	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
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	I think that I have demonstrated a good subject knowledge and understanding and have utilised a wide variety of literature to support my analysis.
I think that I have been able to practically apply such literature to what I have observed of my learner within the classroom.
	I think that I could have managed my time more efficiently to allow for greater time to complete the task.
I think I could have perhaps analysed my findings in greater depth.
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[bookmark: _GoBack]Introduction
The following assignment serves to analyse the holistic development of one learner within my current teaching placement. It has been widely acknowledged that an individual’s attitudes, skills and knowledge play a significant role in allowing for pupil learning and that all three components must be developed (Nottingham 2013). Therefore, through such an analysis, next steps and recommendations will be made, in relation to the learner’s attitudes, skills and knowledge, that will aspire to aid in Pupil A’s progression.
This enquiry took place within an Yr Athrofa partnership school situated within the city and county of Swansea. There are over 300 pupils on roll situated within 12 classes, almost 30% of which are entitled to free school meals. Pupil A is currently situated within Year 5. Pupil A is considered to be a lower attaining pupil within Mathematics and she is situated within Set 3. Pupil A is also considered to be lower attaining in Literacy. Pupil A has no registered additional learning needs. Pupil A expressed a clear love of extra-curricular sporting activities and appeared eager to share her thoughts on what aided her learning within the school context. 
Data Collection.
When exploring the key data collection methods within this study, a Mosaic approach was utilised. Such an approach contains many elements where for instance the framework is; multi-method, recognising the diverse forms of language, participatory, acknowledging children as active and competent meaning makers, and also reflexive, eliciting reflection on given meanings or questions within pupils, practitioners or parents alike (Clark and Moss, 2011). It is here where multiple methods are utilised that are deemed to be child appropriate allowing for the exploration of individuals insights into their lives, where meaning is co-constructed and facilitated and elicits the voice of the child as an active participant engaging in a thoughtful process (Clark, 2005). 
The multiple methods used within this enquiry, such as learning walks and child conferencing predominantly gathered qualitative data. Such a qualitative approach allows for the exploration of individuals meanings, experiences, and interpretations (Denzin and Lincoln, 2011). Thus, whilst aware of criticisms made by those favouring a quantitative approach, such as those relating to subjectivity and the influence of the researcher (Markula and Silk, 2011), a qualitative approach was deemed as favourable, as the experiences, feelings and perspectives of individuals cannot be truly represented and reduced to remote methods, collecting factual and objective data (Gratton and Jones, 2010). 
Observations
It can be argued that observations are deemed as a vital initial component of the mosaic approach, where through conducting observations the practitioner is able to elicit the pupil’s perspectives, experiences interactions and significantly their needs (Moss and Clark, 2003). The Welsh Assembly Government (2008) concur arguing that observations allow not only for an in-depth understanding of pupils social, emotional and physical development but also their understandings, abilities, progress and misconceptions within their own learning. Observations were made of Pupil A both when participating in the delivery of lessons and whilst being a complete observer, observing their interactions with their peers or resources and when communicating with adults.
When exploring further benefits, observations allow for both the researcher to record events during the current moment as opposed to relying on individuals recall, and also observe events in natural settings, retaining the contexts authenticity (Gratton and Jones, 2010). However, assent was gained from Pupil A prior to the enquiry taking place and thus my presence as both an enquirer and practitioner may have led to observer effect, risking the pupils’ natural behaviour becoming distorted (Papatheodorou, Luff and Gill, 2013). 
Learning Walk/ Tour and Photography
Whilst observations are indeed beneficial such methods should be combined with participatory methods in order to generate a complete understanding (Moss and Clark, 2011). Pupil A was presented with an iPad and took photographs of the objects, displays, resources or things that they believe are important to their learning whilst exploring the school.
