1. Introduction 
In this portfolio, we are going to be looking at multiagency work and the different models that there are as well as looking and the benefits and challenges to the models. There is also a focus on my chosen service of a school and Bronfenbrenner's ecological systems theory. There is also a look into legislations that schools may use to help with multi-agency working. there will also be an insight into the roles and the responsibility that school have to make sure children are safe and how they use multi agencies. Person-centred planning will also be looked at and how the school and different agencies can help put a plan together to help the needs of a child or family. 
1. Analysis of definitions of multiagency working
Multi-agency working is when multiple agencies come together to be able to support an individual. “In recent years, multi-agency working has received much attention and has been the focus of some political agendas. For example, the Government’s Every Child Matters white paper sets out a Children’s Trust model of practice.” (Atkinson,2007) This gives indication the multi-agency working may be important for helping to ensure everyone stays safe. In a journal article that is written by Ainslie et al, 2010 they explain how primary schools and external agencies are aiming to work together to be able to deliver the agenda of every child matters so they can highlight areas of good practice.  Aninsile et al, 2010 also explains that the aim of delivering this is to be able to deliver an effective response to the challenges that may be faced by the schools and other agencies.  
This shows indication that every child matters green paper encourages services to work together to be able to come up with the best scenario for the child. An example a school may be working with social services as they are worried about the welfare of a child.  By these two services working together it can help to ensure information is passed on and the children get the help they need. 
The aim of using multi-agency working is to improve opportunities and the chance that children have in life. Making sure children have a flying start in life is key for ensuring that they thrive.  This is also one of the aims of a flying start, “The development of a multi-agency approach to Flying Start is key to the effectiveness of the programme and is instrumental in supporting both children and families”( WAG, 2012)  this seem to show any indication that for people to get the support they need, services need to work together. This is clear when WAG, 2012 explained that introducing multi-agency working allows the setting to deliver a program that can support both children and their families. 
There are three models of multi-agency working one model is a multi-agency panel. Messenger, 2013 explained how this model is unusually made up of different service or agencies that are based within their workplace. Messenger also goes on to explain that the panel operates holding meetings, depending on the nature of the arrangements that are in place can depend on how frequent the panel meet.  
Another multi-agency model is a multi-agency team.  This is where a group of professionals are recurred into a team and is usually a more formal arrangement than a multiagency panel. The practitioners that are involved are encouraged to share a sense of a team. As there are a variety of different ranges and level of work, means that where some people may have strengths others may have weaknesses, hopefully resulting in a stronger team.
 The third model is integrated service, which is where services come together to help the community. These are usually delivered in places such as schools or early years services and involve everyone who works with children and young people. the children's workforce development Council, 2008 explains that “Integrated working is at the centre of making a real difference to the lives of children, young people, and their families.” This indicates that integrated services aim to work together in the community to help provide support for children and young people. integrated service is based around the Every Child Matters green paper, which aims to help protect children at risk and support children to achieve their full potential.(gov,2003) 

1. Benefits and challenges of multiagency working 
As previously mentioned, there are three models of multi-agency and they also have benefits and challenges. 
There benefits and challenges that face Multi-agency panel. One benefit is that to be on a multi-agency panel there is not recruitment necessary, the children’s workforce development Council, 2010 explained “Some panels are open to anyone who feels they have an interest in a particular child or young person’s welfare” this shows that if there is a service or someone who feel that they can help they are allowed to have an input and share their expertise. This can help ensure that all children and young people have the opportunity to progress. However, this could also have a negative effect as a service may come forward to help, but the child may not be benefiting from it. 
Another benefit of a multi-agency panel is that funding is not always a problem. As multi-agency panels services and agencies do not have a base where they work together all the time this can help with saving money. Funding can be used in other areas to help to ensure that support is given to those that need it the most, by funding not being spent out on a base it can also ensure that panels are still able to meet and work together. 
