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[bookmark: _GoBack]Create a thematic resource that is suitable for teachers to use as an inspiration for children’s learning (either 3-7 or 7-11yr olds) in a modern curriculum context. Choose a modern artefact as a basis to the work. The resource could include music, drama, dance, art, design, film and/or media activities. Justify your reasoning with references to theorists and relevant current research.
Within her book ‘Teaching the integrated arts in the primary school’, Anne Bloomfield (2000) talks about how children, from their entry into primary school predominantly have an instinctive curiosity and excitement for the arts which then remains persistent throughout their years in the primary school. Bloomfield also mentions how children are entitled to have a creative and aesthetic education. In the book ‘Creativity in the Primary Curriculum’, Jones and Wyse (2005) ‘True creativeness involves sustaining of the original insight, an evaluation and elaboration of it, a developing of it to the full. Creativity, from this point of view, is a process extended in time and characterized by originality, adaptiveness and realization.’ Jonathan Barnes (2015) talks about creativity being when two or more combined ideas make a valid new idea.
It could be argued that in the history of education, creativity in schools was possibly limited in past years, due to teachers being pressured into following a set curriculum, not being allowed to express and teach in the way that they felt benefitted their class, thus leading children to being less imaginative. Which, in turn may have resulted in children having to simply follow the rules and not think outside the box. In ‘Teaching the integrated arts in the primary school’ Penny Egan mentions in the foreword that the way that the curriculum is structured and the way that we decide whether a child is successful or not depends on subjects that tend not to be the expressive arts. She quotes that ‘There is a tendency to stifle creativity rather than encourage it.’
‘Words like inspiration, imagination, excitement and enthusiasm are perfectly supported by creative primary teaching’ – Creativity in the primary curriculum (Jones and Wyse, 2005)
In his document Successful futures (2015), Professor Graham Donaldson proposes to change the curriculum once and for all. In the document he discusses pressures for the curriculum to change once and for all. So, where does creativity sit in our current curriculum? Although Donaldson’s new curriculum does not yet include specific skills, he aims to eliminate specific subjects in schools and introduce areas of learning instead. One of his six areas of learning and experience is the Expressive Arts which proves that Donaldson wants to place more of a focus on the Expressive Arts than there has been previously. He talks about how the expressive arts can promote creativity in children and imagination. He mentions how Professor Dai Smith quotes ‘It is clear…that countries across the world recognise the significance and potential of the arts in enabling improved educational, social and economic outcome’ (Donaldson, 2015: p.43) Donaldson’s outlines that there are four purposes to the new welsh curriculum, these four purposes are to produce pupils that are: ambitious, capable learners, ready to learn throughout their lives, healthy confident individuals, ready to lead fulfilling lives as valued members of society, ethical, informed citizens of Wales and the world and enterprising, creative contributors ready to play a full part in life and work.  
It could be argued that culture has an important impact on creativity in Western Society. The study, ‘The impact of culture on Creativity’ (2009) outlines that in modern western societies, creativity can represent success and excitement. Creativity can help people to display empathy. I think that creativity and culture in children can help them to understand their own culture and once they have learned to understand their own culture, they can respect and learn about others. 
Vygotsky believed that culture has a significant impact on learning. His work influenced that of Bruner who had an interest in creativity, intuition and motivation. Bruner spoke about culture’s role in education. He states that ‘Culture shapes the mind… it provides us with the toolkit by which we construct not only our worlds but our very conception of ourselves and our powers.’ (Pound: 49)
The Curriculum Cymreig (YCC) is an important element of Welsh primary education, helping children to understand where they come from and to embrace their own culture. The ‘Developing the Curriculum Cymreig’ document outlines that children can ‘identify their own sense of Welshness’ which can help them to develop a sense of belonging in their community. The document also mentions that a recent Estyn Document states that pupils ‘value opportunities to explore their sense of Welshness.’ This helps children to be prepared for our constantly changing culture in Wales and to be prepared of the skills that will be required of them as 21st century citizens. The curriculum Cymreig includes five aspects, they are as follows: Cultural, Economic, Environmental, Historical and Linguistic. 
