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The curriculum for Wales has undergone significant change within recent years, leading to a whole new curriculum being developed in 2020. The curriculum for Wales has been the highlight of discussion within the Welsh Government since Donaldson produced his document ‘successful futures’. It began when children within Wales were continuously underachieving within the national program for international student assessment tests (PISA). PISA tests are taken each year by fifteen year olds in countries all across the world, with results having a substantial impact upon education policies and curriculum changes (BERA, 2021).
In March 2014 the minister for Wales asked professor Graham Donaldson to conduct a review of education and assessment arrangements within Wales, as a result he wrote ‘successful futures’. Donaldson visited schools across the country, hearing the views of teachers, head teachers and children. He then paired his responses with research from international experiences to form the best recommendations for Wales. Donaldsons independent review later provided the foundations needed for a new curriculum to be formed (Donaldson, G 2015)
One of the main differences within the new curriculum is that it has been constructed through the findings and opinions from teachers, partners, practitioners and businesses. The pedagogies and purposes within have been shaped by the most successful ideas from around the world (Welsh Government, 2022). Unlike the old curriculum, assessments on the children now take place each day and the children are made aware on what they must do to succeed and move through each progression step of each area of learning experience. This will allow the child to become the best version of themselves and meet the new four purposes expected of them. The four purposes aim to make welsh learners ethically informed citizens, healthy confident individuals, ambitious capable learners and enterprising creative contributors (Senedd research, 2015). 
Another aspect of the new curriculum that differs from the old is that teachers and schools are able to design their own curriculum based on the suite of guidance from the Welsh Government. This allows educators to view children holistically and plan their lessons to meet the individual needs of each child (Welsh Government, 2022). 
Another significant change displayed within the new curriculum is that there are now only six areas of learning and experience (AOLEs), compared to the previous seven. The six AOLEs are based on ‘what matters’ statements of what is important for children and young people to be learning (Welsh Government, 2020).
Finally, along with changes to the AOLEs and four purposes come the twelve pedagogical principles. The Welsh Government have stated that the pedagogies suggested are at the heart of the new curriculum. They now aim for schools to consider the deep connection between teaching and how great learning can be achieved. The pedagogies also take into consideration the importance on the learning environment within a classroom or outdoor setting. To achieve this educators should have great knowledge on how adolescents learn through relevant theories and research (Welsh Government, 2023). 


Good teaching and learning means employing a blend of approaches including direct teaching.

The first pedagogical principle I am going to discuss is ‘Good teaching and learning means employing a blend of approaches including direct teaching’. Direct teaching refers to educational instruction or wealth of information being relayed to learners, typically within a classroom environment. This form of teaching may be viewed as a more ‘traditional’ method compared to child initiated learning, which is most common within foundation phase. 
Direct teaching is based on a theory that direct instruction eliminates any form of misinterpretation, which will enhance and accelerate the learning experience and process. The direct instruction theory was first founded by Wesley Becker and Siegfried Engelmann in the 1960s. Becker stated that direct teaching can enhance student performance as well as improve certain behaviours. It is thought that when direct teaching is taking place only ten percent of each lesson should be new materials, where as the children should have some previous knowledge on the other ninety percent of information  given. This way students are retaught at a pace in which they are most comfortable with, meaning more support is offered via the teacher, on specific skills (NIFDI, 2023). 
Within foundation phase there are an array of ways that a practitioner may present ‘direct teaching’. Firstly, educators may take control of the content, activities and pace of the lesson. The teacher will have a clear insight on what they wish for the children to learn by the end of the lesson and how this will correlate to one of the four purposes being achieved. This method of teaching allows children to learn through imitation, which is a detrimental aspect within the foundation phase (Queensland Government, 2023). When conducting direct teaching it is essential that the materials being taught are at the correct skill level for each child. It is also important for the teacher to introduce new skills gradually over a long period of time so the children do not feel overwhelmed and repetition is taking place. Within foundation phase, direct teaching is most commonly used during handwriting, phonics and the teachings of letters and numerals. In juxtapose to the views of Engelmann and Becker, Piaget believed that children in the pre-operational stage (two to seven years old) learn best through initiation and play. Therefore it can be suggested that direct teaching is not the most effective method for children within foundation phase as it does not allow room for imagination and the information given is very much concrete (Cherry, K, 2022). However, referring to the new curriculum for Wales it is emphasised that children are now categorised into ‘stages’ rather than ‘ages’. Therefore Piaget’s theory may not be relevant to practitioners when looking at the progression steps of each child.  
When analysing the advantages of direct teaching it is evident that it is the best method to be used when teaching specific concepts or skills. The children do not suffer confusion as the teacher relays clear instruction and also realises that the pupils have an overall learning objective to meet. However, a disadvantage of direct teaching within foundation phase is the lack of room given for creativity and child initiated learning. An important factor within the foundation phase is learning through play, this can not be done through direct teaching and learning. 
When referring back to the first pedagogical principle, it also states that a blend of other approaches should be used by practitioners, alongside direct teaching. Another approach that could be used within foundation phase is outdoor learning. Wales leads the United Kingdom in its development of learning outdoors within the foundation phase. It is believed that outdoor learning is a vital element and is the perfect environment for experimental learning to take place. The outdoors offers unique opportunities for a child to be creative and take risks within their learning, leading to an increase in overall social, emotional and physical development (Welsh Government, 2020).
Another blended approach that could be used by practitioners within the foundation phase is learning through play. Teachers have a vital role in allowing children to have opportunities to learn through play. This may occur through role play areas, arts and craft corners or reading zones. Overall, the practitioner should create a learning environment rich with opportunities for play to take place and learning to thrive. 






Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest.



The second pedagogical principle I am going to discuss states ‘good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest’. When analysing this principle I was able to identify that this is a constructivists approach to learning. Jean Piaget suggested that knowledge is built through the adaptation of schemas through the process of adding new information to an existing schema, this is known as assimilation. Another method Piaget believed was accommodation, this is where children change their pre-existing schema In relation to new information being learnt. It can be suggested that schemas allow a child to process information more efficiently through having a mental structure in place that can be built on (Structural learning, 2017). As each child will have different experiences and schemas, it is important for educators to alter their lessons to meet the needs of each pupil. Within his ‘successful futures’ review, Professor Graham Donaldson places great emphases on how progression may look for each individual child. It is important for practitioners to have an understanding that each child will have different aspirations, interests and experiences meaning they will approach their learning journey in unique ways, suited to them. Donaldsons review has provided the foundations within the new curriculum for Wales (2020) and due to his extensive research progression steps have now been added into each area of learning experience (Donaldson, G, 2015). 
Lev Vygotsky is another detrimental theorist when it comes to education. Unlike Piaget, Vygotsky believed that children learn through independent play. He stated that the age of the child has no correlation to their learning and highly disagreed with Piagets cognitive development stages. When linking this to the pedagogy and foundation phase learning it can be suggested that building on a child’s prior knowledge is not a suitable strategy for teachers to be using. Instead, children should be left to construct their own opinions and interests that will later impact their own learning journeys and how they perceive information and retain knowledge (Holzman, L, 2016). Vygotsky is also known for his theory on the ‘zone of proximal development’. This theory states that children learn best when they have a more knowledgable other (MKO) at hand to aid them in learning. As the teacher plays the role of the MKO, it is important that they differentiate tasks set to each comfort zone. This is one way a teacher may build on previous knowledge and experiences within the class room.
When considering how a teacher may build on previous knowledge, there are many strategies that can be used. Firstly, assessments now take place daily on welsh students within the foundation phase. Assessments are a beneficial way for a practitioner to measure how much prior knowledge a learner may have. It can be suggested that the importance on assessments has been in bedded into the new curriculum, due to the findings of Donaldson. Assessments have changed and are now seen as a necessity within every day learning, instead of a build up of knowledge being tested every so often. Assessment for learning has also been altered  within the new curriculum. It is now recognised that learning presents itself differently for every child, therefore it can not be assessed in just one way. Strategies that are being used within Wales today include, traffic light systems and realising what learning looks like (Welsh Government, 2020).
Another way in which a practitioner may build on learners prior knowledge is through lesson planning to suit each child. Although this may not seem realistic to do so when planning every lesson, it is important for the teacher to recognise the different progression steps in place for children to meet. Within foundation phase the teacher may make short notes on their plans that target each child and state what they think learning may look like for that particular individual. 
The final way a teacher may implement building on previous knowledge is through group work. If a child is placed in an ability group it will be easier for the practitioner to monitor what they already know and their ability to learn. Ability groups also allow educators to categorise the children as their learning journeys may be on a similar level. They also make assessments easier to conduct as the teacher will know exactly what progression will look like for each group and how learning can be best achieved. 
Linking back to the pedagogical principle, it also states that lessons should engage interest. A challenge that may arise with this is that it is almost impossible for a teacher to conduct a lesson that includes an interest of every child. However, it may be easier to do this within foundation phase as the pupils are yet to discover their own unique opinions and general practical activities will excite them. Interest is a powerful motivational process that can energise learning and is essential to academic success. If a child is interested in a specific topic then their attention span will be greater towards the information being taught (NLOM, 2016).


Good teaching and learning ranges within and across Areas of Learning and experience.

