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Written response- A proposal for a school community project
Introduction
	In this assignment I will be discussing a school-community project based on my PTE school that I attended for personal practice. School X is a local authority community school situated in a Coastal town of Wales. Most pupils are neither advantaged nor disadvantaged with 6.8% of pupils currently in receipt of free school meals. There are currently 416 full time pupils on roll from Nursery to Year 6. There are 23 pupils on the school’s register of Additional Learning Needs and there is one statemented pupil. There are 15 classes within the school with one Nursery class and two class per each year group. 
School X has many initiatives in place for developing links with the community. All pupils at the school have the opportunity to get involved in many of these initiatives. The school works closely with the local Police where they attend assemblies to give presentations on issues such as Anti-social Behaviour. With this, the school has its own ‘Mini Police’ where pupils are chosen to work with the Police to give presentations to the school. Another initiative involves tracking Plastic Pollution in the local community. This involves litter picking at the local beach where different classes have the opportunity to remove plastic and other litter off of the beaches. Though these are just a few initiatives, the school is fully immersed in its local community. Like School X, school-community projects are implemented in many schools across Wales as they have proven to provide many benefits to both the school and the community. Miller, 2005 (cited in The Power of Afterschool and Summer Learning for Student Success) explains that “positive relationships with schools can foster high quality, engaging, and challenging activities, along with promoting staff engagement.” 
The focus I have chosen for the project proposal is Reading. One of School X’s objectives in their School Improvement Plan (SIP) is to continue to raise standards in Literacy. Under this objective, one of the aims is to consolidate Reading approaches from Nursery to Year 6 and work to close the gender gap. It was found that boys were behind their female classmates with their reading abilities and therefore, the aim is to reduce the gender difference in all year groups throughout the school. I decided to choose Reading as my project proposal’s focus as this is key to every individuals success in education. It is vital that Reading is focused on greatly within the school to ensure that every child is able to meet their full potential to allow them endless opportunities throughout their lives. In the new curriculum for Wales 2022, this project will fall under the Area of Learning and Experience (AoLE) of Languages, Literacy and Communication. The purpose of this particular AoLE is that is “addresses fundamental aspects of human communication.” Languages and literacy are key to education as without them, individuals would not be able to make sense of what they see, hear and read. 
Main Body 1
I chose Reading as the focus of my project proposal as research suggests that there is a gender gap between boys and girls reading abilities in Wales. In 2019, the Welsh Government published a report on The National Reading and Numeracy Test Results: 2019 which highlights the findings from the Reading and Numeracy Test results undertaken in all schools across Wales in 2019. The tests were undertaken on pupils in National Curriculum Year 2 to Year 9 at Wales level. The results in the National Reading Test showed the percentage of pupils in all year groups achieving age-standardised scores and it was found that “The gap between girls and boys was 4.2 percentage points” (p.3). This indicates that boys are in fact falling behind their female classmates in terms of their reading abilities throughout Wales. This research links with the Objectives of the SIP as the recommendation states “To consolidate reading approaches from Nursery to Year 6 and work to close the gender gap.” It is clear that there is also a gender gap in School X’s findings, highlighting that girls are above boys in their reading abilities. The findings in School X were taken at the end of 2019 and the scores from Year 5 showed a significant 27% gender gap between girls and boys reading abilities. This percentage is well over the 4.2% gender gap found in the results from the National Reading Tests 2019. Therefore, it is important to ensure that the standards of reading for boys are to be improved to be in line with their female peers which is what my community project aims to do. 
Research also suggests that there are risks to certain groups of pupils when it comes to their reading abilities. In 2015, Save the Children published a report on The Power of Reading where it aimed to discuss how the next government can unlock every child’s potential through reading. Chapter 3 looks at improving children’s reading in primary schools and it was found that “one in ten seven-year-olds do not achieve the expected standard in reading, rising to one in five children eligible for free school meals” (p.15). These statistics suggest that those children who are in receipt of free school meals are far more disadvantaged than those children who are not. It shows that there is a greater risk for children who are from less fortunate backgrounds to not be as successful as their peers from wealthier families. With School X having 6.8% of its pupils on free school meals, there is chance that these pupils will be at a disadvantage in their reading abilities. It is vital to ensure that all pupils who are not achieving their expected age-standardised scores in the National Reading Tests are offered further support and guidance to improve their reading. Van den Bos (cited in Ayala, Erin & Hage, Sally & Wilcox, Melanie. (2011)) gives a definition of social justice. He explains that social justice is about “the fair and equitable distribution of power, resources, and obligations in society to all people.” He explains that this should happen regardless of people’s backgrounds, such as their race, gender, and age. It is important as a student teacher to remember that all pupils must be treated fairly and equally regardless of who they are, or where they come from. Though it is said that those who have grown up in poverty are at higher risk of not achieving well academically as compared to those who are brought up in wealthier families, we must ensure that we do not stigmatise these individuals. Unfortunately, stigmas attached to poverty can have serious impacts on school learning and aspirations for certain individuals. Poverty is consistent with underachievement in education from a very young age and this can be due to a number of factors. When children do not have the support from parents/carers at home, they fall behind in their learning as they are not encouraged or praised for their attainment. 
