Assignment Briefing: Curriculum Development & Enhancement

Is contemporary art practice an appropriate component of the school art curriculum?


The area that I will be examining in this text is the place of contemporary art within the art and design curriculum. In my experience as both student and as a teacher, I have seen a lack of it being taught in secondary schools, this leads to a large population of those that go through schooling systems uninformed on what it entails. This can have a confusing and alienating impact for those in higher education that come across it for the first time. I believe that learners at key stage three (KS3) (primarily year 9), key stage four (KS4) and key stage five (KS5) should have more of an opportunity to learn about contemporary art. By incorporating contemporary art into the curriculum it can become a much more accessible and understood form of expression and communication. 
Similarly to most subjects, art has core elements that are integral to the subject and must be learnt, but it is a unique quality of the expressive arts that they are rapidly changing and constantly evolving. I argue that educators are doing students a disservice by not giving learners the opportunity to experience contemporary art. Implementing it may give students who are weaker in the traditional forms of painting and drawing confidence to try working in new ways, such as with abstract, theoretical or digital media, creating a larger interest in art that stems from appropriate contemporary practice.

Through my own experience and through reading academic literature I have identified three key areas of concern in art and design teaching, these areas have significant overlap but they also stand as their own issues. These areas individually are: too much focus in the minds of students on the ability to produce work in the traditional and realistic artistic methods. The disservice that educators are doing by not giving students the ability to study contemporary art and finally the ability of contemporary art to allow learners to follow a deeper route for discussion in art and social issues.  I will discuss each area in tandem with each other as they are intricately related in many aspects.
Pablo Picasso is often quoted as having said “it took me four years to paint like Raphael, but a lifetime to paint like a child” (Georgeson, Moyles, Payler, 2007:24). Why is it then that as highlighted by Addison and Burges (2015:33) that students, especially those in KS3 plea ‘but miss, I can’t draw’. I argue that is not that they cannot draw but instead their “inability to draw in a particular way, usually the analytical manner of observational, tonal drawing which is so ubiquitous in schools” (Addison, Burges, 2015:33). It is of course important for all leaners to explore and gain skills with the basic formal art elements of line, tone, colour, pattern, texture, shape and form as is highlighted in the National Art and Design Curriculum under ‘making’ (AACAC, 2009:13). These elements however do not have to be used strictly in the traditional realistic style that is found in many secondary schools, often for drawing still life and portraiture. Many students in KS3 will compare their ability to works of art in school classrooms, often created by older students “and may in comparison feel intimidated by their lack of technical and imitative skill” (Addison, Burges, 2015:33).
This intimidation can cause students to lose interest or hope in art, resigning themselves to not being able to produce art, despite art being far more than the ability to draw realistically. Anton Ehrenzweig (1967:6) believed this to be a ‘rot’ in teaching and that art education was helpless to fix the problem. He (Ehrenzweig, 1967:6) also states that when learners compare themselves to professional artists their work “becomes duller in colour, more anxious in draughtsmanship. Much of the earlier vigour is lost.” This is a large issue in current art education now, if learners are afraid to be expressive, experimental or too afraid to try at all, we are not creating an effective learning environment.
It is a disservice to those that go through schooling systems if they are not shown that there is more to art than realistic drawings and paintings like those created by Picasso in his early teen years (figure.1), there is also the expressivity and freedom in art that is shown throughout Picasso’s cubist works. Another issue of this ‘rot’ of not being able to draw creates is that future generations may never grow out of the mind-set of what art. Henry Ward (2005:32)  recalls a situation in which he had a room full of adults claim that that they could not draw despite the fact that most of them would have been drawing before they could read or write. This issue of rot as coined by Ehrenzweig (1967:6) in contemporary art education can negatively affect people for the rest of their life, causing a lack of confidence in personal skills and complete alienation from art in a larger sphere than the school environment. Lane (2002:99) echoes this when he states that young learners “are not only potential artists of the future, but should all be considered the audiences for contemporary art, and should be able to negotiate the art world with ease and confidence.” This is a significant problem now as it clashes directly with one of the criteria that Donaldson (2005:30) states young people should be; “healthy, confident individuals’. If students are not confident, then they will not fulfil two of Donaldson’s other areas for young learners: creativity and ambition. The issue is clear, and I believe that use of contemporary art can help tackle it.
While traditional techniques of painting and drawing are still used in contemporary art, there is far more to contemporary practice than just these elements. Contemporary art encapsulates mark making, digital, abstract, performance, descriptive and conceptual mediums and so much more. There is a massive breadth of recent art history and current art practice that teachers and students alike can use to create an environment in which experimentation and personal development can be encouraged. Contemporary art can allow students who would otherwise feel boxed in with misplaced conceptions of what art is to discover other avenues of creative freedom and practice. Of course some students will naturally be more skilled in many different mediums and techniques, but this is present across all subjects, it is the “current openness with which artists use any method and explore any material at their disposal to put across ideas, rather than rely on innate or cultivated practical skills” (lane, 2002:99) which is important. It is “surely a welcome environment in which to encourage pupils to negotiate as well as to develop their own manual abilities” (lane, 2002:99).
Contemporary art can strike a balance between creative freedom and the development of formalist art skills. As highlighted by Gaudelins and Speirs (2002:7) “Many contemporary artists deal with social, cultural and political issues in their work, they also pay attention to the formal and principles of the art work.” While there is so much more to contemporary art than the use of the formal art elements they are often taken into great consideration during the creation of a piece of work, and therefore fill many of the criteria’s that are already in place in the curriculum, making it an appropriate element to teach. This quote also highlights a reason that contemporary arts inclusion into the art and design curriculum is important, beyond the ability to give learners alternative ways to explore art physically it allows for a huge area of exploration contextually.
When it comes to art in schools it is not all about skills with materials, there is theory, understanding and context that all must influence the work, this is especially clear at GCSE and A level in which the assessment objects specify that students must present, record and understand as well as make work. I believe that contemporary art can be used to fulfil the theoretical side of art in the curriculum in an extremely successful way. Donaldson (2005:68-69) states that good teaching and learning supports social and emotional development and positive relationships and that this is key to the curriculum. He (2005:31) also states that leaners should be as a result of education, ethically, informed citizens of Wales and the world. Contemporary art can be a pathway to deeper exploration of social and global elements, as Addison and Burges (2003:120) point out that “Many students in secondary school are engaging in complex theoretical issues and debates in other areas of the curriculum” so why shouldn’t they do it in art? I argue that the nature of art and design’s curriculum lends itself perfectly to this as there is a large amount of freedom for students to explore. Dash (2006:39) believes that this freedom to explore contemporary art and contemporary issues “seems to be allowing more students to access the subject” and as a result “they are realising their creative potential” through the responses that they form to these issues. This further highlights how suitable contemporary art is within the curriculum as it has to potential to allow students to better connect with the subject. 
