1500500

	ASSIGNMENT DETAILS AND FEEDBACK

SOUTH WEST WALES CENTRE OF TEACHER EDUCATION



	Student name:
	Magan Sneade
	Student number:
	1500500

	Programme: 
	BA Primary Education with QTS 

	Module: *
	Enterprising and Creative Teaching and Learning / ECAD6004C - Addysgu a Dysgu Mentrus a Chreadigol
	Module Level (4, 5, 6): 
	6

	Module code: *
	ECAD6004/C
	Contribution to Overall 
Module Assessment (%): *
	50%

	Module Lead:*
	Mr T. Cox

	Start date:*
	3/10/17
	Assignment No (x of x):*
	2 of 2

	Submission deadline:*
	8/3/18
	Return date of provisional marks & written feedback:*
	5/4/18

	Assignment Title:*
	Consider how you might be able to develop the creative or enterprising skills of learners through your own pedagogy.




	Referencing:
	In the presentation and summary of your submission you must give credit to authors on whose research your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have read or quoted in order to complete this assignment (e.g. for books: surname of author and initials, year of publication, title of book, edition, publisher: place of publication).

	Submission:
	All assignments must be submitted to Turnitin unless otherwise instructed by the Lecturer. 
Note: the Turnitin version is the primary submission and acts as a receipt for the student.  Late submission of the electronic version of the assignment will result in a late penalty.  Penalties for late submission: Up to one week late, maximum 40%.  Over one week late will be recorded as a non-submission.  Late submission penalties may be lifted only with the approval of the Extenuating Circumstances Panel.

	
Date:
	
8/3/18



	Module lead to tick to indicate if a hard copy version of the assignment must be submitted.*
	YES
	
	

	
	NO
	X
	

	Student Self Evaluation Form



	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I have used a variety of sources, relevant to the topic, to support my work. 
I have used my prior knowledge of other modules to complete this piece of work.


	I could improve by work by making a more creative ending to my lesson sequence.
I could improve in the future by including more arguments within my work. 