Reading for purpose and pleasure: An evaluation of the teaching of reading in primary schools discusses a case study about developing boys’ positive attitudes (p.16). The case study revealed that boys lacked role models and did not read at home due to not knowing which books to read. The headteacher at the school took it upon himself to try to improve boys’ attitudes to learning and as a result he set up lunch time reading clubs. This project proved successful as the boys began to show more interest in reading and were choosing books from a wider range of material. These boys were also far more confident in talking about reading and were able to share book reviews. This school’s initiative of improving boys’ attitudes to reading is beneficial to think about when planning the implementation of my school-community project in order to meet the recommendations of the School X’s SIP. 
In the Guidance on the Duty to promote community cohesion (2007), it explains that community cohesion relates to “a society in which strong and positive relationships exist and continue to be developed in the workplace, in schools and in the wider community” (p.3). Though this is just a brief description of community cohesion, there are many aspects to it. The document how can schools contribute to cohesion? looks at case studies of Kingsmead and Berger primary schools in Hackney. The case studies suggest that primary schools can contribute to community cohesion through engagement and extended services. It states that this can be done by “providing opportunities for children and families to interact with people from different backgrounds and build positive relations, including links with different schools and communities and the provision of extended service” (p.11). By allowing pupils to interact with the elderly through the project, it will help them, along with the school, to create strong links and relationships with the older generation of their community. It allows the pupils the opportunity to discover people from different backgrounds, allowing the pupils to engage in conversation with the elderly which could potentially lead to the pupils learning about the history of their community. 
The project proposal which will support the focus of Reading is to have the pupils visit the local care home once a fortnight to read with the elderly. For many years, America has merged nursery schools and care homes together which has provided benefits to both the elderly and the children. This idea was adopted by the United Kingdom in 2019 and a documentary was made called Old People’s Home for 4 Year Olds. The documentary tracked the health and well-being of the ten elderly participants and the results showed an improvement by the end of the six-week trial with the children. Unfortunately, it was stated in Old People’s Home for 4 Year Olds (2019) that “social isolation is one of the biggest problems facing older people, having a huge impact on their health and life expectancy.” The documentary explored how many of the elderly were suffering from loneliness and depression and did not find life exciting. By the end of the documentary they were found to have better health and well-being with those who scored high in the Depression Test eventually gaining much lower scores. Having considered this documentary, I felt it would be beneficial to both pupils and the elderly to set a school-community project that involved the residents of a care home. By having the pupils read to the elderly, it will not only benefit the elderly’s health and well-being, but it will provide pupils with the opportunity to read 1-1 with someone. Many pupils do not receive the support of their parents/carers at home and do not get the opportunity to read with their parents/carers. This means that many pupils lack the benefit that 1-1 reading has on their development in Literacy. The idea of having the pupils read to the elderly will ensure that all pupils have the opportunity to read 1-1 with an adult and engage in conversations about what they have read with the elderly. 
Main Body 2
The project will be implemented by looking at the Reading abilities across Key Stage 2. Based on Reading results from the end of 2019, the year group with the largest gender gap in Reading was Year 5 with a result of 27% difference. The girls in Year 5 outperform the boys in their reading abilities and therefore, the project will aim to begin its implementation with Year 5 pupils. The project will begin with taking Year 5 pupils to the local care home every fortnight to read 1-1 with the elderly for an hour. The pupils will also have the opportunity to give book reviews to their peers and the other elderly residents involved in the project. The project will target the pupils who are identified as being ‘behind’ in their reading and these pupils will embark on the project. There will be spaces for 30 pupils on the project and the pupils will be chosen from both Year 5 classes to participate. In terms of staffing, there will need to be one teacher and two teaching assistants to accompany the pupils to the care home. The project will not have a cost as the pupils and staff are able to walk to the care home as it is approximately 400m from the school gates. Therefore, no cost for travel will have to be made. 
The aims of the project have been set out in order for the project to have a clear vision of its intentions. The first aim is to tighten the gender gap between girls and boys with the intention of improving boys’ attitudes towards reading. The second aim is to get boys reading to be more on a par with their female peers and I intend to do this by focussing greatly on the boys who are at most risk of underachieving. A study discussed in The Relationship between young children’s enjoyment of learning to read, reading attitudes, confidence, and attainment, set out results for their findings based on a sample of two hundred and three children with an average age of 6 years and 9 months. The results showed that “girls reported more positive reading attitudes than boys.” This data seems to correlate well with other findings of similar studies which have been discussed in this assignment. The final aim is to build confidence in the pupils reading abilities by having the pupils engage in book reviews with the elderly. 