Dash (2006:39) suggests that contemporary art gives students more interest and freedom to explore art, rather than making the majority of their work about the formal elements students are finding topics of discussion that they are interested in, things that they want to explore through art. Lane (2002:97-99) adds to this stating that the modern day focus of contemporary art will allow students to connect to art in ways that they would be unable to with historic art that would have been created long before their time.  This innate interest can help create deeper discourses and interests in modern day topics, which may result in better attainment for these learners. It is this focus on the now that Lane (2002:97) believes is “The most compelling reason for including contemporary art in the secondary school curriculum” as contemporary art “reflects on current climates.” This fits perfectly with Donaldson’s (2005:29-31) characteristics for younger learners in the upcoming curriculum. He states that students should be ethically learned and be ready to be informed citizens of the world. Contemporary art can be a way to do this; students will get an “increased understanding of social, environmental and citizenship issues through the study of issue-based art images.” (Hickman, 2008:127). In doing this students can fulfil Donaldson’s (2005:29-31) criteria for learner characteristics in the new curriculum.
Through contemporary art students can begin to explore important issues, Gaudelins and Speirs (2002:5) expand on this by stating that “Contemporary art opens the arena for discussing content that deals with issues that surrounds us, including our students on a daily basis” This can help lead to a greater interest in art for students at all key stage levels. KS3 is more prescribed but the opportunity for students to look at issues they may find interesting is of course possible, as part of the current KS3 art and design curriculum students must use investigation and understanding in order to achieve an education in art and design (AACAC, 2009:14-15). By giving students the opportunity to explore social and cultural issues that are important to them they can begin to develop an interest in art. For students that, as I mentioned before don’t think they can do art through a lack of traditional skills this may be a way for them to explore art through contemporary methods. This is giving them the ability to engage with the wider world, which as Donaldson (2005:21-31) highlights, is important. Gaudelins and Speirs (2002:5) explain this further, “Teaching art through an issues-based approach exposes children to issues that gives them reason to interact with the world around them as well as look deeply into themselves as the issues connect and intersect with their lives.”
These contemporary issues that students can explore through art have great benefits, whether it’s giving students confidence with new materials and issues that they are interested in or developing as members of society. However these elements of contemporary art can also be seen as having a negative side. Many of the issues that affect us and our students revolve around controversial subjects such as politics, sexuality and society in general. On top of these controversial subjects comes the way in which they are sometimes presented as art. Addison and Burges (2003:108-120) characterise these controversial contemporary art subjects as ‘monsters’ because in the public eye the transgressive nature of contemporary art is often misunderstood, feared, shunned and kept out of sight, it is seen as a monstrous topic. These topics that can give students the ability to create a deep discourse are often ones that can be seen as unfit for students to study. For example the works of contemporary artists such as those in Young British Artists (YBAs) group have faced severe backlash from the media and public. A striking example of their controversy is the ‘Sensations’ exhibition which came under extreme scrutiny for its displayed works. It featured use of crude materials in Marc Quinn’s self-portraits in blood series (figure 2), taboo sexual subjects in Tracy Emin’s ‘Everyone I Have Ever Slept With 1963-1995’ (figure 3) and the ethically charged painting of child killer Myra Hindley by Marcus Harvey (figure 4). These are extreme cases of controversial topics, but it is these that are often used as examples, primarily in the media. 
Do pieces such as these have a place in contemporary art teaching and are they appropriate? I argue that they are and that they do have a place, but it is how they are used that is important. The argument for not using these stems primarily from the “utter knee-jerk reactions and populist attacks on contemporary art and artists employing front page headlines such as ‘what a load of rubbish’” (Walker, 1998:12). This is why they are often seen as monsters, those that are uneducated in contemporary art and those that seek to create sensationalist news articles come from “incorrect accounts of what artists had actually produced” and this leads to “manipulation of the reader’s emotions and encouragement of philistine attitudes and aggressive feelings” (Walker, 1998:12). The shock value of these pieces is clearly s factor in how they are discussed, if individuals are not educated in art toughly, then they may take the work at face value and in turn may not seek to get a better understanding of what the work is about. 
There are going to be times when “art teachers are bound to abide by the law of the land and to uphold the charter of the school” (Emery, 2006:38) but for the majority of the time it is up to the teacher to “provide students with a safe ‘buffer zone’ in which issues can be discussed” (Emery, 2006:43). Teachers should judge by a case by case basis, and even when showing controversial art, it should be done carefully. There is the risk that the subject matter leaves the classroom and becomes twisted and misunderstood as it goes between other students, peers and parents. These is a strong case to be made that certain  cases of contemporary art, such as the ‘Sensations’ exhibition should not be exposed to those at KS3, and in some cases KS4 and KS5. Again, this must be discussed and judged on a case by case basis, taking into account each school, class and individual if necessary. Emery (2006:39) makes it clear that “Art teachers constantly need to discuss and negotiate the boundaries of art with their students.” While it is not for example acceptable to use blood as a material in the classroom it is acceptable to discuss why such a material has been used. Shock value and media reactions to art such as the ‘Sensations’ exhibition are elements of contemporary art that can be investigated alongside the induvial pieces. To bring it back to Addison and Burges (2003:108-120) earlier comparison, contemporary subjects are monsters, they can be scary and we can be worried by what they do, but we should face them to gain a better understanding of them and help lead to developments in subjects that would otherwise be unexplored. If we were to competently educate individuals on what contemporary art is, there may less of a negative stigma surrounding the subject in the future once these learners form the majority of society, which in turn relates to Donaldson’s (2005:21-31)  vision for the future of teaching.
Addison and Burges (2003:120) state that “Art educators do young people a disservice if they confine contemporary art’s monsters to the playground”, what they are maintaining here is that by robbing students of the opportunity to investigate controversial, problematic and transgressive issues we are removing them of opportunities to confront important, cultural, social and personal issues. I argue that it is stepping into the areas of ethically wrong practice for teachers to disallow students to investigate these topics. I’ve outlined why they are important and how they can connect well with the curriculum, so to remove them contradicts what Donaldson (2005:68-69) positions as good teaching and learning. He states that we should help support students social and emotional developments with positive relationships, this emotional learning is highlighted as integral to the curriculum. Without the breadth of contemporary art, educators are not fully giving students the ability to become ethically, informed citizens, and with this these individuals are in danger of becoming those that sensationalise and fear art, leading to the current stigma that surrounds contemporary art. If contemporary art is thoroughly implemented, its place as an appropriate element in the curriculum will stand out as it helps gives students a greater understanding of both the art and wider world. It is a disservice to learners if art educators do not give students the opportunity to study contemporary art as part of the art and design curriculum.
Through reading about issues in contemporary art and facing the exact same issues in the classroom, namely the ‘inability’ to draw I have taken action in my personal practice in an effort to combat the ‘rot’. In KS3 I have made sure to show students that they can successfully create artwork and get good grades for it through using contemporary abstract styles. Once year seven have covered the basic art elements they begin working with contemporary media such as Photoshop and digital animation, to show them that art is not all about traditional painting and drawing. By giving them a range I intend to try and combat the fear of these materials, hoping that students will find something that they can succeed in. The styles of work range from minimalism to assemblage, with removal of realistic colours and shapes, I intend for students to have an open mind for their artistic beginnings. For students that are preparing to go into GCSE I have been showing them how there is more to art than visuals, how artists such as Jean Michel Basquiat strove to represent deep social and cultural meanings in his work despite the childlike nature of it. I find this important as it again gives students other avenues to explore rather than the material; GCSE focusses heavily on theory, and artists that make work with a focus on theory can show students how to work. Artists like Basquiat are useful for GCSE and A level as their simple visuals are used to represent deeper social, cultural and political issues, it requires research and investigation and I have found that this is a successful way for students to become aquatinted with what contemporary art can do for them, both in terms of their sketchbooks and personal development.