	Student’s Name
	Magan Sneade
	Date
	13.3.18

	Student’s Signature
	MASneade



ECAD6004C- Consider how you might be able to develop the creative or enterprising skills of learners through your own pedagogy.
https://youtu.be/TYLRyJmzCxU
Sir Ken Robinson defines creativity as “the process of having original ideas that have value.” (ww2.kqed.org. 2015). Robinson firmly believes that creativity is vitally important within education and that it is not currently given the time within the curriculum that is required to ensure success. The Entrecomp Framework identified creativity as one of fifteen competences needed to succeed within business and education. Lack of creativity is therefore believed to impact a child’s opportunities and advances now and in future employment. 
 “Creativity and enterprise are central features of modern life that should be developed and extended throughout a school career.” (Donaldson,G. 2015:28). However, currently it is debatable as to whether plentiful opportunities to be creative and express individuality are provided to young learners frequently enough. However, in a recent survey taken, 61% of practitioners stated that they felt “the current curriculum as being a key barrier, due to it stifling them and not allowing them enough time to be creative.” (www.huffingtonpost.co.uk, 2013). 
For practitioners to be successful in allowing children to be creative, teachers must teach for creativity and thereby act as a resource in supporting children’s independence whilst ensuring ideas remain child-led. In teaching for creativity “the intention of the teacher is to stimulate and develop the creativity inherent in every child in any subject or experiential context.” (Barnes,J. 2011:10). However, a creative officer states that “everyone is born creative, but it is educated out of us at school.” (www.theguardian.com, 2016).
Within this assignment, a variety of strategies and lesson ideas to promote creativity with Foundation Phase classrooms will be identified and discussed. Dragons will gain centrality within the sequence of lessons, with Castles and Dragons being the current class topic for the term, within a year two class. 
Jonathan Barnes highlights within his study into cross-curricular learning, that theme-based learning can often be an effective method used by primary school teachers. The idea focuses around one theme being central to a variety of activities and lessons, developing skills from a variety of subjects in a more-subtle manner. (Barnes,J. 2015). This sequence of lessons follows this approach. 
To begin, the practitioner can begin the topic Castles and Dragons with an engaging start, placing a gigantic ‘dragon’s egg’ within a nest on the classroom table. The children, who have previously carried out basic topic work on Dragons, will then be able to find the egg on arrival to the classroom.  This engaging start will encourage instant creativity, as the children will naturally begin to wonder and illustrate their ideas; regarding what is in the egg and how it got there, to their peers.
The use of the environment to begin the lesson, alongside the attitudes and support from the practitioners throughout, are essential. “A creative teacher will challenge, engage and motivate pupils, placing learning within contexts that have relevance for the children they teach.” (Desailly,J. 2015). However, it is said that teachers find great difficulty in taking a step back. “Probably one of the biggest things teachers can do is let go of control.” (www.abc.net.eu. 2017). Thereby, practitioners taking a back seat can be a regular cause for creativity limitations, as can be identified within this sequence of lessons. 
Providing the children with a stimulus to begin a topic can prove to be successful as mentioned within the ‘Leonardo Effect’, implemented within a variety of Primary Schools around the world. The Leonardo Effect is a child-led approach, encouraging children to take lead of their own creativity and learning within a topic. Practitioners here take a back seat and support the children’s learning, although the direction in which the learning takes place, the information the children wish to gather and some of the activities carried out, are all child-led. (Hickey,I.G. et al, 2013). However, Albert Bandura’s bobo doll experiment, was conducted to identify the ways children learn through observational learning. Bandura found that children would imitate adults’ behaviours that they observed, regardless of whether the behaviours were appropriate or not. Bandura thereby believed that children learn through observation and imitation, thereby child-led learning would be ineffective. (www.simplypsychology.org. 2014).
Next, the children can find out information they feel is interesting to their learning, using their own proposed methods. From this, the children can then feel a sense of responsibility for their own learning, in addition to caring for the dragon inside the egg. 
Next, the children can be encouraged to discuss what the dragon, inside the egg, may look like, feel like, smell like and use a range of adjectives and descriptive vocabulary. To stimulate the children’s imaginations and creativity further, the children will create unique models, of what they believe one feature of the dragon will look like. i.e. the foot or the eye.  Here, the practitioner’s input can be crucial in playing a facilitating role in the creative lesson. 
The children will be provided with clay, suitable for modelling, with children encouraged to create their very own dragon feature. Children who are often engaged within hands-on lessons, especially in an environment which is emotionally safe and welcomes unique pieces of work, confidence in learners builds. Children will therefore express themselves to high extents, due to a safe feeling, where they will not be told their ideas are wrong, silly or not good enough. “At the right age, a single cutting remark is sometimes enough to bring our creative pursuits to a standstill.” (www.edutopia.org, 2014). The children can incorporate texture of the dragon’s scales, the colour to reflect the dragon’s rage or friendliness and any unique factors they may interpret. Thereby, each child will use their own initiatives throughout the activity and this will result in unique end products. 
Whilst this lesson encourages children to be creative, a further recommendation could be to encourage children to gain higher levels of responsibility and therefore gather their own resources. Some children may thereby prefer to use papier mache, draw the dragon or use a variety of textile materials to express their ideas of the dragon’s appearance. This would allow each child to have a unique product and be more creative and imaginative in the process. However, Vygotsky would disagree with this recommendation as he states, “the best stimulus of creativity in children is to organise their life and environment so that it leads to the need and ability to create.” (Fumoto,H. et al 2012:35). 
Following on, the practitioner can undertake a crucial role in the lead up to the egg cracking. One morning, when the egg begins to crack, the practitioner can show great enthusiasm, when the children will begin to wonder what will happen next. The practitioner will state to the children that the dragon is about to arrive, the children will instantly become over-excited, providing the practitioner with a perfect opportunity to be dramatic. 
Through this, the children can begin to build ‘forts’ or ‘castles’ using any available resources they choose, to hide from the dragon. The children can choose to work together, in groups or as a class. Little input should be made by practitioners regarding the use of resources and the children’s ideas. Estyn highlights within a recent report, focusing on effective practice, one primary school which allows the children to plan their own curriculum with their own ideas. This topic, although has more limitations than that mentioned within the report, although implements aspects which are highlighted as excellent practice- encouraging creativity and using the children’s ideas. (www.estyn.gov.wales, 2015). “Children need sufficient space to work and easily accessible resources if they are to make the best use of creative and imaginative experiences offered to them.” (Duffy,B. 2002:105). Tina Seelig identifies six factors within her theory of ‘The Innovation Engine’, all of which she feels support creativity. Seelig believes creativity is that of a natural process and that “attitude, knowledge and imagination overlap are internal because they reside in the mind, whereas culture, habitat, and resources are of the outside world.” (www.creativitypost.com, 2012). Throughout these sequence of lessons, children are provided with rich opportunities to develop their imagination and confidence in becoming creative learners, within a safe and creative environment. Following Seelig’s view on allowing creativity within the classroom, this topic can allow children’s first initiatives to be progressed when provided with the correct resources. 
To conclude, creativity within the primary school is beneficial to both children and practitioners, allowing uniqueness within the classroom and to encourage children to be independent individuals. Incorporating creative lessons into the curriculum can allow the children to prepare for life after education, something in which the new curriculum stresses as a nation-wide priority and provide the children with a comforting environment in which they can develop confidence and self-esteem. However, whilst some practitioners or settings argue that there are too many guidelines, targets and levels to achieve each school year, thereby limiting creative opportunities, using the cross-curricular approach and engaging topics can allow targets to be met through hands-on, creative experiences. Thereby, if children are all taught the same, think the same and ‘make’ the same then how will it be possible for future generations to progress, to invent, to discover?
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