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Part 1	
In Iceland and other Scandinavian Countries, it is considered important that children play outdoors. Research findings presented in government papers claim that playing outdoors is beneficial for children. In the curriculum guidelines, significant emphasis on playing outside which encourages children to consider the natural world as a positive learning environment.  According to Noradahl and Johannesson (2013) the outside world is an environment to explore activities such as exercising and a healthy lifestyle. 
In Iceland, an emphasis has been placed on ‘playing outdoors’ for a long time and children aged between one and six play outside every day in school whilst children aged six to sixteen socialise outside with friends during recreation breaks. Little is known about what teachers do to develop children’s learning and learning outcomes will vary greatly, because of contrasting teaching styles and schools. There are indications that teachers in Iceland are making more use of outside space and in the capital Reykjavik, 70% of schools state that they regularly use outside spaces for teaching.                    
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ECGE4001 – Part 2a
This essay will provide exploration of Forest Schools.  A definition by the Forest School network claims that:
“it is an inspirational process that offers children, young people and adults, regular opportunities to achieve, and develop confidence, and self-esteem through hands on learning experiences in a woodland environment.” (Murray and O’Brien 2006).
There are public concerns that school children today do not have the same access to woodland and green places that their parents due to fears over their safety and O’Brien and Murray (2006) identify that children have many indoor activities available to them. Research by Thompson and Bell (2004) demonstrates that a failure to access the physical and emotional benefits of outdoor spaces during childhood will continue during adulthood. 
It is recognised that learning in an outdoor environment is very different from classroom based learning and the Welsh Government is encouraging teachers to include forest school especially during the foundation phase.
Bibliography:
· Welsh Assembly Government (2009) Outdoor Learning Handbook. Cardiff; Ward Thompson, C., Aspinall,P.,Bell, S., Findlay, C., Wherrett, J. Travlou, P.
· Open space and social inclusion: Local woodland use in Central Scotland. Report to the Forestry Commission, (2004). Edinburgh
· O’Brien,E.,Murray, R. (2006) ‘A marvellous opportunity for children to learn: a participatory evaluation of Forest School in England and Wales: Farnham
Assignment Part 2b
If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism. Students should avoid this because they could be accused of copying someone else’s work and not crediting the original author.
You only have to reference when you use a direct quotation is a false statement. Referencing page numbers when referring to a specific area or part of the text. In-text citations are used when referring to a source of information within the assignment to show where it has originated from.
Wikipedia is a good place to search for information for your academic assignments. This is a false statement, because it is not a reliable source, therefore the accuracy of the information available is not always true or valid. The information given could be an assumption and not evidence based.
A set of instructions which could be included in a referencing guide which explains how to present a very long quotation;      
Firstly enter as a separate paragraph
Indent the paragraph
Quotation marks are not needed
Follow with the in-text citation

To begin conducting research for an academic assignment, sources to consider would be:
Libraries online and university campus;
Academic books,
Journals,
Articles,
Databases.
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A Critical Response to ‘Teaching Assistants Experiences of Inclusive Education.” (Mackenzie 2011)
In her article ‘Teaching Assistants Experiences of Inclusive Education’ Suzanne Mackenzie examines the role of teaching assistants working with children with special educational needs (SEN). Using qualitative data obtained from research interviews and the life history of Teaching Assistants (TA’s), Mackenzie examines how their backgrounds and experiences impact on their role and “how their experiences within inclusive classrooms demonstrate ambiguity, tension and contradictions.” (Mackenzie, p65). 
The objective of the article cited by Mackenzie is to give TA’s a voice and to relay their experiences, impact on the role with the suggestion made that the TA’s role is often unclear and relationships between teachers and TAs are often tense. Although the number of TA’s and the role they undertake have grown, there continue to be concerns about the role of TA’s with perceived low status, lack of training and poor pay. As a result, TA’s face conflicting tensions and ambiguities in the classroom and further research is required to explore this issue.