My current placement school does not have anything strictly written into schemes of work (figure 5) or departmental policies regarding the use of contemporary art. Many of the art displays focus heavily on traditional practices, such as painting, drawing and sculpture (figure 6-9). These displays can contribute to the ‘rot’ that Ehrenzweig (1967:6) highlighted; students can become intimidated by display work when comparing them to their own work. While the school does not have set lesson plans on contemporary practice, the subject matter is still accepted openly at KS4 and KS5.
KS3 schemes of work focus primarily on material practice and development in an effort to show skills in a number of traditional techniques and materials. Year seven schemes of work have a very heavy focus on covering the formal art elements. The topics that are covered are colour, pattern, texture, landscape, 3D illustration and poetry. While the formal art elements are integral to the subject and must be learnt as basic skills, it is also important for students to be exposed to what art can be beyond realistic images. There is also no use of the inherently contemporary medium of digital art. Year seven students study the artist Michel Keck, a contemporary artist who works in an abstract collage style, students study her work for the visuals but they do not investigate what the work is in terms of its contemporary factors. As I mentioned before, students at KS4 and KS5 are welcomed to explore contemporary art but they are not exposed to it at all at younger ages in the department’s schemes of work. Year eight students embark on three projects, a research project into Egyptian culture, a logo unit based upon Google and a craft unit centred on making a shoe for a fictional character. These units are useful for the students as they develop their investigation and understanding skills, the topic and work is prescribed but the skills the students develop are integral to the current curriculum. However, students are not being made aware of the larger art world and they are still not being exposed to contemporary art or any contemporary issues. In year nine students continue to develop practical and traditional skills but in line with set themes, such as cultures, Tim Burton inspired gothic and interschool logo designs. These units have a very heavy focus on developing traditional skills prior to GCSE. In the Tim Burton unit they are importantly developing skills in 2D and 3D, the cultures unit allows students to create a research unit on cultures from a set list. Again this is important to develop skills but the students are not taking these skills into areas where they can become more ethically informed citizens of the world. The cultures do not focus on issues or social aspects, just the visual language that different cultures use, again in a traditional drawn and sculpted nature. GCSE and A level students are all coursework based, lessons are not set, but there are demonstrations and tutorials on how to use new techniques, though there is no digital work used at all across any of the schemes of work. This said students are allowed to work digitally and with photography if they so wish, however there are no workshops for photography.
As a majority of the work produced in KS3 has no focus on contemporary art a majority of the students focus on traditional drawing and painting with portraiture and landscapes being dominant themes. As this is what most students produce a large majority of the work on, exemplar sketch books and displays on the walls of the art room are predominantly portraiture and landscape based. When year seven students join the school they are exposed to these visuals and the cycle continues as they then go on to develop their skills in the formal art elements.

