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1. Introduction

This report intends to reflect on a critical incident which, has been observed and identified by
the researcher, within an educational setting (Liu, 2015, pp. 135-136). The critical incident to
be discussed was selected, due to the variety of holistic themes, that can be addressed within
this report as part of reflective teaching practice (Pritscher, 1983, p. 14). This report will utilise
the case study method on an individual learner’s behaviour, following several interactions
with an educator and, highlighting the techniques that were employed (Bassey, 1999).
Subsequently, this case study will become the foundation of an exhaustive and detailed
examination, of the holistic themes that are intended to be explored (Kumar, 2011, p. 155).
Moreover, the research and key theories regarding the holistic themes that will be explored,
will undergo critical reflection (Liu, 2015, pp. 135-136). Consequently, allowing elaboration of
the themes that underpin pupil development, while ensuring their learning progression.

Furthermore, reflective practice will be utilised by the researcher, to inform their own
practice by reviewing, adapting and adopting teaching techniques as part of the
transformational model of teaching (Chikamori, et al., 2019, p. 428; Liu, 2015, pp. 135-136).
With a view to identifying the most suitable next teaching steps which, will be critically
evaluated utilising pedagogical research. In addition to recognizing the subsequent next
learning steps, before critically reflecting on these in a similar context (Liu, 2015, pp. 135-
136). Finally, the findings of this report will endeavour to support the equality and diversity
of learners and educators, while challenging bias, incorrect beliefs and assumptions
(Department For Education, Lifelong Learning And Skills, 2016; Estyn, Her Majesty’s
Inspectorate for Education, 2019).

2. Observations School and Class Context

This section of the report describes the school and class contexts of the observations.

2.1 School Context

This report will anonymise the identity of the school undergoing observation, to follow British
Educational Research Association guidelines (2018, p. 21). The secondary school in which
observations took place is an English-medium, coeducational school for eleven to sixteen-
year-old pupils, based in south-west Wales (Estyn, Her Majesty’s Inspectorate for Education,
2015). Furthermore, around 90% of the pupils originate from a white British family whereby,
a limited number of pupils speak second languages within the home environment (Estyn, Her
Majesty’s Inspectorate for Education, 2015). Additionally, the school maintains an above
average take-up of free school meals which, can be related to approximately half of the pupils
residing within the 20% most deprived areas of Wales (Estyn, Her Majesty’s Inspectorate for
Education, 2015). The latest Estyn report (The complete URL is available on request) for the
school is encouraging and, highlights the array of opportunities afforded to the pupils (Estyn,
Her Majesty’s Inspectorate for Education, 2015). Including the valuable relationships
maintained with further education institutions, with a view to providing a smooth transition
for pupils (Estyn, Her Majesty’s Inspectorate for Education, 2015).
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2.2 Class Context

Due to the COVID-19 pandemic safety guidelines, the observations were restricted to a single
classroom within the newly built science block, of the observation school. The classroom and
furniture appeared clean and modern, with sufficient natural light through windows which,
were needed to be left open all day due to current COVID-19 safety guidelines. Subsequently,
the pupils did suffer marginally due to the chilly autumn temperatures (Jacobs, 2020).
However, the teachers allowed pupils to wear their coats to compensate for the low
temperatures (Jacobs, 2020).

The year-10 case study class selected, consisted of twenty-three pupils of which, only five
were girls. Furthermore, the class was of mixed ability range which, was indicated to be
arranged with the more capable learners seated to the right of the room (Valiandes, 2015, p.
17). Subsequently, this should be considered alongside the statistic which, indicates around
half the pupils are on the school’s additional needs register.

Interactive Whiteboard Standard Whiteboard
Teacher's Workstation and Computer Two-Metre Safe Zone for Teachers to Entrance-and Exit ’ |
remain within due to social distancing ‘

B B B ‘ Pupil 1 B e B E

Observer

B B B B Safe Zone

Figure 1. Plan image of the observation classroom environment (© James Notman, 2020).
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3. Methodology

This section of the report intends to explain the chosen methodology employed, under three
headings labelled Planning, Data Collection and Research Design (See sections 3.1, 3.2 and 3.3
respectively).

3.1 Planning

This research was planned to be conducted to generate qualitative data, regarding common
classroom behaviours exhibited by pupils in an educational setting. Furthermore, the
educational setting and classes in which the research took place, were not selected by the
researcher but were randomly selected by a senior teacher at the school.

