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Targets from my previous assignment
 
	Target
	How I have addressed it in this work

	 Please engage with a wider range of academic sources - Welsh Govt, Estyn, BERA etc. These will help your writing style as well as giving you a level of academic rigor throughout.
	 Within this assignment I have used Welsh Government, BERA and Curriculum for Wales as they were relevant to what I was writing about.

	 Please aim to include a level of criticality within your work - find more than one author that supports what you are saying, then try and find some that challenge or oppose that point of view.
	 Within the assignment I have used a varied amount of theorist who agrees and disagrees with my Assessment for Learning strategy and my research tools, these being interviews and questionnaires.

	Carefully check your work - for any referencing or grammatical errors prior to submission.
	I have located the authors of websites instead of using ‘Anon’.
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Introduction 
The purpose of this assignment, is to dive into the opinions from children and their teachers, based on Assessment for Learning (AFL). AFL is said to be a tool that is used to help give an insight on what the children have learned to aid future teaching and learning (Welsh Government, 2013). Linking to this, the Curriculum for Wales is heavily focused on aiding and supporting pupils’ progression. The curriculum has set three key reasons in how we assess; to support each individual learner every day, identify and reflect on each pupil’s progress and to understand whole class progress to reflect on our own practice (Welsh Government, 2022). To conduct these opinions for my research, I have created a ‘research question’, this being ‘To explore the use of Exit Tickets during a lesson with a Year 4 class.’
Within my class I have 31 children aged 8-9 and the class teacher. To retrieve these opinions, I have conducted a questionnaire for the children as well as a follow up interview where the children are given the chance to elaborate on their answers from their questionnaire. On top of this, I will also be interviewing the class teacher, on how effective Exit Tickets are to her classroom routines and how they are used within her lessons.

Literature review
Exit Tickets are known for being a form of assessment that is short and fast that takes place at the end of a lesson (Johnson, 2023) via completing tickets. Paul Black and Dylan Wiliam (1998) state that Exit Tickets are a form of formative assessment. Formative assessment is defined as assessing and observing the students understanding to help tailor teaching methods to give the children the best chance of succeeding (Benjamin, 2025). It is said by Wiliam and Thompson (2007) that there are three key processes within teaching and learning from Ramaprasad’s (1983) explanation. The first one being, identifying where each learner is in their learning. The second process is identifying where the child is going to progress to next, and how we, as teachers, are going to aid the children to get to their individual successes (Black and Wiliam, 2009 pg. 7). By using Exit Tickets, it allows the children to give their opinion and write down their feelings on a task or topic, allowing them to set goals alongside the teacher, building confidence and their mindset by identifying what level they are working at (Sherrington, 2019). Black and Wiliam (1998) outlined within their ‘Inside the Black Box’ model that to have effective teaching there should be opportunities for the learners to voice their understanding on a certain topic or lesson, because of this formative assessment supports the child’s learning (Sherrington, 2021). A resource from John Hattie (2007) who published The Power of Feedback, in 2007. Provided the opinion that feedback can be viewed as one of the greatest influences on children’s knowledge and learning (Hattie and Timperley, 2007).
There are a few reasons as to why Exit Tickets are viewed as one of the best forms of assessment strategies. The first one being that they provide teachers with instant clarity on the pupils understanding (Androy, 2022), whereas other AFL strategies, such as, presentations, and tests may have a longer waiting time when retrieving feedback. As a result of this, children may forget the learning intention of the work they were doing at the time when they do receive feedback and may further lack the confidence to do the task later in their school life. A researcher named Ruth Butler (1980) discovered that learners were normally more interested during the lesson when they received verbal feedback about what they had completed, whether it was good or bad, pushing them to aim higher (Kohn, 2022). 
Secondly, Exit Tickets provide the opportunity for children to voice their strengths and their struggles without having to voice it to the whole class (Androy, 2022). To support this point, research from Beattie et al (2015) states that a child’s self-confidence together with their work performance tend to improve when they receive more thorough, and positive feedback based on their strengths and struggles (Lopez, 2025). Thirdly, Exit Tickets enable teachers to set out and plan their lessons in the future. This is because they know what each child needs and what level of differentiation is needed for each child to have the best chance of success (Androy, 2022).
Although there are many benefits to using Exit Tickets, there is the argument that Exit Tickets fall into the Summative Evaluation instead of Formative Assessment. Summative assessment is a method used to evaluate what has been learned at the end of a lesson. This is to allow the teacher to see if the learning intention and success criteria’s have been met by the learners (Janus and Brinkham, 2010), whereas Formative Assessment is to retrieve information that can help aid the students learning whilst it is happening (Great Schools Partnership, 2014). Alfie Kohn (2000) has given the opinion that Exit Tickets also come under standardised testing. Standardised testing is viewed as a formal assessment tool that is engineered to measure children’s educational abilities and their successes by tracking their results and using specific questioning methods (Inclusiveteach, 2024). Kohn states that when using standardised testing, it can be more damaging for children who come from low-income households and minority pupils. To further support this statement made my Kohn, Cathy Davidson (2017) also states how issues with standardised testing is a poor method for children who are part of a low-income family (Taylor, 2025).