The third and final pedagogical principle I am going to discuss is ‘good teaching and learning ranges within and across Areas of Learning and experience’. The new curriculum for Wales (2020) now includes three areas of learning experience that are mandatory cross-curricular skills. These include literacy, numeracy and digital competence. It is thought that these three areas of learning and experience can be interweaved throughout each lesson even if they are not the main focus. They are essential building blocks that underpin all learning and enable learners to access the breadth of the curriculum (Education Wales, 2021). They are combined to deliver a curriculum that children find engaging and most importantly enjoyable. The importance of these three areas of learning experiences have been highlighted within the new curriculum and it is the responsibility of all practitioners to develop and ensure progression in these skills. Although maths, literacy and digital competence are the named cross curricular AOLEs, this does not limit them to be the only ones used within the class room when planning cross-curricular activities.. 
Theorist Martin Seligman believed that there are five building blocks that enable learning to flourish, these were stated within his PERMA theory. They include, positive emotion, engagement, relationships, meaning and accomplishment. The emphasis on the importance on well-being within the class room links to cross-curricular learning as health and well-being is one of the six areas of learning experience within the new curriculum for Wales. Therefore, even during maths lessons children’s well-being should be at the heart of planning and conducting of the session (positive psychology, 2017). This shows the regular use of cross-curricular learning even when it is not an obvious aspect within the lesson. 
There are many ways a practitioner may incorporate cross-curricular learning within their lessons. Firstly, when conducting a art lesson maths may be included. The children may be instructed to cut up pieces of paper onto certain shapes and then asked questions revolving around the different shapes and how many sides they may have. Cross-curricular learning takes place on a daily basis without practitioners even realising. This is most commonly  done through general questions being asked to the children. 
Another way teachers may include cross-curricular learning is through the outdoors. Again, this will link in with Seligman’s health and well-being theory and lead to overall physical, emotional and social development. The outdoors is known be full of unique learning opportunities and provides stimuli to engage a child’s senses. Although the outdoors may not be the focus of the lesson, there is no doubt that learning will be accelerated and overall development improved. 
When looking at cross-curricular learning within a foundation phase setting it can be highly beneficial as it allows for students to use their imagination. This is a key aspect to foundation phase as it is known children learn best through initiation and play (Welsh Government, 2020). Cross-curricular learning allows students to think creatively and outside the box. It allows students to link their learning to personal experiences and the real world around them.
The pedagogy stated above also correlates  with the second pedagogical principle stating ‘good teaching and learning selects task and resources that build on previous knowledge and engage interest’ as cross-curricular learning allows children to make connections to information they have learned in the past. This is a skill that will hold great benefits for their future studies and within the working world. It also allows the four purposes of the new curriculum to be met and ensures that students are fully prepared for future job opportunities and social experiences. 
A challenge that may arise with cross-curricular learning is lack of time for collaboration and confusion on the overall learning objective being achieved. For example, if the lesson objective was to learn about similes, but the activity included cutting and sticking it is important that the practical side does not overlook the progression step being achieved and learning objective being met. 

Conclusion
Throughout this module I have learnt the importance on pedagogical principles and how detrimental the link between teaching and learning is within a class room environment. Having the twelve principles in place within the new curriculum has also made me much more aware on the significance on planning to meet the needs of each individual child, to ensure they are completing each progression step. After researching the principles and educating myself on the new curriculum I now understand how I can incorporate each of them into my future lesson plans and how they can be used to promote all areas of child development. Using relevant theories discussed, the new curriculum and the twelve pedagogical principles, I have identified three ways I can adapt my teaching strategies in to practice. 
Firstly, I will be ensuring that differentiation is taking place within my planning. I will identify different ability groups within my class and planning lessons to suit their comfort zones, whilst also stretching their learning and overall leading them through each progression step. 
Secondly, I will carefully consider which pedagogical principle is best suited for each lesson I plan. I will recognise the link between the principles and each aspect of the curriculum I am aiming to teach and how in-bedding these principles can lead to overall achievement within my class. 
Finally, I will recognise the importance of cross-curricular learning within the class room. Although I am already aware on how it is an essential part of the curriculum, I will try to incorporate one or more area of learning experience through each lesson I plan. For example, if I am planning a topic lesson on the history of castles, I will use maps to incorporate geography. 
When looking at how I will assess whether or not I have implemented these strategies, I will do so through self-reflection. I will write in my daily learning journal each day and compare these notes with the ones I will write on my second placement next year.
Overall, this module has made me extremely aware on the new curriculum, the four purposes and the twelve pedagogical principles. I believe that these factors make up the foundations of the whole curriculum and include great strategies to ensure welsh students are thriving both academically, physically and mentally. 
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