Structured Approach: During the preparation phase of this research, a structured approach
was deemed most appropriate for use in this scenario following analysis of Table 1. This
decision was made due to the inexperienced researcher’s requirement, to possess a general
understanding of the most relevant factors and to improve accuracy (Pan & Tan, 2011, p.
173). Furthermore, to achieve these aims a template form was utilised whereby categories
and metadata are provided to record the incidents (See Appendices 1-4 for all categories)
(Ghedin & Aquario, 2020, pp. 14-15).

Table 1. The advantages and disadvantages of using a structured approach in research.

Structured Approach

Advantages

Disadvantages

The researcher generally understands what
they are looking for, due to a organisation of
methods prior to the incident (Cohen, et al.,
2011, p. 457).

As the researcher organises this approach
beforehand, the extent of the research may be
limited by the researcher’s knowledge.
Therefore, a structured approach might only
look selectively at incidents (Cohen, et al.,,
2011, p. 458).

The categories that are to be observed are pre-
planned which, is helped by using templated
prompts on the observation forms (Cohen, et
al., 2011, p. 457).

This approach requires a greater amount of
planning and preparation in advance.

Structured approaches usually have a pre-
planned hypothesis chosen before, utilising the
observational information collected to verify
the hypothesis (Cohen, et al., 2011, p. 457).

The pre-planned approach can be revealed
prior to the data-collection stage which, can
affect the natural behaviour of participants.

Can be arranged to take place in a real-life
setting in contribution to case study research
(Cohen, et al., 2011, p. 458)

3.2 Data Collection

This section of the report explains what methodologies were chosen to perform data
collection and, the reasoning for each selection.

Non-Participant Observation: This research utilised non-participant observation (See Table 2
for information) as an effective method to collect data in a classroom environment as, the
researcher can act as the complete observer while, they overtly witnessed the classroom
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environment as an outside spectator (Cohen, et al., 2011, p. 457). Therefore, allowing
important observations to take place in the unaffected natural environment which, is difficult
to discover when using other methods such as surveys or group discussions.

Table 2. The disadvantages and rectifications of using non-participant observational research.

Non-Participant Observational Approach (Scott, 2014)

Disadvantages Rectifications

e Observer bias. e The researcher must attempt to identify any
bias or prejudices before taking part or, try to
not let them interfere with the results.

e The researcher only views a brief event and, | ® Any observations must be considered within

not a prolonged experience. this context.

e If the researcher is inexperienced in teaching, | ¢ It will be beneficial to perform research after
they might not comprehend what practices are the event wusing reflective practice and
being used in the classroom. transformative learning. This will improve

researcher comprehension in future.

e Observations can affect the participant’s | ® The researcher can try to explain their role as
behaviour. observing the teacher, rather than the
participants to help put their minds at ease.

e The difficulty of the researcher acting in a | ® It may benefit the researcher to exhibit a
suitable classroom role. friendly, non-judgemental and safe role of non-
participation.

Critical Incidents: This report intends to identify critical incidents within an educational
setting which may appear as generalised, classroom behaviours that frequently occur. This
model was chosen as an emphasis can be placed on recognising the positive aspects gained
by means of reflective practice, rather than inherently searching for critical incidents that can
be interpreted negatively (McGarr & McCormack, 2016). Furthermore, the critical incident
model is also beneficial when evaluating significant occurrences, that may only occur in the
classroom environment on one occasion (Cohen, et al., 2011, pp. 293-294). Subsequently,
allowing the researcher to deconstruct and diagnose the interaction and, identify the ensuing
teaching and learning steps required (Tripp, 2006, pp. 28-29).

Case Study: As this research takes place within a secondary school classroom, it is difficult to
predict what behaviours and interactions will occur between participants (McGarr &
McCormack, 2016, p. 40). Therefore, the most suitable method to adopt when observing for
critical incidents would be the case study, due to the array of variables that may be influencing
the incident (Cohen, et al., 2011, p. 293). Furthermore, the ability to utilise mixed research
methods as part of case study research (See Table 3), is most beneficial when considering
which holistic requirements influenced the learners in these situations (Cohen, et al., 2011, p.
289).
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Table 3. The advantages and disadvantages of utilising case studies in research.

Case Study

Advantages

Disadvantages

Can provide unique snapshots of real people in
authentic circumstances which, allow better
understanding of abstract concepts (Cohen, et
al., 2011, p. 289).

Generalisation of the results may be difficult
unless other researchers can envisage their
application (Cohen, et al., 2011, p. 293).