To explore my research question I have taken action and qualitative research approaches. I have used an action research approach as it allows me to engage in my area of investigation on my own without any other parties being involved. As Sagor (2000:3-5) highlights action research should be used when a teacher wants to investigate a subject that is central to their practice and will as a result of the investigation improve their teaching in the future without being a detriment to them during the investigation. This is a key reason behind my choosing of this method. As an artist and as a teacher who fully intends on working in a contemporary style with my students this method will allow me, once the investigation is complete to better incorporate contemporary art into my lessons for the benefit of my students. As this investigation does not involve any form of intervention I do not have to worry about the investigation not creating successful physical results in the classroom, as Sagor (2000:4) points out, action research is not worth doing if it doesn’t help make my work with the students more successful. By not using an intervention as highlighted in my ethics form, I am able to develop my teaching and the work of students in the classroom to the best of the abilities of all parties involved separately to this investigation. I am also able to develop this investigation qualitatively through other methods.  
Action research revolves around a seven step process (Sagor, 2000:3-5):
1. Selecting a focus
2. Clarifying theories 
3. Identifying research questions 
4. Collecting data
5.  Analysing data
6.  Reporting results 
7. Taking informed action
My focus, which importantly must promise to “make the central part of a teacher’s work more successful and satisfying” (Sagor, 2000:4) is contemporary art in education, I intend for this focus to give me a better understanding of the subject and as a result allow me to better teach it. The clarifying theories that I discussed thoroughly in my literature review earlier can be in brief summed up as the following. Students in secondary school will often form a preconceived notion of what art is despite them not having a thorough education on the subject by the time that start secondary school. The visual nature of the subject lets them quickly create opinions on what they believe to be good and bad art. This can lead to a ‘rot’ in art that revolves around the student not being able to draw to the same quality of work that is on display in art rooms. Another prevailing theory is that teaching contemporary art in the curriculum can lead to more thorough discussion in their work and personal development outside of it. This leads to students creating better work and being more aware of social and cultural issues. Finally, it is argued that by not exposing students to contemporary art that educators are doing a disservice to those that they teach. The focus area within contemporary art that I have decided to concentrate on is as follows ‘Is contemporary art practice an appropriate component of the school curriculum?’
In terms of data collection I have gone about it in several ways. To analyse the use of contemporary art for my research question I have used qualitative research by looking at schemes of work, work placed on art room walls and displays, exemplar sketchbooks and work being made by students currently in the school.
I have used qualitative research because of the visual nature of art, as I seek “to describe and illuminate the qualities that are present in phenomena [contemporary art] rather than to rank, number or otherwise assess them” (Sagor, 2000:154). Sagor’s quote is expanded upon by Mohajan (2018:24) when he explains that qualitative research “seeks to explain ‘how’ and ‘why’ a particular phenomenon, or program operates as it does in a particular context.” My phenomenon is contemporary art and the context in which it operates is an educational setting (as part of the art and design curriculum), such as a secondary school classroom. 
In the classroom environment I have decided to analyse the use of displays as part of my research, this is because teachers use the walls of their rooms to display good examples of work, a range of work to show what is taught throughout the curriculum and as helpful guides on how to work. As I previously mentioned in my literature review students exposure to work can affect their understanding of art, by evaluating the work on walls I have been able to investigate what students are exposed to as ‘good’ art and what the educational displays intend to teach students about art. This however is limited to the teachers involvement with the displays, which the rigorous nature of teaching there is not always time to revitalise displays and as a result these may not be a completely truthful representation of what occurs in the classroom. This can also be said for exemplar sketchbooks. Sketchbooks can be quite old and unreflective of current practices being employed, that said, these sketchbooks can still have a significant impact on students studying art as to what good art is in terms of art and design in the current curriculum. In contrast to this, sketchbooks that are being produced by students still in the school are more reflective of the current art and design curriculum. These are more reliable as they giving an up to date display of what is occurring in the classroom in regards to contemporary art use, from these I can explore where it is being used and to what extent, giving me a clearer picture of the current situation regarding contemporary education. These books are however still limited in their reliability as they are made by students who may be affected by the art in exemplar sketchbook and on the walls, thus affecting their view of what art should be like.
Of all the methods I have used, the art department’s scheme of work is the most reliable reflection on contemporary art in the classroom and curriculum. It is written by teachers and thoroughly explains intentions for student work. While this is extremely reliable for my research on contemporary art in this school it does not necessarily have any relation to the wider teaching of art in Wales as the scheme of work is written by two teachers in one school. This goes similarly for the rest of my research as it all takes place in one school, meaning that the results of my research when concerning my qualitative aspects are not reliable for a greater consensus on the topic of contemporary art in secondary education. The last three steps in my action research methodology will be carried out in detail in the rest of this text.