Outcomes have been set as part of the project in order to aid the clear vision of the intentions of the project. The first intended outcome is for all pupils to have an increased confidence and self-esteem when reading, ensuring that all pupils begin to read well. The second outcome is for pupils, specifically boys, to have developed their reading abilities to be more in line with their female peers, ensuring that the project is meeting the recommendation of the SIP. The final outcome is to improve the school’s baseline (last set of results) from Year 5’s National Reading Tests 2019. This intended outcome was inspired by a campaign set out to get England’s children reading at a better level. The campaign named “Read on, Get on” defines one of their goals as “All children will be reading well by the age of 11, by 2025” (p.6). The campaign aims to improve the reading abilities in all children across schools in England by 2025 by implementing their strategies within their campaign. 
Along with the aims and outcomes of the project, I have also set out the desired impact that the project will have on the school, its pupils and the community. A desired impact is to see an improvement in boys’ attitudes towards reading, with the desire that this attitude ripples throughout the school. Another desired impact is that the school will gain positive community links with the care home and all individuals involved in the project. The final and most desired impact is to see the pupils with an excitement and engagement in reading for pleasure which is re-invigorated across the whole school. 
Main Body 3
The impact of the project will need to be measured in order to assess whether the project is meeting its intended aims, outcomes, and impact. I will measure the impact of the project by using two methods: a questionnaire and an observation. Before the project begins, I will give the pupils a questionnaire which targets themes such as enjoyment for reading, confidence in reading and if they read at home. The intention is to gain an understanding of how the pupils feel about reading and to discover why they may not like reading. Denscombe’s (2010) book, suggested that questionnaires must be kept simple and brief. Having the pupils complete a simple questionnaire with questions they understand will allow me to gain results before the project begins which can later be compared to when the project ends. 
The same questionnaire will be given to the pupils to complete during the project to see if any perspectives have changed. The idea of doing this during the project allows for me to see whether progress is being made in terms of the participants opinions on reading. By having this second set of results from the questionnaire, they can be compared to the first set of results before the project began. 
At the end of the project, the same questionnaire will again be given to the pupils to complete. The desired result of having the three sets of questionnaire results from before the project began, during the project and after the project ended is to see if the project has met its intended aims, outcomes, and impact. The three sets of results will be analysed together to see if the project has been successful. The reason why measuring the impact of the proposal is important to the project is so the project can eventually extend out to the rest of the school in order to meet the objective of the School Improvement Plan. By piloting the project with one year group first, it allows the opportunity to understand how the project will affect the participants before allowing all year groups to get involved. 
There are positives to using the questionnaire tool to measure the impact of the project. Firstly, using a questionnaire to gather data from the pupils is practical and suits the intended audience as the children will be able to easily undertake the questionnaire due to the wording of the questions. Secondly, using a questionnaire offers a quick way to get results. By gaining quick results, they can be analysed easily, and conclusions can be made in terms of the pupils’ opinions on reading. Finally, using the questionnaire allows for comparability as when the data has been quantified from before, during and after the project, it can then be compared to see if the project’s intended aims, outcomes and impact have been achieved. 
As with having positives to using a questionnaire, there are also limitations. For example, some pupils may provide dishonest answers which could then affect the outcome of the way the project is measured. There may also be the risk of having unanswered questions in the questionnaire. Though the majority of individuals usually complete questionnaires fully, some may miss some questions out, which again may prove to affect the project being measured to the intended purpose. Questionnaires can also prove to be problematic as it is hard for participants to convey feelings and emotions through a set questionnaire. Having this in mind, I thought it was important to include another method of measuring the impact of the project. 
I will also observe the pupils before the project, during the project and after the project to determine whether a difference has been made. By observing the pupils, it allows me to make my own conclusions on their abilities in reading. In Kay Rencken’s book Observation: The Primary Tool in Assessment, she states “Observation provides insights so that planning can be done to meet individual needs and evaluates the learning that takes place” (p.51). By observing the pupils in their reading abilities, it will help to gain a better understanding on where the children are and where they need to be. By understanding this, corrections can be made to the project in order to ensure that the project meets its intended aims, outcomes, and impact. However, Dewey (1938) suggests in his book Logic- The Theory of inquiry, “Observation alone is not enough” (p.68). With this in mind, using a questionnaire in conjunction to the observation should allow the measuring of the impact of the project to be far more effective. 
