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I confirm that I have not presented any AI-generated materials as my work. 
I acknowledge the use of [AI Tool] [(AI Tool URL)] on the 11th and 13th of April 2025 to check my work using the prompts. I used the prompt(s): 
1. Who agrees with forest schools?

I confirm that I have not presented any AI-generated text as my work. 

I acknowledge the use of Grammarly (https://www.grammarly.com/) on 11th and 13th of March 2025 to check my work using the prompt(s):
1. To check spelling, punctuation and grammar throughout my work.


Targets from my previous assignment

	Target
	How I have addressed it in this work

	
 Use your professional standards and relevant literature to guide next steps. What impact will your findings have on your own future teaching practice?
	
I have made a link to how my findings will impact on my own future teaching practise

	
 Please revise the correct protocols for Harvard referencing to improve precision and accuracy of citing the work of other authors (e.g. referencing books/journal articles - reference list)

	
I feel as though I have revised the correct way to improve my Harvard referencing 

	
	
















JOURNAL – including an overview of theoretical frameworks and experience of application

Health and well-being involve supporting physical, mental, emotional, and social development to ensure that we thrive academically and personally. This holistic approach emphasises the importance of creating an environment that nurtures us in all areas of our lives, fostering resilience, positive relationships, and the ability to manage challenges effectively (World Health Organisation, 2025).

Play

Play is an instinctive, self-directed activity that children engage in for enjoyment, relaxation, and learning. It is a fundamental aspect of child development, encompassing physical, emotional, social, and cognitive growth. In the context of education, play serves as a vital tool for fostering holistic development, facilitating creativity, learning, and mental well-being. Play is not merely recreational; it significantly contributes to overall health and well-being by promoting growth in multiple dimensions. It is defined as any activity that is freely chosen, intrinsically motivated, and personally directed, and can involve both structured and unstructured forms. These activities may include physical play, imaginative play, or social interactions, all of which provide children with opportunities to explore, experiment, and learn in a low-pressure environment. The benefits of play extend beyond enjoyment, playing a crucial role in maintaining health and enhancing overall well-being. (Whitebread and Coltman, 2012)

Meaningful pe

Meaningful Physical Education (PE) refers to a pedagogical approach that focuses on engaging students in physical activities that are not only enjoyable but also promote personal growth, health, and well-being. Unlike traditional PE, which may emphasise skill development or fitness in a more isolated or competitive context, meaningful PE takes a more holistic approach by prioritising active participation, life skills, and personal empowerment. It’s designed to be relevant to students’ lives, ensuring they see the long-term value of physical activity beyond just the classroom or school setting.
A lesson was conducted in the school’s sports hall for the Year 3 cohort, with the primary aim of incorporating fundamental motor skills, including throwing, catching, kicking, dribbling, and navigating an obstacle course. The session was designed to be dynamic and engaging, encouraging both individual and cooperative participation. Various activity stations were set up to target specific skills: one station focused on throwing and catching with soft balls, another on dribbling with soccer balls, while a third involved kicking targets set up across the hall. The obstacle course was constructed using cones, hurdles, and tunnels, promoting agility and coordination as students had to dribble a ball through the course while maintaining control. The space was well-suited for these activities, allowing for safe movement while providing enough room for the students to practice their skills in an organised, supportive environment. The session was designed to be enjoyable, fostering teamwork, communication, and resilience while developing key physical skills. 

Piaget’s theory of cognitive development underscores the importance of active, hands-on learning through physical exploration, which aligns with the principles of meaningful physical education (PE). In meaningful PE, students engage in activities that foster cognitive, motor, and emotional growth, promoting experimentation, problem-solving, and decision-making—core elements of Piaget’s framework. These activities, such as dribbling, throwing, and kicking, not only enhance motor skills but also stimulate mental development (McLeod, 2007). In contrast, Skinner’s behaviourist approach focuses on stimulus-response learning, where behaviour is shaped through reinforcement and punishment. Unlike the child-centred, intrinsically motivated model of meaningful PE, behaviourism advocates for structured, teacher-directed methods. Skinner might argue that the unstructured nature of meaningful PE, with its emphasis on student-led activities, may be less effective in controlling behaviour and achieving specific learning outcomes, preferring instead a more controlled environment with clear instructions and reinforcement to guide learning (Ploog, 2012)

Social emotional learning theory

Social Emotional Learning (SEL) Theory is an educational framework that emphasises the development of students’ emotional intelligence alongside cognitive abilities. It aims to equip learners with the skills necessary to recognise and regulate their emotions, understand and empathise with others, build and maintain positive relationships, and make informed, responsible decisions. SEL highlights the integral role that emotional and social competencies play in fostering both academic achievement and personal well-being.