To evaluate I am going to work from KS3 up as I believe that each year students spend studying art and design can have significant effect on the next. Beginning with year seven sketchbooks, it is clear to see that by the end of the year students studying with this department successfully cover the majority of the formal art elements, starting with colour and the colour wheel and eventually moving to texture with clay. As I have already iterated it is key that these basic skills are learnt as they form the basis of all art making, the aesthetics and visual language that they will use in the coming years. Something that is missing from year seven work is any understanding or investigating to do with contemporary art. Students do study Michel Keck (Figure 8) and Mary Lloyd Jones; both are practising artists and use abstract aesthetics to represent more than is shown in their images. I argue that this is an opportunity for students to engage with what contemporary art is in year seven as they are already studying suitable artists. They investigate these artists as practitioners of certain materials, not certain theoretical ways of working. It is stated (for KS3 students) in the current curriculum (AACAC, 2009:10)  for art and design that “Art and design stimulates creativity and imagination by encouraging pupils to challenge assumptions, look at things in a new way, be receptive to new ideas and make informed judgments and practical decisions to communicate their ideas and feelings.” Upon evaluating the work of these students, despite how successful they are technically and visually they are not looking at things in a new way, because they are not being informed on the contemporary aspect of the work. For the schemes of work that are covered in these sketchbooks it is clear to see that contemporary art is an appropriate component of the current curriculum, students are encouraged to look at things in new ways and communicate feelings and ideas as a result of investigating new media and have to opportunity to do so, they just are not currently utilising this.
The opportunity to study contemporary art in an appropriate and fitting way is clear for students at year seven. If students were able to really involve themselves in contemporary art from the outset they may be able to move away from the ‘rot’ that Ehrenzweig (1967:6) analysed as a problem. To reiterate Addison and Burges’ (2015:33) point that by showing students that abstract and contemporary ways of working are appropriate art forms they may not struggle as much with the pressures and anxieties that come with traditional uses of the formal elements . This subject knowledge and confidence may then transition into later years.  Upon evaluating the sketchbooks of students in year eight and nine it is clear to see where this could be used in a beneficial way. The work these student produce is heavily orientated towards using the formal elements in a traditional way, paired with this is a substantial amount of reviewing, researching and understanding present in student books, often in the form of work reflections and research projects. The main KS3 research projects are an Egyptian research unit in year eight, featuring a self-lead eight week long homework project, a culture project in year nine and a group project in year seven to create a shoe based upon modern media. Each of these units gives students a breadth of materials and processes to explore, and it is beneficial for them to build up a bank of technical skills and artistic knowledge. However some of these units could benefit from working with contemporary issues and society. A majority of the materials used for the ‘shoe unit’ are found objects, most of which are recycled to make the shoe. This could be an opportunity to incorporate elements of Education for Sustainable Development and Global Citizenship (ESDGC). The students would benefit greatly from gaining understanding on current social and cultural issues regarding pollution, recycling and the natural environment. This would allow students to fulfil elements of Donaldson’s (2005:29-31) outlook for students, concerning ethically and informed citizens of the world. 
The department’s longest set homework revolves around an independent investigation into Egyptian art, students are tasked with recreating a traditional Egyptian vessel for a scroll, and they must also research and write about ancient Egyptian culture. A project such as this may be a way to give students a way to get into contemporary art. Much of what we consider to be traditional Egyptian art is not used as prominently today, hieroglyphics, mythology and ornate jewellery have taken a back step to street art and politically driven pieces. This is area is touched upon by Lane (2002:97-99) when he states that students will connect far more easily with modern subjects and art forms over historic art that was made much before their time. Giving student’s a more freely orientated research project around the way in which the highly iconic visual, Egyptian language has changed may give them insight to how art can be seen in different ways whilst connecting with social and cultural aspects of evolving society. Giving them the freedom to explore a certain element of this may, as Dash (2006:39) highlighted allow “more students to access the subject”. Plus the nature of current Egyptian art focusing on graffiti and social issues lets students engage “in complex theoretical issues and debates” that they are already tackling in “other areas of the curriculum” (Addison, Burges, 2003:120).
This twist on moving from traditional art concerning other cultures and focusing on contemporary ones can be passed onto the departments ‘culture’ project in year nine. Students are given more freedom on what culture to explore; they do almost exclusively look into traditional imagery from these cultures, such the animals of Africa and patterns from India. If students were educated on what contemporary art was by this point their area of investigation could get substantially bigger, and for those less able in the subject, they could just focus on the traditional elements. Having it this way would give students the agency to find topics that they are really invested in personally.
Working this way would also benefit GCSE outocmes as having a very open field to investigate would give year nine students a trial of what GCSE level entails and also make the adjustment from year nine to ten feel less significant for those that intend on taking art and design as a subject. Upon evaluating GCSE sketch books I have discovered the majority of the students do not look at contemporary art or contemporary society, most sketchbooks take the themes and titles that WJEC provide for their units very literally, with a vast majority of students resorting to using the formal elements in traditional ways. While these students are able to look into contemporary art, due to the nature of them not being exposed to it throughout KS3 schemes of work there is a noticeable lack of students working on social and cultural issues. Emery (2006:39) brought up the point that “Art teachers constantly need to discuss and negotiate the boundaries of art with their students” with regards to what is suitable in the classroom concerning contemporary art and its subject matter, but I believe this quote is also suitable for what art can be. For example, showing students the ‘Sensations’ exhibition could expand their boundaries of what art can be, and more importantly how it can be used to represent something in a deeper, more creative way than something literal. Addison and Burges (2003:120) believed it to be a “disservice if they [art teachers] confine contemporary art’s monsters to the playground”, I would add to this and suggest that it is a disservice to students that contemporary art isn’t directly taught, nevertheless debated upon as a suitable forum. A struggle that the department has in student work is with contextual development in sketchbooks; both KS4 and KS5 struggle to keep a narrative or topic through sketch books due to their lack of investigation into topics such as contemporary society. A lack of exposure to contemporary art throughout KS3 could be argued to be affecting these students work in later stages of their school careers. As I highlighted earlier, Gaudelins and Speirs (2002:5) explain that “Teaching art through an issues-based approach exposes children to issues that gives them reason to interact with the world around them as well as look deeply into themselves as the issues that connect and intersect with their lives.” This deep investigation into subjects that are more than just portraiture and landscapes could affectively combat the problem that many GCSE sketchbooks have in this school concerning theory and context. Deeper investigation through contemporary art could directly yield better results for assessment objectives one (critical understanding) and three (reflective recording). 