Main Body 4
In this chapter I will be giving full consideration to the project’s strengths, weaknesses, opportunities, and threats which are indicated in the SWOT analysis (Appendix 1). I have identified a number of strengths which the project will have. Firstly, the project will improve the pupil’s social interaction skills. This links with Vygotsky’s Zone of Proximal Development (1978) which explains how when a child is in the zone of proximal development, if they receive the correct guidance from an adult, they will have enough support to complete a task. As the pupils will be interacting with the elderly, the elderly will listen and potentially guide the pupils through their reading, with the aim of them discussing the stories with the pupils throughout. The second strength of the project is that it allows for an authentic learning experience. An authentic learning experience involves pupils working together in a community setting in which a project is based (Rule, 2006). According to the article Authentic Learning: what, why and how? there are ten design elements that represent authentic learning. One of these elements is that of Collaboration. It states, “individuals cannot achieve success alone. Projects and tasks will require social connections” (p.2). This links nicely to my project as it has been designed to use the support of the community to help the pupils achieve better reading results and become far more successful. The final strength is that the project promotes Donaldson’s Four Purposes (2015). The project has been planned in consideration to developing the Four Purposes. In Donaldson’s Successful Futures (2015), it highlights that all children and young people will be 1) “Ambitious, capable learners”; 2) “Enterprising, creative contributors”; 3) “Ethical, informed citizens” and 4) “Healthy, confident individuals” (pp. 29-30). The project will be able to help develop these Four Purposes in the pupil’s interaction with the project. 
	The project could also have its potential weaknesses to the school. An identified weakness could be that if the project fails and does not work out as planned, it could potentially result in negative relationships being built with the community. For example, if the pupils do not interact well with the elderly, or their behaviour is inappropriate or rude, then negative relationships may be formed. If this happens then the school could potentially lose its community links and the school might get a bad reputation for itself. Another identified weakness is that of both staff and pupils missing lessons. If a handful of pupils are chosen to participate in the project, then when they are out at the care home, they would be missing lessons with the rest of their year group. Though this can be worked around to ensure that pupils do not miss out on their lessons, it is still a potential weakness. 
	The school-community project can offer opportunities. The project can have the opportunity to improve the health and well-being of the elderly in the care home. A survey undertaken by Godfrey et al 2004 (cited in Allen 2008) suggested that “depression affected one in five older people living in the community, rising to two in five for those in care homes (p.31). It is clear that many elderly citizens suffer with depression in later life due to losing the ability to complete tasks, as well as loneliness and social isolation. Having a school-community project that works with the elderly in a care home is important to me as having the social interaction with younger people could improve their health and well-being. Another opportunity the project could provide is that of strengthening the relationship between the school and the community. By having the community links with the care home, it can improve how the community view and interact with the school. 
	There are also potential threats that the project can have. For example, we will need to find out if all residents have clear criminal history so that pupils are not being put in potential danger. Those who work or interact with children must be DBS checked, so we must ensure that the residents of the care home are safe for the children to be around. Another potential threat is that of the elderly being unable to interact well with the pupils due to illnesses and conditions such as dementia. Some residents may not be suitable candidates to work with the pupils in order to support them adequately. 
Conclusion
School-community working can have a number of strengths and positives as have been discussed in this assignment. The benefits of the school having a positive relationship with its community are endless and prove beneficial to both the school and those it has links with. Having looked at various examples of school-community projects and witnessing them first-hand during professional practices, it has proven to me that it helps build a more successful school in all aspects of teaching and learning. It has provided me with knowledge of how to create relationships with the community and how pupils can be supported in their learning beyond the school gate. ESTYN: Benefits of partnerships with communities discusses the positive impacts of having links with the community. A benefit that they suggest is that “Pupils learn about their community and their role within it as future citizens.” By having a school involved in initiatives with its local community, they are setting pupils up for their future and equipping them with the knowledge and understanding of their community and its members. 
	Implementing school-community projects and being involved in community links on my next professional practice will help me develop in my teaching. This will help me in regard to the Qualified Teacher Status (QTS) standards under the “Pedagogy: Advancing” element of the document which has the aims of “Blended learning experiences,” “Four purposes for learners,” “Real life, authentic contexts,” “Progression in learning” and “Cross-curricular themes,” all of which can relate to the implementation of school-community projects. 
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SWOT analysis guidance and template
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INTERNAL Strengths Weaknesses
(within the school)
The school can offer a number of strengths to the project: There can be some weaknesses that the school brings the project:
1. Social interaction 1. Lack of pupil motivation
2. Authentic learning 2. Build negative relationships if project fails
3. Four Purposes 3. Children may not interact well
4. taff and pupil missing lessons
EXTERNAL Opportunities Threats
(outside the school)
There are a number of opportunities that the school-community There can be challenges and barriers that can come from outside the
project can offer: school:
1. Strengthen the relationship between the school and the 1. Lack of engagement from elderly
community 2. Elderly unable to interact well with children
2. Engage the elderly in support children’s learning 3. DBS
3. Improve elderly’s health and well-being
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