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	What is reflection and reflective practice?

Reflection is a process. It allows individuals to think deeply about previous experiences, understand it and be able to make improvements for the future. It is analysing what happened, why things happened and the role of the individual. 
Through reflection the individual gains a deeper understanding of personal values, self-awareness and principles that could have previously driven the outcome. Once reflecting inwardly, the individual gains a better understanding of the way they work and how to deal with different situations and people which improves future practice. 
Reflective practice is using reflection skills within a professional workplace. Practitioners will understand the core values that drive them and have the skills to critically analyse experiences effectively. Allowing practitioners to think outside the box, change techniques and make the best decision to improve work and achieve goals within the setting (Lindon, J, 2016, p. 4-10).


	Why is reflective practice important to EY practice?

Reflective practice is important in early years as it helps practitioners have a better understanding of the job. Using existing knowledge and understanding what was successful through reflection will build confidence in the practitioner which encourages practitioners to challenge things and take risks to provide the most enriching learning environment for the children.
By using different reflective models like Gibbs, Kolb’s, and Dewey it helps practitioners reflect effectively. The models guide and help practitioners gain a better understanding of what was successful, what was not and how each child learns. This allows practitioners to change the activities or strategy of learning, making it more engaging and suitable to the children, supporting the children’s learning and development (Hallet, E, 2012, p. 24-25).
Reflection in early years practice is important as it can increase the success of practitioners bonding with children and families. The practitioner has a deeper understanding of emotions and self-awareness, allowing practitioners to be professional yet empathetic with challenging situations. Having a professional bond with families helps children have a better learning experience as the practitioner will a deeper understanding of that child through discussions with parents, allowing practitioners to reflect on the information and plan for more unique and suitable activities that support that child’s learning and development (Johnston, J, 2018, p. 510-511).
Collaborating with other practitioners and reflecting on practice gives new perspectives on challenges. Through discussion and planning, practitioners can challenge other points of view and ways of thinking and work together to find creative solutions to the challenges. Thus, providing the children with better individualised learning experiences as well as enhancing the practitioner’s critical reflection skills 
(A. Brock (ed), 2015, p. 51-52)



	The theory of reflective practice:

John Dewey was the first theorist that introduced reflective learning. Dewey believed that experiences are what shape individuals and identified two types of action. The first is routine action meaning that there are everyday experiences that people do not learn from which involve no deeper thought processes. The second is reflective action meaning that through analysing firsthand experiences on a deeper level, individuals can use the experience to learn and grow professionally (Schulz, T.S, 2025, p. 7).
A theorist called Donald Schon built on Dewey’s theory but based the theory on professional practice and development and found two distinct types of reflection. The first is reflection in action, this is when a professional uses reflection skills to overcome the challenge as it is happening. The second is called reflection on action, this is when a professional reflects after the event and can put things in place to improve the event next time (Candy, L, 2020, p. 17-18).
Both theories became the fundamentals of reflective practice that have been enhanced and developed by more current theorists to suit current practices. 


	Gibbs’ model
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	Analysis of models – compare/contrast/pros/cons:

Thompson, C. (2021) suggests that Gibbs’ model is a good model to use as it links reflection to action. It encourages professionals to seek out new techniques and think out of the box enabling the professional to continuously adapt the work to find the most effective one. It is an easy model to use for daily reflection encourages professional development. However, Sow, C.-F., Rasiah, S. and Er, H.M. (2025, p. 505) believe that Gibbs model could have a negative impact on individuals emotional state as the model could point out the flaws of the professional. When using it to review an experience the individual might only see the negative qualities and struggle to develop further. 
Gibbs’ six stage model is considered effective as it is easy to follow through being clearly labelled with what aspects need to be reflected on and how to begin. However, Johnston, J (2018, p. 471) believes that Kolb’s model is a less effective model as it focuses on how learning and reflection work together and does not guide the user on what reflection is or how to use it effectively in work. 
Vince, R (2022, p. 985) believes using Kolb’s model is very effective in encouraging personal and professional development as it encourages active learning and problem solving. Even though Sow, C.-F., Rasiah, S. and Er, H.M. (2025, p. 505) points out similar positives of using the Kolbs model it does state that due to the lack of steps and clarity of the model it is difficult to apply this model of reflection to more complex experiences. Learners may not understand exactly what aspects of the experience they need to be reflecting on therefore not finding the right solution to the problem. 


	Conclusion 
In conclusion reflection is essential in learning and for professional development. Reflection is about analysing experiences and improving on future practice. To analyse experience learners must begin with reflective models to help understand what reflection is. The models then give guidance on how to think deeper and use reflection in a positive way to develop skills and future practice. 
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