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Introduction
On the basis of a critical incident I have observed, I will be critically evaluating research that I have gathered to identify the next professional teaching and learning steps for my own teaching practise. “A critical incident is an interpretation of the significance of an event. To take something as a critical incident is a value judgment we make, and the basis of that judgment is a significance we attach to the meaning of the incident” (Tripp, 1993). When I come to critically evaluate there will be emphasis on the role of critical reflection, which aims to develop my teaching practise and I will be discussing areas such as educational reforms in wales and roles of a teacher.

It is important I give context to my critical incident which will be BERA (2018) compliant, this will form my next section. In order to have a greater understanding of Donaldson’s four purposes I will be making direct correlation to them in a real classroom context when describing my critical incident. My review into different literature will explore and develop understanding into specific areas such as behaviour management, an exploration into pedagogical approaches, with insights into to restorative and professional judgement and how to approach creating an empathetic classroom environment. I will be using reflective models in the final stages of my research to aid reflection and evaluation of the critical incident, before concluding my research with the role of the reflective practitioner in Wales and the new professional teaching standards.












The role of critical reflection
The role of critical reflection is to underpin my own strengths and weakness as a training teacher. The ability to critically reflect upon experiences such as the critical incident would be a positive direction to take my findings from my areas of research and input that new knowledge into to my own teaching practise. What I consider positive and negative teaching practise will be considered through my literature review and my reflection towards the later part of my research. The reform in education in Wales has beckoned the importance of critical reflection among teachers. Professor Graham Donaldson’s “successful futures” reported its main aim is to “promote the spiritual, moral, cultural, mental and physical development of pupils at the school and of society and prepares pupils at the school for the opportunities, responsibilities and experiences of later life” (Successful futures, 2014). and accentuated this area of focus by creating the Four purposes. 

The reform focuses on developing learners through being ambitious and capable learners, creative and enterprising contributors, ethical and informed citizens and healthy and confident individuals. These areas are creating new developments for teachers to become adaptive in their roles. Donaldson emphasises that “fulfilment of the purposes of the curriculum requires approaches which are more directly relevant to emerging personal, social and economic needs” (Donaldson, 2014).

I myself have viewed the role of a teacher as a facilitator of knowledge. Perhaps this reform in Wales has changed this perception a little. Rather than just being this alone, the role appears to have adapted to be a practitioner who can provide equal opportunity. Equal opportunity is a particular role in teaching which seems to be more prominent since the Covid pandemic in 2019. Inclusivity in the classroom and to be inclusive of all progression steps of students and provide a platform that all students can engage with, gives students, particularly in poverty, a chance to progress and engage. Inclusion in the new curriculum creates “ethical and informed citizens”, this requires teachers to be well informed and socially aware of a variety of diverse cultures within the school and the world. This can derive from being critically reflective in practise and developing a deeper understanding of issues students may be facing.





Observation school and class context
My Observations derived from a Comprehensive school in South Wales and focused upon a progression stage three (year 7) Music cover lesson. It is an English medium school which has access to a lot of welsh language resources. When reviewing literature this will filter my research into this age group and progression stage to allow the research to become relevant to the critical incident. The school has 41% of pupils in 20% most deprived part of Wales. Due to this the school is able to offer free one – one tuition to all peripatetic music lessons. This important knowledge will aid my judgment in the conclusion with support of my research on how socio-economic factors can affect behaviours and how we manage it effectively in a school environment.

My observation school has ninety-eight per-cent of pupils from a white British background (Estyn, 2016). Ten per-cent of pupils are fluent in Welsh and thirty-nine per-cent can speak welsh, not fluently. Less than one per-cent of pupils speak and additional language other than English as their first language. I emphasised how inclusivity is prominent in the new curriculum, even more so from a school where there is a very small percentage of students from an Ethnic minority background. Twenty-three per cent of pupils are eligible for free school meals which is above the average of 17.4% for Wales. This percentage has been consistent for three years and is an important factor when referring to the Covid-19 pandemic.
















Critical incident linked to Donaldson’s Four Purposes
My critical incident happened at around 9:25am on a Monday morning. I observed this incident after setting up my workspace for the lesson. I had been waiting in the classroom since 9am, as that is when lessons begin at my observed school. The pupils didn’t arrive until 9:25am due to an assembly which ran over time. The pupils were told to line-up outside by a teacher and wait for the cover teacher to arrive. This can be seen as an effective strategy to create formality and keep students focused before entering the classroom. This could be made in comparison to “setting high standards” as part of the development of ambitious and capable learners’ framework. While waiting outside the classroom the teacher asked a pupil at the front of the line “why haven’t you turned up to choir?”. The pupil responded, “I have”, in quick response the teacher replied, “no you haven’t”. The teacher asked a second time, “why haven’t you been turning up to choir?”, the response was “what is choir?” and the teacher replied, “Why are you lying?”. At this point in the discussion, the vocal tone had raised slightly which made me consider how this was contrasting to “form positive relationships based upon trust and mutual respect”, based upon the framework for creating healthy and confident individuals.