As well as positives there are also negatives to multi-agency panels, one being that there could be a lack of communication.  “Poor communication can result in project failure especially in severe cases where the problem is left unsolved.” (Aziz, 2018) this indicates that if there is poor or lack of communication then it can result in a frailer. From panels not meeting often or only every few months, it can result in a lack of communication. By leaving it a long time between meetings it is possible key information can be forgotten about or not passed on. This then would result in poor communication and could mean that the panel could fail the person or family. 
An example of this could be if the child protection case conference a type of multi-agency panel, was investigating the safety of a child.  If poor communication was to occur, then this could have a significant effect on the child’s life as their safety could be at risk.  This is because this child could be being exposed to abuse but without sharing key information this could go unknown and the panel has then failed to give the correct support.  However, if all information is recorded and reported it is less likely that communication will affect the support and decisions that are given to help the child and their family. This is thought as Campbell et al, 2020 states how “Good communication skills are very important to success” showing that good communication leads to success. 
There are also lots of benefits to working in a multi-agency team. One benefit is that everyone in the team can share their skills and their knowledge. Brouwer, 2017 explains that developing the ability to share knowledge can have an important impact on developing and learning, as well as helping others to succussed. This explains how important it can be to work in a team as everyone has their own strengths and weaknesses and by working together as a team effectively this would hopefully mean that there are no floors to the teamwork. 
Sharing skills and knowledge can also have a positive on multi-agency teams as it encourages people to communicate. Tan, 2015 explains that “knowledge sharing is positively related to openness in communication and face-to-face interactive communication.” Communication can be key for ensuring that teams work together effectively as information can be miss understood. By encouraging practitioners that are part of the team to share their experience and their knowledge they can learn from each other. Whether it is from their mistakes on what not to do again or if it is new information that they did not know before. 
There are also challenges to working in a multiagency team. One challenge that could face the team is time. Time is important for ensuring that needs are meet and the team can work together efficiently. “only a finite amount of time available to respond to many different priorities; some services have waiting lists” ( Cheminais,2008) if someone required a service straight away this could be an issue as the team wouldn't be able to provide what they need in time.
Integrated service also has many benefits, as they take on a holistic approach when dealing with children and young people. it is important to focus on a child holistically as it is said to help with “improving the well-being of its pupils.”(Brown et al, 2006) this is important as it shows by the services looking and be able to see how they can help a child as a whole, this may help with making sure that they help the child as whatever help the child or young person in need of should be personally developed for them as it is to suit their needs. 
As integrated services aim to have a focus on the whole child it shows that they have the ethos of Every Child Matters.  There are five aims to Every Child Matters and each one of them are deemed important for ensuring that children can live a happy healthy life. Watson, 2006 explains how “It seeks to enable a new holistic approach to their care and so improve several outcomes for children, thus improving their overall well‐being.” By taking on a holistic approach you can put the child first and be able to help all their needs, not just one.  
There are also challenges to having integrated services. One challenge could be ensuring that you are able to bring in a range of different partners and services and the whole school community and making sure everyone is on board. This would mean everyone having to work together and this can be difficult to find which a big group of people. this can be seen as collaborative working and if it worked it would ensure "greater opportunities for more inter-professional learning, training and development between school staff and multi-agency practitioners working directly with pupils in the school to improve integrated working.” (Cheminais, 2008) however this is not always the case and when collaborative working does not go to plan then integrated services might fail the children. 
One way this could be done is if the services don’t work with the child and listen to them. as part of the UNCRC, it is important to remember that all children have rights and article 12 states that all children have the right to be listened to and taken seriously.
4. Background to school’s service
 Schools are one service where you can see multi-agency working taking place a lot of the time. Schools may need to use multi-agency services for many reasons to ensure the support of the child. This may be to support children and young people with their home life and possibly in their education.
Bronfenbrenner's ecological systems theory may be seen when looking at schools and multi-agency working. “Ecological systems theory explains how human development is influenced by different types of environmental systems.”(Ettekal et al, 2017) this can be recognised when multi-agency teams work to help the child and see where there may be a problem and how it could be resolved. 