In order to help children to further develop their learning regarding creativity and the expressive arts I have chosen an artefact as the basis to their understanding. The artefact that I have chosen is a Dragon Sculpture in Ebbw Vale, Wales. I will place a picture of the Dragon Sculpture in appendix 2. The statue was unveiled in 2014 by the Welsh Government finance minister, Jane Hutt and was funded by the Welsh Government EU investment package. It forms part of the “Heart of the Furnace” which includes a new stone screening wall with artwork and bespoke railings at Bank Square. Children from Ebbw Vale Scouts, All Saints Primary and Blaen-y-Cwm schools, helped contribute to the artwork. The Sculpture was designed and made by blacksmiths Sam Pask and William Holland who own their own business called ‘Phoenix Forge’ which is based in Carmarthen and specialise in metalwork. In appendix 3, I will include a link to their website. The activities that I will have planned will be based on children of key stage two ability and linking to the skills from the key stage two welsh curriculum.

Main Activity
My first activity will be regarding Art and Design. According to the Welsh Government document ‘Art and Design’ it is important for children to ‘design and make three-dimensional objects and artefacts using a range of various materials for a variety of purposes’.  This is the skill I will be writing my activity around. Bloomfield and Childs (2000) note that there is a framework for the teaching and learning of Visual Art. There are four areas of art: Participation, Repertoire, Context and Critical Awareness. I will be mentioning this where possible.
This art and design activity will be inspired by the Ebbw Vale welsh dragon. Prior to this lesson, the children will have visited Ebbw Vale to see the Welsh Dragon. The children will have previously looked at various types of sculptures and will have been introduced to the dragon sculpture beforehand as they will have been on an educational visit to the grounds where it is placed. The lesson is designed to take place over several hours, maybe a morning or afternoon session. To begin the lesson, the children will take part in a think, pair, share activity. The children will each be given a mini whiteboard and will be asked to draw a line down the middle and write the headings: dragon one and dragon two at the top of each section. I will show the children a picture of the welsh flag on the interactive whiteboard. They will then be asked what they notice about traditional welsh dragons, such as the one on the flag. They will be asked about the features and colours. Firstly, they will think about the features of the dragon and then write down their answers on a mini whiteboard.  With a partner or in threes if there is an unequal number of pupils, the children will then share and compare each other’s answers and ideas. Next, I will show the children a picture of the Ebbw Vale dragon sculpture, as seen in appendix 2, and the children will repeat the first think, pair, share activity again but noting the features and colours of the second dragon. Following this, as a class we will compare features of the traditional welsh dragon and the dragon from Ebbw Vale. E.g. The traditional welsh dragon is red, and the Ebbw Vale dragon is gold/silver. 
The children will then be asked to consider the question should the Welsh dragon have to be red in order for it to represent Wales? According to Pound (2005), in Piaget’s third stage of development, the Concrete Operational Stage, children start to think logically. Children start to categorise things that they recognise have similarities and differences. This could support open ended questions as it really allows the children to think and use their logic that they are acquiring. We will then discuss that although Wales’ dragon is traditionally red, perhaps it does not have to be. We could create our own definition of what a Welsh Dragon is in our century. We will discuss how the welsh dragon became the official symbol for Wales in 1901 and talk about whether this is outdated or not. The children will be introduced to the main task of designing and making their own dragon sculpture so that it represents Wales as a country in the 21st century. The class will decide the Success Criteria, with the children deciding what certain features the class’ dragons will require in order to be successful e.g. pointed tails, wings etc. Apart from this, the children will have as much freedom as they need whilst designing their sculpture. I will explain to the children that the task will be to convince the country that their dragon should be the new and improved dragon of Wales. As long as the children can justify why they have designed their dragon in that particular way then there are no right and wrong answers to this activity. In the foreword for ‘Teaching the integrated arts in the primary school’, Penny Egan (2000) mentions how, in many school subjects there is a specific answer that will either be right or wrong. She discusses how the expressive arts can sometimes be the only way that a child can experiment and be creative in schools. 