Allows mixed research methods to be adopted,
including  qualitative and  quantitative
techniques. Due to recognising the numerous
variables which, may be affecting an event
(Cohen, et al., 2011, p. 289).

Can always be susceptible to observer bias
(Cohen, et al., 2011, p. 293).

Are economical with time and resources as,
they can be easily accomplished by a lone
researcher (Cohen, et al., 2011, p. 293).

The results can suffer due to being personal,
subjective, selective or bias. As the results are
difficult to substantiate (Cohen, et al., 2011, p.
293).

Can detect unknown variables and events
which, may not be discovered during larger
scale surveys of data (Cohen, et al., 2011, p.

Case studies cannot define what will occur
during the observation. They are wholly
dependent on what occurs during the session.

293).

e  When used to identify critical incidents rather
than generalised, representative behaviours.
Case studies can highlight significant
occurrences which, may only come to light on
one occasion and, transform the ability to
understand that individual forevermore
(Cohen, et al., 2011, pp. 293-294).

3.3 Research Design

To achieve the aims of this study the researcher entered a randomly selected secondary
school classroom while, adopting a structured approach of acting as a non-participating
observer (See Figure 2 for the process). The researcher’s approach was also structured as they
were equipped with pre-planned template forms and, chosen categories and prompts to
allow seamless recording of incidents. During the non-participation observations (Scott,
2014), the researcher aimed to highlight common learner behaviours which, could be
classified as critical incidents. Moreover, when this has been completed, a single critical
incident will be chosen as a case study for critical evaluation. This includes performing a
literature analysis which will analyse the multiple holistic factors, that could have influenced
this behaviour by applying aspects of behaviourist, constructivist and humanist theories (See
section 5). Consequently, reflective practice and the transformational model will be adopted,
to identify the most appropriate subsequent teaching techniques and learning steps to be
applied (See section 6).
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Practice
improved

Adopt a
structured
Utilising reflective practce approa ch
and the transformational

model to create the next observation
steps

Non-participant

Performing a literature Identify common learned
analysis which examines the behaviours which, can be

holistic factors that could evaluated as critical incidents
cause the behaviours

Choose one incident to
undergo case study
research to improve
pedagogy techniques

Figure 2. A visual representation of the research design process adopted during the critical
incident research (© James Notman, 2020).

4. Critical Incident Chosen for Case Study

The critical incident upon which this case study is based, involved three individuals who will
henceforth be identified in this report as the Teacher, Pupil 1 and Pupil 2. This incident
occurred during a first period lesson between 08:45-09:45 a.m., in a Year-10 geography lesson
whereby, the Teacher arrived several minutes late due to a school-yard supervision duty. As
aresult of the Teacher being late, Pupil 1 collected his peer’s workbooks and distributed them
to the class which, was positively praised by the Teacher on their arrival in line with pedagogy
theory of behaviourism (Pigot-Upshall, 2017, p. 12). Following this, Pupil 1 began to act in an
excitable and silly manner, while making childish comments and irritating Pupil 2 (See Figure
1 for seating arrangement).

As the lesson progressed, the Teacher began to explain the first of the main tasks to the class.
During the explanation phase, Pupil 1 began the first of a series of exclaimed interruptions,
throughout the Teacher’s explanations (Pas, et al., 2015, p. 146; Stephens, et al., 2005, p.
212). Subsequently, these interruptions were interpreted as indications of a behaviour that
has yet to be challenged which, could be caused by no defined standard being set for
guestioning the Teacher in class (Lewis, 2009, pp. 40-41).

However, the Teacher did not correct Pupil 1’s behaviour when interrupting class instructions,
but consistently offered help and assistance in a friendly and courteous manner (Estyn, Her
Majesty’s Inspectorate for Education, 2019, p. 22; Lund, 2020, pp. 92-93; Yerdelen & Sungur,
2018, p. 15). Consequently, the Teacher’s actions caused me to reflect on the nature of the
interaction and, search for alternative reasoning behind the exchanges (McGarr &
McCormack, 2016, pp. 36-37). Moreover, the Teacher later demonstrated impressive
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behaviour management through implementing assessment for learning techniques, by
recommending that Pupil 1 and Pupil 2 assisted each by performing peer assessment
(Donaldson, 2015, pp. 67-68; Tsivitanidou, et al., 2018, pp. 52-53). Therefore, redirecting Pupil
1’s attention to a productive task and, actively supporting Pupil 1 and Pupil 2 by providing
formative assessment opportunities (Yerdelen & Sungur, 2018, p. 90).

