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Learning Styles, Development Needs & Barriers to Learning (Self-Employed Childminder)
Introduction
This report explores how a self-employed childminder identifies learning styles, development needs, and potential barriers to learning for both themselves and a team member who provides regular support. Understanding how individuals learn is essential in childcare, as it directly influences the quality of practice, communication, teamwork, and professional development. The report demonstrates how recognised assessment tools, such as the VARK learning styles model and SWOT analysis, can be applied to assess personal strengths, weaknesses, opportunities, and threats, and to plan for effective skill development.
In addition to examining learning styles, the report considers both formal and informal learning opportunities, highlighting how structured courses, qualifications, and workshops complement daily experiential learning, reflective practice, and peer learning. It also evaluates support mechanisms, such as coaching, mentoring, networking, and digital resources, that enable continuous professional development for both the childminder and their team member.
Furthermore, the report includes a discussion of development planning, using SMART objectives to set measurable and achievable goals, and describes methods for monitoring progress, such as Personal Development Plans (PDPs). The report also reflects on recruitment processes, using a recognised reflective model to identify areas for improvement, and presents professional documentation, including a tailored CV and CPD record, demonstrating how ongoing learning and reflective practice contribute to maintaining high standards in childcare.
Overall, the report provides a comprehensive overview of how structured learning, development planning, and reflective practice can be applied in a self-employed childminding setting to improve performance, support team development, and enhance outcomes for children.

1. Identifying Learning Styles
To identify preferred learning styles, the childminder used the VARK model (Visual, Auditory, Reading/Writing and Kinaesthetic), a widely recognised technique that helps individuals understand how they best receive and process new information. After completing the assessment, the childminder identified a Kinaesthetic and Visual learning preference. This means they benefit most from hands-on experience, visual examples, demonstrations and actively engaging with tasks. This approach naturally supports the practical and interactive nature of childcare, where learning often happens through real situations and daily routines.
A regular support worker, referred to as Emma, also completed the VARK assessment. Her results indicated an Auditory learning preference. Emma learns most effectively through verbal explanations, discussions and talking through routines or expectations. Understanding these contrasting learning styles helps improve communication and ensures that guidance, instructions and training are tailored appropriately. It also supports a smoother working dynamic, particularly during busy routines or when introducing new tasks.

2. Formal and Informal Learning
Formal learning refers to structured, organised training such as certified courses or professionally delivered workshops. In a childminding context, formal learning includes essential qualifications such as Paediatric First Aid, Safeguarding and Child Protection training, Food Hygiene certification and local authority EYFS courses. These types of learning are essential for maintaining compliance, meeting Ofsted requirements and ensuring high-quality, safe childcare practice.
Informal learning, in contrast, is unstructured and naturally embedded within daily work. For childminders, this might involve observing children’s behaviour and adjusting responses, sharing tips with other practitioners, learning new activity ideas online or resolving challenges through trial and error. Informal learning is continuous and often highly practical, helping childminders respond quickly and creatively to real-life situations. Combining both formal and informal learning ensures a well-rounded approach to professional development, enabling both compliance and the development of practical childcare skills.

3. Identifying Development Needs
To identify development needs, the childminder used the SWOT analysis tool, which examines strengths, weaknesses, opportunities and threats. This simple, recognised technique provides a clear overview of areas that may require improvement.
The childminder’s SWOT analysis highlighted strengths such as strong relationships with children, creative activity planning and a patient, responsive approach. However, paperwork and record-keeping, including learning journals and observations, were identified as an area of weakness. Opportunities for development include taking part in additional EYFS-focused training and exploring digital tools that can streamline planning and documentation. Limited time for training, due to working alone and managing childcare ratios, was recognised as a potential threat to progress.
Emma’s SWOT results showed strengths in communication and confidently providing verbal reassurance to children. Her main areas of weakness related to practical tasks such as setting up activities and completing risk assessments. Opportunities for Emma included gaining more hands-on experience and shadowing the childminder. Threats included the potential for feeling overwhelmed during sudden routine changes or busy periods.
Understanding these development needs allows both practitioners to focus on specific areas that will enhance their professional practice.