The article is written in a structured academic style that follows the IMRAD model recommended by Hartley (2004) who states that “research articles typically have a standard structure to facilitate communication, which is known as IMRAD (Introduction, method, results and discussion). The arguments presented in the article use direct quotations from primary sources including qualitative interviews with TA’s with extensive referencing of existing research using the Harvard referencing system. 
The title of the article uses a “compound construction” (Hartley, 2004. P.26) providing a descriptive and engaging ‘hook’ that is designed “to capture and stimulate the readers interest” and the accompanying abstract provide a clear outline of the content of the article that it is engaging, easy to read and is relevant to the target audience of TA’s. “Good scientific writing is characterised by objectivity” and the article is written using objective language that “presents a balanced discussion of a range of views” (Hartley, 2004. P. 5)
The basis of the article is primary research undertaken by Mackenzie with a research sample of 13 TA’s from a single Local Education Authority (LEA) in London. It is questionable whether such a small sample size from a single LEA is representative of the wider views of TA’s from other parts of the country and the individual research findings presented in the article are based on the interview transcript of a single research participant. Further potential for bias arises from the fact that the sample is drawn from amongst student volunteers at the author’s university, however the lived experiences of TAs provide an informative insight into the issues and challenges that they face.
A significant finding of the research interviews was the tensions and conflicts that can arise between TAs and teachers and conflict arising from a “lack of communication and collaboration with one participant ‘Jane’ stating “what I don’t like is working with teachers.” The interview undertaken with Jill identified that teachers are “sometimes negative and uncooperative about including children with SEN” (Mackenzie, p69) whilst Angela “found her role isolating … and so found it hard to build relationships with staff.” (Mackenzie, p.69). 
The importance of an effective working relationship between teachers and TAs is reinforced by wider research and “Teaching assistants and teachers need to be aware of their different roles” (komen, p211). Nind (p228) for example identifies that whilst “there have been all sorts of animosities over LSA’s coming into class” the research interviews in that study found that “LSA’s were pleased that they now had the time and opportunity to discuss strategies and lesson plans with the teacher” (Nind, p229). Whilst Mackenzie’s research does not identify the same positive findings she does acknowledge that research by Devecchi and Rouse (2010) “highlighted examples of positive collaboration between teachers and TAs.” (Mackenzie, p. 70). 
The Department for Education and Skills (DfES) consultation paper ‘Developing the role of School Support Staff’ (DfES 2002) was introduced as heralding “a revolution in both the nature and extent of the contribution made by support staff in our schools” and Mackenzie identifies that “the role of the TA has been given significant attention in the last two decades, partly due to the increased focus on their effectiveness within an inclusive education system.” (Mackenzie, p64). The success of the TA role is brought into question by the research findings and for example the interview undertaken with ‘Jill’ identifies that “unrealistic expectations of SEN pupils and a focus on the national curriculum results in the needs of the child not being met and their potential remaining unfulfilled.” (Mackenzie, p66). 
A significant finding of the research is the ‘caring discourse’ identified from the background life experiences of the TA’s, many of whom had personal experience of family members with special educational needs. Whilst Mackenzie identifies that each of the five research participants referenced in the article were motivated to become TA’s because of their personal exposure to SEN, she does not explore how these experiences may have influenced the research findings. 
In conclusion it can be seen from this article that despite some areas of improvement such as clarification regarding roles and responsibilities, the personal experiences of TA’s in the research sample are full of contradictions and tensions. The relationship between teachers and TA’s can be challenging and both parties would benefit from further training to support children with SEN. In 2010 Ofsted identified that “Where additional adult support was provided in the classroom for individuals this was sometimes a barrier to including them successfully and enabling them to participate.” (Cheminais, p123). Mackenzie’s study does not find examples of positive collaboration and the indifference of staff and isolation experienced by TA’s in the role need to be addressed. As a result, TA’s face conflicting tensions and ambiguities in the classroom and further research is required to explore this issue. 
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