4.1 The Four Purposes of Curriculum for Wales

When assessing the critical incident in terms of The Four Purposes of Curriculum for Wales
(See Figure 3), the emphasis should be on the principle of developing healthy and confident
individuals (Donaldson, 2015, pp. 29-30; Sinnema, et al., 2020, p. 188). This can be interpreted
through the actions of the Teacher within this case study, by not correcting the actions of
Pupil 1 in an embarrassing situation in front of their peers and, withholding any correction of
this behaviour to another occasion in private in accordance with humanist theories (Javadi &
Tahamsbi, 2020, p. 41). Subsequently, protecting Pupil 1 from suffering an embarrassing and
dehumanising experience, that could potentially undermine their confidence to seek
assistance in future (Javadi & Tahamsbi, 2020, p. 41).

The Teacher supported the confidence levels of Pupil 1 further by, encouraging their positive
attempts to engage with the learning, despite the interruptions that may have disturbed the
flow of their teaching. Moreover, by encouraging this behaviour the Teacher actively
supported the enterprising contributor and ambitious learner principles, of the Four Purposes
of Curriculum for Wales (Donaldson, 2015, pp. 29-30; Sinnema, et al., 2020, p. 188).
Furthermore, encouraging the underpinning of the Four Purposes (Donaldson, 2015, pp. 29-
30; Sinnema, et al., 2020, p. 188), by advocating the wellbeing of pupils in an almost cyclical
manner.

Subsequently, the Teacher could plan to deliver instruction, that encourages the learners to
develop their independent learning practices (Mazenod, et al., 2019, pp. 54-55). Whereby
they develop a “three before me” thought process to work through, before approaching the
Teacher for assistance (Mazenod, et al., 2019, p. 56). Thereby, addressing the needs of the
learners, while promoting some of the Four Purposes of Curriculum for Wales (Sinnema, et
al., 2020, p. 188).
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Figure 3. An image depicting the Four Purposes of Curriculum for Wales and, what underpins
each (© Oxford University Press, 2018)

5. Literature Review

This report intends to critically analyse contending literature perspectives which, were
associated with the critical incident studied as part of this case study and, the method of
reflective practice by which the recommendations of how to proceed will be created.

5.1 Critical Incident Research Areas

Behaviour Management Issues: This report has highlighted behavioural issues as part of a
critical incident, that has been observed within an educational setting which, encompassed a
pupil repeatedly exclaiming across the classroom and interrupting the Teacher’s instruction.
Subsequently, the learned interrupting behaviour that Pupil 1 exhibited was not challenged
by the Teacher and, could be perceived to be a contributing factor in the source of the issue
(Pas, et al., 2015, p. 137; Stephens, et al., 2005, pp. 203-204). Furthermore, Pas et al. have
identified the distinct relationship between perceived behaviour management issues and, the
Teacher’s classroom management strategies (Pas, et al., 2015, p. 146; Stephens, et al., 2005,
p. 212). Consequently, it can be argued that the continued use of the interrupting behaviour
is likely to be caused, by the absence of a standardised set of guidelines implemented by the
Teacher or variations in cultural norms as described by Stephens et al. (2005, p. 203).
Although, this probably will not be the case for every teacher in this school, it could represent
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a lack of rules regarding these verbal interruption behaviours (Lewis, 2009, pp. 40-41).
Nonetheless, if these observations are proved to be accurate a case can be made for
instituting a behaviour model, as discussed by Roache and Lewis that is orientated to assisting
a teacher when dealing with this degree of interruption behaviour (2011, p. 133).

Alternative Perspectives and Solutions: It can be stated that if the behaviour of interrupting
the Teacher were to continue without challenge, that Pupil 1 would continue to be a
disruptive influence to learning (Jenkins & Ueno, 2017, p. 124; Shortt, et al., 2017, p. 170). As
a consequence, Shortt et al. recommend the numerous benefits of implementing effective
behaviour management strategies, to ensure learner achievement and improve respectful
relationships (Jenkins & Ueno, 2017, p. 124; Shortt, et al., 2017, pp. 170-171). However, the
perceived lack of behaviour management corrections exhibited by the Teacher which, would
have been expected towards Pupil 1’s interrupting actions as discussed by Howard (2013, pp.
31-32; Reinke, et al., 2014, pp. 74-75). Could represent the Teacher adopting a behaviour
management model shift, away from using correctional language and transitioning towards
expectational language (Richmond, 2002, pp. 54-55). Whereby, the Teacher may have already
implemented a language of expectation at the beginning of the term while, Pupil 1 is
struggling to adapt and the Teacher wants to preserve their positive relationship (Richmond,
2002, pp. 54-55).