4. Barriers to Learning
Both the childminder and Emma face potential barriers that may affect their learning. For the childminder, limited time is a significant factor, particularly because childcare responsibilities and administrative tasks must be balanced alongside professional development. The cost of self-funded training and difficulties attending in-person courses due to childcare ratios also present challenges. Additionally, a high workload can impact motivation and the ability to complete longer or more intensive training programmes.
Emma faces different barriers. Her auditory learning preference means that written or theoretical training may be difficult for her to engage with. She may also experience nervousness when completing new practical tasks, particularly when routines are busy or unpredictable. Limited availability due to family commitments may also restrict her ability to attend training or complete online learning within certain timeframes.

5. Overcoming Barriers
To help overcome these barriers, the childminder can make use of short, flexible online training modules that fit around the childcare schedule. Using digital tools or apps to manage paperwork can reduce administrative pressure and free up more time for learning. Scheduling training during quieter periods and accessing free or low-cost continuing professional development through local childminding networks can also support progress. Making use of visual and video-based training aligns well with the childminder’s Kinaesthetic and Visual learning style.
For Emma, providing verbal explanations before written instructions can help her better absorb information. Practical demonstrations and opportunities to shadow the childminder will support her confidence, especially with hands-on tasks. Offering constructive feedback and breaking tasks into smaller steps can help reduce anxiety. Providing simple and concise written notes after verbal instruction can reinforce her learning without overwhelming her.

Conclusion
By using recognised tools such as the VARK learning styles model and SWOT analysis, the childminder has been able to identify effective learning approaches and development needs for both them and a team member. Understanding the balance between formal and informal learning allows continuous professional development while maintaining compliance with childcare standards. Recognising and addressing barriers ensures that both individuals can develop their skills effectively, ultimately contributing to higher-quality childcare and a more confident, efficient working environment.

Learning and Development Opportunities, Support Mechanisms, Development Plans and Monitoring (Self-Employed Childminder)
1. Learning and Development Opportunities
The childminder reviewed a range of learning and development opportunities available to both themselves and a team member (Emma). These opportunities support the development needs identified earlier, such as improving paperwork efficiency for the childminder and building practical confidence for Emma.
Development Opportunities for the Childminder
The childminder has access to several high-quality learning options, both formal and informal. Formal opportunities include accredited online EYFS courses, mandatory safeguarding and first aid refreshers, and local authority workshops covering planning, assessments and updates to legislation. These provide structured learning that improves compliance and professional practice.
Informal opportunities include networking with other childminders, participating in online forums, observing best practice models through videos, and engaging in reflective practice after daily routines. These informal methods are flexible and fit easily around the demands of childcare. Together, these options help the childminder address weaknesses such as time management and paperwork, while also supporting continuous professional improvement.
Development Opportunities for Emma
Emma’s development needs focus on building confidence with practical tasks and understanding risk assessments. Appropriate development opportunities for her include shadowing the childminder during daily routines, receiving hands-on demonstrations of activity setups, and completing practical workshops offered by the local authority.
Emma may also benefit from short online courses that include audio-based options, aligning with her auditory learning style. Informal learning, such as discussing daily challenges with the childminder, practising new skills during quieter periods, and receiving verbal feedback, further reinforces her development.

2. Support Mechanisms
A range of support mechanisms can be used to assist the development of both the childminder and Emma.
Support Mechanisms for the Childminder
The childminder can draw support from professional networks, including local childminding groups, online childminder communities, and support offered by the local authority’s early years team. Family support is also valuable, as family members can help provide flexibility to allow time for training or administrative tasks. Peer support from other self-employed childminders offers opportunities to share resources, compare practices and receive encouragement. Additionally, digital tools such as childminding apps provide guidance for planning, observations and administrative tasks, relieving pressure and aiding efficiency.
Support Mechanisms for Emma
Emma benefits from direct coaching and mentoring from the childminder, who provides verbal guidance, demonstrations and regular feedback. Peer support from other childcare professionals or assistants can help normalise challenges and build confidence. Online learning platforms with audio options also support her learning preferences. Family support may help her manage her availability for training. Shadowing opportunities within the childminding setting act as a practical support mechanism, allowing her to learn in a low-pressure, hands-on environment.

