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Assignment title: A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.


Introduction
The aim of this assignment is to critically evaluate and reflect on an observed incident that took place within a secondary school setting. This essay will use Tripp’s (1993) critical incident methodology in hopes to provide a well-balanced reflection and evaluation of the numerous incidents that take place frequently throughout the school day (Tripp, 2011). According to Tripp (1993), a critical incident an ‘an interpretation of the significance of an event’. However, this is based on a value judgement made by the researcher and so the basis of our judgement corresponds to the significance we attach to the said incident and the meaning of that incident. 	Often, these incidents seem to appear as ‘typical’ incidents as opposed to ‘critical’ incidents, but of course these observations are then developed through a thorough critical analysis process. Based on my own observations, I have chosen to expand on a critical incident which explores the nature of mental health within a classroom setting, focusing on anxiety, and the inclusion of students who have English as an additional language (EAL). Kolb’s (1984) reflective model will be used in order to reflect on the critical incident, the use of this model will be expanded on further in the following section. Furthermore, my literature review which will be used later in relation to contextualizing theory and practice of my chosen observation. The observation will also be discussed and outlined in regard to the current curriculum reform in Wales, followed by a succinct description of the school context. 



The role of critical reflection 
Reflective practice is a purposeful approach to improve the future practice of teachers regarding teacher education (Belvis et al., 2013). As a teacher, self-development and professional development are essential in hopes to be successful in teaching. Improvements should be consistently made throughout ones’ teaching career, and this is not a bad thing, constructive criticism as well as self-reflection are powerful tools which can be used to help improve ones’ approach to teaching and role as an educator. The world is constantly changing, and as seen by the introduction of the new curriculum, so are the topics students are learning about. For example, regarding the new curriculum for Wales, History will now aim to teach more about other groups of people such as black and minority ethnic (BAME) history and health and well-being around mental health becoming more prominent in the new curriculum are a few examples of positive changes to our education system. The aforementioned highlights the fact that, as many things around us are constantly changing, teachers are no different. 
One critical quality of a good teacher is their ability to adapt to these changes and effectively implement them in their own teaching. Teachers are like any other individual, changing and making consistent improvements and through the use of critical reflection teachers will be able to develop on this persistent mindset, also coined as a ‘disposition to enquiry’ (Zwozdisk –Myers, 2018) allowing them to continuously develop on their individual teaching practice – as well as bettering student learning. The prior is also supported by Moon (1999) who argues that cognitive learning and understanding at a deeper level is vital to the enrichment of professional practice. Using Kolb’s reflective model, this essay will first explain the concrete experience on the critical incident through my observation. A reflective observation will then be done, reflecting and reviewing my experience of the incident, leading on to abstract conceptualisation. Abstract conceptualisation will focus on what I have learnt from the experience which will then lead us onto our final step of active experimentation – which is what I plan to do or have done moving forward from this experience
School Context
According to the BERA (2018) guidelines, data must be kept confidential and anonymous in regard to participants’ data, and this is considered the norm for the conduct of research in such an environment. In order to comply with these guidelines, the pupils, staff and school will remain anonymous throughout this essay. 
The observation took place in a mixed-gender, English speaking Secondary school. According to the schools latest ESTYN report (Estyn, 2023), school X has a number of 1262 pupils who are between the ages of 11-18. Furthermore, the percentage of pupils eligible for free school meals in school X is 25.3%, which is over the average national percentage of 20.2% (Estyn, 2023). The percentage of pupils identified as having additional learning needs (ALN), is 20.8%, again, above the national percentage of 17.8%. On top of this, the percentage of EAL pupils is 11.5% at school X. School X promotes using mixed ability classes in many subjects but also had set ability classes for subjects such as Maths and English. The school also has classrooms specifically dedicated to learners with special educational needs (SEN). 


Critical Incident 
The critical incident I observed took place during a two-day observation at a local school, I used Tripp’s critical incident methodology in order to aid my reflective practice. The lesson in question was a fourth period, Year 8 French lesson which took place just before lunch. 