However, an alternative perspective of Pupil 1’s interrupting behaviour can be constructed.
Whereby, Yerdelen and Sungur would propose that Pupil 1’s behaviour could have
represented an overreliance on the Teacher and, a lack of independent learning skills and self-
regulation from an educational psychology perspective (2018, p. 90). Therefore, a case can be
made for the necessity of improving the self-regulation and learning skills of Pupil 1, with a
view to facilitating their own learning (Donaldson, 2015, pp. 42-43; Yerdelen & Sungur, 2018,
pp. 90-91). Furthermore, Estyn fully supports any proposal to improve the development of
independent learners in schools, as it believes many pupils are too reliant on teachers to
enable learning as demonstrated by Pupil 1’s behaviour (Estyn, Her Majesty’s Inspectorate
for Education, 2019, p. 22). Although, Yerdelen and Sungur maintain that the effectiveness of
a teacher’s approaches, personality and performance, all have a significant effect on a
learner’s ability to self-regulate their learning (2018, pp. 92-93). Therefore, Lund suggests that
teachers require continued professional development coaching which, could potentially focus
on expanding independent learning and self-regulation in children and therefore utilised to
assist Pupil 1 (2020, p. 5).

The Benefits of Assessment for Learning: However, it was observed at the end of the lesson
that the Teacher implemented assessment for learning as recommended by Donaldson and,
encouraged Pupil 1 to perform peer assessment with Pupil 2 as a method of formative
assessment (2015, pp. 67-68; Tsivitanidou, et al., 2018, pp. 52-53). Subsequently, while Pupil
1 and Pupil 2 were peer assessing each other’s work, the interrupting behaviour observed by
the researcher ceased which corroborated the performance observations of Tsivitanidou et
al. (2018, pp. 52-53). Consequently, it can be queried whether the Teacher intentionally
implemented the assessment for learning method, with a view to using it as an effective
behaviour management strategy (Donaldson, 2015, pp. 52-53). In addition to encouraging
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self-regulation and independent learning or, whether this style of formative assessment
provides the added positive benefit of behaviour management for Pupil 1 (Yerdelen & Sungur,
2018, p. 90).

Barriers to Inclusive Education: One of the challenges to be considered in relation to Pupil 1’s
interrupting behaviour, is that of barriers to inclusive education which can prevent learners
who may require additional assistance, from engaging successfully with what is being taught
(Department For Education, Lifelong Learning And Skills, 2016, p. 30). Accordingly, the
Department for Education in Wales positively intends to involve all learners such as Pupil 1,
by implementing appropriate support, coaching and policies to pupils requiring additional
assistance. (Department For Education, Lifelong Learning And Skills, 2016, p. 2). Therefore,
Pupil 1’s interrupting behaviour could signify their struggle against a barrier to education and,
the Teacher’s lack of behavioural correction may represent a coaching strategy (Department
For Education, Lifelong Learning And Skills, 2016, p. 2).

The Balance of Inclusivity and Achievement: When considering the importance of inclusive
schools for Pupil’s that may have additional learning needs such as Pupil 1, Florian et al.
maintain that inclusivity should be considered simultaneously when aiming to improve
achievement (Florian, et al., 2017, p. 1). However, the difficulty comes from maintaining the
improved levels of achievement, without sacrificing the inclusivity of the pupils requiring the
most assistance (Florian, et al.,, 2017, p. 1). This can be applied to the critical incident
described in section 4 of this report whereby, it is evident the learner is struggling to interact
successfully with the teacher’s instructions and, henceforth Pupil 1 decides to question the
Teacher by exclaiming across the classroom on every occasion they encounter a difficulty
(Florian, et al., 2017, p. 1). Consequently, by acting in this manner Pupil 1 can be assessed as
interrupting class instruction periods and monopolising the Teacher’s time which, could be
viewed as sacrificing achievement levels to support pupil inclusivity (Lewis, 2009, p. 35;
Jenkins & Ueno, 2017, p. 124).