Furthermore, using photographs is arguably highly advantageous, as not only does this overcome the issue of simply depending on the spoken word to elicit meaning by allowing for creative methods of children expressing their views (Clark, 2005), but additionally it is arguably a fun and accessible method for individuals to communicate with the researcher, providing a platform for discussion (Clark, McQuial and Moss, 2003). However, due to the busy nature of the school environment this may hinder the need for pupils to be able to freely explore the environment without restriction. Yet this may be overcome when the researcher carefully considers the ‘conditions for listening’ through cautiously planning the timing of the activity and its duration (Clark, McQuial and Moss, 2003). Thus, a tour was conducted during a period in which the classrooms and corridors were relatively empty. 
Having completed a tour and taken photographs, Pupil A then constructed a visual map (appendix 3) of key sites within the school, allowing for an insight in to key priorities and sites for pupils learning (Clark and Moss, 2011). 
Child Conference
A child conference was held in order to allow Pupil A to explore their everyday experiences, where photographs and observations provided a stimulus to discuss how pupils learnt and interacted with their environment. Open- ended questions were utilised as means to encourage the collection of rich qualitative data (Sparkes and Smith, 2014). Questions were asked such as ‘How does this help you learn?’ ‘What is your favourite area within this classroom?’. Yet it is vital that participants are located within a place where they feel secure and comfortable if the process is to be successful (Smith and Sparkes, 2014). Clark and Moss (2011) concur arguing that child conferencing must be conducted in a familiar setting. Thus, the participant chose to conduct the interview within their classroom.
Sampling
Purposive sampling was utilised as this allowed for the selection of a target child based on their suitability in meeting requirements of the process (Atkinson, 2012). The class teacher identified Pupil A as being appropriate as they are vocal in discussing their opinions with members of staff and had previous experience in conducting learning walks, thus being comfortable with the process.
Analysis 
Data was analysed in accordance with Nottingham’s (2013) ASK Model in order to allow for a holistic view of Pupil A’s development in relation to their attitudes, skills and knowledge. Work samples and tracking records were used as a further means to gain an understanding of Pupil A’s development. Yet a key limitation of the data is that due to the restricted time within the field, it is challenging to obtain evidence in relation to meeting ASK aspects and particularly the evidence for all statement levels. 
Ethics
When exploring ethical considerations, it can be argued that through the establishment of the United Nations Rights of the Child (1990) and particularly article 12, the right for children to have their voices and opinions heard, it is paramount that pupils are active participants within research. Smith (2011) concurs, arguing that children should be viewed as capable individuals, as opposed to mute objects, and thus be fully informed of the research. Thus, Pupil A was made fully aware of the research that would be undertaken in a comprehensible manner and assent was gained prior to initiation. Informed consent was further gained from the class teacher (see appendix 1). 
Furthermore, the target pupil was frequently made aware of her right to withdraw at any given point or to refuse to answer any questions. However, Wood and Smith (2016) acknowledge the power relationship that exists between teacher and pupil, arguing that refusal to participate may be difficult. To minimise this, it was made clear that Pupil A was being invited to participate and there would be no consequences for non-participation.
The schools safeguarding policy was fully upheld and both the school and Pupil A have been anonymised to insure ‘The right to privacy’ (United Nations, 1990). All data has been anonymised and confidentiality insured throughout.
Analysis of learner.
Attitudes
When looking to explore the holistic development of Child A as discussed by Nottingham (2013) the significance of a learner’s attitudes, knowledge and skills must be recognised as playing a fundamental role. Child A arguably demonstrated some positive characteristics of attitudes towards her favourite subjects. For example, during the child conference, Pupil A discussed how she enjoyed being taught History the most because it was her favourite subject and how she was ‘always wondering and excited to see what part of History was being looked at next’. It has been widely discussed how both interest and curiosity can allow for effective learning (OEDC, 2004; Nottingham, 2013). For instance, Stenger (2014) argues that such curiosity can allow for a greater receptiveness to learning as well as increasing motivation and the effectiveness of the learning process. In a similar vein, such positive attitudes were reflected within a literacy context where as can be seen in appendix 4 Pupil A demonstrated an enthusiasm and curiosity in relaying who she believed to guilty for the sinking of the Titanic.