There are five sections within the ecological system, the first section is referred to as the microsystem. This section focus on the things that have direct contact with the child. One of these could be school depending on the age of the child, and this could have a huge influence on a child as this is where a child may spend most of their time. The relationship that the child makes with their teacher can be very important to make sure there is trust and to make sure they take a positive away from the school environment.  the child immediate family such as parents and sibling are also a direct contact with a child. What is considered to be part of the main environment to the child is important and can be influenced by the people around them. “The interactions within microsystems are often very personal and are crucial for fostering and supporting the child’s development.”(Guy-Evans, 2020) 
The second section is The mesosystem, this section focused on the interaction that the child has between them and their direct contact. An example of this could be the interaction between the child, the parents and the teacher, the interaction that they all have together will help to have an influence on the child’s development. However, if a child and the teacher do not get along it can impact the child’s learning as well as their development. Armstrong et al, 2011 explained that “Negative relationships with teachers and peers in the classroom increased the odds of having chronically high externalizing behaviour.” 
The third section is The Exosystem, this section is all the formal and informal social structures that do not have direct contact with the child but have an indirect influence as it may affect their direct contacts or microsystem. The people in the child Exosystem maybe people like the child’s neighbours or parents friends or even their parent's workplace. Although these people do not have direct contact with the child, as they have close contact with someone close to the child such as a parent it can affect the child’s development. 
One example could come from the parents’ workplace if a parent is having trouble at work and could be losing their job. This stress and worries could be passed on to the child and have a negative effect on their development. Ruiz-Valenzuela, 2020 explains how “a negative and significant decrease on average grades of around 15% of a standard deviation after father’s job loss.” This shows the stress of their father losing their job has possibly impacted the child’s grades. 
The fourth section is called macrosystem, this section has a focus on how cultural factor that may affect the child’s development.  This could be from wealth, poverty as well as ethnicity, socioeconomic status and geographical location. These may not always refer to the environment where the child is being brought up, however, the society and culture in which the child is developing will be impacted by these factors.  
These factors can have a significant effect on the child and their development depending on what the child is open to. If the child is open to poverty then there can be a lot of things that can have a negative effect on a child’s development. “among children living in households below the poverty line, levels of mental health problems were lower when living in neighbourhoods with higher concentrations of poverty and higher when living in neighbourhoods with more antisocial behaviour.”(Boyle et al, 2019) this indicates that poverty can affect a child's development by lowering their mental health as well as them exposing them more to anti-social behaviour.
The fifth section is Chronosystem, this stage looks at the environmental changes that may take place within a child’s life that may impact a child’s development. These could be things such as life transitions as well as historical events. 
An example of this could be a normal life transition like starting school as it is likely that majority of children will go through this transition. However, it can also be events that not everyone may be exposed to such as parents getting divorced. “Divorce has been shown to diminish a child's future competence in all areas of life, including family relationships, education, emotional well-being, and future earning power.”(Anderson, 2014)
From looking at this system it seems that it could be used by schools when working with multi-agencies to determine what is affecting the child. This is because it breaks down all the aspects of life that could influence a child. The school will need to work with multi-agencies to be able to determine all the problems that the child may face and for the child to be able to get support.  
An example could be that school are worried about a child and decide to find out what is wrong. The school may work with the child and the parents to get a full insight into what is going on in the child’s home and school life. When the problems have been detected the school can then take these further and start to put a personal plan in place for the child to help meet their needs. The school may need to access several services to help support the child. 
5. Multiagency partner overview.
Working together to safeguard children is one piece of legislation that can be used in multiagency working and schools. This legislation believes that children's welfare is the most important thing and that children who are in need of help and protection deserve it at a high quality. “We want a system that responds to the needs and interests of children and families and not the other way around. practitioners will be clear about what is required of them individually, and how they need to work together in partnership with others.”  (gov,2018) this is important when every service need to use multiagency but more so with schools, as there is so much that could happen as a result of not ensuring that children are not put first in these situations. 