3. Development Plans (SMART Objectives)
Two development plans have been prepared using the SMART model (Specific, Measurable, Achievable, Relevant, Time-bound). These plans target the primary development needs identified earlier.
Development Plan for the Childminder
Objective:
To improve the efficiency of completing childcare paperwork, including observations and learning journals, using a digital record-keeping system.
SMART Plan:
· Specific: The childminder will learn to use a digital childminding app to complete observations, assessments and journals.
· Measurable: Time spent on paperwork should decrease by at least 25% each week compared to current levels.
· Achievable: Training videos and written guides for the chosen app are readily available and suitable for Visual/Kinaesthetic learners.
· Relevant: Improved paperwork efficiency directly impacts the childminder’s workload and overall organisation.
· Time-bound: The childminder will be fully confident using the system within 6 weeks.
Development Plan for Emma
Objective:
To increase confidence and accuracy when completing practical tasks, specifically setting up activities and carrying out risk assessments.
SMART Plan:
· Specific: Emma will shadow the childminder and practise setting up at least two activities per week, including completing a guided risk assessment.
· Measurable: By the end of the programme, Emma should independently set up an activity and complete the associated risk assessment with minimal support.
· Achievable: Shadowing, coaching and verbal guidance will support her auditory learning style.
· Relevant: These tasks are essential to her role and will increase her confidence and independence.
· Time-bound: Progress will be reviewed after 8 weeks.

4. Monitoring Development
To monitor development for both individuals, the childminder will use a Personal Development Plan (PDP) as an ongoing monitoring tool. A PDP allows the childminder and Emma to track progress against their SMART objectives, document achievements and identify areas requiring further support.
Using a PDP for Monitoring
A PDP provides a structured method for observing progress over time. It records training completed, skills practised, strengths, areas for improvement and any changes to goals. For the childminder, the PDP will track weekly improvements in paperwork efficiency and measure whether digital tools reduce time spent on administrative tasks. For Emma, the PDP will document her shadowing sessions, confidence levels, feedback received and progress towards independently completing tasks.
Regular review meetings, even brief discussions at the end of the week, allow adjustments to be made where needed. The PDP helps highlight successes, ensures accountability and supports continuous development for both the childminder and the team member.

		SMART Element
	Details

	Specific
	The childminder will learn to use a digital childminding app to complete observations, assessments and learning journals.

	Measurable
	Time spent on paperwork will be reduced by at least 25% per week compared to the current workload.

	Achievable
	Training videos, guides and tutorials for the chosen app are easily accessible and suitable for the childminder’s Visual/Kinaesthetic learning style.

	Relevant
	Increasing efficiency with paperwork will reduce workload pressures and support higher-quality record-keeping.

	Time-Bound
	The childminder aims to become fully confident using the digital system within 6 weeks.




		SMART Element
	Details

	Specific
	Emma will shadow the childminder and practise setting up at least two activities per week, including completing the corresponding risk assessment.

	Measurable
	By the end of the programme, Emma should independently set up an activity and complete the associated risk assessment with minimal support.

	Achievable
	Shadowing, verbal coaching and practical demonstrations will support Emma’s auditory learning style and build confidence.

	Relevant
	Improving her practical and safety-related skills is essential for her role and will increase her independence.

	Time-Bound
	Progress will be reviewed after 8 weeks, with the aim of full independence by this time.







1. Reflection Using a Recognised Model (Gibbs’ Reflective Cycle)
The childminder used Gibbs’ Reflective Cycle (1988) to reflect on their recent recruitment experience when selecting a support worker (Emma). This model encourages structured reflection through six stages: Description, Feelings, Evaluation, Analysis, Conclusion and Action Plan.
Description
The childminder recently undertook a recruitment process to find a support assistant for busy periods. This involved advertising the role, shortlisting applicants, inviting candidates for informal interviews and selecting the most suitable person.
Feelings
Initially, the childminder felt confident about identifying the type of person required for the role but also felt uncertain about the formality of the recruitment process due to being self-employed. They wanted to ensure fairness, professionalism and compliance, which caused some anxiety.
Evaluation
Overall, the recruitment experience was positive. The childminder successfully attracted suitable applicants and selected someone whose skills complemented the setting. However, the childminder felt that the interview questions could have been more structured to assess learning styles, safeguarding knowledge and practical experience.
Analysis
After gaining new knowledge about learning styles, development needs and professional communication, the childminder recognised that future recruitment processes could be improved by using structured questions, skills-based tasks and clearer criteria. Understanding the importance of learning preferences also highlighted the value of matching the communication style used in the interview to the applicant's strengths.
Conclusion
The childminder concluded that although the recruitment was successful, the process could be strengthened through clearer preparation and more standardised interview methods. They also recognised that recruitment is not only about assessing applicants but also about reflecting on the learning and development needs of the setting.
Action Plan
In future recruitment, the childminder plans to:
· Create a structured interview template with key safeguarding and practical questions.
· Include a short practical task such as setting up an activity or discussing a scenario.
· Consider applicants’ learning styles to determine training approaches.
· Reflect after each recruitment process to review what went well and what could improve.