Upon evaluating KS4 and KS5 books, a weakness that learners show is a sense of narrative, investigation and research. Many students research goes as far as finding an artist that works as they do, so for portraiture, an artist that draws a person will fit the bill. There is no appreciation or investigation into what portraiture for example can represent or what else there is to portraiture as a theme. There is a lack of research into topics beyond portraiture and landscape in general. Experimentation and other methods of working are also lacking, I would argue this is as a result of not being exposed to contemporary art. Students are not investigating contemporary art in KS3 so they don’t investigate it in GCSE or A level, leading to sketchbooks becoming stagnant, with little progression and investigation going on. Students don’t know how else to investigate themes beyond looking for artists as visual references. While many students do succeed in creating impressive pieces of art, it is not sophisticated, in part because they are unaware of the larger art world. Ward (2005:39) notes that “an awareness of contemporary artists, and the freedom to experiment in similar way, seems to be allowing more students to access the subject.” Looking at the work of KS3 and KS4 students in this school it is clear to see, that despite many of them succeeding in creating comprehensive sketchbooks, they are not aware of aspects of contemporary art that may help them thrive in the subject, really helping to inform their work and remove and staleness in it. Ward (2005:39) adds to this when he states that “By enabling them to create sophisticated work by a means of a broad and ever expanding range of media, they are realising their creative potential.” 
Many of these students do not know about contemporary art, or how it can help them because most of the art room displays (figure 6-9) are almost all images to do with traditional portraiture, sill life and clay sculptures. Exemplar sketchbooks focus on analytical writing and material development, which is significantly important but the subject matter is often lacking in strong narratives, investigations or understandings of art and themes that art can cover. Many sketchbooks remain from students that left school many years ago, but because of their technical skills they are kept as examples of good working (figure 10). There is a lack of sketchbooks that have any research into contemporary issues or contemporary art. All good examples of art in the art room, on display on the walls and in sketchbooks show students that they can succeed by being traditionally talented with the formal elements, but these examples are often the best students from a very long history of previous students, meaning that they are only shown the absolute best over a long time frame. For example, figures 10 and 11 show pieces taken from a regularly used exemplar sketchbook which is fifteen years old. Students then form an idea of what good art is, which is, as Addison and Burges (2015:33) point out a large problem in art education.
A majority of students in the school do successfully fulfil criteria and succeed in the subject from KS3 to KS5. However, upon evaluating the environment that they study in it can be argued to be a disservice to some students that they are not exposed to contemporary art enough, for those that struggle to get into art for fear of not being talented enough, there are always other ways to approach art such as from digital and theoretical standpoints. Students are not fully area of this so those that struggle in traditional techniques cannot shine in other areas. The majority of those in KS5 and KS4 are not exploring contemporary issues in society, which may be easier to create a sketchbook around rather than trying to explain material development constantly without an inspiring drive or concept. If students were more exposed to contemporary art I believe that those who struggle with certain elements of art may become successful and those that are already talented can continue to thrive and better prepare themselves for adult life and the possibility of further art education and employment through knowledge of contemporary art and contemporary society. 
In conclusion I do believe that that contemporary art is an appropriate element of the art and design curriculum. As I mentioned previously contemporary art already fulfils core elements of the current curriculum, it is stated that “Art and design stimulates creativity and imagination by encouraging pupils to challenge assumptions, look at things in a new way, be receptive to new ideas and make informed judgments and practical decisions to communicate their ideas and feelings” (AACAC, 2009:10). Contemporary art is highly representation and often attempts to tackle social and cultural issues through a diverse range of mediums and methods. This is important for student creativity, imagination and the ability to look at things in new ways. From my research I have found that the students (KS4 and KS5) who have tackled social, contemporary issues have been able to create much more diverse and through investigations in their books. This is because social and cultural topics can have a much wider areas to investigate, and the students that do investigate these have a clear interest in the subjects. These students do tend to produce better work than students that look at more mundane subjects focusing on the traditional formal practices. That said, many of these student are successful in their work, but the addition of a contemporary practice could improve their work. As I highlighted through Lane (2002:97) and Dash’s (2006:39) texts earlier students are much more compelled and are realising their potential with the application of contemporary art, this again is an important element highlighted in the curriculum (AACAC, 2009:10) as “Exploration, appreciation and enjoyment in art and design enriches learners’ personal and public lives”.
It became apparent to me that that the teaching of art and design with contemporary elements can create a significant difference in students works and lives, those that get higher grades tend to be the ones investigating and analysing contemporary issues, or working with a large array of contemporary media and methods, such as abstract art forms and theory driven practices. I suggest that students should be exposed to contemporary art earlier; if it is taught right from KS3 then it gives students more of a chance to acclimatise to contemporary art rather than be introduced to it at KS4. There is of course the disadvantages of teaching contemporary art which comes from the often taboo and controversial artists and artworks such as the ‘Sensations’ exhibition. I recommend art such as this, despite its importance is not exposed to KS3 students at all, but the nature of how things can be represented in a nonvisual representational way is important. This will tackle an issue that I have read about in research (Addison, Burges, 2015:33) and seen throughout the work of many students: the problem of not being able to make art, or as Ehrenzweig (1967:6) coined it, art ‘rot’. If students can be introduced to contemporary art, both in lessons and via displays on school walls then it could be introduced successfully without issue into schemes of work.  
As I explored in my evaluation, in the current schemes of work in my placement school there are many opportunities for contemporary art to be introduced to students. I also strongly recommend that school displays are changed to show less traditional art and more contemporary art, possibly focusing on digital and abstract pieces of work, again helping to combat the ‘rot’. By exposing student to contemporary practice in KS3 it can lead to more student being better developed in terms of social, ethical and cultural elements, which are highlighted by Donaldson (2005:29-31) to be fundamental for the curriculum. This element in particular could affect the whole school if contemporary art is implemented at KS3. Giving students the opportunity to investigate climate change, social problems and the wider world can help make them aware citizens on a global scale. To add to this, it is as Addison and Burges clearly stated (2003, p120) a disservice to not expose students to these important and often controversial subjects. This element of social and cultural development may also lead to more students taking an interest in the subject, and for those that go into art and design in KS5 and KS4 a better understanding of contemporary art to possibly use for their GCSE and A Level work, and as I have seen in my placement school, the work produced by students investigating through contemporary art are as a general rule stronger than traditional formally driven sketchbooks. 
If I were to investigate this this subject again I would be interested in investigating contemporary themes that are being investigated in other areas of the school, as Addison and Burges (2003:120) pointed “Many students in secondary school are engaging in complex theoretical issues and debates in other areas of the curriculum”. I think to investigate what subjects are looking into these areas and how they are doing them, could help with how it can be approached in art. I believe one of the most difficult elements of contemporary art is as Emery (2006:39) identifies how the teacher negotiates boundaries around contemporary subjects and how they tackle them. I would like to see how other subjects investigate contemporary issues, in order to better implement it in an art forum. This leads me into what I have enjoyed the most about the investigation and research, being able to see in student sketchbooks, primarily in GCSE and A Level how they tackle these subjects. Seeing mature discussion and development, whilst using an artistic output to project these contemporary subjects has been enlightening to me, and a joy to see. This has proved to me that contemporary art is an appropriate part of the art and design curriculum.