[bookmark: _Hlk515403518]However, when analysing the data, it became apparent that Child A’s attitude towards learning, when faced with a challenging task arguably requires development. For example, during an observation of a problem-solving lesson in Mathematics (appendix 4), Pupil A immediately stopped participating when faced with the first initial challenge (multiplication) and refused to persevere, claiming that she was ‘stupid’ and ‘would never get better at Maths’. This arguable lack of perseverance was demonstrated on several occasions, where Pupil A arguably demonstrated characteristics of a lack of resilience and required significant support to complete the task (Appendix 4). This area for development is highly significant, where as highlighted an individual’s attitude and a reluctance to persevere within their learning can negatively impact upon their ability to progress (Briggs, 1987; Nottingham, 2013). 
[bookmark: _Hlk515403697]It has been frequently argued that a fixed mindset, where individuals view their ability as fixed and avoid challenge or failure (Cassidy, 2015), can contribute towards a negative impact upon one’s attitudes, particularly a lack of resilience, and thus their learning progress (Farrington et al, 2012; Snipes, 2012). Whilst the observational process only allowed for a small indication of this, when followed up during the child conference further characteristics of this mindset were arguably displayed. For example, as demonstrated in appendix 5, during the child conference Pupil A stated how they were “bad at maths and so there is no point in putting effort in” 
[bookmark: _Hlk515403752]Furthermore, it can be argued that such attitudes and the need to avoid failure did occasionally have an impact on Pupil A’s wellbeing. For example, during observational notes it was noted how Child A was visibly nervous, fidgeting with a pen and tapping their leg (appendix 4). Whilst admittedly this data is subjective and cannot serve to explore pupil wellbeing in isolation, this was further confirmed during the child conference. Pupil A discussed how they often felt ‘anxious’ when faced with challenging mathematics and science tasks as she “doesn’t want to look silly” in front of her peers (Appendix 5). This is perhaps unsurprising when considering that often those pupils who have reservations about their ability to cope in challenging situations, in subjects such as Mathematics, can often experience anxious feelings (OECD, 2004) and therefore must be developed.
Skills
Whilst the significance of attitudes towards learning is evident from above, as discussed by Nottingham (2013) attitudes must be clearly amalgamated with broader skills such as communication, social, intellectual and physical to allow for development (p.9) When exploring the key school sites, Pupil A took a photograph of one of the computers within the classroom (appendix 2 ), yet surprisingly this was to signify how being provided opportunities to work collaboratively on research projects aided her learning in addition to using ICT. This was further discussed through photography of a round table (appendix 2) where pupil A discussed how she learned a lot through the History lesson, where pupils worked together and communicated as a team to identify sources (Welsh Government, 2008a). This is perhaps unsurprising when considering Vygotsky’s (1978) social constructivism where the utilisation of social interaction, where individuals exchange information and ideas and integrate understanding, is believed to contribute to an individual’s cognitive development.
When observing Pupil A during an oral language lesson it became apparent that through the utilisation of group discussions she displayed key social skills such as the ability to consider others points of view (Nottingham, 2013; Welsh Government, 2016b) for who was responsible for the sinking of the Titanic and encouraged others through verbal praise and recognition (Appendix 4). Yet, key social skills such as the ability to respond to others with her own ideas and influence others, which amalgamates with communication skills such as to be understood and communicate her ideas effectively (Welsh Government, 2016b) appeared to be a key area for development. This was also the case within Mathematics lessons observed, where Pupil A was unable to communicate and respond appropriately to additional staff attempting to help. Interestingly, during the child conference, Pupil A discussed how she often felt uncomfortable putting forward her ideas to those who were not in her friendship group as she did not like people laughing at her if she is wrong. Thus, demonstrating how attitudes and the perceived environment can have a clear effect on the opportunity to develop communication skills. The need for development is arguably vital, where as discussed by Hurst, Nixon and Wallace (2013) it is crucial that pupils are able to articulate their own thoughts, opinions and ideas and that social interactions are a reciprocal process.