The theoretical basis of SEL asserts that emotional regulation, social interaction, and ethical decision-making are foundational elements of child development. These competencies are not only critical for mental health and social functioning but also have a direct and positive impact on academic outcomes, contributing to a holistic model of education that supports lifelong learning and personal growth.

Stitching for well-being

Stitching for well-being refers to the use of sewing and embroidery as therapeutic practices that support mental and emotional health. This form of creative engagement promotes mindfulness through the repetitive and focused nature of stitching, which can help reduce stress, anxiety, and symptoms of depression. It encourages present-moment awareness, functioning similarly to meditative practices. Additionally, stitching offers opportunities for creative expression and provides a sense of achievement, both of which contribute positively to self-esteem and emotional resilience. Participation in stitching activities can also foster social connectedness through group settings or shared interests, further enhancing emotional well-being. As such, stitching serves as a holistic tool that supports mental health through a combination of creativity, mindfulness, and community engagement (Horsman, 2024).

At university, I took part in a stitching activity where I backstitched a few words from a poem onto fabric. The activity encouraged focus, patience, and creativity while also fostering a calm, reflective environment. By contributing to a shared piece, the activity promoted both individual expression and group collaboration, supporting emotional well-being and a sense of connection. 

Carl Rogers' humanistic approach to education emphasises the significance of learner-centred practices and the emotional well-being of students. Activities such as stitching align with his principles by fostering self-expression, intrinsic motivation, and the development of self-esteem—qualities that contribute to a supportive and reflective learning environment. In contrast, E.D. Hirsch's perspective on education prioritises the explicit teaching of core knowledge and academic content. From his viewpoint, time allocated to stitching may detract from essential literacy and numeracy instruction, particularly if such activities are not directly linked to curriculum objectives. Consequently, stitching may be regarded as an optional enrichment task rather than a fundamental component of academic education.


Outdoor learning and forest school

Forest School is an educational approach that originated in Scandinavia, focusing on child-centred learning in natural outdoor environments, particularly woodlands. It offers children the opportunity to engage in long-term, regular sessions where they can explore, play, and learn through direct interaction with nature. The emphasis is on fostering independence, resilience, problem-solving skills, and self-confidence, all within a supportive and safe outdoor setting. In a Forest School setting, children take part in a variety of activities such as building shelters, exploring wildlife, using tools, making fires, and other nature-based experiences. The learning is often self-directed, allowing children to follow their interests and take risks in a controlled environment, which is crucial for their personal development and emotional well-being. 

During my university experience, I engaged in a Forest School activity designed to foster mindfulness and creativity through direct interaction with nature. The activity began with an exercise in sensory awareness, where participants closed their eyes and focused on the ambient sounds of the environment, enhancing attentiveness to natural stimuli. This was followed by a creative task in which we collected various natural materials, such as leaves and flowers, to combine them into a "potion," exploring the textures, colours, and properties of the materials. The final part of the activity involved experimenting with different materials and water to observe and document the resulting patterns and interactions. This experience not only facilitated a deeper connection with the natural world but also encouraged creative exploration, critical thinking, and reflection—core elements of the Forest School pedagogical approach.

John Dewey's educational philosophy emphasises the importance of experiential, real-world learning over passive memorisation. He viewed education as an active and reflective process, best achieved when learners engage in meaningful, context-rich tasks. Forest School pedagogy closely aligns with Dewey’s views, as it provides children with hands-on learning opportunities in natural environments, encouraging inquiry, problem-solving, and personal reflection through activities such as shelter building or observing wildlife (Dewey, 2021). Lev Vygotsky highlights the role of social interaction in learning, particularly through his concept of the Zone of Proximal Development (ZPD), where children learn best with support from others. Forest Schools reflect this by encouraging guided learning and collaboration, with adults acting as facilitators and peers supporting one another through shared problem-solving and exploration. (Cherry, 2025). In contrast, John Sweller’s Cognitive Load Theory (CLT) highlights the limitations of working memory and the need to minimise extraneous cognitive load for effective learning. From this perspective, Sweller critiques the unstructured and sensory-rich nature of Forest Schools, arguing that their open-ended, child-led format may overwhelm learners’ cognitive capacity and hinder the acquisition of complex knowledge, particularly in the absence of explicit instructional support. Thus, while Dewey supports the pedagogical foundations of Forest Schools, Sweller raises concerns about their cognitive efficiency in facilitating structured academic learning (Guy Claxton, 2022).
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