Upon reflecting on my investigation a key limitation of the study is that it all the qualitative research I have used has come from one source, my professional teaching experience (PTE2) in my current secondary school placement.  While my belief that contemporary art is appropriate for the art and design curriculum is reinforced by examples of students work that do use it well in order to succeed in art and design, these examples are from a small selected size. While exam question units are set by the Welsh Joint Education Committee (WJEC) across multiple schools the implementation of contemporary art may change drastically depending on the teachers and students per school. The nature of using a qualitative approach also is a limitation, as it is a descriptive method I cannot say with a hundred percent confidence say that contemporary art is beneficial for all students as I did not look at any data or trends concerning pupil grade attainment and its connection to the usage of contemporary art. For future enquiry to support my professional and personal development I will track every year how contemporary art effects pupils work, especially grades in KS4 and KS5. By exposing students to contemporary art I hope to get a better understanding on how to use it in lessons from the reactions and way that students use it. In turn I believe this will give me a greater understanding of the subject and help develop my professional teaching practice. 
To link my research to my literature I explored to see if contemporary art was being appropriately used, discovering it being used successfully and competently in sketchbooks showed me that the texts which stated that contemporary has a place in the curriculum were correct, at least in term of my research. Ehrenzweig (1967:6), Addison and Burges (2015:33) brought up the issue of student confidence with traditional work, to explore this I investigated displays and exemplar sketchbooks to see if contemporary art was being given an appropriate chance to be included in the classroom, in order to combat the art ‘rot’. The research that I have done ties into several areas in the Qualified Teacher Standards (QTS). As previously stated art is a constantly and rapidly changing subject, and to have up to date subject knowledge as per QTS S2 is key. Contemporary art is constantly changing, having both an understanding of current art and how to teach it will be massively important for my teaching practice if I want to give students a thorough art education. Having this knowledge will better help me inspire learners as per QTS S1 as I can give them a much larger area and range of art to look into, and take an interest in too. Under S1.3 these student can also develop intellectually and personally with exposure to contemporary art subject matter. Giving a larger range of art to students to explore can help me fulfil QTS S1.1, understanding everyone’s learning needs, and maximising potential. Contemporary art can let students explore issues to do with themselves, and better inform them of issues to do with others, and in turn I can better offer contemporary art to students as I develop my professional practice as an informed art and design teacher utilising contemporary art in an appropriate manner.
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Figure 1. Picasso: (1896) 
‘First Communion’ 
[Oil on Canvas]
Figure 2. Quinn, M. (1991)
‘Self’
[Blood, Stainless Steel, Perspex and Refrigeration Equipment]






























