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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The assessment rubric is detailed and uses elements from the national curriculum

	Which aspects do you consider could have been improved in this piece of work?
	The student report could be more detailed if the rubric was more suited to a one-off activity

	What have you found most satisfying whilst undertaking this submission?
	Being able to have the opportunity to assess pupils and write my own rubric

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Detailed assessment rubric
	1, 2, 3
	
	
	
	
	
	
	
	35%

	Quality of rationale underpinning assessment rubric
	1 
	
	
	
	
	
	
	
	15%

	Pupil report
	
2
	
	
	
	
	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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	BRONZE (Level 1)	
	SILVER (level 2)
	GOLD (level 3)
	PLATINUM (Level 4)
	OLYMPIAN (Level 5)

	PHYSICAL FITNESS
	1. Pupil can sustain physical activity for a short amount of time
1. Pupil displays minimal amount of strength during tasks
1. Pupil displays minimal range of movement at joints 
	1. Pupil can sustain physical activity for a limited amount of time 
1. Pupil displays little strength during tasks
1. Pupils display some, but limited range of movement at joints 
	1. Pupil can sustain physical activity for a satisfactory amount of time
1. Pupils display a medium amount of strength during tasks
1. Display medium amount of movement at the joints
	1. Pupil can sustain physical activity for an extended period of time
1. Pupils display a good amount of strength 
1. Displays good range of movement at the joints
	1. Pupils can sustain activity for a long period of time
1. Pupil displays an excellent amount of strength
1. Pupils displays an excellent range of movement at the joints

	MOTOR BEHAVIOUR
	1. Pupils play and move in a variety of ways.
1. Pupils develop their performance of simple skills
1. Pupils use basic actions e.g. travel, jump, balance and stillness in the activities
	1. Pupil explore different activities and move with increased confidence and physical control
1. Pupil start to link simple skills together and form basic movement patterns
1. Pupil perform basic actions with more competence and confidence
	1. Pupils use and develop their competitive and creative skills with improved coordination and control 
1. Pupils movements show improved tension and clearer shape 
1. Linked actions begin to show some fluency
	1. Pupils performance shows improved confidence and control across a range of activities
1. The pupil’s performance shows greater accuracy, 
1. Pupils linked action show increased fluency, effectiveness and efficiency
	1. Pupils can demonstrate their skill across a range of activities with consistent control and accuracy
1. They begin to refine and adapt previously learnt skills and techniques and apply them in new situations
1. Pupils can choose, link and combine advanced skills and techniques in a range of situation consistently with a high level of control, coordination and accuracy


	PHYSICAL ACTIVITY
	1. Pupil takes part in physical activity but not often
1. Pupil does not have appropriate kit for physical activity 
	1. Pupil takes part in physical activity sporadically 
1. Pupil brings appropriate kit inconsistently
	1. Pupils take part in moderate physical activity regularly
1. Pupil brings most of the appropriate kit regularly
	1. Pupils take part in moderate to high amount of physical activity regularly
1. Pupil brings most of the appropriate kit to every lecture
	1. Pupils take part in regular intense physical activity
1. Pupil bring all of their kit to every lesson 

	PSYCHO-SOCIAL/ COGNITIVE FACTORS
	1. Pupil can recognise how their breathing changes when participating in exercise
1. They can improve what they do, sometimes by watching others
1. Improve skills first alone and then working with a partner
	1. Pupils can recognise and describe the physical changes to their part as a result of taking part in physical activity
1. They talk about what they and others have done and make simple suggestions about how to improve performance
1. Pupils can communicate with peers sharing ideas and perform basic tasks with others
	1. Pupils can describe how physical activity affects the body and will give reasons why daily physical activity is good for them.
1. They watch the performance of others and can comment on what is good about it and what could be better, beginning to use key words related to activity
1. They cooperate in solving problems when working with others. They recognise the different basic principles underpinning competitive, adventurous and creative activities
	1. They describe how they feel doing different activities and show some understanding of the importance of physical activity to health, fitness and well-being
1. They cooperate with others and observe the conventions of fair play, equality appropriate conduct
1. They identify what makes a skill, idea or action successful and make simple judgements about their own and others’ performance using this information to improve 
	1. They engage in a variety of appropriate, different activities that positively affect their health, fitness and feelings about themselves
1. They listen carefully to what others say about their work and use their observations to improve effectiveness and the quality of their own and others performance
1. They use compositional principles in creative activities to plan a performance with an awareness of the factors that promote quality