However, an analysis of literature from a social justice viewpoint must be performed which,
disputes the narrative that inclusivity is achieved at the expense of achievement. In this case,
Menter asserts that by actively working to provide equality in the education system to
support social justice, that mainstreaming of the curriculum also supports inclusivity for
children with additional learning needs such as Pupil 1 (2012, p. ix; National Assembly For
Wales, 2002, p. 11). Whereas, Idol demonstrates that when actively including pupils with
additional learning needs into schools, that the average test scores increased over a four-year
period (2006, p. 89). Whether this can be attributed to an improved positive experienced by
the pupils due to inclusivity or, the differentiation practiced by the educational practitioners
for children who encounter barriers like Pupil 1 (Miiller, et al., 2018, p. 99). It is evident that
supporting inclusive learning within the education system, is a powerful tool as supported by
the National Assembly For Wales (2002, p. 11).

Differentiation: On the topic of differentiation to improve inclusion Westwood explores how,
the varied qualities of additional learning need pupils can require individualistic approaches
in differentiation, to be developed to successfully promote inclusion as part of the
mainstream curriculum (Mdller, et al., 2018, p. 99; Westwood, 2001, p. 5). Consequently,

10
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educational professionals will adopt adapted pedagogical techniques to provide curricular
content differentiation which, can manifest in teachers suffering issues while endeavouring
to apply differentiated explanations (Mdiller, et al., 2018, p. 91; Westwood, 2001, p. 5).
Interestingly, this can be applied to the critical incident in this study whereby, Pupil 1
repeatedly interrupted the Teacher while they gave instruction to the class which, can
indicate several situations. Firstly, the Teacher could have already utilised reflective practice
while interacting with Pupil 1 and, has adapted their techniques in allowing Pupil 1 to ask
guestions unhindered as a form of inclusivity (Mdller, et al., 2018). Meanwhile, the critical
incident could also represent the educational professional suffering issues, while delivering
differentiated instructions as Westwood imagines (Miiller, et al., 2018, p. 99; Westwood,
2001, p. 5).

However, Jackson contends that the inclusion of learners with additional learning needs into
mainstream settings, can raise the question of whether the learners feel socially accepted in
these surroundings (Jackson, 2009, p. 302). While considering whether they begin to question
how their teachers and peers view them, by contemplating how their contributions are valued
and if they feel positively regarded as a group member (Jackson, 2009, p. 302).

5.2 Critical Incident and Reflective Practice Models

David Kolb’s Experiential Learning, Theory of Reflection: In 1984 David Kolb released his new
book whereby, he elaborates in detail how the foundation of all learning and development is
dependent on the situations we experience through our lives (Dennison, 2010; Kolb, 2015). A
key concept that Kolb unpacks is the model of reflective practice whereby, he provides an
immensely effective tool that demonstrates its strength, through every reuse of the cycle
(Dennison, 2010; Kolb, 2015). Consequently, it can be argued Kolb’s theory of reflection
boasts broad ranging implications, to the development of pedagogical practice and the role
of teachers as learners (Dennison, 2010; Kolb, 2015). The simplicity of this theory can be
considered its greatest benefit through, undergoing concrete teaching experiences which
educational professionals later practice reflection upon (Dennison, 2010; Kolb, 2015).
Subsequently, Kolb suggests this generates abstract concepts which, can be adapted into
teaching practices allowing for active experimentation within the classroom (Dennison, 2010;
Kolb, 2015).

Graham Gibbs’ Reflective Iteration Model: In 1988 Graham Gibb’s Reflective Model was
published whereby, he appears to have utilised Kolb’s initial theory of reflection (Gibbs,
1988). Therefore, allowing Gibb to reflect, conceptualise and adapt his own version of the
reflective model to actively experiment with (Gibbs, 1988). Similarly, Gibb’s model centres
around its iterative aspect whereby, the effectiveness of the model is based on the learning
provided by repetition of the model (Gibbs, 1988).

Although, where Gibb’s model diverges from its predecessor is through its complexity. Gibbs
recommends that through adding additional stages to the model and, separating some stages
to be only descriptive and others to be analytical, that this model improves upon its
forerunner (Gibbs, 1988). Consequently, it can be argued that Gibb’s work has improved the
cyclic fashion of reflection, by requiring the user to provide greater levels of detail on which

11
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to self-evaluate. Subsequently, these larger data sets created due to the thorough nature of
Gibb’s model, would be most efficiently exploited through written recording as a method of
organisation. Therefore, providing the opportunity to archive each iteration of the cycle, as
an example of formative assessment for the educational professional as the learner (Gibbs,
1988).