The teacher opened a question to the class, who were still waiting outside the classroom, to which the question was “anyone know what choir is?”. The pupil was the first to respond with “yes!”, the teacher laughed and replied, “you make me want to bang my head against the wall!”. The one-to-one conversation developed by the teacher telling everyone “you’ve all got good voices”, upon trying to encourage recruitment for the junior choir. This conversation has led to being positive and has developed “positive behaviour through trust and mutual respect”. It is important to provide positive feedback to gain respect and trust from students. From this discussion, it has made me consider how Donaldson’s four purposes link with the incident. Not all points of conversation directly link, so it made me think how it might not have met the criteria of one of the four purposes. One area that gained my focus was “building their mental and emotional well-being by developing confidence, resilience and empathy”. The critical incident may have impacted upon the well-being of the student and their participation in extracurricular projects rather than showing empathy, considering other potential factors as to why the student couldn’t make choir practise. In addition to this from a teaching point of view, commitment to a project with students only works when everyone commits, and the incident provides evidence to support the notion that it could be easy to deflect from being positive and empathetic. The critical incident has given me plenty of thoughts to the areas of research when I come to the literature review.


Literature Review
Based from an observed critical incident there has been consideration to how mutual respect and trust forms a positive engagement and relationship with Pupils, as-well as how  professional judgement has a role in creating an empathetic and understanding classroom. The Student teacher observed an incident which queried mutual respect and trust between the student and the teacher. With a discussion that elongated and which seemed  disproportionate to the circumstances it gave the observer an idea that there perhaps wasn’t understanding on the situation from a mutual respect point of view. The first study which opens discussion is “three empowering perceptions” (Nelsen, Jane: Glenn, H Stephen. (2013). Positive discipline in the classroom. These can be viewed from either a student or teachers’ point of view. Firstly, it focuses upon “perceptions of personal capabilities”, from the students view they might not see themselves as capable, hence the reason they ‘haven’t turned up to choir’. Nathan Maynard and Brad Weinstein create a plausible argument which contradicts the Critical incident as they “seek to understand behaviours” which moves in the direction of a restorative and empathetic approach, coinciding with the new welsh curriculum and ‘successful futures’, creating ethical and informed citizens and healthy and confident individuals. “Restorative meditation” is one way to deal with a conflict in a constructive, supportive forum, with the end goal of creating a resolution that addresses every aspect of the situation”. This perspective seems to protect the idea that mutual respect and trust can be gained through being restorative rather than rash in decision making

On the other hand, having greater discipline might suggest more formal approaches to be used in a more authoritative manner. In support Durkheim, 1956 said “Teachers were once thought of a moral authority who upheld cultural standards and societal norms”. To agree with the statement, it seems obvious that teachers are an authoritative figure, especially in the classroom, whether that is because they apply the correct methods of management or have genuine qualities which warm to the pupils, either way the pupils are in school to learn from the teacher. How they learn can be provided in many different contexts, but weber, 1947 suggests “sociologists have long asserted that authority is negotiated in social relationships and within the context of legitimacy”. This actually makes reference back to the first study of using empathy and restorative approaches as the more effective way to gain mutual respect and trust with a pupil, rather than formal types of discipline. In the Critical incident having that idea of negotiating with the pupil to attend choir would have eased the the situation, as it gives a balance of a student lead learning but with the use of professional judgement from the teacher. The later was implemented effectively towards the end of the conversation, “you’ve all got good voices”, which provides a more positive approach to creating a better mutual relationship between the teacher and student. The observer of the critical incident had experienced a similar situation to the pupil in this critical incident, when in Secondary school. They can only consider how the approach of this conversation actually led to not turning up to rehearsals due of the feeling of being isolated and embarrassed in front of the whole class. The characteristics of a teacher has a big part to play in the manner of an action, this links to ‘likeability social power’ (evidence-based classroom Behaviours management strategies, 2012) suggested by Dr Barry S Parsonson. “This is based on the teachers use of their own personal characteristics such as enthusiasm, interest, humour and warmth to encourage positive behaviour in pupils”. I strongly agree with this idea that personal characteristics can engage students, or it can deter them from building a positive relationship with the teacher. Even though thus far research shows an overriding favouring of creating a positive relationship to build student engagement with school life and well-being, there a number of factors in the incident which are from the point of view of the student could have led to absence of extra-curricular projects.

In addition to the studies shown on how a teacher could approach a situation similar to the Critical incident, there is underlying factors and research to confirm participants levels are low in music education. The Incorporated Society of musicians (ISM) found 40% reduction in musical provision in Wales (Fig 1). Notably in the survey the findings suggest that singing was the smallest percentage drop in provision due to the pandemic. Which is interesting to discover, as this clearly states the pandemic hasn’t had an overriding drop in engagement despite thoughts of it doing so. This could support that the ideas that a teacher could have an impact on engagement levels due to approaches of participation, as mentioned earlier. However, according to Erik Erikson’s social development model, between the approximate age of five to thirteen the virtue of competence is developed, this takes away notions of teacher interference and focuses upon solely the students “ability of doing something well or effectively” (Collins). If the pupil doubted their competence as a singer, it certainly wasn’t obvious in the incident, however it certainly could be a factor.