3. Continuous Professional Development (CPD) Record
CPD Record – Self-Employed Childminder
	Date
	Type of Learning
	Description of Activity
	Learning Outcome / Benefit

	Jan 2025
	Formal
	Paediatric First Aid Renewal
	Updated emergency response skills and maintained compliance with Ofsted requirements.

	Feb 2025
	Formal
	Safeguarding & Child Protection Course
	Improved understanding of reporting procedures and recognising signs of harm.

	Mar 2025
	Informal
	Networking with local childminders
	Shared ideas for activities and discussed behavioural strategies.

	Mar 2025
	Informal
	Online research into EYFS activity planning
	Gained new creative ideas for sensory play and child-led learning.

	Apr 2025
	Formal
	EYFS Observation & Assessment Webinar
	Improved efficiency and accuracy in recording children’s development.

	Apr 2025
	Informal
	Reflective practice after behaviour incident
	Reflected on strategies and adapted the approach for future situations.

	Ongoing
	Informal
	Shadowing support assistant during routines
	Identified training needs and improved delegation skills.
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CV

Ashleigh Rogers
Swansea
ashleighjaderog@outlook.com
bambinoandfriends@outlook.com

Professional Profile
Experienced and passionate childcare professional with over 13 years in the early years and education sector. A proven track record of delivering high-quality care and learning experiences for children aged 0–11 in various settings, including nurseries, private homes, schools, and as a registered childminder. Dedicated to fostering safe, nurturing environments that support children’s emotional, social, and cognitive development. Known for building strong relationships with children, families, and colleagues.

Professional Experience Summary
Ashleigh Rogers brings over 13 years of comprehensive experience in childcare and early years education, spanning nurseries, schools, private homes, and her current self-employed childminding role. She has developed expertise in planning and delivering EYFS-aligned activities, supporting children with diverse needs including SEND, and fostering safe, inclusive, and engaging learning environments. Ashleigh has a proven ability to build strong partnerships with parents and colleagues, conduct developmental assessments, and maintain rigorous safeguarding and health and safety standards. Her experience encompasses both hands-on care and educational support across multiple age ranges, demonstrating adaptability, professionalism, and a child-centred approach throughout her career.

Key Skills
· Early Years Foundation Stage (EYFS) knowledge
· Behaviour management & safeguarding
· Planning and delivering age-appropriate activities
· Parent partnerships & communication
· First Aid & paediatric care (valid certification)
· SEN experience and inclusive care
· Multi-setting adaptability
· Record keeping & observations (e.g. Tapestry, EYFS journals)
· Child-led learning & developmental assessments

Professional Experience
Registered Childminder – Self-employed | 2021 – Present
· Delivering personalised childcare and early education for children aged 6 months to 5 years
· Planning and delivering EYFS-aligned activities tailored to each child’s needs
· Liaising with parents daily and producing regular developmental progress updates
· Maintaining health, safety, and safeguarding protocols in a home-based setting
Early Years Practitioner – Little People Nursery | 2018 – 2021
· Supported room leaders in creating and delivering daily routines and activities
· Conducted key worker duties: observations, reports, and developmental tracking
· Worked with children from diverse backgrounds, including those with SEND needs
· Followed safeguarding and health & safety procedures consistently
Teaching Assistant (Early Years & Key Stage 1) – Primary Schools | 2016 – 2018
· Provided classroom support across reception and KS1 classes
· Delivered phonics, literacy, and numeracy interventions
· Assisted in managing behaviour and supporting children with additional needs
Private Nanny – Self-employed | 2014 – 2017
· Provided full-time care for children aged 1 to 5 years
· Organised playdates, outings, and developmentally appropriate play
· Supported healthy routines and maintained open, trusting communication with families
Nursery Apprentice → Nursery Assistant – Lakeside Nursery | 2012 – 2014
· Completed Level 2/3 Childcare Qualification
· Gained hands-on experience across baby, toddler, and preschool rooms
· Learned the foundations of safeguarding, early years planning, and behaviour management

Education & Training
· Level 3 Diploma in Childcare and Education – Swansea Gower College, 2012–2014
· Safeguarding Children Training – November 2024
· Paediatric First Aid – November 2024
· Food Hygiene Level 2 – November 2024