Furthermore, throughout the enquiry it became apparent that Pupil A had key physical skills that could be transferred to a variety of contexts to allow for successful completion of tasks. For example, not only does Pupil A participate in extracurricular sporting activities which arguably contributes to her ability to successfully catch and throw (Nottingham, 2013) put additionally as demonstrated in Appendix 6 she has a clear ability to draw and write comprehensibly. Such a skill therefore being advantageous within her learning where she was able to communicate key adaptations of an animal within Science, whilst simultaneously demonstrating intellectual skills of comparing and contrasting (Nottingham, 2013) the differing adaptations within organisms.
Knowledge
Mathematics
When analysing Pupil A’s knowledge in relation to Mathematics, it can be argued that she displays characteristics mostly pertaining to a Level 3. For example, during a tracking of a Mathematics lesson focused upon temperature differences between the Arctic and Antarctic (see appendix 7) it was noted how the pupil was not only able to describe their methods utilised to work out the temperature difference but also they were able to identify negative numbers in relation to temperatures within the Arctic, thus displaying two characteristics of this level. Furthermore, as can be seen in Appendix 8, Pupil A was able to not only ‘extract and interpret information presented in simple tables and lists’ but additionally ‘use standards units’ (Level 3) (Welsh Government, 2016a, p.13) related to metres. However, in order to further develop, Pupil A must insure she is consistent in using and recalling her multiplication facts (Level 3). For example, as can be seen in appendix 4, Pupil A required significant support to recall multiples pertaining to the 5, 4, and 10 times table.
Language
As demonstrated within Pupil A’s observations (appendix 4) she is able to read various texts fluently and demonstrate an understanding of the significant points within both texts and sources (Welsh Government, 2016b). Whilst appendix 9 demonstrates a characteristic of Level 4 i.e. ‘locate and use ideas and information on a specific topic from more than one source’ (Welsh Government, 2016b:15), Pupil A required support from her peers and was unable to complete this independently. However, Pupil A is yet to begin to infer meaning from a text independently and must develop this in order to see progression on to a best fit Level 4.
Furthermore, when looking at writing elements, Pupil A displays characteristics of both Level 2 and Level 3. For example, when looking at appendix 10 it is evident that when both writing the telegraph and discussion text Pupil A was able to use differing features of text whilst showing some signs of adapting style for the reader (Level 3)(Welsh Government, 2016b). Pupil A’s handwriting is also comprehensible. Whilst best fit characteristics are predominantly indicative of a best fit Level 3, there is progression required to be made in relation to spelling and punctuation where as can be seen in appendix 10 punctuation is inconsistent.
In relation to Oracy, as highlighted through observation of talk partner discussions, Pupil A is able to ‘express an opinion simply’ (Level 3) as well as ‘show understanding of the main points’ (Level 3)(Welsh Government, 2016b:14). However, in order to develop further within this level, Pupil A must insure that she confidently communicates her ideas as arguably she lacks confidence in fully communicating her thoughts and ideas with others, particularly when put in to a group situation.
Well-being
When examining Pupil A’s knowledge in relation to health and emotional well- being, it can be argued that Pupil A has a solid foundational understanding of several concepts. For example, as demonstrated in Appendix 4 during a talk by community police officers, Pupil A demonstrated a good understanding of ‘the harmful effects, to themselves and others, of legal and illegal substances’ (Welsh Government, 2008c:18) through the use of questioning. Furthermore, when engaged in a class discussion on the benefits and limitations of working animals, Pupil A demonstrated a knowledge of others emotions, showing sensitivity towards others. However, as previously highlighted, statements relating to positivity towards self and reference to emotional intelligence within the Welsh Government (2008c) PSE framework were occasionally difficult for Pupil A to navigate when undertaking challenging tasks. Thus, highlighting a key area for development. 