Rationale of Rubric
The above rubric was used as an assessment criterion to assess year 6 pupils who took part in a physical education lessons. Using different literature and the national curriculum of physical education in wales (Welsh Assembly Government 2008). The rubric above takes ideas from Trembley and Lloyd (2011) of how physical literacy can be assessed using 4 different core related domains (Lloyd et al, 2011), these domains include; (a) physical fitness, which involves cardio-respiratory, muscular strength and flexibility, (b) motor behaviour which involves fundamental motor skill proficiency, (c) physical activity behaviours which involves directly measured daily activity, and (d) psycho-social/cognitive factors which involves attitudes, knowledge, and feelings. The above rubric is grounded in these 4 domains using each one of them as a section of the criterion.
Whitehead introduced the concept of physical literacy over 20 years ago. Whitehead (2016) describes physical literacy as the motivation, confidence, physical competence, knowledge and understanding that establishes physical activity as an integral part of an individual’s lifestyle.  There was no comprehensive, objective, empirical, or valid measurement protocol to assess the physical literacy movement. This absence limits and diminishes the potential impact of quality physical education. Previous attempts to understand progression in physical literacy learning have been limited to pre-existing knowledge, psychosocial and physical assessment instruments, or combinations thereof (Tremblay & Lloyd  Canada have been the leaders in the introducing physical literacy as a tool of assessment using the Canadian assessment of physical literacy (CAPL), the goal of the CAPL is to provide a valid and reliable tool to assist in the assessment of physical literacy in Canada. Developing Fundamental motor skill at a young age is key for children to progress on their physical literacy journey. Fundamental motor skills include some of your basic movements for example throwing, catching, running, skipping and hopping the basic building block that lead to more advance skills and sports specific skills. If a child is not physically competent and hasn’t learnt these fundamental motor skills then they will find it near impossible to break through the proficiency barrier (Seefeldt 1980), so it’s plain to see why the National association of school physical education feel that it should be the focus of physical education lessons (NASPE 1995, NASPE 2002, Goodway 2003). Many children today lack the basic skills, knowledge, and physical activity behaviours needed to lead healthy active lifestyles, as evidenced by the startling rates of inactivity (Active Healthy Kids Canada, 2009), obesity (Shields, 2006), and decreased fitness (Morrow, Fulton, Brener, & Kohl, 2008). As can be seen in the rubric ‘Motor behaviour’ will be one of the core domain of physical literacy where the assess will look to choose which level the child is at depending upon how the pupil uses the fundamental motor skills they have learnt and if they can link them together to create more complex movement pattern and this develops all the way to the highest level on the rubric which is ‘Olympian (level 5)’  where the pupil will be expected to have obtained a large number of movement skills and are able to apply it across a range of different activities. One of the outcomes of the physical education lesson therefore would be to develop the motor skills of the pupils, one of the prevailing approaches to illustrate the quality of learning outcomes is the Structure of Observed Learning Outcomes (SOLO) taxonomy (Biggs & Collis, 1982, So Ww, 2012), Using SOLO taxonomy, one can use it to form an assessment rubric that can be applied to understand the learning of the pupil (Dudley, 2015). The outcome of the session would be to develop the pupil’s knowledge of the skills that they are performing trying to link the movement patterns together as is mentioned in most of the levels of the ‘motor development’. SOLO taxonomy talks about developing links and ideas about skills, prestructural would be a pupil at ‘level 1’ who doesn’t have the knowledge of the skill or skills, unistructural would be ‘level 2’ when the pupil knows and has an idea about the skill and what it is, Multistructural is evident in ‘Level 3’ of the rubric as the teacher should be looking for pupils starting to link together a number of skills to create basic movement patterns, Relational is similar to assessment criterion in ‘Level 4’ when pupils are able to link together movements and create more complex movement patterns and use them in a range of activities or sport, and, Abstract is the final level of thinking and learning, this is similar to ‘level 5’ where the pupils are able to adapt and refine the skill that they have learnt and apply it a variety of different sports or situations.
In terms of the National curriculum of physical education in Wales (2008) (NCPE), the assessment criterion uses the level descriptors as a basis for each of the levels in almost all the sections of the rubric. It is important that the assessment criterion is representative of the NCPE as it is the curriculum that is expected to be delivered to the children and using some of the level descriptors for the rubric allows for the assessor to match what the children are doing to the guidelines that are passed on by the Welsh assembly government.