The first step will be for the children to design their dragon. On a sheet of paper, the children will draw their dragon (to scale) using a ruler to measure its’ size.  It should be around 10-15 cm tall. This links to numeracy. The children will name their dragon a name of their own choice and explain why they have chosen that it. The children will also draw arrows coming off the dragon thus describing their dragon and explaining the features of the dragon, all with the purpose of trying to persuade the Welsh Government to change the traditional Welsh dragon flag to a more modern one. As Donaldson (2015) mentions in his Successful futures document, one of the four purposes of the curriculum are to develop Enterprising and Creative individuals.
Next, the children will be making the 3D version of their dragon sculpture taking measurements of their clay with a ruler so that it is to scale with their design. It is important for children to have a variety of materials to work from, enabling them to be as creative as is possible. The materials on offer will range from different coloured clay, paint, pipe cleaners, googly eyes, natural materials from outdoors etc. 
Once the children have completed their sculptures, we will create a class gallery where the children can share their ideas with the rest of the class. Each child’s work will be on display, alongside their design so that the class can see the thoughts and ideas of the other children’s work. Children will answer questions such as ‘How does this pupil’s sculpture represent the welsh culture?’, ‘What is good about this dragon?’,  ‘Why would this dragon be a good representative of wales for the Welsh flag in the 21st century?’. This links to the Critical Awareness element of the framework for the teaching and learning of visual art where it states that children should ‘discuss the experiences of art making as a view of art of peers’ and ‘as a visitor to gallery and exhibitions.’ (Bloomfield and Childs; 2000)
This activity links to the Cultural Aspect of the Curriculum Cymreig as the children will be ‘Celebrating the distinctive cultures, languages and traditions’ and ‘Exploring the creative and expressive arts in Wales.’
My second lesson will be surrounding the area of Drama. I have chosen drama as it is accessible and relatable to children of all ages. According to Bloomfield and Childs (2000), children are involved with drama from a young age without even knowing it. Children observe the people which surround them and imitate the things that they do, pretending to be characters from books and TV shows. Children can enter a world of practical realism and romantic fantasy.  Using the Welsh Government’s Programme of study for English, I will be focusing on the children’s ability ‘to use a variety of methods to present ideas, including ICT, dramatic approaches, discussion and debate.’ There will also be a high element of Cross Curricular learning during this activity due to drama being found in the English section of the Welsh Curriculum. In the book ‘Teaching Literacy through Drama’, it states that ‘drama creates a genuine context for the exploration of text to raise children’s literacy awareness, it simultaneously creates an exciting context for writing.’ (Baldwin, Fleming: 2003: p.22) Like the previous art and design activity, I will be linking this activity to the Framework for Teaching and learning Drama from Bloomfield’s ‘Teaching Integrated Arts in the Primary School (2000). The framework includes participation, repertoire, critical skills and context. 
Previously the children will have read the Traditional story of the Red and White dragon and learnt about how the story links to traditional welsh culture. This will be found in appendix 4.
To start the lesson, the children will discuss in their thinking partners what they recall about the traditional tale. This will help them to activate their prior knowledge. Once the children have shared what they can remember, I will read the story to the class once more thus ensuring that the children are confident with the story. Next, the children will be encouraged to spread out into their own personal space around the classroom. As I read the story the children will act out the story individually using different movements, actions, emotions to show their own interpretation of the story, enabling the children to express themselves and improvise. This will encourage children to use their senses, whilst allowing the children to put themselves into the character’s position, while also developing empathy skills. This would perhaps help the children with their gross motor skills and help them to become immersed in the story. I will use a thought tracking strategy of quick-fire questioning to ask the children what they think that a character is thinking at random points in the scene. This could be used as an assessment for learning strategy which will allow me to see what level the children are working. It will assist me, as the teacher, to gather effective feedback from the students. Following this activity, the children will be split into groups of around four to five children, children they do not usually communicate with, enabling them to discuss points of the story. This will allow the children to openly discuss their feelings about the activity and hear other children’s point of views. E.g. How do you think the red dragon was feeling once he woke up from his deep sleep? Do you think that the red dragon should have won against the white dragon? I will ask the children why they think what they think. No answers would be right or wrong as the children will be allowed to express their opinions with their groups. By placing the children in groups, no children will feel excluded and everyone’s opinion will be valid. According to the ‘How to develop thinking and assessment for learning in the classroom’ document by the Welsh Assembly Government, group work allows children to take risks. Group work is also highly supported by the constructivist learning theory which suggests that children learn socially and that working with peers ensures that the individual is more actively involved. The document also talks about how Vygotsky, a famous constructivist, observed that children learnt better whilst collaborating with another person rather than if they were set an individual task.