Figure 4. Harvey, M. (1995)
‘Myra’
[Acrylic on Canvas]




Figure 3. Emin, T. (1995)
‘Everyone I Have Ever Slept With 1963 – 1995’
[Appliqued Tent, Mattress and Light]
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‘Key Stage 3 Scheme of Work Overview’




Figure 6. School X. (2015).
‘Tim Burton Display’ 
[Charcoal, graphite and watercolour on paper]
Figure 7. School X. (2015).
‘Still Life Display’ 
[Charcoal, graphite and acrylic on paper and canvas]

























Figure 8. School X. (2010).
‘Egypt and Michel Keck Displays’ 
[Chalk, graphite and watercolour on paper]
Figure 9. School X. (2003).
‘GCSE and A Level Work’ 
[Acrylic and oil on board]
































Figure 11. School X. (2013)
‘Sketchbook Exemplar Display’
[Mixed media on paper]
Figure 10. School X. (2003)
‘Exemplar Sketchbook’
[Graphite and charcoal on paper]
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Key Stage 3 Overview

Term Year7 Year 8 Year 9

Autumn

Spring

Summer

Key stage 3 - Colour, line, shape, form, pattern, texture, tone. All the elements
are covered throughout KS3. Pupils will work in a variety of media, both 2D
and 3D and work individually or in groups.
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