This legislation makes sure that everyone is aware of the importance of working to make sure that all children are listened to and that their view is taken very seriously. Although the school or any other service would be working to make sure the child is safeguarded the legislation also explains how important it is to work with the child and their family and for a collaborative decision on how to be able to support the needs of the child. There are many benefits for collaborative decision making but Politi et al, 2011 states it helps with “providing clear explanations, checking for understanding.” This will help everyone involved to develop an understanding of what is being said and what is going to be done. By having a clear explanation and understanding, everyone has the opportunity to speak how they feel.
 The legislation shows how important it is to make sure that those children who may struggle to be able to get their point of view across should be provided with someone to support them. one way this can be done is by providing the child with an advocate. There may be many reasons that children may need an advocate one may be due to English being a second language or even having a disability that restricts you from being able to get their view across. 
This way the child is likely to be listened to and the correct support is more likely to be in place. It is important that a child-centred approach is maintained throughout, this way no one can be sidetracked and that everything that is done is to befit the child.  
As part of this legislation, there is a pre-existing act that helps make the legislation effective. The children's act 2004 also contributes to multiagency working under section 11, “Local agencies, including the police and health services, also have a duty under section 11 of the Children Act 2004 to ensure that they consider the need to safeguard and promote the welfare of children when carrying out their functions.”(Gov, 2018) This can be seen within schools as they may need to work together with both the police and health service to determine the best possible outcome for the safety of children. 
"The Police Force has led to the significant and much-admired placement of police officers in schools, presenting to pupils on a variety of issues including substance misuse and abuse.”(partnership council of wales, 2018) by having the school and the police working together they are able to bring issues to the attention of children to hopefully inform them of consequences that could happen.  The UNCRC Article 19 states that "ensure that children are properly cared for, and protect them from violence, abuse and neglect by their parents, or anyone else who looks after them.” the school, the police and social serves can work together to ensure that all children are kept safe, as it is part of the children’s rights it is important that it is recognised and dealt with. 
By schools and the police working together they are able to deliver lessons and support to students as well the school. it is thought that by ensuring these services working together it helps to develop “an increased sense of safety for pupils, teachers and the community”( Lamont et al, 2011) by increasing the feeling of safety children are going to be more aware of situations that they may think are not appropriate and keep them and others safe. 
6. Roles and responsibilities
Schools roles and responsibility in multi-agency working is to take help a child that is in need and to put things in place to help the child in their situation. There can be many factors that could affect the child-like stated earlier in Bronfenbrenner's ecological systems theory, as well as this the child may also have a health condition that results in them needing support.
Another role that the school have is to pass on all information, this is important to ensure that children can get the help they need. “lack of effective communication can put children and families at risk of falling through the gaps”(gov. scot, 2013) by having poor communication with multi-agencies and not passing information, you are then putting the lives of the children and family at risk of not getting any support. In schools, if there is an issue where the school needs to work with outside agencies they make sure to keep close contact with meetings were needed to relay information. 
As well confidentiality is key when working in multi-agency, although information about the child is being shared it is important that it is only shared with the people that need to know.  “confidentiality promotes a safe environment for students to discuss concerns and assess possible solutions without the threat of unwarranted disclosure to a third party”(O’Connell, 2012) by making children aware that information that they disclosing is safe you are helping to keep a positive student teacher relationship. 
However, if a child discloses information to a practitioner personally in confidence and they feel like it could affect the child it is possible confidentiality may need to be broken. “breaking of confidentiality in the context of their knowledge about crime and other illegal activities and harm.”(Surmika, 2020) in a school this may occur once a child has disclosed information to their teacher that could result in them being hurt. The teacher then has the responsibility to report to their safeguarding officer, where they will then report to other services to ensure the needs of this child are met. This is to ensure the child is not left in a dangerous situation, and everything is logged for future reference in case another situation arises.