Erikson’s stages of psychosocial development states clearly between the ages of five – Thirteen the development of competence. However, a more recent study provides the same development stage but as six – eleven. This change could be an error, or plainly an adaptation of the model. ‘Inside out and outside in” (Berzoff, Joan. Flanagan, Laura Melano. Hertz, Patricia. (2022) shows this (Fig ). It is difficult to argue Erikson’s ideas weren’t correct for the societal context he produced the model in, however the modern day has brought about new human developments at different stages for different genders. One of his misconceptions was women developed later than men (Inside out and outside in, 2022). This was the main critical views on his work.
































Reflection / Evaluation and next steps
Through my evaluation and next steps, I will use Gibb’s reflective model to aid my reflection and evaluation. I wanted to use this model because it breaks down the reflection into smaller sections and focuses upon feelings of the experience, which ironically has been a major finding in my research. I will be using Gibbs reflective model to find my next steps in my own teaching practise. In the process of research my focus was to look at how a teacher can influence student engagement and participation in a school environment, in both positive and negative ways. Using the reflective model gives me critical reflection on how I can improve and add new techniques into my teaching practise.

Step one and two: Description / feelings
My critical incident happened at around 9:25am on a Monday morning. I observed this incident after setting up my workspace for the lesson. I had been waiting in the classroom since 9am, as that is when lessons begin at my observed school. The pupils didn’t arrive until 9:25am due to an assembly which ran over time. The pupils were told to line-up outside by a teacher and wait for the cover teacher to arrive. A conflicted discussion from the teacher was had, to one pupil at the front of the line as to why he hadn’t turned up to choir practise. At the time of the incident I was unpacking my work ready for the day ahead and wasn’t paying much notice as the class hadn’t entered the classroom. The raise in vocal tone caught my attention before noting down the incident. I remember the surprising feeling it gave me, as to how the conversation went on more than I felt was required. I thought it would be a good incident to look at, as to what else could have been done to approach a similar situation for myself.

Step Three: Evaluation / Analysis
During the incident I found that the intention was to set a standard to pupils in a formal tone. Whether this was the way they were spoken to or to the methods that were used. This can be seen in a positive light to attain expectations of the school; however, my only thought was of the feelings of the pupil in front of the class. His future participation may be affected even more so as a result. I’ve been through the exact same situation when I was in school and understand the feelings behind it, which sets out why I’ve decided to look at this as a critical incident. I felt like a conversation such as this dis-engaged me more from music and from participating even more so, because of the feeling of wrong-doing and feeling the expectation of being there, when we don’t understand what other factors may have led to a missed class or missed rehearsal.
One of my studies “Hacking school discipline” by Brad Weinstein and Nathan Maynard helped me consider my next steps as a teacher. This next step is to simply talk to the pupil one to one in school to discover what problems they may be having with the issue of participating. It is then that as a teacher I’m checking in on well-being on the student and creating an empathetic culture around the school. This does have many benefits and qualities to keeping students on your side as a teacher, such as being seen as a warming character who has time to talk over issues and understand the pupils on a deeper level. The approach does focus upon an effective pedagogical idea which coincides with the welsh curriculum.

If this situation arose again, I would speak to the pupil one to one and ask about school and how everything is, this breaks the situation into a well-being meeting of understanding and this way the student can see there is more than just a teacher talking to them, but a person. I wouldn’t speak to a pupil in front of the class about an individual case like this, as it can actually cause more disruption to the class, as the incident did lead to a question which was opened to everyone waiting outside the classroom.

Conclusion:
In this assignment I have critically researched and understood theories about effective pedagogical approaches through empathetic and restorative methods, these approaches have led to sub-categories of my research which have explored factors into why pupil participation can be affected through the teacher and other social and psychological factors. The Welsh curriculum has made it clear that there are specific qualities and skills they would like the modern Welsh student to learn to be successful in the world. Through my research I have discovered that developing “healthy and confident individuals” could arguably be one of the most important in student engagement and well-being. In my own understanding of being a reflective practitioner in Wales, I understand the importance to adapt in my role to the new developments of how Professor Graham Donaldson wants learners to develop, but also understanding my own developments as a training teacher. Earlier I used the term, facilitator of Knowledge. I now have a better understanding of the role of the teacher. Rather than being just a knowledgeable practitioner, the teaching role has adapted into a role of well-being and support for students. Using the four professional standards; Pedagogy, Innovation, Leadership and Collaboration will aid this journey in my teaching practise. An important concept to have is to also be open-minded as a teacher and this be helpful to adapting to changing roles as a teacher in Wales.
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