However, a drawback of this model could be interpreted as the requirement to record the
numerous steps of this model, for the large quantities of data to be used effectively. This can
be understood as an over-complication of the previous model which, may render Gibb’s
model as ineffective to inexperienced or student professionals. In addition, to altering a
previously swift reflective model cycle, into a time-consuming and labour-intensive variant.

David Tripp’s Critical Incident Theory: The release of Tripp’s critical incident theory in 1993,
represents the next manifestation in the reflective practice of, updating the theory of
reflection (Tripp, 2006). Through building upon the foundations of Kolb and Gibb’s prior
models, Tripp provides a new variation of method whereby, the emphasis is placed on
assessing routine learner behaviours in the classroom (Angelides, 2001, p. 429; Tripp, 2006).
As a result, Tripp adds a new value to reflective practice by putting the process in reverse and,
backtracking to understand the causality of observed behaviours and what it indicates
(Angelides, 2001, p. 429; Tripp, 2006). Subsequently, following the learner’s and teacher’s
behaviours back to the source, therefore representing a monumental change in approach
(Tripp, 2006). Furthermore, enabling the educational professional to reconstruct their
pedagogical approaches from their foundations.

6. Reflection and Evaluation

This section of the report highlights critical reflective practice that will be utilised by the
researcher (McGarr & McCormack, 2016, pp. 36-37), to improve their own techniques by
reviewing, adapting and adopting teaching methods as advocated by the transformational
model of teaching (Chikamori, et al.,, 2019, p. 428; Liu, 2015, pp. 135-136; McGarr &
McCormack, 2016, pp. 36-37). Furthermore, all learning steps will be considered using the
four lenses of Brookfield’s reflection model, to consider whether self-reflection, the reviews
of peers, student perspectives and theoretical literature as detailed in section 5.1 and 5.2 of
this report can be implemented (Brookfield, 2000). However, due to the restrictive nature of
the COVID-19 restrictions, student and peer perspectives were severely limited.

Observed Situation: This report focusses on the following critical incident:

e The multiple events of interrupting behaviour performed by Pupil 1, during the periods of
instruction communicated by the Teacher which, was interpreted as misbehaviour by the
researcher.

Critical Incidents Reflection (Liu, 2015, p. 145; McGarr & McCormack, 2016, pp. 36-37):

e The critical incident was developed around the interpretation that Pupil 1 (McGarr &
McCormack, 2016, pp. 36-37), was displaying acts of misbehaviour in regard to national
and social norms as described by Stephens et al. (2005, p. 203). Whereby, Pupil 1
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intentionally interrupted the Teacher, rather than raise their hand for attention or wait
until the Teacher had finished giving class instruction.

However, on self-reflection of the initial interpretation by the researcher the case could
be argued (McGarr & McCormack, 2016, pp. 36-37), that Pupil 1’s actions demonstrated
they were experiencing a barrier to education. Consequently, if Pupil 1 was experiencing
a barrier to education such as an additional learning need, the aspects of inclusivity and
differentiation within the classroom should be explored and expanded.

Additionally, the actions of the Teacher were critically reflected upon from differing
perspectives, to provide several lines of enquiry (Liu, 2015, pp. 135-136; McGarr &
McCormack, 2016, pp. 36-37). The first analysis revolved around the absence of
correctional language used by the Teacher, to prevent Pupil 1’s behaviour continuing
during that lesson. Moreover, this expanded into reflection upon whether the Teacher
had already implemented expectational instructions and, was using the lesson to evaluate
how successful their behaviour management model was (Richmond, 2002, pp. 54-55).

Planning the Response Using Transformational Learning (Liu, 2015, p. 145):

By viewing the critical incident from the pupil’s perspective (Brookfield, 2000), in relation
to Pupil 1’s behaviour which repeatedly interrupted the Teacher’s instruction (McGarr &
McCormack, 2016, pp. 36-37). | will consider adopting a clear set of behavioural guidelines
in the classroom to which, | can refer when a Pupil’s behaviour can be considered
disruptive however, Reinke et al. explain that 15% of pupils will require a more
individualistic support plan (2014, pp. 74-75).

Furthermore, by reflecting upon the number of occasions that Pupil 1 interrupted the
Teacher while they gave instructions (Liu, 2015, pp. 135-136; McGarr & McCormack, 2016,
pp. 36-37), | have realised how beneficial the use of expectational language would be at
the beginning of a school year (Richmond, 2002, pp. 54-55). Through use of this simple
adaptation of language at the beginning of every school year, learners should be able to
recall what standards of behaviour are acceptable in the classroom, with only the
occasional requirement of recapping (Richmond, 2002, pp. 54-55).