For the main activity, the children will be creating their own 5-minute TV show based on modernising the traditional tale of the red and white dragon, therefore making it relevant for the citizens of Wales in the 21st century. Previously, in English, the children will have been learning about fairy tales, focussing more specifically on Roald Dahl’s ‘Fairy Tales with a Twist’ book. They then wrote their own versions of traditional fairy tales but added their own twist in order to make it more modern and exciting. This links to Cross Curricular learning as both English and Drama skills can be used together. According to Jonathan Barnes (2015), Cross Curricular learning can be beneficial as it can help raise children’s levels of concentration in what they are learning about which can then, in turn raise their standards as they will be more motivated. Children. However, on the other hand, Barnes also argues that when cross curricular teaching is not used competently, it can be equally ineffective, as it can be potentially ‘misleading’ and can ‘fail to provide a moral context for learning.’ Barnes would call this bad practice.  The children will then be given the freedom to write their scripts as a group. For me, group work is beneficial to children as it may help them to feel valued whilst it doesn’t put a limit on creativity as discussions can take place enabling ideas to be developed to their fullest. It will be important for everyone’s ideas to be considered equally so that not one person dominates the group.
Once satisfied with their scripts, they will rehearse their lines. Once they are confident in what they are doing, they will be recording their scripts using a green screen utilising different effects and props for their performance. The green screen will link the activity to Digital Competency and ICT. Again, this activity will link to the Cultural aspect of the Curriculum Cymreig as the children will be ‘celebrating the distinctive cultures and traditions of Wales whilst respecting the values of other cultures.’
My third, and final activity will be based on the subject of music. It is important for children to be able to learn music from a young age to have the freedom to compose, listen and perform to music in a way that expresses them.
My music activity will be for the children to create and compose their own piece of music which accompanies their poem, helping children to create their own tune. The skill that will be focussed on is the play which they have written, performed and recorded on the iPads previously. In English, the children will have written poems, using rhyming techniques, about their plays using Welsh Language and individually and created their own title, the title of their composition. The poems will be used as the lyrics to the children’s theme song.  This links to the Linguistic aspect of the Curriculum Cymreig as the children will be using the welsh language. The children will ‘recognise that there are many different levels of fluency in Welsh’, while also using incidental welsh that they already know. The piece of music that the children will be composing would be around thirty to forty seconds long as it will be the theme song for their previously made play. This links to cross curricular learning as the children will be combining both English and music. According to the Welsh Government document, the ‘English programme of study’, children should be given opportunities to ‘produce poetic writing, using imagery and poetic devices, e.g. rhyme and form.’ Jonathan Barnes (2015) writes that ‘cross curricular learning can help children to learn on a more macro scale.’ This means that children are learning at a much larger scale than they would usually be. Prior to the lesson, the children will have looked at the work of Welsh language poet and singer, Gwyneth Glyn. The children will have been looking at Glyn’s work and the style of music she creates. As a class, we have been specifically focussing on her piece of music named ‘Cwlwm’, noting how she uses the seven areas of music; such as tempo, dynamics and timbre. I will put a link to the piece of music in appendix 5. Gwyneth Glyn is a 21st century musician who specialises in folk and traditional welsh music. As she is a modern, successful welsh artist from Bangor, this may inspire the children to create music in a modernized way, instead of simply focussing on musicians who were not born in the same time period as the children so perhaps have no relevance. 
