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Leadership systems of quality 

This essay will talk about what quality assurance is and why it is used in early years settings, why practitioners should work with parents for a quality setting, it will compare the differences of the EPPE project and Sustained Shared Thinking and Emotional Well-being (SSTEW) and will also explained what sustained shared thinking is.
According to Mercer (2000) quality assurance schemes are used to help early years settings improve themselves. It is a way to encourage staff to assess their practice and compare it with the standard they aim to be at. Mercer (2000) describes quality assurance as a way for staff to ask themselves what quality is, so they can achieve it, and so it is said to increase job satisfaction by using a questioning and reflective approach. 
However, Doyle (2017) says that managers must involve staff members in quality assurance, as they can understand their targets, then it will be more likely for the quality assurance scheme to improve practice. According to Cottle et al (2014) there are debates about the meaning of quality, as people view quality in different ways. An example of this is, parents and carers may view the quality of the setting by happy their children are, however, policymakers, often view quality as how well settings support parents back in the workforce. Although it is said that quality can be meant in how children’s learning and development are being supported to enhance their outcomes.
It is said by Cottle et al (2014) that practitioners can play a central role in supporting parents and children in transitions and change however working with parents can sometime be difficult for practitioners. Some families are labelled as hard to reach, this can be for a number of reasons, one could be cultural differences, some parents can be intimidated by settings and practitioners as they think they are being judged, or have had bad experiences of their own in school, some families may lack the confidence in working with practitioners because of their educational background. It is said that middle class families are more likely to work with practitioners as they may have more self-confidence, and are often considered to be too proactive, and are viewed as the difficult parents.

Early Years (2019) states that there are many reasons why quality assurance is important for settings, such as, it supports settings to improve outcomes for children, promotes integrated working in settings, with staff working together to complete targets. Quality assurance schemes shows to parents that the setting is aiming for quality above minimum standards. It empowers leaders to make decisions in the way they do their work. 
According to Ho et al (2010) high quality education in early childhood has a positive influence on language and cognitive development.  A longitudinal study called the Effective Provision of Pre-school education (EPPE) project has shown that quality education also enhances children’s social and intellectual development and has a positive impact on children’s school success, and helps children break out poverty in adult life. Sylva et al (2014) states that the EPPE project was a study of a national sample of how children developed between the ages of three and seven years old. It was aimed to find out the effects of pre-school education. Siraj‐Blatchford et al (2008) says that the main aims of the EPPE project was to find out what the impact is on children’s social and intellectual development, whether some pre-schools more effective than others in promoting children’s development, the characteristics of an effective pre-school, the imp act of home learning on children’s development and if the effects of pre-school continues through key stage one.  The EPPE project collected information on three-thousand children, their background in relation to parents, what they do for work, the children’s home, and the pre-school setting they attend. It was shown from this study that an early start in education is related to better intellectual development in children. Disadvantaged children benefit from an early start in education, and although children who come from a low-income background tend to attend less, it has no impact on their outcomes. It was also found that settings with the higher qualified staff had better outcomes than those with the lower quailed staff, this is because they have more training on things such as building strong relationships with children, sustained shared thinking to extend children’s learning. The EPPE project mentioned that the importance of home learning, this can include bedtime stories, and days out. It was said that the quality of home learning is more important than the parents job occupation. It was also said in another article by Sylva et al (2004) that activities parents and carers could do with their children include teaching songs and nursery rhymes, painting, drawing, visiting the library, and are all associated with higher intellectual and social behavioural scores. It was also said that children whose parents engaged in regular activities can reduce the risk of special educational needs. This links in with Vygotsky’s approach as according to Siraj-Blatchford (2009) the adults that children grow up with are involved in their learning, letting them have free play, learn through play by doing activities with them taking them out to the library or on a bus, they also learn to understand the world around them.

Birth to Seven Matters (no date) says that Sustained Shared Thinking and Emotional Well-Being (SSTEW) is a tool used to assess quality in early years education settings. It was designed to promote practice that supports children’s development in sustained shared thinking and emotional well-being. The SSTEW scale looks at the quality of interactions between the adult and child, how well the adult responds to the child to help their development. NDNA (2019) describes Sustained shared thinking as when two or more people work together to problem solve, everyone must contribute, and it must develop an understanding. Sylva et al (2004) says that when an adult engages in sustained shared thinking with a child it is a key skill in supporting the children’s social, emotional and cognitive outcomes. 
Department for education (2015) says the role of the observer in the SSTEW scale should be to look at the interactions between the adult and child and consider how the adult is supporting and extending the learning of the child. SSTEW rates this on a seven-point scale, one is inadequate, three is minimum, five is good and seven is excellent. 
Howard et al (2018) says that SSTEW was created to support and improve the practice of sustained shared thinking in early years settings. It is said that settings are given high scores when staff show that they know the children well, they support the children’s curiosity, and children are engaged in conversation with staff. Staff need to show that they can support different learning needs and treat every child as an individual. 
sustained shared thinking was described by Children’s Services Central (no date) as when two or more individuals work together to problem solve. Both individuals must contribute and develop an understanding for the sustained shred thinking to work. The similarity between SSTEW and the EPPY project is that the EPPE project showed that participating in sustained shared thinking broadened children’s knowledge and skills. Children are learning to cooperate and listen to others and think in a more intellectual way. 
Brodie (2014) says that effective communication is essential for sustained shared thinking. Sustained shared thinking does not have to just be an adult and child, it could be a child and another child, or an adult and baby. For example, in a game of peek-a-boo they start to recognise when the adults face will appear, or when children drop toys from their high chair or pram, they anticipate the adult returning the toy to them. The role of a practitioner in those scenarios is to give visual feedback to the babies, this can be looking surprised when they drop the toys and then smile as they return it, then when children repeat this activity later in they will anticipate the outcome. For older children, the adult should model goof language and communication and encourage children to extend their thinking, by asking open ended questions on the how, what, why, who and where, however the adult should not bombard the children with questions.  
However, Purdon (2014) stated that, some settings may find sustained shared thinking difficult to do as, they may be understaffed, and not have the time to engage in sustained shared thinking because they are stressed about getting jobs done, practitioners may also lack the knowledge to engage in sustained shared thinking. 
To conclude, quality assurance can be used by early years settings as a way of improving quality of settings. The definition of quality can be debatable; however, it is said that in early years it can be determined by how practitioners support children’s learning and development. The EPPE project found that home learning is important, as it was associated with higher, social, behavioural and intellectual scores. SSTEW was more focused on sustained shared thinking, although the EPPE project did find that sustained shared thinking is important for children to develop their thinking and communication skills. 
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