Science
When looking at Pupil A’s knowledge in relation to Science it can be argued that they have a good foundational understanding of adaptations and the interdependence of organisms (Welsh Government, 2008b). When conducting research on adaptations Pupil A was able to select from given resources on adaptations where to gather evidence and information and record their findings (Level 2) (Welsh Government, 2008b) (Appendix 6). Whilst Pupil A did demonstrate characteristics of a Level 3, through making simple predictions as to what would be the best insulator (appendix 4) this was not without significant support from an additional assistant and has not been consistent. A best fit would therefore arguably pertain at Level 2. 
History 
When analysing Pupil A’s knowledge in relation to History it can be argued that they have demonstrated a variety of characteristics pertaining to Level 2 throughout the topic of the Titanic. For example, as can be seen in appendix 9 Pupil A was able to ‘select and organise items and communicate items of organisation about the past’ (Welsh Government, 2008a:16)(Level 2) through organising informational sources into different classes. She was also able to demonstrate an ability to order historical objects when analysing differing historical vessels. Yet Pupil A arguably struggled to identify key differences between their experiences and those within the past (Welsh Government, 2008a) (Level 2). Thus, suggesting a gap within Level 2 to be developed. 
Next Steps
In order to ensure that Pupil A develops holistically it is vital that I consider my own role within developing positive attitudes. For example, as can be seen from above a clear area for development for Child A is to develop resilience and to view learning as a process as opposed to an outcome, especially when undertaking problem solving. Not only is it vital that Pupil A appreciates that a positive outlook can aid learning and successful completion of a task (Nottingham, 2013) but additionally I must insure for a mastery learning environment. For example, it has been acknowledged that pupils who perceive the learning environment to prioritise mastery goals (emphasis is on effort, progress and process) as opposed to performance goals often are more willing to undertake challenging tasks, possess improved attitudes towards their class and value effort as playing a key role in the learning process (Ames and Archer, 1998). 
One potential strategy could be to adapt the way I praise Pupil A. For example, it has become apparent that I predominantly utilise intelligence praise as opposed to using process praise within practice. However, by utilising process praise this can place an emphasis on ability being developed and places an emphasis on effort and resilience as opposed to ‘intelligence’, developing a growth mindset (Dweck, 2008). Yet this can become problematic when practitioners purely praise effort regardless of learning outcomes being met and fail to explore where the process went wrong (Dweck, 2016). Thus, I will implement this into my practice when aspiring to aid Pupil A’s development.
Furthermore, when analysing wellbeing it became apparent that the thought of getting an answer wrong and being ‘made fun of’ by others did cause potential fear, causing Pupil A to occasionally refuse participation and become visibly upset (see appendix 4). Whilst the emphasis on a mastery climate, should serve to create a classroom environment where all value process as opposed to purely outcome, the need for Pupil A to express these emotions openly and develop their emotional intelligence is arguably a vital step. When touring the school, Pupil A photographed a morning check in on the playground (appendix 2) and indicated a desire to “discuss how they were feeling more in the classroom”. A key strategy to aid in this development may be the use of visual displays or emotion cue cards, which can be used as a resource to anchor individuals emotions and help develop their ability to confidently communicate and relay information to individuals (Knight, 2016), a key communication skill needing to be developed.
History 
As previously identified it can be argued that to fulfil a key characteristic of Level 2 and then to progress on to Level 3 Pupil A must be able to make discrepancies between the past and present and differing periods. Therefore, Pupil A should be presented with activities that allow for direct comparisons of differing time periods. 
Whilst previously I would have proposed an activity and strategies that centre around providing the learner with written accounts of both past and present events, this fails to account for their learning style. During the child conference, Pupil A made explicit reference as to how she ‘learns best through seeing pictures and does not like reading lots of writing’. Whilst it is important to account for all learning styles within practice and to provide differing experiences, knowledge of a learning style can be utilised to aid progression (Vaishnav, 2013). Thus, I would insure that the learner is provided with a variety of sources including photographs and charts. Furthermore, Pupil A could utilise ICT as a means to search for visual sources to identify key differences, where ICT can be utilised in history as an effective means to cater to learning styles where the use of ICT allows access to a wide variety and range of sources and multi-media (Becta, 2004).