Throughout the lesson, the teacher adopted a ‘no hands up’ approach and cold called learners using a random name generator on Class Charts instead. A hands up approach is quite common in teaching and often refers to when a teacher encourages learners' participation through inviting them to raise their hands to answer questions, respond to prompts and share their thoughts. This was the approach most of my schoolteachers would often use and an approach I was fond of, and so when observing this lesson, I was interested to see how effective cold calling was from an observer's perspective.
 Cold calling is a method where the teacher calls on an individual to feedback their answer to the class, as opposed to the individual volunteering to feedback. The teacher throughout this lesson insisted on learners to put their hands down and made sure learners were aware and ready that she would be using a random name generator in order to cold call. This approach allows learners the opportunity to answer questions and widens the scope of participation to all learners, in contrast to those who are confident and consistent in using the hands up approach to answer questions. The Four Purposes, created by Professor Graham Donaldson are ingrained in the new curriculum for Wales and focuses on four main purposes which hope to support and shape learners of the new curriculum in order to become balanced and well-rounded learners (Donaldson, 2015). The four purposes are that learners should be; ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens and healthy, confident individuals. This method of cold calling as part of the teacher's assessment for learning (AFL), links heavily with the first purpose which is that learners should be ambitious, capable learners. Expanding on this purpose, this particular purpose focuses on learners being able to set themselves to a high standard, questioning and enjoying problem solving. This also focuses on their ability to communicate ideas and concepts as well as applying knowledge in different contexts. Cold calling essentially allows learners to communicate their thoughts and ideas with other learners and actively participate within the lesson unfolding. 
Prior to the incident, the teacher set a task where learners had to fill in the gaps of sentences on the whiteboard. The sentences were all short French sentences. As scaffolding, the teacher had put the potential answers to each of the gaps mixed up in a textbox at the bottom of the board. The learners were given 10 minutes to finish this activity. This activity linked with the second purpose, encouraging learners to be creative contributors who are able to apply their knowledge and skills in order to creatively solve problems. The timeframe of the task seemed suitable for the class, although the class was a mixed abilities class, meaning that learners of varying levels of academic abilities and learning needs. This did mean that some learners finished quicker than others in completing the task. 
After the task time was over, the teacher then proceeded to cold call on learners to feedback their answers for each question. For the first two sentences, the learners who were called upon were able to answer the questions well and correctly. However, on the third sentence, the teacher asked a learner who seemed incredibly shy and had her head down during feedback. As an observer, this made me feel as though cold calling was not the most appropriate method for a learner like this as she was visibly anxious and distressed when being called upon. She stayed silent when asked the question and did not respond to the teacher's question, the teacher then asked the learner if she wanted to ‘phone a friend’, which allowed the learner to call upon another classmate to answer the question on their behalf. To this, the learner immediately chose another learner to answer the question in her stead and proceeded to put her head down for the rest of the feedback.

Literature review
Engagement from learners and active participation are necessary elements of teaching that every teacher aims to stimulate within their classroom environment. It can be done through various methods, two of which have been mentioned previously, but the effectiveness of methods is debatable and not as straightforward as one may think. 
Classroom discussions are often used as an active learning strategy; however, many teachers are increasingly concerned that learners who are less inclined to voluntarily participate may have a lower quality learning experience (Dallimore et al., 2019). Nevertheless, many teachers have raised their concerns over cold calling as an appropriate method of AFL as they fear it may cause the learner to feel uncomfortable or even, humiliated (Dallimore et al., 2005). Furthermore, the level of cold calling has also shown to have an impact on the effectiveness of the method. In a high cold-calling environment, the teacher will consistently cold-call on learners with very little predictability, meaning that learners will not know when they will be called upon and thus need to be prepared to respond at any time. This approach aims to encourage learners to stay engaged in the lesson material and promotes active student participation. Contrasting this, in a low cold-calling environment, the teacher cold-calls learners less frequently or even selectively. This would mean that learners have more predictability about when they will be asked questions, and the teacher will give them more time to prepare before being called upon. The critical incident observed low cold-calling as the teacher only used this form of AFL twice during the lesson and the learners were aware and given time to prepare prior to being cold-called. Dallimore et al. (2019) found that in high cold-calling environments, learners were more comfortable when participating in class discussions as opposed to low cold-calling environments as the comfort participating in class discussions did not seem to waver. This suggests that if cold calling were to be used, the teacher must be consistent in their approach for a more effective result in terms of learner comfortability.
