framework, the Technology Knowledge aspect stresses how it can assist with goals in everyday life, and prepare a student for adaptations as technology evolves:

“Acquiring TK in this manner enables a person to accomplish a variety of different tasks using information technology and to develop different ways of accomplishing a given task. This conceptualization of TK does not posit an “end state,” but rather sees it developmentally, as evolving over a lifetime of generative, open-ended interaction with technology.”
Koehler (2009)

Koehler continues into his framework by merging CK with TK to create Technological Content Knowledge, and justifies how technology over history has accelerated learning across all specialisms as well as education.

“Teachers need to master more than the subject matter they teach; they must also have a deep understanding of the manner in which the subject matter (or the kinds of representations that can be constructed) can be changed by the application of particular technologies. Teachers need to understand which specific technologies are best suited for addressing subject-matter learning in their domains and how the content dictates or perhaps even changes the technology—or vice versa.”
Koehler (2009)

This is especially applicable to these students as they are going into a field that relies heavily on technology, along with high demand for progression and adaptation in order to create new content at a rapid pace. Therefore, The more streamlined a student’s learning can be delivered via technology, the better.
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	Teacher
	Brett Aggersberg (senior lecturer)

	Date
	22/10/24 10:00 - 13:00

	Group
	Level 5

	Topic/Context
	Changemakers

	Notes on the lesson:

	The structure of the lesson was broken down into different stages/strategies. It began with an introduction to recap the previous lesson and an overview of the units within the module outline. The tutor made use of Moodle's built in tool, SCORM, which is an ‘applet’ designed for presenting module content while enabling the tutor to monitor student’s reading progression (0-100%). Within this presentation there were two short breakaway activities for the students, first was to take a minute to reflect on a given question for a minute, and then each give their response. The next activity was to spend 5 minutes to write 100 words to respond to another question, but to make the answer relevant to their given project in the Changemakers module.
The second half of the lesson was for the tutor and I to give tutorials to each student, allowing them to inform us of their progress with their portfolio for this module. This also acted as an opportunity for the students to “pitch” their ideas to us, inviting us to provide feedback.

	What I have learned:

	The Changemakers module has improved from what it used to be when I was studying it. Previously it was a broadly structured module to suit students studying any subject, whereas now there is encouragement to adapt the content to fit the criteria of filmmaking. Student engagement improves when the content knowledge is relevant to their chosen fields, otherwise they will begin to question the relevance of the module, and start to prioritise other work instead.
The focus of the lesson, I felt, was to assess the students’ progress within the module, which hinged on their engagement and enthusiasm. If unrelated content is being taught, then students may feel pressured to neglect the module to continue more important modules instead.

	Targets to improve my own practice (mapped to professional standards):

	· In my practice and with others I maintain and update knowledge of my subject(s) and how best to teach and assess them: To do this I will ensure I am delivering the relevant content knowledge to the students, so that they maintain engagement and feel that they are progressing with new knowledge relevant to their field.
· In my practice and with others I plan and deliver effective learning, teaching and assessment: To do this I will utilise tools like SCORM that can deliver the module content in an interactive way, that also monitors student progression in reading, which should reflect their engagement levels.
· In my practice and with others I enable learners to share responsibility for their own learning and assessment: To do this I will break up the lessons with individual tutorials (or



“situation-reports”/Sit-reps). This will help the students feel they are receiving equal attention from the tutor and offer a more formative approach to assess their learning. It can also help encourage students to stay on top of their deadlines through passive, friendly reminders.
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	Teacher
	Jonathan Pugh

	Date
	11/11/24 10:00 – 13:00

	Group
	Level 4

	Topic/Context
	Learning in the Digital Era – E-Portfolio

	Notes on the lesson:

	This lesson had multiple purposes intended for the Level 4 students, the first 15 minutes was to briefly demonstrate the process of uploading assignments to Turnitin and how the similarity calculator works. The students had a pre-set task of writing a 500 word analysis to bring and use as an example to upload to Turnitin. An additional task prior to the class was to look at three different photographers and share their thoughts in the session, first was to look at the images “objectively” at the factual contents (subject matter, colour schemes etc), and then to provide their “subjective” opinions on the subtexts behind each image.
After a 15 minute break the tutor briefly explained the module outline to the students and expanded upon the assessment criteria for the module. The main outline was to create an e-portfolio, and the tutor gave several examples of how to approach it. This was then followed by a breakout group activity of creating questionaries on Microsoft Forms, they incorporated questions that incorporate critical analysis of each student’s chosen photograph. The tutor talked them through the setup process and left them to continue independently, while still going around to each student to assess their progress and answer questions.
At the end of the session the tutor gathered the students around each of their surveys one by one and encouraged them all to answer their questions one by one in response to the chosen photographs.

	What I have learned:

	At the beginning of the session, it appeared that most of the students had not completed the prior task of writing a 500 word analysis to upload to Turnitin, therefore this task was limited to a demonstration and not as a quick activity. This may have been due to lack of out-of-class communication, which could have been resolved with a reminder email. This preventative measure can be useful to remind students to complete smaller non-assessed tasks intended for future activities.
I was impressed by the broad selection of photographers used, each of which had vastly different styles and allowed an opportunity for the students to come up with different opinions from one another. This is a useful way of engaging students to share and discuss their beliefs and opinions in an open, respectful environment.
That said, I feel that the tutor may have let some of the students deviate off topic, and encouraged them to dwell too long on some social issues that weren’t necessarily connected to the chosen photos. It may have helped to have revealed the intended theme behind each photo so that the students weren’t mislead by misinformation.
This lesson also demonstrated Microsoft Forms as a valid and adaptable Digital Tool for learning, it offers a range of different means of answering questions and can incorporate images, which was appropriate



	for this activity. However, it still leaves it up to the students to ask the appropriate questions that can be answered via this tool, thereby assessing their understanding of how to ask critical questions.
Lastly, the tutor made a stern reminder to the students about attendance and timeliness, as one student arrived late halfway through. I felt it could have almost been interpreted as singling the student out in front of the others, however the tutor emphasized how this practice is applicable to their “professional standards” within their field, and encourages discipline.

	Targets to improve my own practice (mapped to professional standards):

	· “Demonstrate dignity, courtesy and respect towards others”: To do this I will incorporate activities that allows each student a moment to voice their interpretation of a given activity, thus broadening the collective knowledge of the year group.
· “Plan and deliver effective learning, teaching and assessment”: To achieve this I will make use of at least two different digital tools that creates a diverse lesson structure, as well as a means of assessing each student’s understanding of the assignments.
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