Science
As previously highlighted in order for Pupil A to progress to predominantly displaying key characteristics of Level 3, they must demonstrate an increased understanding in relation to observing, identifying and recording their findings (Welsh Government, 2008b). A key way to allow for Pupil A’s development is arguably through utilising a more hands-on/ practical approach within the classroom for pupils, as opposed to the teacher demonstrations observed within the setting. It is vital that pupils are also exposed to inquiry-based learning and pupil led investigations as well as practical experiences through teacher demonstration (Said, 2014). The Association for Science Education (2009) concur arguing that whilst teacher demonstrations can allow for pupils understanding of scientific procedures and processes, pupils must predominantly be exposed to independently undertaking investigations in order to allow for a true understanding of how to identify processes of gathering, recording and observing findings.
Mathematics
Whilst possessing many characteristics of a Level 3, as discussed previously, a key characteristic arguably hindering Pupil A’s progression is their need to develop their recall of multiplication tables. This is arguably crucial as multiplication is a fundamental skill underpinning several components within the curriculum (National Centre for Excellence in the Teaching of Mathematics, 2009). When looking at strategies to help, there has been clear research that indicates a positive correlation between concrete manipulatives and learning mathematics (Carbonneau, Marley and Selig, 2013). Furthermore, Liu (2017) argues that whilst traditionally being associated with Foundation Phase, the use of physical manipulatives can be utilised effectively within KS2 settings for a variety of concepts and that pupils should have the choice of what manipulatives they can utilise. As previously highlighted, Pupil A believed the Maths Corner had ‘nothing to help her’, thus to aid in her progression one key strategy would be to provide a variety of materials such as numicon and multi-link that will allow her a physical means of increasing the depth of her knowledge of tables. As discussed by the NCETM (2009) in order to gain security with multiplication often in Year 5 pupils may need to revisit an array method. Thus, I could model such methods with Pupil A and encourage her to actively seek out such materials when utilising her tables. Furthermore, whilst Rote learning may be used additionally to allow for instant recall, this does not allow for a deeper conceptual understanding (Oxford Learning, 2017), a key component Pupil A arguably requires.
Furthermore, the use of ICT can be utilised to allow pupils to explore and gain a deep understanding of mathematical concepts through interactive resources (Chong et al, 2006).  Thus, through the utilisation of interactive resources Pupil A could aid her understanding. For example, in order to develop multiplication tables, hit the button could be utilised where pupils have to selected the correct button to a timetables question (TopMarks, 2018). Whilst it must be acknowledged that a general barrier may be a lack of access to ICT technology (Chong et al, 2008), in this particular setting each class have their own set of iPads, overcoming this potential issue.
Language 
From the analysis it can be argued that in order to progress Pupil A must have support in developing her reading, particularly in regards to inference and utilising the text appropriately. As discussed by Kispal (2008) the ability to inference is a fundamental skill and without it can lead to poor comprehension skills. One strategy would be to ensure that I model inference when engaging with literature or texts with the class. Through practitioners modelling inference through ‘thinking aloud’ and making explicit their though processes this can improve their pupil’s abilities to inference themselves (Kispal, 2008). This is line with Bandura’s (1977) social learning theory, where as discussed by Schuman and Relihan (1990) pupils will learn from and imitate those practitioners of whom they respect, making specific reference to reading behaviours. Yet modelling cannot be used in isolation as it may lead to over dependency (TES, 2015). Thus, it is imperative that I insure Pupil A has practical opportunities to develop her reading skills also.
Furthermore, Pupil A must arguably develop her punctuation, specifically looking at full stops and commas. Yet as observed Pupil A despite instruction often does not consistently proof read her work, which could attribute to the use of punctuation in some sentences but not others. Thus, as well as insuring that Pupil A has a full and complete understanding of punctuation, the skill and value of proof reading must be developed. When looking at strategies to implement, I could utilise visual strategies such as editing and proofreading booklets or checklists for pupils to use as a guide to check their punctuation. Furthermore, I could utilise peer assessment, asking pupils to look for strengths and areas for development in relation to the checklist provided. These assessment for learning strategies, such as Peer assessment, allow for a reciprocal process whereby providing feedback to a peer allows the pupil to consider the elements they have addressed and areas for development within their own work as well as their peers (Orsmond, Merry and Reiling, 2002).