Methodology
One of the research tools I used to gather the information on Exit Tickets was an interview. An interview is said to be a professional and planned conversation between an interviewer and the candidates (Purbey, 2021). Interviews are qualitative research, where you gather ‘non-numerical data.’ In this case the interviewer is me, and the candidates were six pupils from my placement school, as well as the class teacher. My sample group of children was varied, as I chose children from using their lollipop stick pot. In doing this, a researcher named Kendra believes that ‘Random selection’ ensures that every learner within the classroom has an equal opportunity to be included in the research, if they would like to participate (Cherry, 2025). Using interviews as a research tool is said to be an ‘influential’ and helpful tool that enables the researchers to get an insight into learners' opinions of certain topics, that you may not hear within their normal day-to-day conversations (Danby, p.4). It also allows the researcher to adapt their questions, if need be, to enable a more detailed answer, to gain increased amounts of valuable data. Interviews also give instant feedback for the researcher, so then it can be quickly analysed and put into research. They are also very flexible so they can be started at any point of the school day and maybe even finished on a different school day. The theorist Jean Piaget (1936) conducted interviews with children, and he gave his opinion that when the interviews are taking place, the interviewer must listen to what the child has to say and allow them the time to talk, to then follow the questions from the child and the explanations, to capture important and relevant information (Hsueh, 2025). Piaget (1920) held ‘clinical conversations’, like interviews, with primary children to draw on their previous knowledge on certain topics, to which they may or may not know the answer.  This then enabled Piaget to get an understanding of what needed to be targeted and where the children could be pushed further, as well as having an insight into their independent learning (Cole, and Steiner et al, 1978).
However, the learners may answer the research questions in a way where they think they will be cast in a ‘good’ light with myself, instead of answering with their own opinions. They may also cause the learners to feel uncomfortable or anxious which is why it is important to pick up on any uncomfortable cues and allow them to withdraw (Team, 2023). Interviews can also be viewed as time consuming, as the questions will have to be thought out to ensure they can be answered in detail and further elaborated upon (Andre, 2017). Thompson (2019) states that when conducting interviews with children it is important to make sure that you are using vocabulary that the children can understand, to prevent added stress and so they know the true meaning of what you are asking them.
To conduct my interviews, I completed a consent form for example, I completed an Ethics Form (appendix 7) which clearly displayed a detailed introduction to what my research entailed, and how I was going to make the research ethical. There was also a consent letter that I discussed and had signed by the supporting Head within School A (appendix 6) giving me consent to voice record interviews. In relation to this, the BERA guidelines together with my Ethics Form state that when conducting research voluntary, informed consent must be obtained when introducing the study, and it should be made clear to all pupils that they are able to ‘withdraw’ at any point within the interview process (BERA, 2024). The 1989 Convention on the Rights of the Child gave rights to children aged between birth and 18 to have their wishes known, listened to, and respected (Blackburn, 2015). As a result, this links with their right to withdraw as they will be listened to, and their wishes and feelings will be respected. In relation to the above BERA guidelines and the Rights of the Child, after explaining what my research was and stating that I would be doing an interview, with the pupils who wanted to be involved, five out of six learners were happy to be voice recorded and take part.
The second research tool I chose were questionnaires. A questionnaire is quantitative research that consists of several questions that all link together. My questionnaires were both structured and unstructured questions where some required a simple yes or no tick, and others allowed the children to answer the questions in their own words (Hassan, 2024). Questionnaires are a fast and effective research tool as my whole sample group were able to complete the questionnaire at the same time. The data from my questionnaires ensures that it maintains anonymity, anonymity can be linked to the BERA (2024) guidelines as well as my Ethics Form (appendix 7). They also allow us to collect consistent and organised data that can be easily compared, as the questions and their formats are the same for every child. However, I did find that one of my learners was not taking the questionnaire seriously, leading to the questions not being answered in little to no detail. This is a negative, as it affects the overall data and when comparing two different answers. The theorist Carol Dweck (2000) used questionnaires in her research that were focused on intelligence within the children and the children’s choice on what task they completed within their school. In doing so, Dweck found that there was a ‘mild’ (p.6) correlation being 0.3 between these two topics. As a result, teachers were highly intrigued and interested in these results, as they confirmed the children’s opinions to their own views of those children within the class and their abilities (Miller, 2000). Campbell (1957) said that when research is taking place by completing questionnaires, there is a sense of researcher bias. This may be because the researcher is choosing the ‘best’ pupils from a class to ensure their questions are answered to their standards (Alkin, 2025) leading to the results lacking validity. As a result of this, the results from the children’s questionnaires would be inaccurate. Questionnaires may also lack detailed responses; due to this you may not have enough detailed data to analyse and compare. Campbell (1957) emphasises if data is measured accurately from test results over terms, then it will help give an insight of pupils understanding (Magee, 2013).