Pupil Report
This report on ‘Pupil A’ is based upon observations made during a physical education lesson that was conducted by Physical education student at the University of Wales Trinity Saint David’s. This report will look at four different domains that link back to physical literacy and will describe how ‘pupil A’ performed during physical education and give them a final level which is most appropriate for the pupil’s performance.
Physical Fitness
The physical fitness of ‘pupil A’ was in places good, the pupil was able to take part and sustain physical activity for a limited amount of time as ‘pupil A’ and couldn’t sustain participation in physical activity for a more satisfactory amount of time. The pupil did show signs of good strength especially when using their leg muscles to jump over the hurdles finding good high with their jumps over each of the hurdles set up. Pupil displayed a limited range of flexibility during the activity, but this was over-shadowed by the high of the jumps ‘pupil A’ showed. To improve the pupils level the pupil will need to be able to sustain activity for a longer period of time, this can be done by taking pat in more regular physical activity during school hours or outside of school hours. The pupil displayed good strength especially in their legs, the pupil could show more strength maybe by jumping over higher hurdles presenting more of a challenge for them. Flexibility of the student can be improved by stretching on a regular occasion, stretching is important to developing flexibility and therefore preventing injury so this can be done before or after a task, or at home.
Motor Behaviour
The pupil displayed a number of different fundamental motor skills and was able to combine some of them to perform more complex movement patterns. When doing the activity, ‘Pupil A’ showed a strong mix of fundamental motor skills by running and incorporating jumps into the task, rarely did the pupil touch or knock over the hurdle during the task. The skills shown displayed an amount of fluency with some stumbles when landing after transitioning from running into jumping. The shape of the movement could have been clearer and had more shape, at times when jumping the arms of the pupil would flay around in the air and sometimes the legs would move to the side instead of staying out in front of the pupil. Through practise and the development of the skills, ‘pupil A’ will be able to refine and adapt the skills and develop more confidence when performing other skills in the future and will be able to move up a level, skills will be able to develop and perform the skills with greater accuracy.
Physical activity
‘Pupil A’ took part in the activity through the whole of the session, linking back to what was said earlier in this report though, could not sustain the same level of activity during the whole of the session. Pupil had all of the appropriate kit for the session and was able to take part in all of the activities for the outdoor session which was different to the normal indoor setting that they had taken part in before.
Psycho-Social/ Cognitive factors
During the activity, ‘Pupil A’ displayed good amounts of coordination during the warm up game working as a team to solve the problems that were presented to them, communicating well with their teammates. The pupil did not comment on the performance of others and was therefore not able to analyse or and assess the performance of their peers and not able to take the key aims of the task and help themselves of their peers improve their performance. During the activity, ‘pupil A’ didn’t comment on what they were doing and why it was important to take part in physical activity and what the benefits of it are. To step up to the next level they must be able to comment more often on the performance of other and themselves in order to improve their performance and the performance of others. And finally, they must be able to comment about how physical activity that they take part in is beneficial to the health of the individual.
Reflection of assessment process
On the whole, one can see why it was difficult for the assessor to assess the pupils taking part in the physical education lesson as it was just a one-off lesson and the assessor only had one lesson to make observations and compare the pupil’s development to the assessment criterion, this can be described as a short-term assessment. If the assessor was trying to make an ipsative assessment, then they would not have any previous work of the pupil to look back upon to make the assessment, there was however opportunity to use norm-referenced assessment and compare the performance of the pupil to their peers in this case, the best form assessment would be criterion-referenced assessment, using an assessment rubric to develop a criterion to assess the pupils against and give them a level, allowing for the assessor to give the pupil a level (Lockwood & Bowler 2013).
The type of assessment that was used was a formative assessment, Formative assessment is the use of day-to-day, often informal, assessments to explore pupils’ understanding. It enables the teacher to decide how best to help pupils develop that understanding and is a form of assessment for learning. Assessment for Learning takes place during day-to-day classroom practice and while pupils are engaged in learning. It also gives pupils an active role in the assessment process. Pupils work with the teacher to determine what is being learned and to identify the next steps. Black and Wiliam’s (2001) study ‘Inside the Black Box’, they explain assessment is only formative when: it is an integral part of the learning and teaching process; and assessment evidence is actually used to: modify teaching to meet the needs of pupils; and improve learning

To make an effective assessment of physical education, the assessor needs to have a good amount of knowledge and understanding of the subject to make effective judgements of the pupils performance, in the case, the assessor is a 3rd year physical education student who has a good knowledge on the athletic activities that the pupils were taking part in, the assessor has created the rubric and it was relevant to the subject and activity they took part in, the assessor had the ability to observe and see what the important outcomes of the lesson were and could make judgement on what level the pupil should be (Lockwood & Newton, 2004).
In future, there should be the scope for authentic assessment instead of just a short-term, one-off assessment that was performed, Authentic assessment is the measurement of "intellectual accomplishments that are worthwhile, significant, and meaningful," as contrasted to multiple choice standardized tests. Authentic assessment can be devised by the teacher, or in collaboration with the student by engaging student voice. An authentic assessment would allow for more observation of the pupils giving the assessor more of a quality and in-depth judgement of the performers development, which the assessor would be able to write about in the final report. 
When assessing physical literacy, it was impossible for the assessor to see how far along a pupil is on their physical literacy journey, the assessor was only able to observe a couple of fundamental motor skills the pupil had, and some of the assessment areas of the rubric are unrelated to the one-off lesson
In conclusion, the assessment process for the physical education lesson was tough as the one-off session didn’t allow for the assessor to implement all the areas of the assessment rubric, many of the areas of the rubric did not apply to the lesson which why it is hard for the assessor to give a level to the pupil, which is why the level of the pupil has been left out of the report.
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