 Discussion teaching is one of the most prominent forms of active learning used in classrooms and requires the participation of learners in order to elicit a higher level of reflective thinking (Ewens, 2000). Through this discussion, learners are able to retain information better and learn more (Weaver & Qi, 2005). There are various reasons why this may be, for example Arbaugh and Benbunan-Fich (2006) argue that learners are able to retain more information due to learners being able to internalise explanations from their peers and the fact that misunderstandings can be cleared up during group discussions. However, this begs the question of effectiveness in learners unwilling to participate in group discussions, as they may not learn as much compared to learners who are actively participating. 
Dallimore et al. (2005) found that high cold-calling was an effective way to increase learner participation in class discussions but emphasise that teachers must first create a positive and supportive learning environment for learners before using this method – in hopes to reduce any discomfort or feelings of anxiety in learners. This would be done by encouraging learners through body language and letting the learners know that their attempt of answering the question, right or wrong, is valued. This suggests that cold calling is only effective within the right classroom environment, and when the teacher has a positive relationship with the individual learners and class as a whole. 
Despite the substantial evidence supporting the positive outcomes of active students in terms of knowledge retention (Prince, 2004; Freeman et al., 2014; Hönicke and Broadbent, 2016), there are a variety of factors that may create a mixed reaction to these methods by learners. Active student participation in changing classroom techniques such as cold calling has been suggested to be anxiety provoking as opposed to other techniques such as hand up (England et al., 2017). A thematic analysis of interviews with learners highlighted that anxiety during feedback was linked to the risk of being judged by their peers in the classroom, specifically for not knowing the correct answer (Broeckelman-Post et al., 2016). Furthermore, this anxiety was shown to negatively impact learner engagement and demonstrated learners refraining from answering questions or sharing ideas in a group setting (Eddy et al., 2015; Cooper et al., 2018). 
Anxiety affects all stages of the learning-testing cycle which includes the planning and execution of classroom tasks as well as completing evaluations and reflecting on ones’ performance and can impair learning and academic performance (Cassady, 2004; Bryant et al., 2013). Furthermore, anxiety can inhibit learners’ ability to articulate their ideas about class content, as well as cause discomfort in the classroom – as observed during my critical incident (Cohen et al., 2019; Downing et al., 2020). There are various components which contribute to a classroom being deemed as anxiogenic for learners, such as large class sizes, heightening the atmosphere of competition amongst learners, teachers with a weak relationship with learners and a lack of representation of minorities in educational leadership (McKinny et al., 1983; Daempfle , 2003; Mallow, 2006; Johnson, 2007). The aforementioned underlines the complex social context of the classroom and how it can affect the emotional states of learners when contributing to active-learning practices and highlights the supportive approach that needs to be taken for learners who struggle with these challenges. Academic self-efficacy and confidence has been identified as a critical part of effective pedagogy and is positively linked with persistence in the presence of challenging material (Hönicke and Broadbent, 2016). Despite this, academic self-efficacy correlates negatively with anxiety levels in learners and suggests that concern regarding evaluation by others ultimately undermines learner academic self-efficacy and provokes learners to question their intellectual abilities (Cooper et al., 2018; Downing et al., 2020).
But is this a prominent issue? Studies have highlighted that almost 47% of learners have said that mental health difficulties negatively impact their learning experience, and it was reported that since the pandemic, there was a steep increase in learners missing from school due to their increased levels of anxiety (The Guardian, 2022; 2023). This underlines how challenges such as depression and anxiety and incredibly important to consider in the learning environment – especially in classrooms today. 

Reflection, Evaluation and Next Steps
Through personal reflection and deepening my knowledge in associated literature, cold calling does not align with my own philosophies of teaching, at least not cold calling using a completely random approach. Coming from a background in psychology, I also understand the heightened anxieties and rise in mental health issues that have become increasingly prevalent over the last few years. 