Discuss and findings
As stated briefly in my introduction, I conducted my research in a Year 4 class where there were 31 children, and the class teacher. When reviewing my ‘methodology’ it states that my sample group was chosen via lollipop sticks as it eliminated any sign of researcher bias and gave all children the best chance of being involved (if they wished to be). In doing so, I chose six children to complete a questionnaire and an interview. After explaining what I was researching and why, six out of six children were happy to complete a questionnaire, and five out of six children were involved in an interview. I also gave two questionnaires to the class teacher as well as the year 6 teacher, and they were both more than happy to complete these. The consent form can be viewed in (appendix 6).  
My findings based on the completed questionnaires from the students, showed me that Child A and Child C both had the opinion that Exit Tickets could be defined along the lines of being ‘things that people use after a lesson, then you put how you are feeling on it,’ and, ‘tickets that you feel about the work.’ This, in relation to my literature review, can be compared since Exit Tickets are described by Johnson, 2023 to be a form of formative assessment where the children can express their opinions based on their strengths and struggles about a task. Whereas Child B answered this question by simply putting, ‘I don’t know’ and Child D and F similarly said that ‘they are used to let you exit the class and go to play.’ This gives me the understanding that Exit Tickets may not be a solid Assessment for Learning method that is used in this Year 4 class, hence the view of them “just being to go out to play” and that “they are not sure”. To support my conclusion of them not being a main method used, the class teacher (teacher 2) also did a questionnaire (appendix 2) and stated that they ‘do use them but usually tend to use AFL tools within their book. A further question that was used within the pupil’s interview (appendix 4) was, ‘How do Exit Tickets help with your learning?’. Group B stated that it is a ‘fun way of telling your teacher because sometimes if you feel bad about a thing, it’s embarrassing to tell your other friends.’ Whereas Pupils A, C, and D all answer this question stating that ‘they don’t help,’ and ‘they don’t help me at the end.’ Overall, I can conclude from this that most of my responders do not like Exit Tickets as an Assessment for Learning tool for the children themselves as they only mentioned that ‘they help the teachers see if they enjoyed the work,’ and ‘teachers know if you are feeling if you enjoyed or not.’ This shows me further that the children only see Exit Tickets to be beneficial for the teachers and not themselves.  In relation to this, revising my literature review Andor (2022) stated that Exit Tickets provide teachers with instant clarity on the pupils understanding. On top of this, Teacher 1 gave their opinion that ‘they helped gain an understanding of concepts taught and help the teacher gauge how confident learners are.’ As well as Teacher 2 who mentioned that ‘they believe they help to understand those children who have understood or not understood the task. In total six out of six children were all able to provide an answer on the question ‘Why do you think teachers use Exit Tickets?’ Child A said that teachers use them to ‘see if you need help or not for next time,’ Child B answered saying ‘to see how you are doing,’ Child C stated that they ‘help to know your feelings about the work,’ Child E and F voiced similar explanations, these being ‘to see how you feel about the work.’ However, Child D mentioned that they ‘make sure you are safe and know where you are going.’ This shows that misconceptions have been involved in why they think teachers may use them, relating further to Teacher 2 saying they use Exit Tickets sometimes, and usually use other AFL methods.

Conclusion
To summarise this assignment by conducting interviews and questionnaires with both students and teachers within my placement school, it has given me a deep insight of several different AFL methods. Focusing strongly on Exit Tickets, by completing my literature review I can come to an overall conclusion that Exit Tickets are a helpful resource that enable me to measure children’s confidence from within the lesson, aid my future teaching and the resources I plan to use, as well as creating a safe environment where the children feel that they can openly discuss their strengths and weaknesses. During the process of starting and completing this assignment, I have been able to widen my knowledge on ethics. This being within the classroom, and in an educational setting when undergoing research. This has enabled me to successfully complete an Ethics Form, ensuring that the children’s confidentiality, privacy, and their best intentions were the core of my research. On top of this, this assignment has allowed me to enhance my research skills when finding theorists to support my main points, and link my research to key references, such as, BERA, Welsh Government, and the Curriculum for Wales.
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