All these roles and responsibilities are important, however, it is clear that the school has a responsibility for making sure that children are safe at home and in school. one-way schools keep children safe within schools is by having regular fire drills and also school lockdowns practice. This is to ensure that in an emergency all children know what to do, although schools also help to keep children safe by not letting a child go with just anyone at the end of the school day. If the parent does not know who the adult is they may ask for a code word or the school may ring the parents to check, this is to ensure the child is not going to leave with someone who they are not meant to. 
 
7. Person-centred planning approach.
Person-centred planning (PCP) is when multiagency come together in their panels and their teams to help put a plan together to suit the needs of the child.  Person-centred planning allows a person that is needed, their family members and friends to share information related to the individual to form a personal profile and to show the future vision for the person.
PCP can also be used within schools and education; this could be seen in a one-page profile. This is mainly to help support the child in their education and not so much in factors that could be affecting outside of school such as abuse. in the profile, you will find “contains key information about an individual’s character, gifts and talents; what is important to them; and the best way to support them.”(Welsh assembly,2015) this profile will help to get to know the child and where their strengths are, as well as this it will also help with knowing where the child is in need and what support and services the child needs to have their needs met. 
When a plan is put in place it then provides the foundations to be able to start making the improvements in the person’s life. Some models may be involved in the planning for a person’s needs. The team around the family is one, they help to provide a service for families that are likely to need support from 2 or more agencies. One benefit for a team around the family approach (TAF) it helps to keep positives within a time that may be hard.  “It aims to identify risks and work to strengthen the individual or family situation” (Pembrokeshire, 2020) this benefits the family as it helps them to know where they are going wrong as well as what they are doing right and to give them confidence that everything is going to be okay. 
 However, there could also be negatives to the team around the family could be the funding to support the project. Families first are the main point of funding for TAF and depending on the area you live in will depend on how much funding, Monmouthshire, 2017 they explain how although there are parts in deep deprivation, the place is considered to be an affluent area meaning that funding for things such as families first is a lot smaller than other areas. There are possibly lots of people missing out on TAF survives as the area they live in may have a smaller amount of funding and their needs may not be able to be met. 
The team around the child (TAC) model, is for children and possibly their families that need extra support from professionals. This is to help them achieve “standards of health, education, development or welfare.”(ISCP, 2016) they also explained that children's information can be passed over to the TAC when their level for concern is low in their MASH assessment but it is thought that they may benefit from support. 
Within the TAC the common assessment framework can be used as a tool to help with early identification for children and families who are experiencing problems or who seem to be vulnerable to poor outcomes. The point of the process is to identify needs that have not been met and to work together to highlight strengths and protective factors and how to address the needs. Importantly “The voice of the child, young person and family are encouraged throughout the process.”(Lancashire, 2021) by providing a child with a voice in their problems you are helping to make sure their needs are being met. It is also important to ensure a child or young person has a voice as “every child as unique, with individual needs and ways of learning”(Murry,2019) by recognising that not everyone learns the same, recognises that not everyone's PCP is going to be the same and by having the input of the person it makes it more relevant to that child.  
Conclusion
Overall it is clear that multi-agency working models have many benefits and challenges to delivering their services. It is also clear that their schools are a service that has access to a lot of multi-agency as well as this it also seems that school could use Bronfenbrenner's ecological systems theory to be able to identify different issues with the child. From looking at this theory it seemed clear that you would be able to identify what the child's needs are, this then makes it easier to know what multi-agency teams are needed.
As well as this it can also be seen that there are legislations in place to help support schools with their multi-agency working and how they can ensure they are supporting the child properly. As well as recognising the importance of legislations, it also clear that rules and responsibility of the school is important. It seems that schools have many responsibilities in multiagency working to make sure the children are kept safe and are respected. 
Finally, person-centred planning is also a big part of multiagency working. It is clear that there are models involved to help children and their families to get a plan in place to help them with their needs. As well as this schools are able to work with other agencies to put together a plan to help support the child in need. it seems that with putting person-centred planning in place you will be unable to support the person fully.    
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