My own experience with cold calling also plays a significant role in my reflection regarding this AFL technique and the critical incident I observed. Throughout my secondary school years, the majority of my teachers adopted a hands up approach when it came to task feedback. However, towards the end of my secondary school years I became exposed to teachers who would cold call on learners during feedback. I, like the learner I observed, was an incredibly shy individual growing up, lacking confidence and self-assurance. This impacted my mental health greatly and in classroom settings like the aforementioned. Knowing that the teacher may cold call during feedback heightened my anxiety, to the point that I was not paying attention to the content that was being taught and instead, was fixated on the possibility that I may be chosen at any point of the lesson for feedback – inhibiting my focus and learning in these lessons. It was only a few years later that I was diagnosed with social anxiety and understood why I felt so anxious in lessons with teachers who adopted this type of approach, and so in my own teaching, the last thing I would want is a learner who cannot focus on my lesson due to their anxiety related to cold calling.
 I want my learners to be comfortable in their learning environment, without any pressure weighing them down during my lessons. Of course, I want to encourage my learners to build their confidence up and participate actively in lessons, however, I believe this should be done in a way that they are comfortable with, and I hope to work with the learner and build their confidence together as opposed to this restricted form of feedback. This would agree with Dallimore et al. (2005) who again, found that although cold calling increased learner participation, it was only in classrooms learners felt comfortable in. For example, in one of my classes, there is one learner who does not feedback at all during lessons and often refuses to do so. In this case, while learners were completing the task at hand, I went over to her and read one of her answers which was correct. I asked her if she would be happy to share her answer with the rest of the class during feedback and let her know the question I will be asking. She then told me that she does not usually contribute when asked to do this but as she knew that her answer was correct, and a good answer, she was confident to share her answer with her peers. She did so and as her teacher I could see the confidence in her deliverance during task feedback. It is in this way I think certain learners may need assurance to help build confidence, in a less anxiety provoking way. 
Just as I would differentiate with EAL learners and ALN learners, learners with possible mental health challenges should also be differentiated and supported. I did ask the teacher why she chose to cold call on this particular learner, as her body language was very closed off, and the teacher responded saying that learners should have equal opportunities to feedback and cannot ‘get out of it’. However, I think learning should be promoted through equity as opposed to equality in certain elements, as aforementioned, those with EAL and ALN are helped through the premise of equity, those with mental health challenges such as anxiety, should also fall under this premise too. 

Conclusion
To conclude, the critical incident I observed in school X involved cold calling of a learner who was visibly uncomfortable and shy in the classroom setting. Using the reflective model proposed by Tripp to assess and reflect on my observation and how I would improve my own professional practice has been incredibly insightful. 
My reflection on the cold calling technique, influenced by personal experience and an understanding of the psychological impact has led me to reconsider its application in my teaching philosophy. As shown by Cassady (2004) and Bryant et al. (2013), anxiety affects all stages of the learning-testing cycle and cold-calling has been shown to heighten anxiety in some learners as discussed above. By recognising the prevalence of heightened anxieties and mental health issues, especially amongst today’s learners, I am inclined towards fostering an inclusive and supportive learning environment. Therefore, in my own professional practice, I aim to work with the learner in order to help build a positive relationship with them first. I will ensure that they build confidence and self-assurance through praising their work while monitoring in lessons. A personalised approach, as demonstrated with a shy learner in one of my classes, involves providing assurance and pre-communication, resulting in a more confident and engaged learner during feedback. This will make the classroom environment a comfortable and supportive environment for them to feel safe to share and explore their thoughts and answers with their peers. While the notion of equal opportunities for feedback is important, I advocate for an equity driven approach, recognising the diverse needs of learners. I aim to differentiate between learners with anxiety through looking at notes on learners on SIMS and though some may not be diagnosed with mental health challenges, I will try my best to identify traits in body language and take into account their attitude during feedback in order to ensure they are comfortable participating – encouraging learners to build their confidence at an appropriate pace. 
In essence, my teaching emphasises the principle of equity, and moving forward I would like to foster an environment where every learner has the opportunity to thrive, taking into account their strengths, challenges and mental health considerations. 
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