At the start of the lesson the children will activate their prior knowledge, discussing what they can recall about Gwyneth Glyn and her work. The children will be sitting in a circle on the carpet. They will take it in turns, the children will pass an object around the circle, each naming something they can remember about Gwyneth Glyn’s work. I am aware that some children may not feel comfortable in this type of setting, so children will be allowed to pass if this is what they would like. We will also be recapping on the elements of music such as pitch, tempo, dynamics, timbre, texture, duration and structure. The children will also be aware of words such as ‘adagio’ which means that the music is played at a steady pace, which Gwyneth Glyn’s work, especially ‘Cwlwm’ is. Beforehand, the children will also have learned some key welsh words that they could use for their poem/songs. Following this, the children will be using the poems that they have written about their modernized version of the red and white welsh dragons as the basis of their theme song for their drama. The children will then, individually or in pairs, however they feel the most comfortable, create their own melody for each of the verses of the poem. If the children would like, they are welcome to use instruments such as the xylophone or keyboard to help them to choose which notes to play. As the children will have previously learnt about the pentatonic scale, this is what they will be using. The pentatonic scale consists of only five notes and is used in most music around the world. Once the children are happy with their melody for their theme song, the children will be using iPads or Mac books to electronically compose their songs. The children will be using the app ‘Garage band’ to record their own music. Garage band will allow the children to create music in a way which is perhaps more relevant to the 21st century, it will allow children to record their own melodies in a non-traditional way. On the iPads, children will be able to record the melodies which they have already created using the manual keyboard which is on the app. The children can also add different instruments into their composition, change the dynamics using Garage Band, and loop their melodies. Garage band also has a variety of different sound effects that the children will be able to use in their compositions. They will be allowed to explore and be creative with their pieces, as they can then represent themselves as individuals. Being creative will allow the children to have no limit and to make their composition as their own as it can be. 
To end the activity, the children will be comparing their own compositions to Gwyneth Glyn’s ‘Cwlwm’ piece. The children will be noting differences and similarities of the two pieces regarding the seven elements of music: pitch, tempo, dynamics, timbre, texture, duration and structure. The children will also be evaluating their own work.
Conclusion
Overall, I believe that the creative and expressive arts are beneficial to school children as it can help children who perhaps are not as confident in the more ‘academic’ subjects. Teaching the arts in schools helps children to see that subjects such as maths and english are not the only subjects that are valued globally in the 21st century and that there is a much higher demand for skills and thinking in a non-traditional way. Thinking outside the box and in a non-contemporary way is now valued. Not all children can be put in the same box, as not everyone learns in the same way, so it would be unfair to judge all children by the same universal standards. As well as opening doors for children in the future, the expressive arts can give children a freedom which perhaps they do not get in other subjects. It appears that Donaldson too places high value on the expressive arts as he named it as one of the six areas of learning and experience in his Document ‘Successful Futures.’ He quotes that ‘The expressive arts provide opportunities to explore thinking, refine, and communicate ideas, engaging thinking, imagination and senses creatively.’ (Donaldson, 2015) He also mentions about how the expressive arts can help children with their personal issues and can help the children to develop a sense of their own culture. Through the expressive arts, hopefully my activities, along with the cultural artefact will help the children to gain a sense of their identity and welsh culture so that they can define who they are.
Piaget’s Cognitive Development Theory can help children with their imagination and creativity. I believe that my activities allow children to experiment with their creativity to the fullest, preparing them for the ever-evolving world of the 21st century. Theorist Friedrich Froebel held the view that ‘individuals were born creative’ (Gray, Macblain: 2012) He argued that this creativity is what helps children to understand the world that they live in. Surely if children are ‘born creative’ then we, as teachers, should do our best to enable that that creativity does not get lost in a world that needs more creativity. 
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