Additionally, as the Teacher described in the critical incident utilised a minimal amount of
correctional language to Pupil 1 (See Section 4), | have reflected upon the potential
benefits that this behaviour strategy may provide using counter-factual thinking (Howard,
2013, pp. 31-32; McGarr & McCormack, 2016, p. 49; Reinke, et al., 2014, pp. 74-75). As a
consequence, | have come to realise that although some use of correctional language is
essential, the misuse of this behaviour management tool by teachers may in fact be
masking a barrier to learning.

Another aspect of my transformational learning experience | have realised is, | must
consider my cognitive process to trace back to the source of why | labelled Pupil 1’s
conduct as misbehaviour, according to Tripp’s critical incident theory suggestions (2006).
Subsequently, | have transformed my practice through utilising counter-factual thinking
and critical self-reflection (McGarr & McCormack, 2016, p. 49; Liu, 2015, pp. 135-136), to
consider that Pupil 1 was interrupting the Teacher to receive differentiation in the
classroom and therefore improved inclusivity as explored by (Mdller, et al., 2018, p. 99).
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7. Conclusion

The planning, methodology and research design of this report (See Sections 3.1-3.3) can be
considered as a highly effective section whereby, four distinct and expansive critical incidents
were identified and recorded which, could have all created case studies that are beneficial to
improving pedagogy techniques (See Appendices 9.1-9.4). However, | considered the
observation recorded in Appendix 1 (See section 4) to be the most suitable critical incident
for writing an extensive literature review (See section 5), due to the wide variety of holistic
factors identified that may have affected Pupil 1’s behaviour. Subsequently, the valuable
insights and knowledge | had garnered through reflection of a wide array of literature topics
(See sections 5.1 and 5.2), supported me to recommend appropriate subsequent learning and
teaching measures (See section 6).

Consequently, | intend to incorporate my new knowledge and recommendations into my
learning in line with the transformational model of learning. Therefore, | believe the process
of creating this report has improved my self-efficacy as a teacher and, supported my
confidence in efficiently handling a variety of teaching obligations that may occur during my
workplace experience (Jones, 2009). Unfortunately, many of the reflections and evaluations
| have explored were not able to be corroborated with the Teacher, due to their especially
busy lesson schedule and the COVID-19 pandemic safety regulations. However, this area of
the case study can be considered an area for improvement during future observations, once
the COVID-19 pandemic is under control.
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9. Appendices

This section contains four appen

dices of observation sheets used for data collection.

9.1 Appendix 1 — observation sheets from lesson one.
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9.2 Appendix 2 — observation sheets from lesson two.
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{Questions adapted from Fletcher Wood (2016)
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9.3 Appendix 3 — observation sheets from lesson three.

o (G B)

OBSERVATION / FIELD NOTES
tions adapted from Fletcher Wood (2016) 3
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Assessment

(Can anything be observed about how student’s existing knowledge is used? Can
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CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant

to the research -
context.

Date/time.
Age/Stage of
group.

People involved.
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9.4 Appendix 4 — observation sheets from lesson four.

OBSERVATION / FIELD NOTES
from Fletcher Wi 16,
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Assessment
(Can anything be observed about how student’s existing knowledge is used? Can

anything be observed regarding the development of knowledge during or after the
experience)?

e Bxalbal chenca Yo m(orpom(b. Nu wmem in NS - Calenlabny e coSt of |bread &
}\d@;-)(\f:/‘lb“ afcee ol e AWQ/GS Vv\t on boasd \J:(E_rb\x\/dé Foc NAF‘QSSR”Mb

oo Qs € Bony o 2 mede.

Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come
across them in future teaching)?

er Nows wabhy —as be,nq 1ovelwed with hiskw & bo dihich ke

‘Q ,,] Com \CM
ug 0 L allghbij hecassedh s NS € hbdly heCd. e aroblen

feodher 3l

ofFewle
'quyl ,“gose& a_,_aguveshen ®aocdicq inflabn - o pdich e Vedcker didn®

bncis D4 bhcmeaiiae 9¢ 508 e AN o Sewe rerarch folEnd ol
e Aovir for oxt  le)Sen . WIE o Rabon (RrSen  mowed Yo G-QJVV\GU wilh
a snonbh PGS/ oo : \')QCOW\Q‘ o o Germgay ?1/

- T pupil Seswed ConYenb cabh BRS Q\j

28


notmu
Typewriter
28




notmu
Typewriter
29


	8. References