Conclusion
In conclusion, this enquiry has provided an invaluable insight in to the significance of allowing for a pupil’s holistic development. Through utilising the ASK model this has allowed for a clear awareness of how the amalgamation of a pupil’s attitudes, knowledge and skills plays a significant role within their learning (Nottingham, 2013). This will have a clear impact on my future pedagogy, where whilst admittedly I predominantly have focused upon knowledge within the past, I now recognise the need for characteristics such as resilience and curiosity in all learners, including Pupil A, to allow for progression. 
Furthermore, through engaging with the Mosaic Approach as a means to form a complete picture of Pupil A’s learning, through various methods such as child conferencing and learning walks, this has allowed for an increased understanding of how to best gather information on my learners. This approach allows for multiple methods to be utilised that allow opportunities for pupils to explore their learning in various ways and languages (Clark and Moss, 2011). I will therefore take this forward within my own practice, insuring that I move beyond solely using traditional methods, and rather allow my learners multiple ways of fully communicating and exploring how they learn.
Lastly, not only has this enquiry allowed for an understanding of how to develop Pupil A holistically, but rather it has also allowed for an understanding of how I can amend my own practice, whether that through using process praise or a more hands on approach in subject areas, to ensure that I positively influence pupil’s attitudes, skills and knowledge. 
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Appendix 1- Consent Forms
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Appendix 2- Pupil Photographs
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Appendix 3- Pupil Map

[image: ]



























Appendix 4- Observational Notes
Pupil A- Titanic discussion (Mon)
Pupil A is situated next to her close friend. She is clearly enthused by the Titanic topic and discusses this openly with her friend, providing differing reasons for why the captain may or not be guilty. She listens closely to her friend’s opinions also and used verbal praise.
Pupil A (Wed)- Problem Solving.
A good knowledge of how to implement some simple short multiplication however could not put this in to practice as required support in recalling basic timetables.
Pupil A- Mathematics Problem Solving (Wed)
Pupil A appears visibly nervous, fidgeting with a pen and tapping their leg and is upset. They state that are stupid and would never get better at Maths. Pupil A stops participating and requires a lot of encouragement and time before allowing the TA to help her again. 
Pupil A- Police Talk.
Pupil A asked key questions that suggested a good understanding of the limitations of using substances and how we can say no to peer pressure. She listened carefully and contributed when asked.
Pupil A- Science Insulators- Observed lesson.
Pupil A was able to with support predict which insulator she believed would keep the water temperature the warmest.
Pupil A- Reading
Pupil A read fluently and with confidence and could make various points about what has explicitly happened within the text. However she struggled with inference and could not relay the moral of the story.












Appendix 5- Snippets from child conference (Full transcript available upon request)
Snippet 1
Researcher- And why did you draw the computers on your map?
Pupil A- well I like it when we use them to work in groups like we did in History, we can learn together and people can help.
Researcher- And why don’t you like Maths then?
Pupil A-  Well I am bad at maths and so there is no point in putting effort in. I 
don’t want to look silly.
Snippet 2
Researcher- Can you expand on that?
Pupil A- Well I don’t mind working with my friends but not other people otherwise they may laugh at me if I get it wrong.
Researcher- what is your favourite subject?
Pupil A- I like History and learning about people from the past….
Snippet 3
Researcher- And why do you like the morning check in?
Pupil A- Because we can show our feelings.
Researcher- is that something that helps?
Pupil A- Yeah but I wish we could do it more in class.











Appendix 6- Animal adaptations research
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Appendix 7- Tracking.
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Appendix 8.
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Appendix 9
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Appendix 10
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